272 | MsasAnEAIEns AnnAne1asusans U9 20 aduil 1 unsiau — duau 2561

MuiTeBeannn: nszuruimiiuandnauasaluiimifiaanandou
QUALITATIVE RESEARCH: A DISTINGUISHED PARADIGM
AND MISCONCEPTIONS

dum Aufegal
Sirinapa Kijkuakul'"

T@NINegA@nsAnen ANEANWIAENS UMINSNRBUSAS

!Science Education, Faculty of Education, Naresuan University, Phitsanulok 65000, Thailand

*Corresponding Author, E-mail: sirinapaki@nu.ac.th

unAnga

msefiuruddensnisine sesondunszuiuirtinisisaduussiingulumsine fduath
nszvutAinTes 2 ndu Ae neuUgiuien waengunsvuiimlmaden saeanguiianuunneig
ﬁ’uﬁgﬂuﬁawmuﬂmmm'amwm%ﬂ yuneaanus seiloudsive Winnenside unune eatinide
nausegs viadoya Wiemeideya uariinindeusenu ameldnszuauimdivand nssndun
WeTwudlaidu 2 dnvae Toun nsviddedalina weznsviidedmunim Tulagtunsdssandld
nanM Ao Wensiauindnagidsldsuamnuadlannuiuussina udeslusiai
A1 AeuusUssiiuivilfinidoidaanuduaulunisduiunside fafu unenad dnldiaue
nszuTimifuanmese i Afodanunmiuisodeuinnn wasiluimiinanadou

4

°_° o av o a av o o ol =
AAN fy’: ATLUIUNAY I8LTIUTUE AYLVINUNTIN uluiiAuinanAaau

Abstract

Conducting educational research is essentially concerned with a research paradigm, and
there are mainly two paradigms including Positivism and Post- Positivism. These have held
distinguish ideas about ontology, epistemology, methodology, goal, roles of researcher, sample,
type of data, data analysis and report. Taking the paradigms into account, the educational research
has been conducted on two types covered quantitative research and qualitative research. In
present time, the qualitative research has been adapted for teacher professional development.
Holding its misconceptions, however, brings researchers to be confused about how to operate the
qualitative research. This article thus presents the research paradigms and principles of qualitative

research and quantitative research based on the misconceptions.
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(Podhisita, 2009, pp.46-47) ¥iail Litetaelst thATeidanmnin ideya
\Wean fswazideanazeduigld (Lichtman, 2013, pp.23-24)

“Qualitative researchers are concerned with process
rather than simply with outcomes or products.” (Bogdan & Biklen,
1992, p.31)

“In addition, while quantitative research follows the
sequence of data collection followed by data analysis,
qualitative research takes a somewhat different approach. In
qualitative research, the researcher moves back and forth
between data gathering/collection and data analysis, rather than
in a linear fashion from data collection to data analysis.”
(Lichtman, 2013, p.23-24)

HANTIFUTIAMUAIN AU NAUBNTTUIUNNT LU NTEUIUNNST
Waweg nsvviunslizuiur/aiansunanmsasu Laseasidenves
HavesSALELOUMURSEUILMSIMENTY Teierae T Ko laues
Lﬁumwmiﬁﬂﬂixmumiﬂﬁﬁ'ﬁLLazmaﬂiszﬁmﬁ]Lﬁﬂﬁummm wag
wlelot ffeu anunsavmamsidedild Tuuszgndldediiasagu
MUNZANAUANIUNNTAINTOUSUNITBIAULDY

a9U wIdslernunn Idlisinmeaes n1sRsRdeUANNATIY
nsasunuideandludnguiegndlunniig uaznsonedalugngu
U511n5 (generalizability) (Bogdan & Biklen, 1992; Lichtman, 2013;
Mertler, 2014; Taylor & Bogdan, 1998)

“Because qualitative researchers are interested in
meaning and interpretation, they typically do not deal with
hypotheses. Quantitative research is designed to test hypotheses.
Qualitative research is not designed to test hypotheses or to
generalize to other groups.” (Litchtman, 2013, p.17)
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Jaipal and Figg (2011) ¥113481304 “Collaborative action
research approaches promoting professional development for
elementary school teachers” LﬁlaﬁﬂmLLU’MNVi%“U"JEJSLﬁﬂﬂ%’
N3TUIUMTIFEUNURNTWUUTA U IRV ITNATUBINULDN
NANITIENUD miﬁ]wzhsiﬁﬂiaﬂmmﬁ’mmmmaﬂﬁﬁ?u 90 1f A
i’JZLIJJE]GIJE]ﬁﬂﬂumiLLU\‘iL’Ja’uﬂL“U’li’JiNWu’Jf\]FJ (time to engage and
collaborate) Wi deTansiofunnauny aamwumm% 93 M3
wandsuusyaunisaisaniu uaﬂmﬂu aﬂwuma\imﬂmmumsﬂumi
wwmﬂiuﬂ'ﬁ”aummmﬁa EN‘ZJUﬂUﬂ’]’iSUS‘UENﬂi (percepﬂon)
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Toya Inelduszamdudananuazy anug dnwensiusiusudeya
Usvaumsnl wavgindwesinide il ietaeliinddeannsafia
WMANURINEYRINgANTIH Us1ngnisal viieaaunisel legaaseungy
(Savin-Baden & Major, 2013; Taylor & Bogdan, 1998) naanaua1u15a
U%’ULU5au%gumau/ﬁ%miLﬁUianauﬁagaiﬁﬁuﬁaaﬁ (Lichtman, 2013)

“Qualitative research has the natural setting as the
direct source of data and the researcher is the key instrument.”
(Bogdan & Biklen, 1992, p.29)

“The researcher plays a pivotal role in the qualitative
research process.Data are collected, information is gathered,
settings are viewed, and realities are constructed through his or
her eyes and ears.” (Lichtman, 2013, p.21)

uenandl Meadunatn (dynamic) Tesmgiingsy
Usingnsal wieantunisal fiAatuneldanimessud (ainanallu
Usziiudl 1) tnideidsnmnin 3adedn Wuniseanit anunisalle
anunsaivile aufntusmiiowdnlddn (Taylor & Bogdan, 1998)
fuihlusmvesnuidodnmam JdifiedesdiolfonseBmilafiondu
Fnsiiadige fazvreliausaiudeyalsignies ewmss wdleudumn
1380 nﬂamuﬁ (Lichtman, 2013)

“..it is not possible to achieve perfect reliability if we are to
produce meaningful studies of the real world.” (Taylor and Bogdan,
1998, p.9)

“Keep in mind that there is no one right or best way to
arrive at the study’s conclusion. Moreover, your aim in the analysis
is not set up for that purpose; rather it is a personal process that
allows subjective and tentative interpretation. However, being
subjective does not mean being less rigorous or settling for findings

that not trustworthy or valid...You should critically examine your
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assertions and interpretation to ensure their credibility.” (Efron &
Ravid, 2013, p.182)
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(trustworthiness) ‘Iuﬂm%{f&l@m&mm (Bryman, 2001; Golafshani,
2003; Ladachart, 2012; Shenton, 2004) 19 nsuanslifiutiaa
undefiovesieya (Credibility) nnsanevieadioya (Transferability) N3
muAnveya (Dependability) wazn1s8udutoya (Conformability) 3
wianivhlglng nsasiespukUUaELd (Triangulation) n1sAsaRaeUiy
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nszuILNside/edesdiolds enavlidnlaléh sddedenmuamdy
1al99113967iR Samnm &7l Golafshani (2003, p.601) Tnanalidsdl

“The difference in purposes of evaluating the quality of
studies in quantitative research is one of the reasons that the
concept of reliability is irrelevant in qualitative research. According
to Stenbacka, (2001) “the concept of reliability is even misleading
in qualitative research. If a qualitative study is discussed with
reliability as a criterion, the consequence is rather that the study is
no good” (p.552).” (Golafshani, 2003, p.601)
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(Bogdan & Biklen, 1992; Lichtman, 2013; Mertler, 2014; Taylor &
Bogdan, 1998)

“Qualitative researchers develop concepts, insights, and
understanding from patterns in the data rather than collecting
data to assess preconceived models, hypotheses, or theories.”
(Taylor & Bogdan, 1998, p.7)

“In qualitative methodology the researcher looks at
setting and people holistically; people, settings, or groups are not
reduced to variables, but are viewed as a whole. The qualitative
researcher studies people in the context of their pasts and the
situations in which they find themselves. When we reduce
people’s words and acts to statistical equations, we can lose sight
of the human side of social life.” (Taylor & Bogdan, 1998, p.8)
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(Bogdan & Biklen, 1992; Lichtman, 2013; Mertler, 2014; Taylor &
Bogdan, 1998)

ayu ddedenann azlaifinsivualenudalians
wisgawilil Un3de liawnsadifeneasiBenvestoyanuaninasala
ogslsfinu tnifeiBsguniw o1ainsleundn viedsiidnuuuy
g teuselevifunisdeasseninainideiugeiunenunansise
il ietheliinidetugsrudnlansediuin fdwiisne Aideusglu
Uty dnidedesmsdenudivide

freg1auddeiifeades

Howe & Stubbs (1996) 38381 “Empowering science
teachers: a model for professional development” \iead1auazimu
sUuuumsiannasiaztieliinganansauszgndldndngnsinemanslu
Tsadeuvesmuld msidundiidrmuanseuifelneliuumdnvemguiinou
ansARITY (constructivism) wagyguf ImusIsUNIsdInu (sociocultural-
ism) wagldinnualieny “sULuu (model)” I munedia NIEUIUNTT
\Antusdhedeiiios (a continuing process) B3uaMNN5fivithednaUTL
B URns Taesitdndnenmansd (scientists) AgInenmans (science
teachers) wagiininenAaniAne (science educators) iufiuaui
g1uleAuEzaN (facilitator) Tun1stiewdelviaganunsaussendly
vdngasasgviafeu wshummsuazdosuiuiileuns aaeiete
Hrewdedatunaziu Ineflidmneddny Ae matielingivinueuass]
anusiulafnidugilumsauninemanidnusield (p.172)

A1574 5 LlWiAUNAaALAADULS 93539
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wluvirifieaianfousasisie

UszLaud 4:

MmN miuNEATedUina Sauiwnndaiudiiessnuiies Ao dnuusdeya lnenuided
AN Az AUTIUTINdeYaIBeuTsEne/mIsa duenddalUinng ssfunusudeyadudiause

ANEDRA

HANNISILTIUIUU

NANNTAVULTIAUNIN

MBI 135
NSANUYIETEIY iy
WUULHWYITNINENAEnT way
yuae9rianUITY YuLewie
Aw3 sedeudside Wvne
M539 UNUIMYRIinITY Ngul
g vilndaya I8ATIE

MATBBRUA T sATunumIeTsIdeuuudavgy
MNANTNDIS ImamiaaﬂLLuuazﬁuagﬁUU%UM anndany uag
Amudiiusserhainidetudidiuideviedsifn uenaini
MR mEdiyatewanINaTe yuuesianwy suideuls
33y 1Wminen1$3de unumvestinide nauseg viateya 35
Ansesiteya warisnsideussnu mudinanliudalumsnsd 1-4
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Jaya warISMITeuTILNU (Bogdan & Biklen, 1992; Litchtman, 2013; Podhisita, 2009;
musgaziBeslumsnsi 1-4 Sutthinarakomn, 2014) g gaziBeslumssii 1 - 4
a3U 3909 ITeI Tt AU S 8
duiunnsnsfuvaneUseiiu. dlddoswsaiuioiudnuuses
foya warBmaiusunudoyawiniy

unasy

mATodsunm dudumsangldnssunimimadon Jaunndsainauideidaium
fduiunsnglinszuansiminguufguion mAfedsgunm fdmneiemsisouinssuunsuay
Ufduiussenhauyediudenunuaningse n3finuide Jujadunsdananginssuvesilaiusidy
\loneuiinaddefianudanivg wie nszuIug WU “nsianasliilaussousnsiansSousi
duatumsiiBesinermans mshedils” Fadusannaiedn (open-ended question) FeiEnsi
gangumuaniunizel uazerdy UnIde Fthiduaiedfloldetuddlunsfiusus wasinei
foya uenant snAfeilenmam azfinsuanmdngiu uaznsnaeumudeiovestoyadaeisnig
FuaneslunniAdedalsina idesnsmeumanideidumauuaiedn (close-ended question)
iy wadugqvivdaSeugenindeuSeudelsl thiFouliaruiemelafisedule avdu Welafomuil nide
Uszashanihuannisideidaqunnluuszendld dnide S1dudesmsiaasunazusunluinivenuli
gndes ileteliaAdediduiumsdy vesqulmanemargUssasdnsidoesnauiiase
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