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Abstract

The purposcs of this study were threefoli—1) 1o identify the most and least fracuently
cmployed language leaming slraleges n learming English by Maresuan Unversily Inlsrmahona
College (MUIG), 2) to examing whether male and temale studenis differed in their usc of language
learning strategies. and ) to determing whether students with different English proficiency levels
differed i their report use of language learning strategies. The subjects in the study were 81 first
vear students enrollad at NUIC, Owford's SILL was administered 1o obtain the students’ use nif
language leaming sirategies, and Quick Placement Test was adminislered fn determine their levels
of English proficiency. The most frequantly used sirategies employed by the studenis wers
metacognitive strategies, and the least freguently use strategies used by the sludents wore
memary strategies Male students used matacognilive siralegies most frequently and used affechive
strategies least frequently. The maost frequently used strategies by [emale sludents werc
melacognilive strategies, and the least fraquently used slialegies were memory strategies. [ha
most frequently usad strategies for beginner students were metacognitive strategies, and their least
frequantly used strategies were memory strategies. Uppsr beginners used metacognitive most
frequently and affective stratagies leas! requently. Students with different gendars and hose with

differant lavels of English did not differ significantly in their use of lenguage leaming strategies.

Key Words : Language Leamning Stralegies, SILL, Proficiency Differences and 510

" pamovialy Piolessor, Maresuan Liniersity intemationgl College
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Statement of the Problem

In teaching and leaming a second or a foreign language, the leachers' ullimate goal is to
help students become proficien! users of the target language. A proficient language user,
acconding to Oxford (1990, is one who has "A more practiced eye, A more receptive ear, A mare
fluent tongue, A mare invalved hearl, A more responsive mind” (p. ix).In order to achieve thess
charactenstics, teachers must provide an environment conducive to student languagé leaming.
Students must be molivaled o independantly take charge of their own learning and depend less
an a teacher, One way of doing this is to identify their language leaming strategies, which
according (Rigney, 1978), are cognitive strategy which is “used to signify operations and
procedures that the student may use to acquire, retain, and retrisve difterent kinds of knowledge
and performance” (p. 165). For Bialystok (1978) language leaming strategies are “oplional means
for exploiting available information to improve competence in a second language” (p. 71). In this
way, language learming strategies become the means or the plans to achieve the goal of linguistic
competence. O'Malley, etal. (1985b)provided a similar definition o language leaming strategies.
For tham, language strategies are referred to as “any set of operalions or steps used by a leamer
that will facilitate the acquisition, slorage, retrieval or use of information (p .23).For Ghani (2003),
learning sirategies are "procedures, employed by the learners, in order to make their own language
learning as successiul as possible language leaming strategies— specific actions, behaviars,
sleps, or techniques that students (often intentionally} use to improve their progress in developing
L2 skills" {p. 31).The goal of stralegy use is to "affect the learners’ motivational or affeclive state, or
the way in which the learn selects, acquires, organizes, or inlegrales new knowledge” (Weinstein
and Mayer, 1986: 315).Thus, the language leaming strategies allow students to have greater
autonomy, meaningful leaming, and responsibility for self leaming. Students who use language
learning strategles are more likely to learn the target language faster and better since they become
the master of their own language leaming. They use the strategies to help them master the
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language, and acguire new words and expressicns, grammatical structures, and  ather

components of the language.

As menlionsd gt Hnguage lBaming siralagies qre the specilic actions, babwswions,
steps, or techniques that students usc intentionally o improve and facilitate their progress in
davaloping LAEFL skills, togathar with he intemalization, storage, retneval, or use of the new
language, they are tools for the self-directed invelvement necessarny for developing communicative
ahility (Oxford. 194201983 pdiLearning strategies may come in many torms such as {(O'Malley

and Chamaot (1990; p. 43).

focusing on selected aspects of new infarmation, analyzing and maritoring
nforrrsticn during seouisibion, orEning or glaborsting an new nformeaton dunng
the ercoding pracess, cvaluating the leaming when it is completed, or assunng

oresell thal the leaming will ba successiul as 8 way o allay amoely,

Ciford (19900 also contends that "Although leaming strategies are used by students themselves,
teachers play an impartant role in helping students develop and use strategies in mare effective
waays” (p i In L2FFL teaching and lsaming, leachars may Tegquently ind thal some sladants
seem to leam the language rather easily while others apparently have difficulties because they are
nol JAware or oo nel make use of Bnguage esrming siratbagies, Sodies have alse conflirmed hal
lzarners vary considerably in both the overall froguency with which they employ strategics and also
the paricular types of strategies they use [(O'Malley et al 19850 Chamot gl al 1987 1848,
Ehrman, 1990 cited in Ghani, 2003; p. 31). Different students adopt different behaviars or stratogios
by leamm 8 naw @nouane, Somes sarmens who are vary shy and nlrovert lsam s sacond lEnguage
through grammar drills and sentence analysls. They do the rehearsal as much as they can in
iselEten. On lhe olber band, sociatle and exdroven lsamers avoid grammar drills but seek out
sacial canvarsations in English, They are satisfied when they can get the general meaning without

knowing every word. Some leamers constantly try to build a mental mode!l or big picture of the
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language. They avoid step-by-step language fearning. Few of them are familiar more to the senses
{mavement, sound, sight, and tauch) than o intuition, ook for English texts that proceed one step
al a time. They use flashcards, and with other classmates, they initiate “total physical response”
exercises that involve all the sensas (Ghani, 2003: 31) Theralors, in order 1o help studenis, teachers

1o bear in mind the guestion “What can | do to help my students become proficient in English?”

Since language leaming strateqies are tools for the selt-directed involvement necessary
tar developing communicalive abilily, il is important o identify the patterns of English language
learning strategies Thai students use in their leaming English as a foreign language. Once these
patterns or language leaming slralagies have been dantified, lBachers can then provide them with
instruction on language strategies in order to help them learn to become Independent, self-
directed, and proficient language learmers.

So far, nol vary many sludies on language leaming strategies used by Thai students have
been carried out. The studies carried out by Kaotsombut (2003) and by Bulphong (2003) resulted
in differant orders of sirategies used. In Kaolsambul, the arder of slralegies used by stiudents were
compensation, metacognitive, cognitive, soclal, affective, and memory language learning
strategies, respectively, while Bulphong found that the thrae most fregquantly used slralegies were
metacognitive, cognitive, social, affective, and memory strategies.

Each year Maresuan University Intemational College (NUIC) accepts about 70 -100
studenls 1o sludy in their programs, but their language leaming strategies have never been
examined and formal instruction on the leaming strategies been given o them. In order o help
them achieve greater control over their own language leaming, it is important that teachers help
students identify their currant language sitrategies, assist individual sludents discern the slralegies
which are most relevant to their leaming stes, tasks, and goals, and ald them in developing
orchestrated strategy usa. In addition to helping students identify heir own language keaming
strategles, the findings of this study could be used by teachers to design instruction that
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encaurages Ihe studants to use thelr language leaming strategies appropriate to their own lrarming
styles and situations. Instruction and practice on the use of language lwarming strategies could be

incorpealed in the lassans when the students study all Lnglish courses in their chasan IO rAms.

Objectives
Specifically, the abjectives of this study were as follows;
1. Whel are the strategies most and least frequently employed by NUIC students?
2. |s there a difference in he language leaming strategies belwean male and female
studeni=?
3. Are thare any diffsrances in the language leaming stralegiss between students with

Beanner and upper beginner levels of ther English proficiency?

Subjects

The subjects of the study were 81 firsl year NUIC students who were enrolied in Naresuan
International collage during the 2010 academic year. Of this number, 13 (or 16%) were male and
68 (or 81%) were tamale,

Instrumentation
I'he instruments used in this study consisted of 1) Oxford Quick Blacement Test, used to

measure the sludenls’ English proficiency, and 20 Oxford's Slratagy Inventory for Language
| saming (50 items Version 7.0 for EFL/FSSL, which Barbara Oxford developed in 1989 This

versicn is the version that is stll used In language learming slralegies studies today.

Methodology
The SILL and the Oxford Cuick Placement Test (QPT) were administerad o &1 first yEED

students on June 8, 2010—one day before they started ther first day ot classes. The QFT
Placement Test was administered to delsrmmine the lavel of individual students’ orohicienoy in
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English, and on the five-level scale, the sludents' scores on the test wars vary Imr.'.. Only one parson
was able to reach level 3 on the QPT tost. To divide the students into groups based on thair English
proficiency, their numerical scores, not the level, were used. With their scores, only two groups
cauld be formed—the baginner group (scares of 1 to 40) and the upper beginner group {scores of
41 to B0), Based on the result of the Oxford Quick Placement Test, 63 students were identified as
beginner students, and 18, upper beginner students. The SILL was administered, after the students
had finished their QPT placement test, in order o identify their language leaming slralegies report
LESEL

The SILL scores were then analyzed based on their gender and English proficiency. The

slalistics used were mean, standard deviation, and ttest were smployed in the analysis of the data.

Literature Review

As mentioned above, language leaming strategies are mental steps or behaviers, or
techniques that leamers use 1o help them leam a new language and 1o regulate their effort to
master thal new larget language (Bialystok, 1978; Oxford, R.L. (1990; O'Malley and Chamot, 1390;
Rigney, 1978). These stralegies are deliberate actions or plans lhal sludents take in order to
facilitate their leaming and recall of linguistic elemeanis, skills and language leaming processes,
FSL/EFL leamers who use these siralegies are more likely to leam the language better than those
who do not use them. Knowledge of language leaming strategies can help teachers teach the

students on how to use these strategias in their language classrooms.

Thers are numerous inventories available for ressarchers to employ in assessing leamers’
language leaming strategies. These inventories include ESCOLA (Jimanez et al, 2009, MAI
(Schraw and Dennison, 1994; and MARSI (Mokhtari and Richard, 2002), to cite anly & few.
However, the most comprehensive and widely used one was Oxford's classification, known as
Strategy Inventary for Language Learning or SILL (Oxford, 1990).Unlike other inventones which
place more emphasis on cagnition, Oxford's Inventory pays mare attention to the soclal and
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affectve side of leamers, mare comprehensive and mors systcmatic in linking individual strategies,
as well as strategy groups, with each of the four language skills (istening, speaking, reading and
writing” (Zhang, 2005, P, 36; Alireza, 5., et al., 2010, p. 36).

The strategies on Oxford’s SILL are divided inta two major cateqonies: direct and indirecl.

Each group is made up of three subcategories, a5 shown below (Oxlord. 1990, pp 17 =21

Tahle | Oxford's Strategy Inventory for Language Learning

Language Leaming Strategies

Diract Stratagias
Memary Strategias gl Cresling  mentsl  linkages.,  ego grouping. assoniating!
elaborating placing new words info & contasxt
bl Applying images and sounds, Ao, using IMagAry, semantic
mapping, Lsing keywards, and reprasanting souncs in memaory
o) Reviewing well such as structursd reviewing
di  Employing action such as using physical response or scnsation;

wsing mechanical technigues

Compensation Strategies 4) Guessing infeligantly, such as reasoning daductivaly, using
linguistic: cluas, and Lsing othar clia
Bl Overcoming limitations in speaking and writing, such as
gwitching to the maother tongue, using mims o gesture, avaiding
communication partially or totally, selecting the topic. adjusting ar
approdimating the message, coining words, using a circumlocution

o Synonyin, gelling help

Cognitive Strategies a} Practicing, such as repeating, fomally oracticng with sounds
gyEfam, formally practicing with witing systemn, moognging and
Lzing formulas and patams, recomibining

bl Receiving and sending message, such as gating the ides
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Language Leaming Strategies

quickly, and using resources for receiving and sending messages

¢l Analyzing and reasoning, such as analyzing axprassions,
analyzing  conlrzstvely  (soross  langueges),  ranslating,  and
transfarring

dy  Creating structure for input and oulpul, such as taking noles,

summarizing, highlighting

Indirect Strategias
Metacognitive Strategies

a)l  Centering your laaming, such as over-viewing and linking with
already material, and paying attention

Bl Arranging and planning your leaming, such as finding out about
language  lesming, organizing, seling goels and  objeclives,
planning. identifying the purpose of a language task

o} Planning for a language task

d)  Seeking practice opportunitics

&)  Evaluating your leaming, such as self-monitoring, and seif-
evalualing

Affective Strategles

a) Lowering your anxiely, such as using progressive relaxation,
desp breathing, or meditation, using music, and using laughter

b} Encouraging yoursell, such as making posilive slalemenls,
taking risks wischy, and rewarding yourself

e} Taking your emolional temperalure, such as listening o your
body, using a checklist, writing a language leaming diary, and
discussing your feeling with someone else :

Soclal Strategies

g) Asking queslions, such as asking for claificalion, asking for
verification, and asking for correction

b)  Organizing network, such as making friends with peer, making
friends with proficient usars of the new language
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Language Learning Strategies

ol Empathizing  with others, such  as  developing  cultural

uriderslancing, dand becoming awand of other thooohts and fealings

Languana learming  slralsgy use by EFL/AESL students has been the subject of
irvestigation for decades. In the carly wears, the instruments used were not comprehensive
ancugh, 5o sltampts o devslop the inventories receved quite much more attention oy EFL/ESL
scholars and psychologists. These scholars believed that strateqgies are important for language
learming since they are tools for “active, self-directed involvement, which s essential for developing
commuricative competence” (Cxford, 1990, 0 1), Aller Rebecea Owxford's SIEL laxonormy was
inventad, a large number of studies have been conducted using the SILL as the instrument. For
example, n har investigaton of e pallems of BAnguags Barming stratagy uss amaong 120 famaie
Arabic-speaking students majoring in English at a university in Qatar, using the Strategy Inventony
for | angusge | eaming (SILL, ESLEFL Sudent Verson), Abdolmehdi (2000) found that (1) this
group of EFL leamers featured medium bordering on high strateqy users with an overall mean of
A48 out of 5 (2) strateqy categories used were, in decreasing order, metacognitive, cognitive,
compensation, social, memory, and affective, respectively. (3] freshmen students repored the
highest rate of strategy use with @ mean of 3.64; and (4} except for compensation strategies, results
olicd el shw &y significant differance samong foor edocational levels reganding Ihe ke al stralegy

catenories.

aince students are different, the fanguage leaming strategies they employ are also
different. 3o far, no studies have shown a uniform pattern of strategies used by students. Some
groups of students may be similar in the strategies they employed most frequently ar thosa
cmployed lcast freguently, The order of the stratogios employed by the students is different. For
axampla, noa study of the EnguEge Baming sirateges uzed by 320w achieving leamees of E5I

{English as a Second Language) from both urban and rural schoals in the state of Selangor,
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Malaysia, Rajak (2004), using the SILL questionnaire and interview, came up with slightly different
findings from thase of Abdolmehdi in terms of the order of strategies used. Rajak found that in
general students did use language leaming strategies but their use was of moderate frequency.
She also found that urban students used the strategies of memaory. cognitive, metacognitive,
affective, and social languaga leaming siralegies more often al mederate levels than rural leamers
who indicated rather low levels of the activity. Results obtained via interviews wilh teachers
indicated that lhey were nol aware of language leaming sirategies. They also expressed that the
low achieving leamers did not show interest in the English language lessons, When siratagy
training was conducted to determine the exdent of benefit that could be derived by low achievers
from such training, the findings revealed that low achieving leamers who participated in the training
performed better in both written and spoken aspects of language use in the posttests than those
who were not provided the fraining. It was also found that leamers' perception of the sirategy
training was also positive and they expressed that they benefited from the training.

In another study, Wafa Abu Shrnais (2003) examined 1) the use of English language
lesming strategies by 99 male and female Arabic-speaking English-majors enrclled at An-Najgh
National University in Palestine, and 2) the frequency of strategies use among thesa students
accarding to gender and proficiency vanables. Proficiency is reflected by students' leaming level
{i.e.. sophomora, junior, senior), self-reported proficiency in English (.8, the students’ university
average in English courses) and language self-efficacy (i.e., how good the students perceived
themsalves as English leamaers). Tha findings revealed that the studenis majonng in English used
leaming strategies with high to medium frequency, and that the highest rank (79.6%) was for
Metacognitive strategies while the lowest (63%) was for compensation strategies. In general, the
resuits showed that gender and proficiency had no significant differances on the use of sirateqies.

Kaotsombut (2003) conducted a study on the language leaming strategies used by 39
graduale science sludents at Mahidol University, Thailand. These students wera from the
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Microbiology and Biology International Programs, The instruments used were the Quick Placement
Test Version || was used to measure Englsh proficiency, (he Stalegy Inventory for Language
Leamning (SILL) questionnaire and individual intervicws, The findings revealad that the subjacts
genarally use compensalion, melacognibve, cognibive, social, aftectiva, and memory languags
learning strategics, respectively. Only compensation strategies were raled &l & high level whils Tha
riasl wire rated at 4 medium level. The students employed compensation strategies to overcome
limitations of language when they encountarad langusos use prablams, for example, (8) guessing

intelligently in listaning and reading, and (b) overcoming limitations in speaking and writing.

Another study conducied with the | hai subjects was carried out by Bulphong (2003) who
investigated language learning strategies used by Thai holel receplionislz in developing (hei
listening and speaking skills. Structured interviews with the use of 10 guestions were conducted
with 25 Thai hotel recaptionsts working in the ronl sechon m five-star hotals in Bangkok. The
findings were quite similar @ those found oy Wafa Abu Shmais (2003} in that that the subject
ermnplnacd thrae major Hnguags lssming stratagieas: Metacognitive Strategies, Cognitive Strategiss,
and Socialdfective Strategics. First, for metacognitive stratagies, the results in the area of selsctive
atlention showed that pefore pertorming listening and speaking fasks, Thai hotel receptionists were
lilkehy t listen carefully, keep everything n contral, be sel-confident, and azsume conlral of The
situations. With regard to Monitoring Strategies, mest Thai hotel receptionists spoke naturally,
Clearly, and palilely, When hey fmoed protlems while speaking, hey abavays asked for help from
their coleagues, repeated the sentences, and used body language, In Evaluation Stratogics, while
perfarmning staning snd speaking tasks, the hotel receptionists would sometimes get stuck when
native speakers spoke fast, Their ather cbhstacles whils listening and spoaking wore problems
concerning voabulary, pronuncialion, and grammar, [nterms of Cogrbve Stratagias, if was found
that for Rehearsal, Thai hotel receptionists not anly communicated with hotel guests in develaning
Ihesir lisleniog @nd speaking skills, Dol they alse used muolt-media such as walching English TV
news and movies, and listening to English radio programs and music, With Craanization Strategies,
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the findings showed that Thai hotel receptionists paid more attention to the meaning rather than the
grammar, In Elaboration Strategies, Thai hotel receplionisis Ined o ind the contexts that were
ralevant o the words they needed to remember. They linked new words with rhymes, dialogues,

s0ngs, or sentences seen or heard before,

Yang (2007} investigated the effects of ethnicity and language proficiency on the use of
language leaming strategies by junior college students. She specifically attermpted to find out
whether the frequency of strategy use across aboriginal and non-atboniginal junior callage sludenls
and acrass high, inlermeadiate and low English proficiency groups varics significantly, To identify
the leaming strategies that different ethnic and proficiency groups use, the Stratagy Inventory for
Language Leaming (SILL) was adminisiratad o 451 junior college students. The results revealed
that ethnicity did play a significant role in the selection of language learning strategies. Language
proficiency influenced leamers' usa of language learming stralegies. More proficient students
reparted using strategies more often than less proficient students. It was also found that students in
the present study were found to employ compensation strategies most often, followed by socEl,
cognitive, melacognilive, affective. The least frequently strategies used were memory strategies.

Zhang (2005) examined EFL college students' language leaming strategies in the
Chinese context, using 108 non-Lnglish majors from Hohat University al s Changebou Campus,
The findings revealed that students used compensation strategies, from the most freguently to the
least frequently, compensation strategies, metacognitive strategies, and social strategies,
respectively. The findings also indicated that the strategies uscd by male and female students, and

student of arts and science and enginesring wera different.

Chang, C.Y, Lie, 5.C., and Lee, Y.N. (2007} investigated the influence of gender and
major on EFL leaming strategy use of 1758 Taiwanese college EFL students. The participants
compleled lwe sels of self reported guestionnaires, which included Background Characteristics
and Strategy Inventory for Language Leamning. The findings were as follows: 1) There was not a
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great difference among the frequency of each sialagy hel Tamenesse college EFL leamers
reported using, all in the madium-use level, 2) Statistically significant differonces were found in the
use af cogritive slralegies, malacognibve sirategies, social stratagies and overall strategies with
regard 1o gender, and 3) Statisticaly significant differences were found in the use of six

subcalegones of language leaming strategies and overall strategies with regard to major,

Kyungsim and Levell (2008}, using the Strategy Invantary for Language Learming {(SILL)
examined the language learming bchaviors and thought processes of two geographically and
saci-aducationally difarent groups by comparng leaming strategy use as reported by 428
manalingual Korean and 420 bilingual Korean-Chinese university studeris. The findings reveslad
that monalinguals reported using compensation strategies most and affective strategies least; and
bilinguals preferred to use metacognilive siralagies most and memony stralaoes Basl Despils @
less favorable farmal English education crvironment in the Korcan Chinese community and less
rrpnenca n leaming English, bilingual Kerean-Chinasa raportad higher use of learning strategies,

which might be indicative of the pesitive effects of the bilingual context in learming a new language.

Yuanfang and Bing (2009) examined the LLS use of Chinese secondary schoal students
ol English 25 & foreign language (EFL) n Norheast China from the perspective of socio-cuttural
thicory, Results revcaled that Chinese scocondary school EFL learners use memory and cognitive
strateqies mare than other types of strategies. Information from semi-structurad interviews indicated
that Chingse EFL leamer strateqy use was greally affected by the leaming conlexd, classroom
practice and assessment method in the schools investigated. The current classroom practice and
assessment melhads do onol help the lssmers develop communicalive compslenaces and
autonomous leaming. prescrbed as the ultimate goal in the presant pedagogy reform of EFL

teaching and learning in China.

Chang, CY., at al. (2007), using SILL w0 study the language lzaming strategies used by

1758 Tamwanese shudants studying Fnghsh as & foreign languaga. The linodings reveslac thal here
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was not a greal dilference amang the frequency of each strategy that Taiwanese college EFL
learners report using, and they used all the strategies at a moderate level. With ragard (o gender,
statistically significant diferences were found in the use of cognitive, metacognitive, social
strategies and overall strategies. Furthermare, they also found significant differences batwean the
use of six subcategories of language leaming slralegies and overall sirategies with regard to the
students’ majors.

In @ study on the use of language leaming strategies after siralagy rainings among 42
Form Four ESL students in Penang, Rajamoney (2008) found that the students used wvarous
language leaming strategies such as metacognitive, cognitive, affective, social, and compansation
stratagias in their language learming process. She also found that students were not aware of the
language leaming strategies used and the benefits of using these sirategies in their leaming
English. Strategy training did not help them much as there were other factars involved such as
shyness, lack of self confidence, lack of motivation to leam, and anxiety.

At Naresuan University International College, students study English in small classes of
25 to 30 students. In their major classes, the number is slightly higher but not more than 50
students. The medium of instruction is English. The students are taught by both native speakers
and non-native speakers of English. They are enceuraged to use English bath inside and outside of
the classes. However, since most of the students are Thai and there are very few foraign students,
sludents prefer o communicate with their friends in Thai. This is one of the constraints that
discourage them to improva their communication in English. Furthernors, the learming and
teaching of English in their secondary schools focus mainly on the contents in the textbooks, and
tha studants are not normally laughl aboul how 1o use language leaming siralegies o help them
leam or master the English language.
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Analysis of the Dala
The SILL scores were then analyzed based on the siudents gerder and English
proficiency. The statistics used were mean, standard dewviation, and tlest were cmployad in the

analysis of the data.

In determining 1he |avels of shralegies cmployad, Oxford's (1990) criteria were used, the

celal ot which wers as follows:

Level of Usa Description Seore
_ High Always or alinost always used 45 —-50

Usvally used d5-44

Medium ! Sometms used 25-14

Low Generally not used 1.5-24
Newer or almosl never Used. 10-14

Results of Data Analysis

Question One - What are Hmsfmfegﬂesmasfand!ﬁﬂsfﬁ'ﬂmwnﬂ}ranmmwNwﬂ
sfudents?

Table 2 The Overall Mean Scaore and Standard Deviation on & Strategy Categories (N =81)

Language Leaming Strategias Mean Standard Deviation
R Metacogritve Strategics 2,765 BEs4H
_Sol:i,al Stralegies 33560 TElas
_(:nmpensaljcn Sirategies 32901 SE0T4 o
* Aftactive Strategies 31182 74565 _
Coynitive Strategics 3.0000 BT
Mermury Strategies 8602 AE
Total Average 32227 48284
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Table 2 ilusirales that overall the subjects emplayed all language leaming strategies al a moderate
level (3.2227).The most frequently used strategies were metacognitive stralegies, and the least
used strategies were memory strategies. Metacognitive strategies involve control over one's
language learmning through planning, moenitoring and evaluation. The first three sub-strategies
employed by the students under this categary, from decreasing order, were thinking abaut their
progress in leaming English (55.6%), finding ways lo use English (43%), and planning their
schadule 5o that they had enough time 10 study English. The order of stralegies report use, in
decreasing order, was as follows: melacognitive siralegies, social strategies, compensation
stratagies, affective sirategies, cognitive strategies, and memory strategles, respectively. From this,
il seems that the subjects relied on metacogntive strategies the most in overcoming thair language
limitations, and social srategies (learming with athars) were used sscond after malacogntive ones.

The least strategies used were marmary or ramembering more effectively.

CQuestion Tm:ﬁsmemadﬂfﬂmnﬂﬂhmﬂfanguﬂgﬂmﬂgsﬂmaﬂhabdmﬂﬂmﬂeand
female students?

The Language Learning Strategies Used by Male Students.

Table 3 below indicates thal male students used language leaming siralegies at a
moderate level (3.1677).The only strategies thal were Use the most and at the high level (usually
used) wera the metacognilive strategies. After metacognitive strategies, werg social slrategies,
compensation strategies, cognitive slrategies, marmory, and affective strategies, respectively. The
results ssem to indicate that male studenls tended to rely on centering, arranging and planning.
and evaluating their leaming more than any olher strategies, and their lowest strategies were
affective sirategies which involve lowering the anxiely, encouraging lhemselves o study, and

taking their emotional temperature.

TahhaThaMmmemdsmmdnmﬂhHammmﬁsnmgymmgﬂmﬁ
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Languanea Learning Strategies Mean Standard Deviation
Matacognitive Stratogics 3921 AT446
Enial Strategies 2.3205 T2156
Cnmpensation Stratogies 32564 A0032
Egn tive Strategics 2.3560 62850
Emory Strategics 28462 1026
Affective Strategics 2.7692 EA5800
Total Average 31677 43608

The Language Learning Strategies Used by Female Students

Tabla 4 below indicates that on the average, famale students emploved all six sliAlBgies
at @ moderate level (3.2332) and tha patterns of their strategy use wera similar to those of the male
slucients i several aspects, First af all, their maost fraquently used stratenies weare similar (o those of
the male students—melacognitive strategics. The rest of thair strategies were at a moderate level,
gimilar to thosc of the male sludants. Their first throe most frequently used strategies—
metacagnilive, social, and compensation stratagiss, respectively— were similar to thoss used by
male students. The female students differed in their least frequenlly used strateqgies from those of
lhe males students, While the leasl used strategies used by male studenis wers affective

strategies, the lemals students’ least frequently used wers mamory strategies,

Table 4 The Mean Score and Standard Deviation of Female Students on 6 Strategy Calegories

Language Leaming Strategles Mean Standard Deviation
Melaiognilve Stratagias 7407 70811
Social Straleges J.a8wr T7o64
Compensation Strategies 3.2966 afac2
Affective Stratogies 3.1814 7074
Cognitive Stratogices 3.0024 BAA05 o
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Language Leaming Strategies Mean Standard Deviation
Memory Strategies 29820 G048
Total Average 3.2332 AD3RE

Differences In the Use of Language Leamning Strategies by Male and Female Students

As lllustrated in Table 5 below, no significant differences were found between male and
female studenls in their overall use of language lsaming strategies. When the repart use of each
lype of strategies was compared between male and female students, no significant difference was
also found, The results seemed to Indicate that male and female students did not differ in their use
of language leaming strategies. Though the number of male studeants was fewer than that of tha
fernale students, the mean for cach group of students in each category did not differ greatly. The

difference between the mean scorss in each pair was minimally insignificant.

Table 5 The Difference between Male and Female Students in the Use of Language Leaming
Strategies ((M = male; F = Female)

Strategy Classification Sex N Mean Standard., Hest
Memory strategies M 13 28462 51026 - 894
68 2.9820 50046 -882
Cognitive strategies M 13 29560 2850 68
F BA 3.0084 64805 -274
Compensalon srategies M 13 3.2064 ADDE2 -235
F fi's] 32066 58862 = A0
Metacognitive slralegies M 13 39231 ST446 BiE
F 68 37402 70811 1.010
Affective strategies M 13 27697 69900 854
r 68 3.1814 74074 -1.929
Social strategies ] 13 33205 T2158 -182
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Strateqy Classification Sex M Maan Standard, et
Deviglon

F 68 33627 TR . -8

Tatal Average M 13 3677 AR 446

st 3.2332 49353 -8

Question Three : Ara there any differences in the language lsaming strategies between
students with baginner and upper beginner levels of their English proficiency?

Language Leaming Strategies of Beginner Students
Table & The Mean Score and Standard Deviation of Students with the English Proficiency at the

Beginner Level
Language Leaming Strateqgies M hAean Standard Deviation

M:—::ngnih.r;& atrategles B3 ATRAT . BRE08

Sucil Strategies 63 A.3867 F6366
Comipensalion Strategies 63 3315 SGE36

Affeclive Slraleniss 63 388 TA0SG

Caognitve Shalsyges 63 2.9637 50621 :
Memaory Strategies F.‘ﬂ- 2.9471 45637

Tulal Average 53 23,2295 Ad4Ha4

As shown in Table 6 atwwe, the beginner students used the language leaming stratagies at 3
moderate level (3.2285) The strategies used, in decreasing order, were metacognitive, social,
compensation, affechve, cognitve. and memory strategies. Howewver, |hey usually used
melacegnitive strategies {3.7937) when they encounterad dilliculty in learming English. The second
most frequently used stralegiss wears social strategies or strategies (c.g. asking other people 1o
slow diower or repasbing when they didn't understand what was said duning a conversation), and the

least frequently uscd strategies were memaory strategies
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Language Leaming Strategies of Upper Beginner Students
Table 7The Mean Score and Standard Deviation of Students with the English Proficiency at the
Upper Beginner Level

Language Learning Strategies M Mean Standard Deviation
Metacognitive Strategies 18 36852 70299
Social Strategies 18 3.2500 76108
Compensation Strategies 18 3,194 54006 _
Cognitive Strategies 18 31270 81535 _
Memory Stratagies 18 3.0067 54841
Affective Strategies 18  2879% 73388 ot

Total Average 18 31888 B0233

Like the: beginners, the upper beginners used the leaming strategics at a moderate leval (3.1969),
and thair most frequantly used siralegies were metacognitive strategies. The lsast frequently used
strategies wera alfective strategies, which involve students lo gain control over their emotions and
molivations related 1o language leaming through self-monitoring, self-reinforcemeant and relaxation.
This can imply thal these upper beginners did not self monitor their learming, nor did they reward
themselves for good performance, nor give encourage themselves In language lsaming. They
relied mostly on such things as finding between way to eam English maoniloring leaming process
tor emors, svaluating their progress, etc., which are alemenis of metacogntive strategies.
Differences between Beginners and Upper Beginners in their Use of Language
Strategies Leaming
Table BThe Differences between Male and Female Students in their use of Language Leamning
Strategles (B= Beginner; UB = Upper Beginner) '
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Strategy Classification English M Mean Standard. t-test
Proficiancy Deviation
_Mﬂm-::m,r stratogios B 63 #8471 A5632 -439
L 18 3.0062 RGN R
Cogritive strategies B 1% 2.9637 A5 052
LIE 14 371270 B1535 - 7E3
Compensalivn slratagias B 53 32178 585348 19
LG 18 3.1544 Reraelyls Al
_r-.ﬂnramgn.-tiue strafegies 1 63 3.7937 58208 H6¢
uB 18 36852 AUPER 580
Alfeclive strateqies B &3 31825 N 1.533
s 14 20796 . 73388 1.541
Sacial strategies B k3 33062 X REA B
LR 18 2.2500 TE108 5t
Iotal Average B 63 3.2205 AdiAg 236
UB 18 3.1989 80233 200

similEr o those of male and fernale students, overall beginner sludants and upper boginner
students did nel axhibit any significant dilferencas in thair report use of language leaming
strategies, nor did they show any statistically differences in esch subcategories. Their mean scors

in each subcategory differed anly slighily.

Conclusion and Discussions

In general, the subjects in this study differed only minimally in the frequency of their use of
the six categories of language leaming strategies they reporad using. Thair use of language
learing slrslagies was at a medium or modsarata level. Metacognitive strateies weara the maost
trequently used stratagiss by all the subjects, whether by gendar or by English proficiency lewvel.
These findings were similar to those found by Shrmais (2003} and Bulpbang {2003} The strategies
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employed by the male students were metacognilive strategies, social shralegies, compensation
strategies, cognitive strategies, mamory, and affective strategies, respectively. The order of
stralagies used by female sludents was slightly differsnl—metacognitive, social, mnpensaﬂoh.
affective, cognitive, and memary strategies, respectively. The only differance was the fourth place
in the arder. That is, fermale students used affective strategies while males students used cognilive

Ores.

That both the male and female studenis used social stratégies second after
metacognitive slrategies indicated thal they resortod to the most efforless strategies in their
leamning since this strategies involve asking other people questions cither for clarfication or
camection, cooperating with other people especially those with proficient users of the new
language, and becoming aware of others' thaught and feeling. Tha least frequently used strategies
for The male students were alfective strategies, which lnm1vs the leamers to lower their anxiety, or
encourage themsalves, or listen to their feelings, and write a language leaming diary in order to
improve their leaming, The least frequently used strategies used by the female were memory
sirategies. This seems o indicate that the students did nol allempt to learn the new languages items
through association such as grouping, elaboraling placing new words inlo a context, using
imageary, semantic mapping and olher lechnigues. Since they did nol put much an effort to laam
and retain the new language items, their low proficiency might stem in part from their nol using

memory strategies.

When the use of language leaming strategies and heir English proficiency wers
compared, it was found that there was no significant dilference, and these findings were different
from that found by Zhao (2008), which indicated a positive correlation belween the use of language
leaming strategies and their English proficiency. For beginners and upper beginners, they
exhibitad guile similar patterns as thosa of the male and the female studenis. The strategies used

by the beginners were metacagnitive, affective, compansation, social, cognitive, and memory
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strategies, respactively whereas the stratogics used by the upper beginners werg metacognitive,

sacial, comprensalion, cogoilve, mamaory, and affactive strategies.

Im terms of gender, no significant differences were found in he shadanls' use ol b
language behavior. This findings were nat in ling with those studies conducted by Ehrman &
Codord, 1989), Nyikos, M.OT390), anc Oulord (1993) The same s e Tor her leuel of profioesnoy
Beqginners and upper beginners showed no significant diferences in their use of language lcaming
strategies, bolh al e ouvsrall siralargiss @nd &l he 8 calegones of siraleges. The reason might be
that thece students did nat know how 1o use the strategics to help them lcam a now language, nor

wird they aware of he siralegies availabils o bem,

Implication for Teaching

As shown in the tindings abave, the students in this study employed all six subcategories
of language learming strateqies but anly al & mederale leval They relisd mainly on melacognilive
efrategies, and did not make use much of other strategies, These studants used memory the least,
and they did not employ cognilive siralegies muach, eithar, Bath of which are direc) siralagies,
which invelve creating mental linkages, apolying images and sounds, reviewing practicing
receinang and sanding messages, andlysng and reasoning s cresting strociues for iopol s
autout. In fact, all six strategics could help them remember and leam now Enguage items botter,
Acording i 0 Mallay at a2l (1985a), studenls who ara able 1o employ s widar range of effeniva
metacognitive, cognitive, and communicative stratogies, scem to be gencrally mors successful
language leamers. [ha subjects in this study saemad not o pot much effort o nelp themselvas
leam a new language. The reasons might be that they cither were not aware of the strategies
availabile for them Lo use or were averse oousing herm. Inoordae e bale studants improve their
proficiency and success in oral communication in English, teachers need to raise their awareness
of Ihe slralegias, cullivale these stalegies in heir language classrooms, provide an oppoduniny for

the students to practice them during the class time, and encourage them to practice using these
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strategies outside the classrooms or whenever they want to reinforce new language items they
have just learmed. Once students are aware of advantagas of using strategies in improving their
linguistic competence and in their language learming process, they will be willing o employ these
strategies to facilitate their EFL/ESL language learning. And some studies also found that use of
appropriale language leaming strategies aften results in improved proficiency ar achieverment
overall or in specific skill areas (Thompson & Rubin, 1993 Furthermore, they need to be
encouraged lo use a variely of leaming strategies. 11 used in A highly orchesiraled way, Eloed o
the requirements of the language tasks, these strategles may help the students to become good
language leamers (Chomol & Kupper,- 1989).In combinalion, these siralegies can facilitate their
lzarning better, and sometimes one strategy may wark for one student, or for one tasks, or for one
siluation and il may nol Tor anothar siudant, another task, or another situation. Research also
revealed that successful language leamers tend to choose strategies that work well together in a
highly orehestraled way, tailored Lo the retirements of the language task.

Implication for Further Research

One drawback of this study was that the number of the subject was small; especially the
number of male students was much fewer than those of the Temale. | is suggested that further
studies should have a more or less equal number of students of both gender and the number of the
subjects should be much larger. | is also recommended that the student language learming
strategies be studied together with such variables as their preferred learmning styles (visual,
auditory, etc.), age, major, and level of their study (e.g., elemenlary, secondary, or teriary
aducation) in order to gan a clearer perspective for future language teaching, planning of
classroom activities and tasks, and cumiculum development.
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