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Abstract

Cognitive diagnostic assessments have two important purposes: 1) to identify areas in which students
are not yet well-versed and 2) to provide suggestions about the causes or possible reasons for the student's
lack of knowledge. Teachers can use the results of the diagnosis to develop students in the areas where they
are lacking. There is a method for synthesizing diagnostic information with statistical analysis using Cognitive
Diagnostic Models (CDMs). Analyzing respondents' responses to exams according to IRT Response Theory
through complex statistical models characterized as models. A latent layer that can classify test takers into
the latent layer. It specifies those who are knowledgeable and non-knowledgeable in each ability attribute.
A cognitive diagnostic assessment is a type of assessment used to explore the relationship between mental
processes and the strategies test takers use to solve problems or answer questions on a test. The information
obtained is feedback on the strengths and weaknesses of each test taker's sub-skills or characteristics. Therefore,
it is appropriate in the context of assessing reading, which is a brain process according to cognitive theory.
There are many ways to apply cognitive diagnostic assessments to language abilities, but one that provides high
construct validity is by designing assessments using a cognitive design system (CDS). The relationship between

questions and ability characteristics is used to create a cognitive diagnostic test used in cognitive assessment.
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by cognitive complexity parameters assemble test forms to Represent Specifications) 10) A19A5I9@DUAIUATY
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#196197158378 Q-matrix T adulupIndfivansnnuduiusszninstemaiy (items) funndnwauy
(Attribute) Tdumuanusaildlumsmmeuresdoranudu q Tunmil 1 uanshegne Q-matrix dnsuaaunisal
draesfifinudnuuy 6 en1sdmiuteasy 1 Teveauunaasuniseruieauidila Uszneuse 6 Audnua

Hlsummvundtyanual AL, A2, A3, Ad, A5 uag A6 8nw3d A 1191nA191 “Attribute” SATumMNNEIN “Aasinyae”

Figure 1

An example of a Q-matrix for a simulated scenario with six attributes for a single reading comprehension
test item

uanwIeee Q-matrix FmsuanIUMsAITIASIIRASNYALY 6 T1EMIFMIUTaaeY 1 70 YeaUUNAAEUNITI UL

AT

[tems Attributes
AL | A2 | A3 | ag | as | as

According to the passage, which is refer to the word “items”? i/1/0f(0|0]|0
1) Clothes
2) Cookbooks
3) Course meals
)

4) Comfortable shoes

adungladn WemvualiliaAziuuingy “17 degaeusdedddaudnuvasiulunsmamey uasfmunlid
Awiniy “0” el asulildnudnvusiulunismainey nuneaiudinisfigasuizneudeaaugn asudead

AMENYE AL Uag A2 (idguiniausiing1an1sa3ne Q-matrix dwsudeaeuiiidnuiuiin danmi 2

510



Wilaiporn Khamman and Samran Meejang/ Journal of Education and Innovation 2024, 26(4), 506-522

Figure 2

An example of a Q-matrix for a simulated scenario with three attributes for 15 reading comprehension test
items

uameiaeee Q-matrix SmsuanIumsalimesilnadnualy 3 9180158 msuTeaey 15 1o YeuuUNAFaUN e

L kialk)

AttributesiSkills

Attribute | Attribute 2 Aftribute 3
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L= = R e R

-0 000 =000 0 =00 00
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1
1
0
1
1
1
1
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1
1
1
0

L L L L L B BRI B B e e e e
W b b — L e W B A e W B —
(=R — Y  — — B — B — I I

fian: Lee and Sawaki (2009)
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weuansistoaoy 1wy dasuazneudeasute 1 fasudeinuseuinadnuasd 1 anudilessazidoavenios
fi91u (Understanding Detail) nsiifaeuaznaudoasudod 2 lign dasudesiinudnvuzidonloninufanats 9
ANUAALINAI8IU (Connecting Ideas) W3araeulznauteaoude 14 lagn Hasudasiniuseuilu 2 Audnuug Ao
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2) wuuvngeuRUUUTHY (Objective test) MiN8fis WUUNAABUKUUEDNADULUUQNAN WUUTUR wazhuuline Wudu
Felumauddndenlduuunaasuusioviadenneyu (Multiple Choice) Tunsuszidunaninudalaluniseu
mwdsnguiiiosanmsaseliazuuuiianuazain a5 WswsananAoyaaalayananidsaansaidugnsald
Tnglifdedin suvadusvunaaeudifuunidonlunsianausaiunaldedvasouaqu uazanunsoldana
Usziilunaiugaeuynseiu fMeg1auuuyaaeusnssIu 4 WU EF SET, CEFR, TOEF wag IELTS Aifimsusziiiuidade
madyyraruannsadunissuitoarudiladudiunilwesuunaaeurisatuldun Part Reading wuunageu
EF SET Wfunuumaaeuaruanansananiwitlidealdine vssidiunseunquit 4 fnwe 16ud nsfls nisye nnsenu

wazmadou Tngazuuuves EF SET szgnldiferdugiudeyalifumisssu EF English Proficiency Index (EF EP)

SAve o

FIUNTIRBUAUANLANNTAN WA UM WSINguTeTvesUsema Bnwuuiidnduuwnsuaelauniuunaaey CEFR
uLuUnAae UT A AN TIN A INUNTOUNINTTIUAINATIEB U TEFUTBIAAUANNTANNIWISINgY 4 Tine
Ao N3ile n1swa N1587u wazn1sleu dwsuuuunegeu TOEFL Wunisnageulaeldmeufinmesidundn
3’31J‘V|3<1ﬂ’13?iaUW”ﬂ d1uMIERUNITYATEUUNAGDU IELTS iunsaeuiuufinefiiuynanadse wuuvageu IELTS
s 2 UuuuAenssnsuazaeuiuned Tnsuuunagou TOEFL uag IELTS wuthuadeululdlunisiddnuisie
TuseRunmInedevesnalsama aaniina1nadiuldinnisuszdiupnuanunsansd yadunwdangwidu
nmUssidulnglduvunedeunazSuiimshuuunegeuifesuldunsuansanniu

3. TuwnaAfiadennstleyey (Cognitive Diagnostic Models: CDMs) iiluluiaanisinnsdnineniilduseiiu
yaudanaryngeuvesinibey 01 n13@nw1ves Torre and Ma (2020) Tunuddsuaauseninlunaidadednussiny
(Diagnostic classification models: DCMs) 1 n15Anwiwes Rupp et al. (2010) Wuisnslunmsaemziunsonennsal
mmm%L*wauaqmmimmLsﬁﬂﬂma%’mﬂaauLLsmL%’w%guLmema’;miﬁﬂwﬁﬁ NAANSVDINITIATIZN DCMs d95U
uiazyaaa Aoluslidnadnunramnianduiivdidneuuuuaeunuusazauiinudnuasvisogaiemnn iy
AsImuLnaidmsunsidadeniela am 3 waasliiulassaicdunaidadedauszian lnanedredowansis
AuUTWR Y (Diagnosis Latent Variable) dyanwalilursnanlpediduntsnansisnaunuieisnisdaduwlsudadu
2 Uszialaeiidausdflugiu (Base rate indicator) i unmusinisuvsnisidadesuniandoduiusdtugudo
“positive” wiongufiagganinnasinauts sumidliduiasdfuguie “nesative” nienguitogiumisiint,
inaseinsulsdua s nilouansdsfulsdunaldd adusudassiaudsuds Tnedl e luduvosmuranndou

(Error term) Aanglulnan1sitAs1esinsaUsenou (Factor analysis)
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Figure 3

Discriminant Diagnostic Model Structure

o o

lnssasralunaidageantsann

Observable

Diagnosis (Categorical Latent Variable) parlables]

Base Rate ] Positive Observable
Indicator j Negative Variable 2 3

!

Observable

Variable 3 i

fian: Templin (2011)

unanuludiueani fideulddelunaidadenislyyr vie COMs ilasaniludenaenndesiu
nmsuszlivitadematynn Ussinvvedumaiademstygiannsasiuuneendu 2 Ussianmdn loun luimaduuel
(Latent Class Model) uazluinanadnvasus (Latent Trait Model) Tnglunadundadulunaiwmunduiiodwun

Aaounurinue (Skil) 1Wumnuseus (Mastery) vsenulaiseus (Non-mastery) linatifslizuuuuvesenuseuinie

o £

Anuhanduvesnuseviineiuinveesaeu dwiulunanudnvazwladunsveswwifavseaudsdnin
lunansnauauesteasuluulenild (Unidimensional IRT Model) 1igafun1sdnduviansussanuainueinss

vosfaeuluwsaziinue (Lee & Sawaki, 2009) Tuinatuur (Latent Class Model) Sruungmounuunageusluduus

(Latent Classes) Tuagfun1smavaustageuvaainoulnedundeiy niaduduulsiiddiniudin (Restricted

° o

Latent Classes) Yuagiuinuinvesnuanuuy (Attributes) fildlunsneudeasuresiuuvagay MnwuUNAae ULl

]

AudnuaeiiFeddsun K audnune grovasgnauunidu 2° fuusds Tasiay 2 mnedsiuauvessadnsiiululd
dsuusiarandnuny Semneinissoud (Mastery) vidolisou (Non-mastery) Tunnidnunzidug n1sdntuus
avilimsusualsiduuuuunmaneuidululdiomn (Fegrnsdunnuduid wazsIwazIdemieIiuULUY
anuseufidsudnausiit uAnluiate nsusaduitadenedgyyilunsussiduninvauisadiuniseu

WaAunla)

'
a =

fegalunaidademennitayadulueadunela 919 lea RSM, AHM, DINA, FM, G-DINA 1Judu Tuina

[ Ag

v
v a

Fuiiiandlrogreiivenuaztodnnin Al lama RSM (Rule space model) (Tatsuoka, 1983) fiafAnaInsadun
wuuuunsnauteaeuluduuuununuseu Itedninfenanisitiaduenaliauysal Wewiniladenaaninasisuy
douissuesudwihlinisduunaadnvusidedddlunisneudeasuuiazde linseunquaudnuuelaoulzsol

d1msuluina AHM (Attribute Hierarchy Method: AHM) (Leighton et al., 2004) 198fA0T1WUNA NS NYMEN DY

nsiawkuvasutisliansainauilinsunaudnuue daudedniafensdnunwuukuNIneulaaeuidng
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N v

Ienalidpiaunagliannsoinneiamuesiluvimiiinaiandeuls luna FM (Fusion Model) ffoffaiiioansa
uilydod1iaves DINA Model waz NIDA Model fiunsmsdineslulinaliannsayszuuesieisnismisaia
osnnanudgiuiiinlenadigaovazmeudoasuldgnieniu fasuasdosinnusouilunnaudnumy Tassu
nsItladesinee (Skill Diagnosis) kagn1suszanauamisdimesiulunaidilinieiu wiidedninfedssld Software

Aianuanglun1suszanaaIves 1siwes anluwaninisiiunlyegnaunsraelawnluina DINA (Deterministic-

v v

Input, Noisy-and-Gate Model) fifeffelunagenndeaivfoyadulunaiivsznda awnsawlanasin 2 wisfiwes

a o o A

Tuusiazdamelusunsumsinsziniainndegialy fdedrinfolulumawuulivawe Jsidennanlowiu indasy

U

aeadinniinue avvainuelalulale vilinsdaussinninue wiearuaiunsavedaeu dA1NuRNIEAULUULKY
ANANNTAVRIEADY (Ueabunpradit, 2020) sioan de la Torre, J. (2011) faiunlaaa G-DINA euAlutesiinues
luina DINA 1 G-DINA fidnwazuaiveauaiunsale (Compensatory Model) n15UszanaaImis1ilnasile iy
lades Tumalianuvanzauaenasesiudeya (Good Model Fit) Andilueadue anansausznamm el
9 egNAed uaziidedintesninannsaUselivuseansnmeedaiaalaeinnsanandadiniudennsoudaduing
luiaa DINA wazlua G-DINA fimnuadieiupieaunsadnsizvimmanniuunaaeuitadodamiyaylulusunsy R
Iduednad wasdulumadiusendn (Parsimonious) aunsaudanaldain 2 wisfiwmesluudazde fie wisdmes
Awazng1 (Slipping) uazwsimesnisiadoasugn (Guessing) Feagyiliinsuszanmurmuansaaznsin

nauNaN1IMe UYL UiiANg AR uiugNEsWL (Rupp et al., 2010)

nsuszenaldnisusalividadenislyginnuaansadiunisaruenudila

n1sUsziwiieddademelyynduguuvunisusefiuiiamnsaliarsaunafeiduranisaeulang

v v o 1Y <

nan1sUszdiulagazUlunimsy wasnanisusziudadudailadainenduyaudsuazyneouresdisewdusieynna

= v °

Fengiaouannsailuesnuuuianssunsseuiiieiaugissuwanadnainnsussdiuluguuuuiunldiulaeiall

= a = M

Felvasaumeneiudaeuldamzlunmmuvssluguuuuazuuy dsiuidivniznislianuauladnwuieiiv

'
o v a

nsUszdllupuda s InukIvesnsUsslitadenelyg fiflsudiaueusuidudAgiiisades

o

3 Usziiiu loun anuaunsadunisenuiiernudile susuunsussgndldnisussdinifadenedgafiunisussiu

ANUAILNTOAUNITEUNBAINNL I EAVINIWINTIUTI9T A.A. 2006 D9 2023 hasuhudlbuLarAAn19989n1sUsELY

o

Madumstygrsuanuauisaniseuiieanudila lnedneazidon aell

= o q'

AMuEINITaRunsanuinenudnla (Reading Comprehension) Wuvinwemstlygrdadimnuieides

a ¢

Aumsiseuimuiruzvesindnineinguaeuansaaiadlely vialenimguinnseuiUyaiileu (Cognitive

Constructivism) dadipinniseufenszuiunisnilagaiuealdlunsdumanuningvesdsiisnulageduaus

L A7) )

fugiunselassasuanuinasauliviowalszaunisaliiennudilanasiinniaseus laelinseuiun1sninan

Uszneaudie 1) M3nensianlumungvesn1w (Decoding) Faulun1siiasgiididnuys a1 nguen Useloaveailon

'
a1

7181 waz 2) Audila (Comprehension) Fadunisasaanununeainnisaensiaiidnys A1 nqudl Uszloaves

Weniigulagedeiiuaiusiau (Background Knowledge) @anadeiniunguilaseaiieninug (Schema Theory)
WWodranuivesausiazgniusiniuniieg lulassasidaliegradusuideunionidt Iassasneniug
(Schemata) Wuntreanusiieiulau dves aouiimanisal winauiilasuanlniddnvusnaunauniu

[

sggniuiudndulassaswfuidey widiliegludnvasnaunaunivesgnasradulassasalnlifesdouiu
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dpudenteardianududounniu fudu anuanmsoniseruiiernndila FaflemedesiunnFoudnurinug
veatinImInenauneuanamandelayan Lﬁaamﬂmsa’mLﬂuﬂixmumima{]z:yzgwﬁqﬂﬂaélfi’ﬂumiﬁummwwuw
vosdsiienilnsendorudiuguniolassadmuifiaraulfufenausraunsaifiornudilanasiAnningous
sUuuunsUszgndlénnsussidivitiademedygiiunisussiliuauansnsadiunissuitenaandila
vasiinIv N sludael a.a. 2006 § 2023
natsnsivaeuaudlavesnsusziduidadenedygnduismslunsussiduanuaiunsaniseuaes

zl

Hi3eu Suanailaniedsnsigiseuldlunmsihanudilaviediglidnlaidennededu lnudnumegeig Ngiseu

Naa a

wansoanuiiloinnszuiunIsseus Laun vinwe (Skil) nIenmdnuue (Attribute) Tiusing Inefiign1suseiiiu

o

ANNAINTVRIITaY 917 n1sviwuunaaeu Wudu muddelurisienninimnisiuniwmidianudidyiv
n1sAnwuAgItun1sUsEEuITadenelyg1AuaIunTan1an Wi ueg LN a18u1nTu Table 1 uansguLuy
n1sUsziuIdaden 19l g9 1uANEIN1TaN199 U 0AUT 1M N1 ¥189N g wYeIlnIBIN15TUY9T A.A. 2006

014 2023

Table 1
Application Formats

sUuvvlumsUszgnaly

oo auuunagay mMsidadene  Lueadladenis y

He e wnsUaysyn wnsUaysyn Boluuan
Gao (2006) v v 4 TBR
Templin & Henson (2006) 4 4 v DINA
Jang (2009) 4 4 4 Fusion
Li (2011) v v v Fusion
Ravand (2012) v v v DINA
Khamyoo (2014) 4 v v AHM
Chen and Chen (2015) - v 4 G-DINA
Zhan et al. (2015) 4 v v DINA
Somrat (2020) v v v G-DINA
Tonekaboni (2021) 4 v v G-DINA
Moradi et al. (2022) 4 4 - Rasch DIF
Shahmirzadi and Marashi (2023) v v 4 G-DINA

=3

Wiuladain wuamamilawesnisusedivitadensdgeranuainsanianie Aensasaniediedadu
wuunageuItady lunsinlassasneninug vinveianie waringaudnyaemamslygivesinEeusgiuaniziaizas

Juseyeea Tinssideyadielunaidadendyguieldasaunaioatunanisious auduazyneouves

v 1Y

UniSeuanLuULRUNITAn lngniseyuunaziuuadeuninssuiliuayiideyadeundululudnuusveduslng

U

v o

Anusluwiazaudnuurvesinisew lunaidademadygyudaslumaiivofuazdodiaunneieiu deliunisdentd
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TULAAANNSUNTHRIL LU UNAZBUINIRE T UBENUUSUNYB 5 8971ABINNSANY 91NN1SANYLENEISIUITe N84

Y

1Y

wumsUszsvidadematygrmuaunsanienwsinguiunsldlueaiddouuulunatundsdsviinis Sauun

Anounuunaaeuutuul (Latent Classes) Tusgiunismevauessdoasuresnoulaedunaty Snviadutuulend

Y

v
=2

F11IUTITA (Restricted Latent Classes) § uag FUTIuIuve IR MWy (Attributes) 7 141lun1sneudeaouvas
wuunadey Mnuuunaaoutulgadn e fidedld I K gadnuas fnouazgnsuundu 24 Suuls Tnsiay 2
mnofedunuvessadwsiidululidmivudazqudnuas Smmnefanisseus (Mastery) u3oliisous (Non-mastery)
SLu@ma”ﬂwmgﬁ?w] FroE MR UUEN uazTwazideaieiugUluunmTous Ssteluil

Hegnafl 1 UuuuANTeUd wuuneaeuyanilsfedlinudnuurlunsnouuuunaaeuiiua 3 audnuny
2 wnue (K=3) 28ld 2° = 8 thufle drovazgnduunidu 8 duusls fuuald “17 waneds 50U way “0” maneds
111'3@U§ m”qﬂgu '«J°wmm‘igul,whﬂuaﬂgﬂmeﬁsa‘uif o = [(0,0,0) (0,0,1) (0,1,0) (1,0,0) (0,1,1) (1,0,1) (1,1,0) (1,1,1)]
wandlidiusiunuduuisesguuuunmstsuiiionafinduanmsitadedsfaovargnindituudsgmlaty Suagiu
AusaUTvesauIfiauansnnuaudnuur i inanuuunaaeuyatugviely (Deenang, 2016) Table 1
wanstuulafifaouazgnduunidluluguuuuiinianta nsdiuuunaaeuiinudnuasiideddlunsneunuunadey

U 3 AANYME

Table 2
Latent Classes for Test-Takers Based on Three Attributes Required for Responding to the Test

TUUENTIaeUzgnTMUNUnsalll 3 AalanvalzTdeslYlunIsHeULUURTaY

Fuurlaii(guuu) Audnwasil 1 gaudnumil 2 AndnwMEi 3 AUNUY
1(0,0,0) luisous lidsoug lisous Haeuldseuinnannun
2(1,0,0) 50U3 liisous lsisous Haouseuslunanumey 1
3(0,1,0) liisoud soU3 lsisous Haousouslunninumy 2
4(0,0,1) liisoud liisous 50U3 Haousouslunninumy 3
5(1,1,0) 50U3 J0U3 laisous Hapusouilunadnuni 1, 2
6(1,0,1) 50U3 liisous J0U3 Hapusouilunainuai 1, 3
7(0,1,1) liisoud soU3 J0U3 Hapusouilunadinuaie 2, 3
8 (1,1,1) 50U3 soU3 50U§ Hanusouilunnananuyoe

v
o o

371 Table 2 85u18la71 Fuuedl 1 fgUuuu (0,0,0) manedia faeuliiseudvnaAnudnume Fulan 2 (1,0,0)

a9

o o
[ o o

mneds faovsoudlunadnuay 1wty Fuudsd 3 0,1,0) murefls fasusouslunudnume 2 winku Fuudedl 4
(0,0,1) vanefia faouseuslunadnuay 3 widu Fuusledt 5 (1,1,0) mnefls faousoulugmdnunsd 1 uas 2 wihid

Figure 4 uLaAIR198190aN153 98 8AMNAINITAR1UNI58 LT 8A213L9119 (Chen & Chen, 2015)
Usgnoudae 5 andnumy a3ueldad Aadnume Identifying Explicit Information faauunazduiifasuasd
mnuseuianifufesay 67.80 Andnwaly Generalising Main Idea fianuthaziduiigasuaziausousaniduiesay
60.48 AaIdNWME Interpretation and Explanation fiA11uynazidudi fasvazdninusevianidusesas 54.65
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AANYY Getting Inference fmuthaziluiidasuaziinnuseuiAnidusosay 53.00 Aadnuway Evaluation and

Comment dnnuihazluidaeutsiinusouifnuiosas 52.62

Figure 4
An example of diagnostic results for reading comprehension ability

UaRIDENEAN T IIREAIIUAINITONINN TN ADAIUT ]9

Cognitive attribute Mastery probability
Identifying Explicit Information .6780
Generalising Main Idea .6448
Interpretation and Explanation 5465
Getting Inference .5300
Evaluation and Comment .5262

17';31’1: Chen and Chen (2015)

Aregenshiveyadeunduluguuuu Profile 970 Figure 4 wansiiag1anansiladelaeiinsivideya

FOUNTUVBIAAANYULANUANTANITHRANINWIBINGY 4 Yinve Ar N15Te N15NA N1581U Wagn siley

Figure 5
An example of feedback provision

uanaIoe9nIsliveyadeunay

HanITaITIIUUUnNAsau

Fruausa a8 an 40 a1 az 43 a4 45 46 47 a8 a8
HEMTIRaU 1 o 1 a 0 1 o [+] o a o o

man iRadsausauinuqmansos nud dnduuuaiesaul “o100”

COMPETENCE DIAGNOSTIC PROFILE
1.000
‘ 0.638
o500 0.457
0.309
e -
0.000 -+ e T T '
AT-W1 AT-W2 AT-W3 AT-W4
B araahasdhhurcrre

flun: Somrat (2023)

3911 Figure 5 wu31 dasuldnzuuuasy 3 Avuuy d3UuuuAusousivindu 01007 fanuuiazidu

1%

Tunsseviauanuaen 1 Anduseeag 0.44 muneds lisevs danuasdulunmsseuinadnuusi 2 Anluiosas
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63.80 vunefis sous fanuresdulunisseviamudnvasi 3 Andudesay 30.90 nuneds luseus (Hesanlids

Sowaz 50) wazdmnuihazlulunisseuinudnuaed ¢ Andudesay 45.70 wuneds luseus

wualtuuaziiansvasnsusefivitademadyaidiuannusunsaniseruiiaanudila

Tuiligtufinsfiuilunsinsidadenemstyguldlunsssdunmsfinumndy udfdula
fanseglutasduiu deiduiiisvesnsussdluguuuuiifiundunaiuu Hemgdnan ddnmsiainisdns
wunltfufianiavesnssaduidademedyaduanuamisaniseruiiernudilalu 2 3Bldun msmumunide
fifertos uazmsliinadaiiviuadi fseanden fil

nsnumunuifediivadestunisussifiuauainsaniseudieanudlad e d a.a 1995 dq
A.f1. 2011 (McKee, 2012) wuin 2ssaunssufidnuudumsideisrtunsairsuvumeaeuiiliidademannd oyl
sUuvuiivarnvansifieannsndssiduldrseunaussduduanuanninnisanes 6 seduves Bloom Feannsedy 1
lawn aus aadila n1sUseend N1esed n1sdaATIe kagn1suseudiu lneivundngUsvasdnisuseiiu
iloszygaudsuazqnseuvesdasy waznisUseifiusefuanuiuaginuelasAnw mnuduiusseminsmanisasu iy
fulsUsTamnIMAdBULAE JULUUNMSMAGEUNNS 877 wuuidennoudsanunsansialinzuuldegisaznn wuuideou
Bearudaauseddvinuzmsdnuazmalinsesiinniu uwuulaae (Cloze test) Faiiusyansnnlunisusuidiuanug
Adws v3onislduuunaasuunnsgiuiifiey TaednwidadeiiAvitesdunismaasunazniseuiteninuidile
90 2 U58n13A0AINNE1IUBIUNEU (Passage) wazdodninduiandwalid@euiinainuiaien Jeiinsuiluing
yadmanldlumsidefounivarsniniy

nslinadadisiuais 01 n153tAsIEsisaenIm (Visual Analytics) n1suausdeyalfansiin (Data
visualization) iun1suansteyaluguuuuunuislnssvefdfgiinusmiuvesunaruuaz 1u3de (The Keyword
Co-occurrence Network) s3ufsauinuaiznsamuusdmiumiievesdaya (Tinnamas, 2020) Figure 2 Uansataya
wiaTevesdoidesnuiddodonuanuasie Keyword daduassanssuain Web of Science lugasiatszninad

o o

2000 fi9 2022 Taf@nAY "cognitive* diagnos*" (Mstgygyn* n193tdade*) Tudelies unAnge wazeddy lanaans

@

U 927 adu Wulusunsu Cite Space MmuUITULAY Chen et al. (2016) LWOULEUDANTINAANIINITAN BN

194 CDA lnenisysannisdeyawnsssusivauummalindunisuansnmdsddneulivesiunmussunlduluiug

ANUSANIEN
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Figure 6
Visualization of a Co-occurrence Network of Keywords in Cognitive Diagnostic Assessment

NISUFRNAIDYIEAITIAY TIUYINTTYsULUTTREN 1Ty

2 o(@-dina (e nitive diagnostic assessment

. (markoy chaip monte carlo _attribute
; r.udlng comprahensidn =

atrix

classification accuracy

. @u;m reSponse theory - .
.07« attribute hlerarchy gisncatc measurement
it & ;’omuuncy'_ _@m aigorithm .
_Jog-tinear coghiitive diagnosis model .

pleteness - resp time

fiun: Sun and Hwang (2023)

o '

TAssv18AdIAey s (Key words Co-occurrence) 90339 tAgav0sdun1su sz widadenisteyan
Fagnnuaniige laun fA191 “lawanisidadeniannsdaen” (Cognitive diagnostic model) so9aslufar1
“nsifiadenanniUayeyn” (Cognitive diagnosis) “wUn3ngA1” (Q-matrix) “DINA model” “n15Usziiuifiadenis
Usyayn” (Cognitive diagnostic assessment) “G-DINA model” @ g nuaig”(Attribute) “A1581utiaALg110”
(Reading Comprehension) muadu &fiusdinfianieanis@nwideludagtuyeduluiinisadrmguinsuseiiiu
aa LY Yal 1 [ v v a v Y o a a a a a aa v

Fiadenadgglidanuunsadundn dnddeldiaun Ysadu wasoudisudsesdniamlumanisidadenis
nWn3Uayeyn 819 luaa DINA, G-DINA wazdin15d1599d9LAT e NRUIAANG U 111 V0IAUE N YL UI BT NYLE BEUBA

1%

AMNEINsaLas1aunIngAl dnsassnviinaydane3sulua g YunieiinauLug 1IN TUsTIUITadNS

v
S v a

Iy uennndinidedsldhdesunummauiuvssgndldfunsssidiuanuamisoniseuiennudile
awsange duindunisveegiusnmmgeivesnsuszdfiviiadenisdaan (Sun & Hwang, 2023)

Pndinanun asdtuinsdsawnltusasiiamweinisussdfiuifadenatlygrfuauamianise
Wermnudilagensmunumiddeiifedewasmsldmaluladnisinszsidaenn (Visual Analytics) finanisfnu

nanngeiuluiiguveIntsuinsyssduidadensdyy (CDA) uussandldlununsdnwegiqunsvats lagys

o A

Wawuunageuitadeiaunseduungaevsenidulseviuarliseuilunadnuas vsevinwedosvosninuauise
n1sgruiiienudile lngliasaunafisyugaundazyngeuiinjuazd aouasinluidunuimiainis wamninue

ANUNENLNTNVDIHISEU warnTTRInavnsadAtunTITdem s Uayan

519



Wilaiporn Khamman and Samran Meejang/ Journal of Education and Innovation 2024, 26(4), 506-522

unasy (Conclusion)

L3 <

nsUsaduitademedaan (C0A) gnihanldifiotinseiauiuazqrsourosSouiiintussiansGou
NARUAILTTNTNAGOU Immﬂ%aﬁﬁamﬁ’f‘i’mL‘fJuLmeaauiﬁaﬁ’aﬁgﬂﬁwuwsﬁumuLLmﬁwqwﬁmsiﬁmmuu,mﬁﬂ
szuumsesnuuunstlyandafinunsadslaseainags Taslflumanmsdyay (COMs) simuvFormundeaeudiin
psdmNuiuazvinus AN wAIzvasRNaINs oty lunaitedemannsiyyiduitnisuuvaninernsi
mu%auimswdwﬁm?mquw%i‘]zyzyﬂ LagNISIATIEINNERR SeaunsoatnasaumadB e elddsin
AU sEwInsE LN IIauagnalzildlunsuidymriensudedeutonia Warsaunefiduuselon

19 o w

Rerfugasiunazqadesvesiasulunsazaadnuazidusoyana Tusaidademaiygnusaslunaidofuazdediin
LANAITY $9A15@nw0Na15UETET LA saTaui ansiaduladonldlunagennd et uus unvesauice
lumslinsgideyanisadial software fglinsiaseildazainsaduasiemuwiugimsinsanivsunsuidu
Free ware feliiduaildine Wofiansanuuiliunariiammensusadiudfademadygiduanuaiunsonisenu

[

WoAILT1A A28N1ITNUMIULENENTNUITBTA T aE NaNSAN AT IEAd@AY S0t aIT psuITelag 1y

ada

Tusunsudilinantsdinsigiidasnin (Visual Analytics) diauedoyaidensiiin (Data visualization) wui1is 2 354
Auaennaaaiu aguladn ﬁﬂaRQ]JEJWGLJH’ILLUUWW&@U%Q‘\]@’EWIN{]EQEQ”ILﬁﬂﬂumﬁﬁﬁ]ﬁ&ﬂ??ﬂﬁ’]ﬁi’]iﬂﬁ?ﬂﬂ’]ﬁ’]ﬁl\‘lﬂqw
iloTnquszasdvosnsUsziividads 2 Uszmsde Wessyusuiuiiinieudliseus iunisnsanaeuanuinami
mensBeuliinding1 uazitelvidelausuusiinriuamgvisemauaiidululiieaiunsliseuslurinugdenvie

AENYazUYY Anuduiussenudnvazwasdeaeu wazdud 2 madenldlumanisiamdninedaduluea

'
aaa

meadnnzauiutedeuwazamdnvuzauly WeldlunmsfumseAuanuiviessauanuiiugvesiseulurinue

mMannsayafiseyly Q-matrix gliaingukuunsneudeasu (tem response pattern) vae4i3eu
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