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Abstract

This article focuses on the Self-evaluation of teacher talk (SETT) framework and its
contribution to reflective practicein the Thai EFL context. As a result, it was found that the SETT
framework seems to be an appropriate toolforEFL teachers to analyse and evaluate their
classroomn discourse. After the implementation of the SETT instrument, there has been
a significant increase in classroom interactive consciousness among EFL teachers as they tend to
be aware of their teacher-talk and language use in the L2 classroom. Apart from that, the
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teachers are able to develop a greater understanding of the interactive process occurringin their
local teaching context. This contributes to encouraging interactive decision-making and learner
involvement in the Thai EFL context.

Keywords: Classroom discourse, The SETT framework, Classroom interactive awareness,
Reflective practice

1. Introduction

This paper aims to justify the use of the SETT framework in the context of reflective
practice. The discussion is divided into three sections. Firstly, | will offer an overview of teacher
talk, classroom discourse in second language leaming and a brief background of the English
pedagogy in Thailand. Then, the interactive features of the SETT framework will be discussed.
Finally, | will argue that the use of the SETT framework is practical in the reflective process in
contexts of teaching English as a foreign language.

Teacher-talking time (TTT) is regarded as a crucial component that organises classroom
discourse in second language acquisition (Harmer, 2001). In terms of the L2 classroom,
the purpose of teacher talk is to facilitate learners through dialogues and discussion to achieve
the specific pedagogical goal (McCarthy and Walsh, 2003). The teacher then has been
acknowledged to be a decision-maker who takes responsibility for discourse, along with
enhancing learning opportunities in the classroom (Harmer, 2001; Walsh, 2003). Besides,
the notion of classroom discourse was described as “the most important thing in
the curriculum”(van Lier, 1996). Nonetheless, classroom discourse itself is a somewhat
complicated phenomenon as classroom communication is jointly constructed by both teacher
and learners to achieve the specific pedagogic purpose. Also, it involves extensive interaction
patterns. Thus, to develop understanding in classroom discourse, the instructors must
understand how the learning process and interactive competence take place (Jeanjaroonsri,
2018; Walsh, 2013).

However, there were several concerns about the role of the teacher who manages
interaction in the L2 classroom. The frequent issues occurring in English instruction were the
dominance of TTT and the absence of wait-time, which refers to allowing sufficient time for
learners to response. Harmer (2001) pointed out that teacher-talk tends to be over used in
the L2 learning environment. Moreover, sometimes the instructor did not provide sufficient wait-

time for students to comprehend the utterance before expressing their opinions. When students
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have strugeled with answering questions, teachers often give the correct answer spontaneously,
which may interrupt the learners' comprehension. Then, it appears to create a tension with
the interactive notion; the learning process will be active when itis generated from student-
talking time (STT) rather than TTT. As a result, these issues mentioned above can be harmful to
their learners' contributions (Walsh, 2013).

Likewise, the difficulties found in the Thai EFL context were possibly the dominance of
teacher-talk that might impede the students’ opportunities to practice the target language
(Teng and Sinwongsuwat, 2015). The decisions made by the teacher at each particular stage of
the instruction have an impact on learning opportunities. Therefore, teachers need to be more
careful about their actions and the nature of interactions in the classroom (Walsh, 2006b) On
the other hand, the contribution of Thai EFL learners in a typical language class can be
described as passive learning or so-called spoon-feeding. Thus, it can be assumed that the
teacher-centred approach remains more prominent than a learner-centred notion in the L2
classroom. The underlying cause of this issue might be the teacher still lacks the insight of
classroom interactional process (Teng and Sinwongsuwat, 2015). As a result, it has a substantial
impact on the leamning style of Thai students since Thai EFL learners tend to be obedient and
less active (Foley, 2005; Teng and Sinwongsuwat, 2015).

Regarding this matter, promoting interactional awareness on language use among Thai
EFL teachers is needed to raise consciousness on classroom interaction. Nevertheless, in order
to improve professional practice, a self-cbservation instrument is required in reflective practice
in which “reflective practices might include teacher paying more attention to their teacher-talk
so that the interactive opportunities are maximised.” (Walsh, 2003). It is, therefore, practical for
Thai EFL teachers to apply the SETT framework in the reflective process to examine the
teacher’s language usage and interaction in the classroom. Teachers would be able to monitor
their classroom communication and evaluate their actions, leading to the enhancement of
learning opportunities and learners’ involvement.

2. Objective

The aim of this article is to present the Self-evaluation of teacher talk (SETT) framework
and how it is integrated into the context of reflective practice.
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3. Content Scope

The content focuses on the following aspects:

3.1 The features of the ‘Self-Evaluation of Teacher-Talk’ (SETT) framework

3.2 The implementation of the SETT framework in reflective practice in order to improve
interactive awareness of EFL teachers

4. Definitions
4.1 Scaffolding 1. Reformulation (rephrasing a learner’s contribution)
2. Extension (extending a learner’s contribution)
3. Modelling (providing an example for learners).
4.2 Direct repair Correcting an error quickly and directly
4.3 Extended wait-time Allowing sufficient time (several seconds) for students to
respond or formulate a response
4.4 Seeking clarification 1. The teacher asks a student to clarify something the
student has said
2. A student asks teacher to clarify something the teacher
has said
4.5 Display question 1. Asking questions to which the teacher knows the answer
5. Content

5.1 The SETT framework

The ‘Self-Evaluation of Teacher-Talk’ framework was established by Walsh (2006) with
the intention to help teachers raising consciousness on classroom interactional competence
(CIC). This framework allows teachers to analyse their own classroom discourse and identify
recurrent communicative patterns; the teachers will gaina more precise understanding of the
interactive features in their local teaching environment (Jeanjaroonsri, 2018; Kampittayakul, 2018;
Walsh, 2013). The SETT framework consists of four micro-contexts, identified as L2 classroom
modes, including the link between language use and the specific pedagogical purpose. All L2
classroom modes and their functions are presented in the table below.
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Mode Pedagogic goals Interactional features
Managerial To transmit information ® Asingle, extended
teacher turn which uses
To organise the physical learning explanations and/or
environment instructions
To refer learners to materials ® The use of transitional
To introduce or conclude an makers
activity ® The use of confirmation
To change from one mode of checks
learning to another ® An absence of learner
contributions
Materials To provide language practice ® Predominance of IRF
around a piece of material pattern
To elicit response in relation to ® Extensive use of display
material questions
To check and display answers ® Form-focused feedback
To clarify when necessary ® Corrective repair
To evaluate contributions The use of scaffolding
Skills and To enable learners to produce ® The use of direct repair
Systems correct forms ® The use of scaffolding
To enable learners to manipulate ® Fxtended teacher turns
the target language ® Display questions
To provide corrective feedback ® Teacher Echo
To provide learners with practice ® Clarification requests
I sub-skills ® Form-focused feedback

To display correct answers
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Table 1 (continue)

Mode Pedagogic goals Interactional features
Classroom Context ® To enable learners to ® Extended learner
express themselves clearly turns
® To establish a context ® Short teacher turns
® To promote oral fluency ® Minimal repair
® Content feedback
® Referential questions
® Scaffolding
® (larification requests

The process to apply the SETT tool in reflective practice will be demonstrated as
follows:

5.1.1 The teacher starts recording his teaching session ranging from 10-15 minutes.

5.1.2 After that, the teacher listens to the recording for the first time and then repeats.

5.1.3 During this stage, the teacher uses the SETT tool to identify interactional features of
the classroom discourse.

5.1.4 The teacher evaluates the teacher talk and analyses the L2 classroom mode, which
mode has the most considerable influence on their lessons. Then the teacher reflects on his
teaching: seeking the rationale for their action. For example, Does the learning objectiveis
achieved? How appropriate was the language use in motivating learners to reach the primary
objective of the lesson?

5.2 Featuresof the SETT framework

L2 Classroom modes in the SETT framework include Managerial mode, Materials mode,
Skills and Systems mode, and Classroom context mode. These modesdiffer in terms of
pedagogic goal and interactive features that depend on teacher talk, language use,
communication patterns, and types of questions.
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5.2.1 Managerial mode
The Managerial modeis defined as the'enabling mode' since it usually occurs at the
beginning and the end of the lesson. The main objective is to set up an activity and clarify the
instruction providing the details in the way the learning is organised, as seen from the extract
below.
T: What unit are we studying?

L: Unit five

T: What is unit five about?

L1: Movement

T So what ah... What have you studied so far about movement?

(Supakorn, 2020)

In the latter case, it is used to summarise or provide feedback. The interaction in the

Managerial mode is typically one-sided without the involvement of students. Apart from that, it
generates a link to another stage of the lesson:

T: all right okay can you stop then please where you are... let's take a
couple of ... examples of these and... put them in the categories er... so
there are three groups all right this one at the front Sylvia’s group is A just
simply AB and you're C (teacher indicates groups) all right so... then B can
you give me a word for ways of looking so Suzanna...yeah

(Walsh, 2013)
In this extract, we can see the transition words such as “all right”, “okay”, “so” at the final
stage of the lesson. These signals remind learners in the way that the lesson has moved on to
the new activity. Nonetheless, as seen from both extracts, this mode involves extensive use of
TTT.

5.2.2 Materials mode
This model highlights the use of materials involved inpromoting language practice — for
instance, text, tape, work-sheet, or course-book. For instance:
T: So, there are two questions alright and as | guide you that intro... er in
your introduction paragraph we need to have general information right?
General info and then we need to have a thesis statement is like a
sentence that we have to answer the question. Do you agree or disagree
with this statement literally? Do you agree?
L1: | agree.
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(Kampittayakul, 2018)
Nonetheless, the interactive function of the materials mode relies on the type of activity.
T I'll see if | have a photocopy (looks for papers) right you can’t find it?
Look you have this book and cos I've got another book here good... so
can you read question 2 Junya
L1:  (reading from book) where was Sabina when this happened?
T right yes where was Sabina? In unit ten was she
L1: er go out=

T: she went out yes so first she was in the=

L3 =kitchen=

T =kitchen good and then what did she take with her?
L =er drug=

(Walsh, 2013)

In the extract above, there would seem to be wvery litile interaction because the

interactive pattern is tightly controlled. Consequently, the so-called IRF structure appears in this

mode to seek clarification, confirmation checks organised by display questions and short answer

forms. Walsh (2013) clarified the description of the IRF pattern as “the teacher controlling
participation very tightly by initiating (1) a learner response (R) and then offering feedback (F)”

5.2.3 Skills and systems mode

The function of skill and system mode aims to help students indeveloping specific
language skill. Nonetheless, its pedagogic goal isaccuracy-focused rather than fluency-focused as
the teacher attempts to facilitate learner in using appropriate forms of the target language. To
monitor the accuracy of learners, direct repair technigue is employed to correct pronunciation.
Thus, the interaction is more likely to be form-focused, as seen through dialogue that took
the form of a typically controlled turn-taking using display questions.
ah correct pronunciation anybody?
prison
prison good right everyone says prison
= good do you understand prison Junya? What is a prison?
| don’t know

o . i Wil I

Last night (laughs) right when the police take you . . . and . . . they lock
you away . . . yes | think maybe the American English is penitentiary . . .
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perhaps that’s what you have in your dictionary | don’t know but anyway
PRIson =
L. = a shallow kind of prison =
(Walsh, 2003)
Besides, it was found that there is a correlation between skills and systems mode and materials
mode in terms of fewer student talk along with the extended IRF sequences. Nevertheless, in
skills and systemn mode, turn-taking is managed through explanation and clarification, that
emphasises on language skills, whilst turn-taking in materials mode involved with the use of
materials.

5.24 Classroom context mode
The defining, interactional feature of the classroom context mode is extensive learner

turns. The shift from teacher-directed interactions to interactive classroorn communication has
occurred an example of the classroom context mode based on movement topic.

Th What does it mean for you?

L1:  City

L5:  City has grown up.

T City grow up? What do you mean grow up.

L5: Er... the city have developed and in the past it's small city but in

the future the city will be bigger than in the past.

(Supakorn, 2020)
It can be seen from the extract above that the teacher performsa less dominant role
since turn-taking in discourse is mostly organisedby learners. Students interact through
cormmunicative activity. For example, they were discussing their opinions, while the teacher
provided active space for them. In this stage, the teacher is a facilitator who employs the
scaffolding strategy through dialogue — eliciting ideas, assisting them in sharing their opinions,
along with monitoring learer’s language and giving feedback to students. Besides, using
referential questions would promote more genuine communication and the negotiation of
meaning (Kampittayakul, 2018; Supakorn, 2020). Accordingly, the classroom context mode
favours more interactive reactions as opposed to the managerial mode that includes only the
teacher’s turn-taking.
In addition, the interactive features identified in the SETT framework enable the teacher

to evaluate reflection on practice - particularly interactive actions and prompt reaction - to




ROLABURBRTIAINTIAIERT

FACULTY OF ARTS AND SCHENCE

M3 WinnsAade aiuainend 63 amInendendigdegi
U7 8 atufl 1 anTAN-Hgwien 2564

144

determine what type of style and interaction should be organised in the lesson based on the
particular aim. The function the framework would remind the teachers being aware of their
decision in classroom discourse and also improve the connection between language use, leaning
opportunity and pedagogic purpose. Its contribution does not only restrict to the improverment
of classroom discourse but also enhancing the involvement of learners and extensive learning
opportunities.

5.3 The application of the SETT framework in EFL contexts

Despite the fact that reflective practice is one of the means for professional
development in teacher education, many of them still struggle how to reflect on their
classroom communication. Kumaravadivelu (2006) has indicated that it might be challenging for
teachers to manage classroom discourse. However, it is recommended that using an appropriate
framework is useful for teachers gaining insights and being able to organise the interactive
process in their classes effectively (McCarthy and Walsh, 2003; Pande, 2019). Hence, the SETT
framework has been applied to a reflective process to explore a different perspective on
teaching by placing a classroom interaction and discourse at the main focus of the reflection.
This section will demonstrate a wide range of research that shows how the framework is
implemented in various EFL contexts.

The SETT framework can be flexibly adapted to fit local teaching circumstances. As seen
from the research carried out in the Indian EFL context, Pande (2019), revised the SETT
framework by adding two more additional L2 classroom modes. These modes include bilingual
mode and read-aloud or lecture-mode. This revised tool allowed the Indian pre-service teachers
to reflect their teaching in the literature course in a more effective way. They also agreed that
this framework was helpful for them in raising the consciousness of classroom discourse.

From the Iranian teachers’ perspective, in Shamsipour and Allami (2012), interactive
awareness among the L2 teachers, employing the SETT framework in daily practice, has
substantially increased. The findings suggested that the teachers seemed to be engaged with
scaffolding, seeking clarification as well as providing feedback to students.Also, they organized
a more interactive learning environment through group discussion. As a result, the contribution
of learner turn-taking has also enhanced with 31.7% following by extended wait-time (18.8%).

Another paper conducted in Iranian context by Ghafarpour (2017) illustrates that the
teacher tended to be more aware of the interactive decision-making. After employing the SETT
in their daily practice, they also used the teaching strategy identified in L2 classroom mode to
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provide precise directions for learners to follow the instruction of the activity. Consequently, the
SETT grid is not only helping teachers to enhance the consciousness of TTT in classroom
communication but also increasing the connection between teacher-talk and learning goal.
Indeed, Ghafarpour (2017) points out as the rationale:

“One of the stated reason for using the SETT framework is to assess

the extent to which teachers are able to increase their awareness of

their teacher talk and its effect on learning over a relatively short

pericd of time”.
Ghafarpour (2017) concludes his article that the SETT framework should be promoted in teacher
training programmes for both pre-service and in-service teachers to develop teaching profession.

In terms of the use of the SETT framework in Thailand, Hall (2013) employed the SETT
framework to analyse classroom discourse in a group of Japanese pre-service teachers, who
work at Thai secondary school, based on Communicative Language Teaching. He pointed out
that the pre-service teachers in his study had adopted critical concerns about the overuse of
teacher talk in a particular stage. The participants mentioned that managerial mode mostly
dominated their lesson. Later on, they had attempted to create a more interactive task. Further
more, this correlated with the recent study from Jeanjaroonsri (2018), who integrated the SETT
framework toa group of instructors who teach general English course at the university.

“The SETT framework lends itself to reflective practice as it provides

appropriate terminology and is a readily-available tool for the

teachers to assesses their talk and its effects on learning.”

(Jeanjaroonsri, 2018)

Jeanjaroonsri (2018) claims that having insights into classroom discourse would be the key for
the teachers to be aware of their actions. It was found that the participants in the study
provided positive feedback on the function of the SETT grid. After using the SETT framework in
the evaluation, the participants revealed that they had enhanced awareness of their teacher
talk.As a result, they intend to change their teaching approach to be a more interactive way to
engage learners.

Concerning the reflections of the implementation of the SETT framework, the feedback
from EFL teachers in different contexts appears to be positive. Being conscious of classroom
discourse and under standing the interactive process in classroom discourse enable instructors
to improve the guality of teaching and learning. When teachers realise their mistakes and make
changes in organising classroom interaction, the learning process will be more productive and
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engaging. Therefore, the Self-evaluation of teacher talkis not onlya theoretical framework, but it

is also successfully appliedby EFL teachers in the local teaching context.
6. Summary

Needless tosay that in order to promote genuine communication, teachers need to have
critical insights into the classroom context. They must be able to assess the interactive features
within themselves as well as evaluate the classroom discourse — for instance, communicative
purposes, types and function of questions, as well as TTT. Particularly, the excess of
the teacher-talking time, and its apparent contradictions with the learner-centred approach and
Communicative Language Teaching, had been identified as the burning issue in the Thai EFL
context. To these vary problems, | have heretofore proposed my solution.

Based on previous studies on classroom discourse and regarding its flexible adaptability,
the SETT framework is considered to be an appropriate representative tool that could be widely
applied in reflective practice, in a variety of learning contexts world wide. Indeed, in this work,
| have argued that this framework would be a valuable instrument for the reflective practice
ofThai EFL teachers, improving the quality of their teaching, in the long run. It would allow them
to observe and evaluate the classroom discourse as well as improve their ability to exercise
the decision-making over their lessons consciously. This consciousness of classroom interactions
and language use would result in applying a suitable teaching strategy to the particular situation.
As a consequence, learning opportunities, the learner’s involvement, as well as the authentic
communication, would be increased.
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