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Abstract

The question-answer-response (QAR) & collaborative strategic reading (CSR) instructional model is
developed by combining QAR & CSR to enhance English reading comprehension skills and reading strategies to
be more effective. The purposes and results of this article were as follows: The purposes of this article were:
1) to examine efficiency with an 80/80 criteria and effectiveness of QAR & CSR instructional model according to
social interaction theories to enhance English reading comprehension skills and reading strategies emphasizing
on reading strategies; and 2) to measure students’ satisfaction towards the QAR & CSR instructional model after
using it. The samples were 19 Physical-Education-major students randomly selected a public university in
Thailand in the academic year 1/2023. The data was analyzed by percentage, average, standard deviation and
t-test dependent. The results were as follows: 1) The QAR & CSR instructional model reached the efficiency at
91.76/85.61, and in terms of the effectiveness of QAR & CSR instructional model based on the comparison
the students’ English reading comprehension skills and reading strategies before and after the instructional

model implementation, it was found out that all scores of the reading strategies were significantly higher at
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the .05 level; and 2) The students’ satisfaction after using the QAR & CSR instructional model was at the highest

level. Therefore, QAR & CSR instructional models is suitable to be used effectively in teaching.

Keywords: Question-Answer-Response (QAR), Collaborative Strategic Reading (CSR), English Reading
Comprehension Skills, Reading Strategy
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Table 1
The number of items in the English reading comprehension test

TIIToveuUUUNAFeUYINYEN 50N I8INg HlonI 1T D

. . Yl Y2 a3 Yan 4
nOUsTEA - - - - EReT
Jedau  YpdaU  YpdRU  YpdHBU

1. m3syylanudfty (Identifying the main idea) 15 15 15 15 60

2. myszyUseloaatiuayulayeaziden (dentifying supporting 15 15 15 15 60

sentences and details)

3. miisqﬂiﬂaﬂmﬁwmaﬁuaqﬁwé’waq (Identifying text references) 15 15 15 15 60
4. nM99YNU (Making inferences) 15 15 15 15 60
3724 60 60 60 60 224
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nsiiusausandoya laud 1) @m@iaﬁ’w’jﬁmmﬁgLLawu"wmu LﬁlEJSUE)L%iy}ﬂu@%ﬂﬂﬂmﬂuﬂ’]imE)’U
wuUaUAIN 2) Lﬁ@i@“’%’uawmlﬁa 3n?iwﬁﬁmaayﬁymLﬁvﬁaaﬂaLLmJaaumummﬁmLﬁumaqg{ﬁmmzy IGER el
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Study) lnethlunaasdldiungunaass (Tryout Group) Tusdumuaunse seu Urunane waziis §Ideldneaey
UsyAvsnm sutuseusiolull 1) mavegeuUsAvBamuuuidien (1:1) 2) nMsnaaeuUsEANSANLUUNGY (1:10) Loy
3) MInedeUUTEANSAIMAIAANIN (1:100) NaN1TIATIRINARUYTEAVEANIULUUNTADUY QAR wag CSR UTngua

$14 Table 2

Table 2
Results of the analysis testing the efficiency of the QAR & CSR Instructional Model

HANITIATIYINATOUYSY IS5 IMFULUUNISaON QAR Uaz CSR

< — av v a a
3I18N17 ASLLUULAN X SD AzuwUuIINNLA dszansnn

1. nMsnadaulsEanSamuuuiien (1:1) AMuinesn1serunIedIngetianudila
ATLUULUUNARDUIEWINNUNMISEUY 1-4 (E,) 60 32.00 2.00 96 53.33

ATLUULUUVAdRUAITEU (E,) 60 33.00 2.00 99 55.00

2. MmegaulsEAvEAWLUUNGY (1:10) Aruvinyenseunusinguinaaudila
ATUUULUUNAADUSEWINUNEEY 1-4 (E,) 60 39.75 1.16 318 66.25

ATLUULUUNARRUNAITEU (E,) 60 40.13 0.83 321 66.88

3. NMsNAaaUUsEANSAATRELIL (1:100) AMURNYZN1T8IUATEIBINgENAUT TR
AZLUULUUNAGRUTEWINSUNISEY 1-4 (E,) 60 53.08 1.61 690 88.46

ATLLULUUNAdRUVAISEY (E,) 60 49.15 0.90 639 81.92
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wdaFouldifau uas 3) MsmadeuUszanBnmAIAauY (1:100) NadwsTildannisvndeuUsEAvBAWAIAFLILAS
TndiAsatty inausiiineld mnsanninaustlaiiu 2.5% Alfsensuihguuuumsaeudiussavsamaunasifinddy e

a

lasnIunaininndi -2.5 WsuuguaenaaeuUsednsnmnnawiueg aundnvsiianme naanitnaeiiinu +2.5

3

ca o a1 '

foeusuinguuuumsaeuisyavsnimaannasiinaly defidwindy 88.46/81.92 Fodguuuunsdeutiganininusii
frualy uariiusyavnmaenndesmuanugiuicel lidesuiudsudle ansnihluneasddtunduio
(Sample Group) TusgAuAmLEILNTA 80U UIUNaI9 Lazlng \ionaaouUstavanlutuneuil 3 115358 (Research:
Ry aaasliguwuunsasy (iImplementation: 1) LLazUszﬁw%Na‘uaqgﬂLLUUIu%umauﬁ 4 M33iAIWT (Development: D)
UssidiudseAnBuaguuuumsdeu (Evaluation: E) Tiludustely

[

liIdelasuiuunIsaoun QAR way CSR (aUuase) auysal IAan1w fs Figure 2

Y Y

Figure 2
Question-Answer-Response (QAR) & Collaborative Strategic Reading (CSR) Instructional Model

FUMUUNITAOUA NGNS TY 1A 10 UAZ AW (QAR) uaynadsniseruuuusiuie (CSR)

sdunuun1sdau QAR llaz CSR

Huit 3 msonleldndanasou
(P: Post-Care for Reading)
Usznauhie 4 no33

Suil 1 namonlsldnounissm
(P: Pre-Care for Reading)
Usznaudae 3 N33

i3 ﬂ : .
1.1 manszquanufidu 2 maoilsldzwinmis | 34 passzylonnudainy Fuit 4 mInenauAIm
(Activating prior knowledge) i (C: Care for While-Reading) (identifying the main idea) @n#oan381u (C: Check
1.2 mmdsulsammdidn Usznoukan 2 nn33 3.2 m3szyUsslunniunyu for the Correct Reading)
(Linking prior knowledge) 2.1 umguduiddoudile unz3raziBun (Identifying S

("Clear up, Clear up, Clear up”) < 2
1.3 minmanidoidos ! 2 supporting sentences and 4.1 Vuindsil&Goudndu
(Predictions) 2.2 msudnuidFouliiviile detaits) g

= uvuvuRnumisu (PCPC
("Stop up” and Stop cards) 3.3 msszyUssleanaunune

Learning Logs)
vo3M51383 (Identifying text

references)
3.4 nmIayuu (Making

inferences)

U NSNANNAIUITENINN W ANNAURUTTENINIA0NLaLAIMBU (QAR) (Raphael, 1986) LaznNa3dsn1581ULUY

52usle (CSR) (Klingner & Vaughn, 1998)
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Yunauil 3 N13338 (Research: R,) naaasldsuuuun1saau (Implementation: 1)
n1snedeuYsEANSAINIULUUNISABN QAR War CSR ANl 80/80 Laginlunaasdldiundusiietig
(Sample Group) TusfuAINNEINITA 80U UTUNAT kazid N153ATIwRUsEAnEaImgULuUNIsaey QAR uay CSR

Usnguans Table 3

Table 3
Results of the analysis testing the efficiency of the QAR & CSR Instructional Model

HANITIUATIFNAFOUYSaNENINFULUUNITAOU QAR UAy CSR

I3 av v a a
I18N19 ASLLUULAN X SD ﬂxLLu‘umu‘Vﬂﬂ Uszansnw

Fruineznnssrumensingeiiaanudinle
ATUUULUUNARDUTEWINUNEEY 1-4 (E,) 60 55.05 1.10 1046 91.76

ATLUULUUNAEDUNAIS U (E,) 60 51.37 377 976 85.61

v
= '

310 Table 3 #aU5I431 JULUUNITABY QAR Waw CSR Winfiu 91.76/85.61 fiednguiuunisasuilgand
i vuaLaziisyAnEnmannadowNaNIRg LRIl

SumaUR 4 NsWAIL (Development: D,) Uszitiuussanduagunuunisdeay (Evaluation: E)

nsUsziliudsvanduagunuunisaau QAR uag CSR Mnmadieuiisuinugniserunisdingquiiondny
Whlauagnaisniseuvesindne feukasndinismasedddsuuuunisaeu laeinlunaaeddiunguiiegis (Sample

Group) TusgAuAuEIN0 BoU UTunNans kagknd lnen1svaaauail (ttest) Usinguans Table 4

Table 4
Results of the analysis on learning outcomes in the English reading comprehension skills and reading strategies

HANITUATIEVHAN I TEUTNYENITEIUN 118N HaA T [ausynaIsn 15871

15N N ATLUULAY X 5D yD? t
ASNAARUNDUS YU 19 60 20.37
. - 589 18441 42.495*
ATNAFBUNSAS LY 19 60 51.37

o w o

310 Table 4 Haus1n31 UnAnwdnanisiseugeluegrsilivdAynadanseau .05 uazlilefiansaxa
37

o

@

ASLUUNITNAFBUNSITHU NUIT AZLUULAAIIINNITNAFBUNSIIUNAU 51.37 F9a9nIAswuuLasnlaan

Y

NsnAdeUneuUIEY BellAiiy 20.37
lun193duasell In13Useifiuysednsnajuuuunisasu QAR war CSR nn1siUsauisuyinyense1u

Mwdsnguiteauinlawaznaisniseuwvesindne feuaznaan seaedlisuuuunisaeu lu 4 du I51waziden

o

At

o

1. msseylamnuddsy (Identifying the main idea) Usinguans Table 5

o
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Table 5
Results of the analysis on learning outcomes in identifying the main idea

HANITIATITYHANITSEUNIT52Y A MRy

AsNAEaU N ATULUULAY X D sD? t
ASVAABUABUSEY 19 15 6.11
L 135 1053 13.568*
ASNAFBUNSAUSBIU 19 15 13.21

'
o @ aaa

910 Table 5 #aUs1n) 31 dnAnwriinansiseugeliuegrelidedfyneatiansgeiu .05 uaviilofiarsanxa

o

'
o =

ATUUUNINAFEUNANTIU WU AzLUUlRAEINMIAFRUNAUTsUIAY 13.21 Fsgandiazuuuiededldann
nMsnadouReudoy deilruviniu 6.1

2. msszylszlomatduayuiazstvaziden (dentifying supporting sentences and details) Us1nguans
Table 6

Table 6
Results of the analysis on learning outcomes in identifying supporting sentences and details

HANTTIATILYHAN TS IUN TS YT lonaluauuay s1gaziden

AsNAEaU N ATLUULAY X D sD? t
ASNAABUNBUSIU 19 15 5.57
L 140 1102 16.238*
ASNAFBUNSAUS U 19 15 12.95

o

* Ipddgynisadianszau .05

o

310 Table 6 #aUsINg31 UnAnwidnanisiseugeuegaildeddyneaiinsydu .05 uazidlofiansan

£

'
=

HAAZLUUNISVAZOUNALTEU NUT1 AZLULAEAINNTVIAdeUNdLTuwiiy 12.95 Fagandiazuuuaieflaainnis
| P P | o
NAFBUNBUS Y F9TlAiniy 5.57

3. mﬁzuﬂiﬂaﬂmmﬁmU%aﬂﬁm’jﬁdﬁﬂ (Identifying text references) Uiﬁﬂgwaﬁﬂ Table 7

Table 7
Results of the analysis on learning outcomes in identifying text references

HANITUATIZIRANTITSEUN 52 YUselonAIuYIIEY0IF197989

ANSNAEaY N ATLULLAY X yD yD? t
ASNAEDUNDUIS U 19 15 4.53
o 150 1278 15.076*
ASNAADUNSAS U 19 15 12.42

o o w aaa

* iddAgynsatfsziu .05
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'
[ aaa

910 Table 7 waus1ng) 1 dnAnwiinanisiseuguegraditeddynisadianisysiu .05 uazidlofiansaina

o

=

AZLUUNITNAGDUNAUTOU WUTT AZLUWAAEIINAITNAFRUNAUITEWIINAY 1242 Fegandnazuuuiadelaan
NsnAdeUneuUIEY BallAAU 4.53

4. M38UNU (Making inferences) Us1nguans Table 8

Table 8
Results of the analysis on learning outcomes in making inferences

HANITUATIEVNANITITEUN 1O YN

ASNAGDU N ATLUULAL X ¥D yD? t
AINAABUNBUS YU 19 15 4.16
o 164 1470 21.638*
AMSNAFRUNSUS U 19 15 12.79

aad o

911 Table 8 Haus1nL ﬁﬂﬁﬂmﬁmam‘aﬁ&uqqsﬁuaEJNﬁﬁf&Jﬁwﬁ’aqumw gifu 05 uaziflefinrsanna
ATUULNINAFEUNANTIU WU AzLUUlRAEINMIAeUNANTsUIIAY 12.79 Gegandiazuuuladedildain
mMannaeUnouFou delintu 4.16

nmsuszifiuanuienelavastinfnwmdsainnisldsuuuunsaau QAR uaz CSR
HANTIATIEUdayanIsUsEluAIuianelavesdnAnyindeainnisldsunuunisasy QAR wae CSR

UsInguasa Table 9

Table 9
The results of the data analysis measure students’ satisfaction with the QAR & CSR instructional model after
using it

AN A TITTeYan I TUsHlunIuINe lavesinfinymasenn)slisuuuun)saew QAR uay CSR

32AUANAALIY
318N13 =
X SD ANNNY
1. uil 1 mswenlaldnioun1seu (P: Pre-Care for Reading) 4.63 0.05 wniign
2. 9ud 2 msterlaldsewineniseu (C: Care for While-Reading) 4.74 0.14 wniign
3. 9uil 3 mswelaldndaniseu (P: Post-Care for Reading) 4.68 0.04 wniian
4. duiia NN3ATIABUAINYNEBINTTEM (C: Check for the Correct Reading) 4.68 0.00 mnﬁqﬂ
Aadesaumniu 4.68 006  wniign

HanTATIziteyan1sussliuauianelavesindnymdninnsldsuiuunisasu QAR wag CSR agly

JEAUNNTER IARfeTINnnA 4.68 UazAldeduuinggu 0.06
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aius1ena (Discussions)
MnnsAnwareTeitoyaausnagUnansifouarefunona finsasdon il
1. MImUsEavsnmsUuuunnsaey QAR uag CSR Awineuet 80/80
sfimLgULUUNIaRY QAR uaz CSR Wumsiianndomsaeuilisunmeiaumsnanguifidnmsin
vangvhuldAnwnag3doudiin suuuunsasududonisaeuiiiussansaw ansanevaussnusisnsvesiSoy
18 Tneguuuunsaeuiifinissianssuliidussuunundnngul QAR uay CSR fiFeulduftRnssanuedisddunou
fnsasuaalifiouiarnuensintugdluinuzmssiuliivssansamundeiu SaaenndosiuuuAnues Joyce
and Weil (1996) fiagulédn uuvunisaeudunuuununssfiunisasuildsunmsinegnadusyuy duiusaonndes
funnuiiiuuuuiudaiie lnedvnquiisesiuuasldfumsfignineaeuifivssdvsnmanusatielifFouianadous
PILAIINEIINEYDIFULUUNSADUEL DnMannaedldFUkUUNISEoU QAR WAy CSR TianunsarimungSouludy
vinwznse1unmsinguiitonnuiilanarnaisniseu Jamanismaass Usingin sULUUASABY QAR Uaz CSR
Wiy 91.76/85.61 Serhguiuumsasuiigsninnasifiivunuagiiuss avsnmaeandosuauufgudicaly
2. myUsziliudssandnaguiuunsaau QAR wag CSR
sULUUNISEDU QAR wag CSR Wuguuuunisaeudaslidseuliiinanisdeuslunisieonlaldreuniseu
n1stelaldseninenisenu nistenlaldndinisenu wagnisnsivaesuanugndeIniseulaegiafiusednsaim

271NN15 T8 UBUTIN Y1381 UN B89N witaAUT bakaz NaTanN1991uYelnAny naukasndInIsvnaesly

'
o w aaa

JURUUNSARU Faansnaaed Usngdn dndnwidnanisiseugadueeiitdudAgynsadansesiu .05

o

nnsgvIuMsTantsSeusuesguuuunIsanu QAR way CSR fidwalinaniaiouresindnygedumy
TnuUsrasdnIsiauIgULUUNITaauY Fathu gULmesaauﬁQ’%%’aﬁwmsﬁu Fanan153de aonndosiunuideves
Brabant (2009); Furtado and Pastell (2012) a¥ Raj and Durairaj (2008) wu31 Aa1std1lalun1senuvestiniseu
annsnufuusldnglunanfisuunduaindnindulaglénais 0AR uazifisiinuganudlavesinSeuitinig
UNNTBINNTITEUS UenINiigiEonndoeunuAderes Aulia et al. (2020); Babapour et al. (2019) uaz Seacrist
(2012) U1 CSR anansafiauinuenseunwIdangy nassnseny wagiinussgslalifuiniFeuiifinuunnses
NeNsiSeuign1seuetiled Ay n1eaia
3. MsUszliuanuiaelavenind@nwvdsainnisldzuwuunisasu QAR uay CSR
sULUUMTABY QAR WAy CSR Aldinatnnissaumausenitmnsd QAR way CSR Fausiastunouduld
dugisulhelaldniseu ynduneudunszuiunisidsunsaouiiamisoinuiwasaiuadafnyeniseuyes
thiFeulsegisiiuszavsnm anmsUsuiiunnuiiemelavesin@nwindsninnisliguuuunisasu QAR waz CSR Fawa
MsUszidiu Usingin eglussiuanniiga
Fadrnauazdynnguassalunisninide
1. unewdildenaianuen sefumwiilderagsnitanuamisavesgidou JsfFouiadymlunisi
audilauaznisiimuuneiu fe ﬁaauﬁqé{am%’mﬁam (Comprehensible Input) T szAuAILBINLUY i+1
Krashen (1988) dufuigouusazngy uenaniimadalenalifiFeuldddusulunisdmienunsiu onsedu

AseuliiAnauaulaluungruuingdu
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o

2. mMyiafanIsunIsieunsasuo1ainlmindaymdudissuniissaua1nuaiunsa Urunas wazeeuls

Y

o

Aeiu gasuadslvanuthemdediseunilssduaiuainsasingn welvian1sssuiiviniisuiuiudiseuniseu

ANUANTOTILAY UarHonTaeuAsIINEaNiUTEAUAINANTAYRISEY

Jarduanuy (Recommendations)

¥ =2

AsRABUNATInFULUUNTAOU QAR wae CSR WY misfinwdilonsldsuuuunisaeunndunau wieuviav

= N ¥ 1%

anudiladuddeulidlaguuuunisaeunniu dWddnydian Ao agiaeudedanuilulomfasulueded uay

q

AR9bAIALNDNISBYUNITADUNIULAZUBNLIA NS I UBE1LNEIND
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