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Abstract

This article aims at presenting some suggestions on classroom activities withdrawn from
the adaptation of different language teaching methods when teaching the content subjects to
Thai students who learn Vietnamese as a foreign language. Due to the requirements of the
Vietnamese curriculum in the Faculty of Humanities, Srinakharinwirot University, students have to
learn both the Vietnamese for communicative targets and content subjects involved in
Vietnamese study during the 2" year to 4™ year. Besides, Thai students' foreign language learning
habits are influenced strongly by the Grammar-Translation method from their early education.
Therefore, a Vietnamese language instructor here cannot only teach the content subjects directly
in Vietnamese but also have to transfer the communicative skills to his/her students. The
researcher used a qualitative method in this study based on the learning behavior and learning
result comparison of Thai students in the years 2015, 2016, 2017, 2018 when they learned
Vietnamese history. Through the study, | found out the changes in their learning behaviors and
results which varied along with my choices in the teaching methods. The research results showed
that the instructor needed to combine 4 language teaching methods: Direct Method, Grammar-
Translation, Communicative Language Teaching, and Content-Based Instruction to effectively

teach these kinds of subjects to Thai students here.
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Introduction

Vietnamese major program in the Faculty of Humanities, Srinakharinwirot University,
Thailand belongs to the Oriental Language Curriculum (Bachelor of Arts Program in Oriental
Languages, including other languages such as Korean, Japanese, Khmer, Chinese). This program
opened its first course in 2010. Most of the students started to learn Vietnamese for the first time

when enrolling in this bachelor program. During the 4 years of the curriculum, the Vietnamese
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history subject (course name in the program: VIE 361) was taught in the first semester of the 3™
year. Thus, the learners have had access to the Vietnamese language just after 2 years. The
duration of the course for a semester was 45 hours of lecturing at the classroom, 90 hours of
student’s self-study. As the lecturer observed, most Vietnamese language students here had very
little knowledge of the Vietnamese history overview beforehand. Upon considering the lecturer's
elements, this subject was assigned to a native Vietnamese lecturer each year. The lecturer had
competency in the Thai language but had no experience in teaching Vietnamese history and only
had experiences and qualifications related to teaching English and Vietnamese as a foreign
language. The lecturer said that this was a subject that required a high self-study spirit. Also, it
was acknowledged that the learners had to read other related materials outside the class which
could be both in Thai or English. Furthermore, it was observed that Vietnamese major students
in this university often took the lecturers as the center of the class, just unevenly concentrated
on listening to lecturer’s speaking within 15- 45 minutes; Almost students didn't like reading too
long and too many books; They had a habit of approaching a foreign language according to the

grammar-translation method.

At the beginning of the course, the lecturer set targets when teaching this subject as following:

Teaching Vietnamese history by using Vietnamese as the means of communication

(Thai language could be accepted in case of encountering abstract words).

The learners must comprehend an overview of Vietnamese history after the course.

Expand the vocabulary of historical-political-social-cultural domains for the learners

Create opportunities to practice Vietnamese and improve listening, writing, reading,

and speaking skills for the learners

The lecturer experimented with the following 4 language teaching methods to her classes,
namely Direct Method, Grammar-Translation Method, Content-based Language Teaching
Instruction, Communicative Language Teaching Method. Here was a presentation of each

circumstance in which the lecturer shows how she applied the methods and her observations.
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Firstly, the Direct Method is a method of teaching foreign languages that use the lecturer'
sounds, images, gestures, and expressive skills to create a comprehension of expressions,
vocabulary, phrases, idioms, semantics, the grammar of a foreign language for learners that has
no explanatory support in the learer's native language’.

The historical lecturer here chose this method to apply to Thai students' classes to
promote her strength as a native speaker. Studying history with a native lecturer, learners would
have the opportunity to grasp specific Vietnamese language while still ensuring phonetics and
vocabulary as the target. Then, enhance the ability to reflect in Vietnamese for learners. How the

lecturer applied this method to her class:
Preparation

e Created PowerPoint slides for the content of each topic with words and video clips in

Vietnamese (13 topics that were listed in the teaching plan of MKO 3).
During the lesson
e The teacher just lectured, used PowerPoint slides and video clips during the class time.

e She taught as the learners were the Vietnamese native speakers who could understand

all the words in the power points and her speech.

e During the class, if a new word appeared and the learners asked the meaning of it, she
used simpler Vietnamese to explain. And there were almost many new words in each

slide. A lot of time was used to do the meaning explanation in each class time.

e The content of the topic could not be presented as much as planned because most

of the time was spent on new words.
The lecturer’ observation during using this method:

e It was very comfortable and easy for the lecturer to prepare and lecture as everything

was in her mother tongue.

! Direct method (education) (2020) Retrieved from https://en.wikipedia.org/wiki/Direct_method_(education)
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e Only one or two excellent students of the class could catch up with the presented

content.
e The atmosphere of the class was so down.

e  The remaining students of the class who could not understand anything felt so bored,

sleepy, and neglected.
e The teaching process failed.

Secondly, this is the case of using the Grammar- Translation Method. Jack C. Richards
and Theodore S. Rodgers (1999) pointed out this method first called the Prussian Method in the

United States and cited its principal characteristics as follows:

“Grammar-Translation is a way of studying a language that approaches the
language first through a detailed analysis of its grammar rules, followed by
the application of this knowledge to the task of translating sentences and
texts into and out of the target language. Therefore, morphology and
syntax of the foreign language will be taught more than the language itself.
Reading and writing are the major focus; Speaking or listening is paid little
or no attention. In a typical Grammar- Translation text, the grammar rules
are presented and illustrated, a list of vocabulary items are presented with
their translation equivalents, and the translation exercises are prescribed.

The sentence is the basic unit of teaching and language practice. Accuracy
is emphasized. Students are expected to attain high standards in
translation. Grammar is taught deductively. The student’s native language
is the medium of instruction. It is used to explain new items and to enable
comparisons to be made between the foreign language and the student’s

native language.” (p. 3-4)

Below reveals how the lecturer applied this method to her class:
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Preparation

e Created PowerPoint slides about one of the 13 topics that were listed in the teaching
plan of MKO 3. At this time, the content of each topic was shortened down as the

class time would be available for new word translation and grammar introduction.

e Some games of word meaning and grammar structures were made to change the

atmosphere of the class sometimes.
During the lesson

e The teacher lectured in both Thai and Vietnamese. She used PowerPoint slides during

class time.

e When the new words were encountered, it would be translated into Thai. Anyway,
there were almost many new words on each slide. Anyway, now it was easier and

time-saved as the lecturer just translated it into Thai, no more explaining a lot.
The lecturer’ observation during using this method:

e The atmosphere of the class was now better than using the Direct-Method in the class

before.
e The learners could understand all the slides step by step.
e The learners felt satisfied.
e The learners did not have any development in speaking skills.

Thirdly, it is the situation of using Content-based Language Teaching Instruction (CBI) to
the class. According to Peachey, Nik this method focuses on a specific topic or topic on the same
subject. Throughout the learning process, learners will focus on learning a piece of new
knowledge. This knowledge can attract learners because it requires them to comprehend to pass
the exam in a semester or we can design the lessons based on the interest of learners. During
the course, they have directly accessed to foreign languages or use foreign languages to gain new

knowledge. The knowledge is transmitted in foreign languages, not the learner's native language.
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This is considered a natural way of teaching foreign languages because it is the same way that we
perceive our mother tongue.

After 2 courses of teaching and using the previous methods, the lecturer found that the
students were overloaded by the old content of lessons due to their uneven Vietnamese
language abilities. Then a change of lessons was made. Now, she used Vietnamese historian
textbooks for the 4™ and 5™ grades in Vietnam as teaching materials instead of the full topic
presentation through PowerPoint slides as before. These new choices of learning materials gave

concise and short lessons that had about 20-25 sentences per unit.
Below reveals how the lecturer applied this method to her class with the new learning materials:
Preparation

e Took 2 of the lessons from the Vietnamese historian textbook for the 4" or 5™ grade

above to explore in each class time.
During the lesson

e Divided the class into 4-5 small groups and assigned each group to work on a different
paragraph to look for the new words (if they were not sure about their understanding
of any word, they could write it down on the whiteboard and asked the lecturer to

explain the meaning to the whole class in Vietnamese only)
e Learners exchanged their ideas to make understand the message given in their
paragraph.

e Then once they had done their first task, the lecture formed new groups of 4-5 people
who must have been one from each group above. These 4-5 people one by one used
their information sources and shared it with others. So that the whole group could

understand the whole lesson now.

e Then, in the end, the lecturer asked the whole class to answer the questions or did

further tasks.

The lecturer’ observation during using this method:
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The advantages:

Students had a chance to get to know and understand an instant amount of glossary

in different specific contexts. It helped to widen their Vietnamese vocabulary.

e The lecturer divided the class into 4-5 small groups and gave them tasks to do together

so it helped students to develop their collaborative skills.

e Students had to use the information in each lesson to answer the questions at the
end. They used the language to fulfill a real purpose. So that it made them feel more

independent and confident.

e Students could improve their communication skills when presenting their ideas to

others.

e Fach student had to pay attention at the first round very much, if not he/she could
be seen as an ineffective one in the next round. Therefore, he/she could be more

concentrated.
e FEach class time, 2 lessons could be read and understood.
The disadvantages:
e The class could be bored with the monotone class activities.

e Not too much Vietnamese speaking, listening language skills could be developed
because the students tended to use the Thai language to exchange their ideas except

the conversations with their native lecturer.

Finally, the Communicative Language Teaching Approach was applied to the class.
Richards, Jack C (2006) pointed out that Communicative Language Teaching set the teaching of
communicative competence as its goal and gave the criteria of communicative competence as

followings:

“Knowing how to use language for a range of different purposes and
functions; Knowing how to vary the use of language according to the setting

and the participants; Knowing how to produce and understand different
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types of texts; Knowing how to maintain communication despite having

limitations in one’s language knowledge.” (p. 3)

Below points to how the lecturer applied this method to her class:
Preparation

e Took 2 of the lessons from the Vietnamese historian textbook for the 4" or 5™ grade

above to explore in each class time
During the lesson

e Divided the class into 4-5 small groups and assigned each group to work on a different

paragraph to look for the new words.

e The lecturer divided the whiteboard into 4-5 columns depending on the number of
the groups. Then she numbered the columns from 1-5. Next, she let students write
down any new words of their group on their numbered column in the whiteboard and
the lecturer would translate those words into the Thai language to the whole class or
explain them by using simpler Vietnamese, then students could guess the meanings
by themselves. Therefore, the whole class could still comprehend the lesson by

themselves after giving 10-15 minutes to read it.

e Now, the lecturer requested the students to work in pairs with the task of building
conversations. Each conversation began with the questions at the end of each lesson.
Each pair had to help each other to find down the answer to each question. Usually,

they had 3-4 questions for each lesson.
e Next, each of them in a pair took a role and learned by heart his/her script.

e In the end, if there was enough time, the lecturer could get them pair by pair to stay
in front of the class and made their conversations. Or if not, they could record video

clips and upload them into the Facebook group as speaking practice.

The lecturer’ observation during using this method:
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Mainly students are satisfied with this method when new words could be translated

clearly into the Thai language.

Cooperation among the class was developed.

Students could have a further advantage in speaking, memorizing, and pronouncing as

well as

Students' communication skills improved through their presentation in front of their

group.

Students' concentration also progressed as they had to listen carefully to the first

round to grasp all the information for their next task

Only 1 lesson could be finished for each class time. It meant that the number of

reading lessons of the course reduced by half now. Anyway, the lecturer then had to

carefully choose the topics to make sure that students still grasped the overview of

the course requirements.

Table 1 was the notes of the lecturer who had 4 years' experience in teaching this subject.

As a result, there were her adjustments to different teaching methods after receiving feedback

from the learners year after year.

Table 1. Different teaching methods and feedback from the learners from 2015-2018

Year Learning Learning attitude according to Lecturer’ Foreign language teaching
results the lecturer’s observation evaluation method
scores by
students (1-5)
2015 A: 89%; - Not excited 2.77 - Direct method
B+: 8% - Uncooperative

10
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B: 8% - Stressed
C+: 12% - Bored
C: 24%
D+: 24%
D: 12%
E: 4%
2016 A: 27.3% - Good cooperation 4.06 - Grammar-Translation method
B+: 22.7% - Enjoyed the group and - Content-based Language
B: 273% individual presentations in Teaching method
Thai
C+:22.7%
- The subject’s contents have
not been systematically
comprehended
2017 A 25.3% - High cooperation 4 - Grammar-Translation method
B+: 25.7% - Enjoyed the group and - Content-based Language
B: 23.3% individual presentations in Teaching Method
Thai
C+:19.7%
- Did not like the way of
C: 6% . .
learning and require to
communicate
- Preferred listening  to
lectures in  Thai, some
students do not want to
have more lectures in
Vietnamese
2018 A 15.4% - High cooperation 4.2 Combining 3 methods:
B+: 19.2%

11




NIasUYweranUINIInl U9 42 adun 2/2563 iwieunsgiau-iieusuna

Manutsat Paritat: Journal of Humanities, Volume 42, Issue 2, July-December 2020

B: 46.2% - Enjoyed playing video e Content-based Language
games and video recordings Teaching Method

C+: 7.7%

that used words in the —
e Communicative Language

C:11.5% SUbjeCt

Teaching

- Group work was elaborate,
the accuracy also varies

according to each group

- The quiz after the class
forced learners to
memorize vocabulary in the

subject.

- Not very excited to ask &
answer tests in  class.
Answered the lesson in a

deal style and rote learning

e Grammar-Translation method

Some suggestions for classroom activities when teaching Vietnamese history for Thai
students

Through the introduction, we can see an overview of teaching methods of VIE 361 at
Srinakharinwirot University for 4 courses in 4 years. The writer would like to give suggestions about
the classroom activities that have been applied to Thai students at the SWU university. Like all
subjects, the lecture who taught this subject also began with lesson planning for the subject,
taught, and evaluated learning results. During the teaching and assessment process, the lecturer
would observe learners’ behaviors and reactions as well as their learning results through quizzes
and activities both inside and outside class. Therefore, this section will include 2 main points:

Inside classroom activities, and outside classroom activities.
Inside classroom activities

Activity 1: Students' self-study in the classroom under the control of lecturers (applied

from gallery walk game):

12
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This is a game that is used in language classes. The lecturers will ask the learners to leave
their seats and move in the classroom to exchange certain content with other students. This
game is often applied to long-content readings that an individual will take a lot of time to read
and make understand by themselves. In contrast, if the reading is divided into paragraphs and
given to a group of learners, it would be an easy task to do. When they sit back and exchange
their understanding of the content, they save time to read a whole long reading lesson in class.
And normally, the historical readings that the lecturer chooses for learners are taken from the
books of Nature and Society of grades 4 and 5 of the Viet Nam Ministry of Education publisher.
These readings are often about specific topics in Vietnamese history that have been drawn up

and presented in a concise, short, and easy way to understand.
Step 1:
e Lecturer prepare readings: each reading is usually subdivided into 5-6 paragraphs.
e Lecturer organize classes in groups: divide each group into one paragraph first.
Step 2:
e Students discuss with the group for the first time: discussing a given paragraph.

e Students require the lecturer to explain if they do not understand the vocabulary and

concepts in their paragraphs.
Step 3:

e The lecturer re-assigns the group the second time: this time each group will have enough

members who have read from paragraphs 1-5 or 1-6.

e Student group activities, take turns presenting the content according to the
understanding agreed upon from step 2 on each paragraph. Then, all groups will grasp

the content of the whole passage together.
Step 4:

e The lecturer gives students a chance to write and speak their answer about the passage:

Questions may be available in books or made by the lecturer.
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Step 5:

e The lecture assesses the student's ability to understand the lesson through their

answers.
e The lecturer corrects misunderstandings in general if any.

Below is a teaching plan example for this activity.

Before lecturing:
e Making an ask & answer test about the previous lesson, or

e Warm-up activities with rewarded games (small rewards like local cakes, candies, or

small souvenirs)

e Practicing reading and writing Vietnamese spelling questions that are require to answer
after listening to lectures: lecturers will read the questions then students must take

note by themselves. This section helps assess learners' dictation.
During the lecture:
e Presenting content, explaining words, concepts ... (Using both Thai and Vietnamese)
e  Students listen to understand, ask questions they have if any
e Lecturers answer the students’ questions and explain more if needed.
After lecturing:

e Students answer questions in pairs or group activity: learners help each other find

answers for the note-taken questions at the beginning through the understood- lessons.

e Practice a question-and-answer conversation about the content that they have just

learned (in class or record video to submit into the Facebook group if time-limited).

e Lecturers evaluate students' ability whether they understand the lesson or not through

their conversation or quiz at the end.

Activity 2: Students’ presentation activities (topics are assigned and selected by the lecturer):

14
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Group presentation

There are topics related to important historical events or Vietnamese historical figures. There
are normally 10-13 topics for 15 sessions in a semester. The presentation will begin after 1-2
weeks of the course so that the learners will have time to prepare outside the class. The language
of the presentations is usually in Thai as the purpose of this section is to allow learners to explore
deeper and broader about Vietnamese history than the topics in class which is limited by using

the target language.
Personal presentation

The lecturer selects a history book translated from Vietnamese or English into Thai for
students to read throughout the semester. To solve the students' problem that they seem to
refuse reading long books here, the lecturer split the whole content of the book into sections
and then assigned it to each individual to read and write a summary to present at the class. The
content of all the summaries will be included in one part of the midterm and final exams. This
can be a way to force students to listen and grasp knowledge from their classmates most

concisely and succinctly.
Outside classroom activities:

Table 2 summarized some of the outside classroom activities that were applied to the
Vietnamese history classes and the lecturer’s evaluation after each course. The level of
effectiveness was also based on the criteria that students felt excited to participate in activities

or not and the content of the lesson that they could apply to any activities is more or less.

Table 2. Activities outside the classroom and the lecturer’s evaluation

Activities Lecturer’s evaluation
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+ Group translation activities

Topics are assigned by the lecturer, about a historical figure or an
important historical event. Students will submit in printed form which

can illustrate images according to their interpretation.

Highly effective

+ Reading aloud a whole Vietnamese history book in Thai then
recording into CDs or audio clips submitted to the lecturer at the end
of the semester. This activity just is designed to help to solve the
problem that Thai learners in this major do not want to read books by

themselves.

Not much effective

+ Summarizing contents and submitting the finished product as a pdf
file to the Facebook group so that the lecturer can access and share
for others to read (summarize a chapter of Vietnamese history books

in Thai which are read during a semester).

Effective for some individuals who

love reading.

+ Recording ask and answer conversation related to the previous lesson
and submitting to the Facebook group as another way to evaluate

Vietnamese speaking and pronunciation ability.

Highly effective

From the table, it can be seen that Thai students here were often interested in how to

learn based on the activity related to the Grammar- Translation Method and Communicative

Language Teaching method while studying a content subject.

Conclusion

It can be said that teaching Vietnamese history to Thai students effectively was a challenge

for the author as well as teaching Vietnamese through a subject that does not always have a

certain pattern. Here are just brief personal suggestions of the author with a 4-course-experience

of teaching this subject at a university in Thailand. The teaching methods here are the application

of all 4 methods: Direct Method, Grammar-Translation method, Communicative Language

Teaching method, and Content-Based Instruction. The author has not yet experimented to use
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other teaching methods, so the article may have its limitations. However, whatever methods will
be used, the author thinks that the lecturer must always pay attention to observe the learners’
behavior and reaction and then adjust immediately. If not, it will make the class atmosphere tight,
stressful, and fail. Besides, the teaching purposes and plans must always be laid out right from

the beginning of the course to ensure the acquisition results of the subject.

To conclude, the researcher suggests that the instructor for this subject should be the one
who has a broad knowledge of the content subject, should employ a variety of language teaching
methods, and have a sharp observation of learners’ styles and strategies. He or she ought to bear
in mind that a lecturer is not only the facilitator all the time nor a translator in the classroom.
Teaching methods could be integrated, varied, and changed due to the learners’ different abilities

and preferences.
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Abstract

This article lent itself to a qualitative analysis of current and popular female characters in
the 2019 film adaptation ‘Little Women’ and Thai young women'’s perceptions toward the
characteristics of womanhood the characters depicted. This current study was divided into two
parts. The first section was the textual analysis to look at how the four main female characters
used language both verbal and non-verbal cues to reflect characteristics of womanhood. In the
second part, 34 Thai female university students were asked to rate the 15 characteristics of
womanhood which emerged from the textual analysis part, on the 4-point Likert scale, ranging
from 0-3 (not important at all to very important). The findings from the first part exhibited a
combination of traditional and contemporary womanhood in each female character. The
perceptions of the sample group highlighted preferences toward prevalent characteristics of
contemporary womanhood over those of traditional one. Being independent, educated,
negotiators; sentimental; and independent were preferred over being dependent, a wife, and a

mother in fulfilling a woman’s role in this contemporary time. Such preference tends to underly

! WHO defines young people or young adults as individuals of the age range between 10 and 24 years (World Health Organization South-East Asia, n.d.).
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women’s economic determinism, financial independence and security while highlighting self-

expressionism.

Keywords: ‘Little Women’, womanhood perception, contemporary culture, textual analysis
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Introduction

Since early 19" century Louisa May Alcott’s Little Women, the seminal novel about four
sisters in Civil War-era Massachusetts have influenced many adaptations of the novel in media
productions across the globe. These include film, television, anime, play and opera productions.
Little Women is recorded as one of the most adapted American literature works, such as its anime

version in Japan (e.g., Acocella, 2018; Schwartz, 2019). Among other popular Hollywood films,
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Little Women offers more female leads to the audience and this 2019 film adaptation has a
female director. The quantities and the frequency of the novel’s adapted versions reflect the
constant popularity of the novel’s media productions, which deserve our attention.

According to Alcott’s Little Women, the four March sisters were described as Meg, the
eldest at 16 years of age, beautiful, maternal, and mild; 15-year-old Jo, bookish and boyish, loud
and wild; Beth at 13 years of age, recessive, unswervingly kind, and doomed to die young; and
12-year-old Amy, vain and selfish. Although Marmee March as the mother of the four sisters, and
Aunt March as their aunt are considered lead female characters, both are more likely to portray
motherhood or be depicted as life coaches and mature women. They are quite static characters.
It would be more interesting to look at the four March sisters who portray well-rounded characters
in transitions from their childhood to adulthood or from being girls to being women.

There is a social expectation that a woman is supposed to get married. Although Meg in
her adulthood gets married, she did so to a man whom she loved, and they worked through their
marriage life together. Jo followed her dream in becoming an independent and self-supporting
woman. It may be unfortunate for Beth to not be able to enter her adulthood. However, before
she passed away, the audience could see that she exercised her strong wills in doing what she
determined to accomplish. Amy in her adulthood has reflected as being confident and direct.
Although the four sisters’ characters may mirror positive characteristics of womanhood, the
adaptations of Little Women in each era seek to reflect womanhood ideals or perfect images of
a woman of that particular time in which the productions are created. Such transitions from
childhood to adulthood and the way the novel has been adapted in each era allow us to justify
Little Women as a good representative of women’s portrayal in which it shows how women have
been portrayed in a particular point in time.

In 1933, Katharine Hepburn’s portrayal of Jo March prioritized her healthy-minded family.
The portrayal appears to reflect a traditional vision of women’s domesticity which was a perfect
image of a woman during the time. In 1949, Elizabeth Taylor’s depiction of Amy March featured
Taylor as the fashionable youngest March daughter with swaths of eyeliner. Such depiction mirrors
the period of American consumerism in which consumer goods, such as cosmetics; Tupperware,
were viewed as fulfilling living needs of women’s domesticity. In 1994, the female main characters

of Little Women had their portrayals in relation to the third wave feminism in which women
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advocated for their legal rights and cultural space through benefit of education. In 2019, their
depictions were in relation to contemporary womanhood as antagonists and self-expressionists
which still had their deep roots in family care and good moral. As the four main female characters
depicting as more active agents, this recent film adaptation of Little Women has received rave
reviews from many film critiques and moviegoers, and has been described as the best adaptation
in 150 years since the first publication version of the novel (e.g., Breznican, 2019; Schwartz, 2019).

Not only the novel and its media adaptations reflect womanhood of a particular point in
time in a culture, they also provide some image constructs for girls and women in that time and
place. Since its first publication, Little Women has mattered to generation after generation of girls
and women (Breznican, 2019). Hall contended, “the mass media are more and more responsible
for providing the basis on which groups and classes construct an ‘image’ of the lives, meanings,
practices and values can be coherently grasped as a ‘whole’” (1984: 340). Media play a key role
in shaping girls and women’s images as well as mirroring how people in a society view girls and
women. However, many media especially popular Hollywood films (e.g., Avengers: Infinity War; A
Wrinkle In Time; Black Panther; Blockers; Charlie’s Angels) tend to provide the image of women
with less agency or often being manipulated by men more than that with agency (Kunsey, 2018).
When the typical portrayals of women are as such, it is plausible that people still perceive
women’s images in the way they have been shaped and projected. In Thailand, popular
Hollywood films have been well received by the Thai audience members. The Asia Foundation
Report (2018) highlighted that younger Thais remain attracted to the American popular culture
which involves from Hollywood movies, café culture to fitness fashion by Nike or Adidas. Based
on the Report, it could be assumed that the Thai young women’s perceptions could plausibly
been shaped toward what have been portrayed in the Hollywood films. When the portrayal is
related to that of women, would contemporary Thai young women view themselves the ways
the media depict their images—as less agency and being in domesticity or as having full agency

and projecting self-expressionism? These idea await investigation in this current study.

Review of Literature

Feminism and Womanhood in Popular Hollywood Films
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When Little Women deals with the majority of female lead characters, it is undeniable
that the terms feminism and womanhood should be explored. The term ‘feminism’ has first been
introduced in 1960 and can be divided into three waves. The popular films during the first-wave
feminism (the mid 19th - the early 20th century) which concerned with women’s right to vote
involved Gentlemen Prefer Blondes (1953), How to Marry a Millionaire (1953), The Girl Can’t Help
It (1956) and Tunnel of Love (1958). The similar theme of these films highlights domesticity of a
woman who married a wealthy, successful husband. Such theme reflects a kind of nostalgia for
the dynamic of gender during pre-war America in which to a certain extent women were
manipulated or dominated by men. The second-wave feminism (1960s-1970s) referred to
women’s liberation movement for equal legal and social rights. The third-wave feminism (the
beginning of the 1990s) was the continuation of the second-wave one. It could be mentioned
that feminism subscribes to the socio-cultural actions of women. Despite the fact of constant
movements for women’s liberation, the trend of popular films during these waves was described
as sexploitation films, such as Sex and the Single Girl (1964). The films reflect the sexual liberation
of women while objectifying women’s bodies for the male gaze. During the 1980 onwards, the
term ‘post-feminism’ has gained its popularity after The New York Times magazine published
“Voices from the Post-Feminist Generation” (Bolotin, 1982). The post-feminism is a contemporary
form of women’s empowerment, individual choice, independence, consumer culture, fashion,
hybridism, humor and sexual pleasure. It could be mentioned that post-feminism focuses on
women as agents who actively involve in domestic and outdoor activities. However, the portrayals
of women in the majority of popular films, such as The Hunger Games: Catching Fire (2013) are
still marginalized and objectified (Murphy, 2015).

The term ‘womanhood’ refers to images or representations of women. It could be
mentioned that womanhood in each feminist wave and in post feminism portrayed in Hollywood
films reflect the spectrum of traditional and contemporary women in which the prominent shade
points to typical women’s stereotypes. Such stereotypes suggest that a woman possesses all the
qualities that are commonly associated with depictions of traditional women or traditional
womanhood. Welter (1976) described the four attributes of traditional womanhood as piety,
purity, submission, and domesticity. Through media’s depictions of traditional womanhood, a

woman is often portrayed as invisibility; weakness /fragile; vulnerability; emotional; gentleness /
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nurturers; passive / agreeable with men’s sexual advances; subservient; objectification (e.g.,
Durham, 1999; Jeanes, 2011; Korobov & Thorne, 2009; Levant et al, 2007; Painter & Ferruci, 2012).
When possessing these qualities, it could be viewed that women hold the ideal of ‘true
womanhood’ (Welter, 1976). In contrast, contemporary womanhood offers a new set of woman
identities, images or representations, which could be considered as a by-product of post-feminism
that breaks a society’s traditional norms of being a woman, especially those of the American
society. According to Jeanes (2011), “the contemporary western girl as constructed by the media,
has deviated somewhat to incorporate a rebellious, independent ‘new breed’ of girl who knows
what she wants and has the means to ruthlessly pursue it” (p. 404). Being a contemporary woman
should be viewed as a matter of identity and lifestyle (Painter & Ferruci, 2012), and of having
agency or a strong sense of self involving independence and individualism. When comparing a
spectrum of traditional and contemporary womanhood, it is more prominent that a greater
occupational opportunity and a stronger cultural agency are toward the contemporary end. For
Thailand, the contemporary popular media has portrayed Thai women in two extreme strata of
Thai society. Thai women have often been depicted as either well educated, successful and high
skilled professionals, and single mothers; or being oppressed, victims of prostitution (e.g.,
Poltecha, 2018; Tantiwiramanond & Pandey, 1987; Wongsupachainimit, 2016). The latter image

has still been popularized in the Western films, especially those of Hollywood.

Women'’s Perceptions of Womanhood in Popular Hollywood Films

Since the films have projected how women have been viewed, to validate the media
portrayals of women in each era several scholars (e.g., Durham, 1999; Jeanes, 2011; Levant et al,
2007) have investigated audience perceptions toward the roles of women in films. Based on those
scholars’ works, Roussell (2013) offered a focus group study to examine young women’s
perceptions of lead female characters in American media productions. She divided characteristics
of womanhood into seven categories and comparing them in the binary of traditional and
contemporary womanhood. Table 1 below illustrates seven categories of traditional and

contemporary womanhood.
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Category Traditional Womanhood Contemporary Womanhood

Mental weak; inferior educated; egalitarian

Physical body and attractiveness to accept male  self-emphasis rather than
gaze accepting male gaze

Emotional sentimental; overemotional determined; strong sense of

self

Sexual agreeable to men’s sexual advances sexually free or forceful

Cultural childlike; passive; gentle; invisible; rebellious; independent;
dependent individualistic

Occupational wife; rarely presented as professionals capitalistic; productive

consumer; unmarried working

women

Familial mother; caretaker; nurturer struggle to love or being
mother fully; friendships

more important than family

Table 1: Seven categories of traditional and contemporary womanhood (Roussell, 2013)

The similar study on such perceptions seems to be none in the Thai body of research.
Many studies in Thai tend to focus the attention to representations of women in several
dimensions, such as single woman as the reproduction of patriarchy ideology
(Ratchatakorntrakoon, 2019). This current study could add to the depth and breadth of the
existing knowledge of historical and cultural perspectives of Thai women which appear to mirror
women as patients and not agents of circumstances. The study on Thai young women’s
perceptions toward characteristics of womanhood could possibly shed the light on how
contemporary Thai women perceive themselves which could lay a proper ground for future Thai

feminism work in relation to agency and self-expressionism?.

Research Questions

Based on the review of literature and the validation of media qualitative analyses, this
study sought to explore the two research questions (RQ) and formulated the two hypotheses as
follows. To investigate current characteristics of womanhood in this contemporary era, RQ1 was

formulated as follows:

2 The term ‘self-expressionism’ refers to women’s being aware of and responsive to their emotions and the emotions of those around them as well as

bringing their perspectives to the table (e.g., Kirstein, 2019).
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RQ1: How did the four female main characters in the 2019 film adaptation of Little Women

portray characteristics of womanhood?

Hypothesis 1: The four female main characters depicted womanhood following seven categories

of traditional and contemporary womanhood described by Roussell (2013).

To explore the Thai young women’s perceptions toward the characteristics of womanhood in this

contemporary era found in RQ1, RQ2 was set as follows:

RQ2: Based on RQ1, what were Thai young women’s perceptions toward the characteristics of

womanhood in contemporary time?

Hypothesis 2: The Thai female university students as a sample group of Thai young women in
this contemporary time tended to strongly associate womanhood with being independent while

disassociating themselves with being dependent.

Methodology

For the first part of the study, the textual analysis was employed to look at how the four
main female characters, Meg, Jo, Amy, and Beth in the 2019 film adaptation of Little Women used
language both verbal and non-verbal cues to reflect characteristics of womanhood. The second
part of the study focused on the perceptions of contemporary Thai young women toward the
characteristics of womanhood. 34 Thai female university students were asked to rate the 15
characteristics of womanhood on the 4-point Likert scale®, which ranged from 0-3 (Very important
to Not important) via google form, an online survey administration platform. The set of
characteristics of womanhood included caretaker; dependent; determined; educated,;
independent; inferior; kind /gentle; mother; negotiator; productive consumer; rebellious;
sentimental; strong sense of self; weak; working woman. These 15 characteristics of womanhood
which emerged from the first part of the study’s data were used in the perception task (see

appendix) based on the assumption that the 2019 adaptation of the film reflects the current

® The d-point Likert scale, widely known as the ‘forced choice method’ was selected for the study to force the participants to choose the scale from 0-3

provided since there was no mid-point available. In addition, it was to eliminate the possible misinterpretation of the mid-point.
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characteristics of womanhood. Thus, these characteristics are the more important attributes in
contemporary time. The stratified random sampling involved the sample group of the college
educated Thai female participants whose age were between 20 and 22* based on the assumption
that they are the representatives of the Thai contemporary young women who would soon enter
their full adulthood or becoming women. They possess the transitions from their girlhood to
womanhood just like the four March sisters. Consequently, their womanhood constructs deserve

our attention.

Results and Discussion

The findings from the textual analysis part support hypothesis 1. The four main female
characters depicted womanhood following seven categories of traditional and contemporary
womanhood described by Roussell (2013). They involved the categories of mental; physical;
emotional; sexual; cultural; occupational; and familial. Interestingly, the findings highlight the co-
occurrence of a continuum of traditional and contemporary womanhood depicting through each
of the four main female character’s dialogues and not as the binary. Meg, Jo, Amy, and Beth
possess the characteristics of womanhood ranging from tradition to contemporary one which are
presented and discussed in detail below.

Example 1 illustrates Meg’s wedding day in which Jo was trying to convince Meg to leave

the wedding and not to get married. Meg responded as follows.
Example 1
Meg: | want a family and a home and I’'m not scared of working and

strugsling, but | want to do it with John.

This example shows Meg’s strong sense of self, determination, rebellion, independent and
portrays her as an active agent who is willing to sacrifice herself as long as she is with John, the

man she loves and will marry him. To one extent, it could be possible to view Meg’s response

* WHO defines young people as to cover the age range between 10 and 24 years (World Health Organization South-East Asia, n.d.).

26



NIy vemansUIvsIal U9 42 adun 2/2563 weaunsngiau-thsusuinay

Manutsat Paritat: Journal of Humanities, Volume 42, Issue 2, July-December 2020

to Jo as a walk into a man’s control or into a man’s financial support. To another extent, however,
Meg stated that she wanted to do it with John. That means she wants to work with him and not
to depend solely on him. Conversely, example 2 illustrates Meg in another light after her marriage
with John and had two children. When Meg went shopping with her old rich friend, Sallie, Meg
liked a beautiful grey silk and touched it. However, the silk fabric was 50 dollars which was too

much for her to afford. The conversation goes as follows.

Example 2
Sallie: Oh Meg! That would look so lovely on you. | know just the
dressmaker to send you to. You’ll be the prettiest wife in Concord.
Meg: On no, John needs a new coat for winter and Daisy and Demi need
new clothes and -
Sallie: --and his wife needs a new dress.
Meg: (trying to hide her embarrassment) | can’t...it’s, | just can’t.

Sallie: He’ll be so pleased with how you look that he’ll forget all about

the expense.
Meg: | don’t suppose it’s such an extravagance.

Example 2 exemplifies traditional womanhood through Meg’s roles as a wife and a mother who
put herself last. However, some characteristics of contemporary womanhood could also be
viewed as possible. Despite the fact that Sallie suggested the large amount of expense could be
substituted through sexually attractiveness of Meg for her husband’s gaze, Meg denied it and
insisted not to get the silk fabric. This appears to highlicht Meg as an active agent and also a
productive consumer. Although we learned through the film that Meg finally bought the silk fabric,
she, anyhow, decided to sell it back to Sallie.

Example 3 illustrates the scene when the father of the four March sisters got wounded

from the war he served and was hospitalized in Washington. Marmee, the mother, would need
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to travel to see her husband. Unfortunately, money seemed to be the important issue that would
obstruct the visit to her husband. Instead of borrowing some money from Aunt March, the close

relative who was rich, Jo acted upon the circumstance.

Example 3
At just that moment, the door swings open, and Jo rushes in and places money in her
mother’s hands.
Jo: Will this be enough for the train?
Marmee: Twenty five dollars! That isn’t like Aunt March to be so generous.
Jo: | didn’t go to Aunt March, couldn’t bear to.
Marmee: Where did you get the money?

Jo: | only sold what was my own.

Jo removes her hat, and beneath, all of her beautiful long hair is gone. Now it is just a
short, blunt crop. Gasps from everyone and exclamations of “What?/How?/Why did you

do it?/Jo!”

Beth: Your hair!

Meg: Oh Jo, how could /you?
Beth: Now your hair is /off.
Amy: Your one beauty!
Hannah: You look like a boy.

Jo: It doesn’t affect the fate of the nation, so don’t wail.

In this example, Jo shows her determination in selling her hair to get the money for her mother’s
trip to visit her father at the hospital in Washington. Jo with her very short haircut shocked
everyone in the family. However, as a very active agent here in the scene, the haircut is not
affecting her at all as she clearly stated at the final utterance. Apart for the strong determination,
it could be possible to view Jo as a nurturer and a working woman who provide money for the

care of her family members, and by not going to borrow the money from Aunt March.
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At the artist’s studio where Amy was looking through her paintings and sketches, Laurie, a
long-time good friend to the four March sisters and the one whom Amy fell in love with, came
to apologize to Amy for his bad behavior at the Paris ball in which Amy invited him. Not only
Laurie came an hour late, but also got drunk and were motioned into the ball by two girls. After
Laurie made an apology to her, he was trying to cheer Amy up by encouraging her to continue

on her artistic works as exemplified in example 4.

Example 4
Amy: | do think that male or female, I’'m a middling talent.
Laurie: Middling talent? Then may | ask your last portrait be of me?

Amy laughs

Example 4 clearly suggests Amy’s strong sense of self that she has a talent although admitting
only possessing half of it. Her statement appears to subscribe to the view of contemporary
womanhood. However, through some exchanges, Laurie and Amy talked about the nature of a
wedding proposal. When a man proposed to a woman, she would accept the proposal. Amy
agreed to that thought but offered some interesting thoughts into the marriage world as illustrated

in example 5.

Example 5

Laurie: But you will be, if he goes down properly on one knee?

Amy: Most likely, yes. He’s rich, richer than you, even.

Laurie: | understand queens of society can’t get on without money. But it

does sound odd coming from one of your mother’s girls.

Amy: I’ve always known that | would marry rich. Why should | be ashamed
of that?

Laurie: There is nothing to be ashamed of, as long as you love him.

Amy: Well, | believe we have some power over who we love, it isn’t
something that just happens to a person.

Laurie: | think the poets might disagree.
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Amy: Well. I’'m not a poet, I’'m just a woman. And as a woman | have no
way to make money, not enough to earn a living and support my
family. Even if | had my own money, which | don’t, it would belong
to my husband the minute we were married. If we had children
they would belong to him not me. They would be his property. So
don’t sit there and tell me that marriage isn’t an economic
proposition, because it is. It may not be for you but it most
certainly is for me.

Example 5 exhibits the intertwine of self and interpersonal relationship. Amy shows her strong
sense of self and determination through her dialogue and is realistic about woman’s living
condition. Although her critiques of the marriage world as an economic proposition allow the
viewers to see her as an active agent, her statements reflect the dependency of women on men’s
financial support. This example subscribes to the view of both traditional and contemporary
womanhood.

Example 6 depicts the scene when Beth got very sick one late night, Jo put cold towels

on Beth’s hot forehead and said the following.

Example 6
Jo: You will get better. Father will get better. And we’ll all be together
soon.
Beth: We can’t stop God’s will.
Jo: God hasn’t met my will yet. What Jo wills shall be done.

For this example, Jo is once again showing her strong determination and control over her will. On
the contrary, Beth is willing to go along with God’s will. When a woman following God’s will, it
could be considered as showing her “true womanhood” (Welter, 1976) by showing two of the
traditional good woman’s attributes which are piety and submissive. Nonetheless, example 7
portrayed Beth in a contrast light. The scene was at the seashore. Beth was wrapped up and

looking at the sea and Jo read George Eliot’s “The Mill On the Floss.”
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Example 7
Jo: “What novelty is worth that sweet monotony where everything is
known and loved because it is known?”
(to Beth)
How great is that?!
Beth: (nods, then) I love to listen to you read, Jo, but | love it even better
when you read the stories you’ve written.
Jo: (self-conscious) | don’t have any new stories.
Beth: Why not?
Jo: Haven’t written any.
Beth: You have pencil and paper. Sit here and write me something.
Jo: Uhh. I can’t, | don’t think | can anymore.
Beth: Why?
Jo: It’s just, no one even cares to hear my stories anyway.
Beth: Write something for me. You’re a writer. Even before anyone knew

or paid you. I’'m very sick and you must do what | say.
Jo smiles and then lays back.
Beth: Do what Marmee taught us to do. Do it for someone else.

Example 7 exemplifies the transformation of Beth from a very shy, gentle, and quite inferior to
the other March sisters to an individual who expressed her want and demand for something. Such
explicit expression highlights Beth’s intertwine of self and interpersonal relationship with others.

Apart from the dialogues, some non-verbal cues of the four March sisters exhibit some
characteristics of traditional womanhood. Example 8 happened at Christmas when Marmee led
Meg, Jo, Amy, and Beth to the poor Mrs. Hummel’s who desperately needed some food and

assistance for her little children.
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Example 8
Mrs. Hummel: Ach, mein Gott! It is good angels come to us!
Marmee: I’'m back! We brought food and blankets and sweaters. And we
brought some medicine. These are my girls!

They all set about making the room less wretched, more home-like. Marmee comforts
the baby, Meg takes two children into her lap. Amy cleans and straightens, Beth covers

the other children with blankets, Jo sets up the food.

Example 8 clearly exhibit the March family and more specifically the four sisters’ acts of kindness,
caretakers, and nurturers.

The textual analysis led to an accumulation of 15 characteristics of womanhood the four
main female characters portrayed in the 2019 film adaptation of Little Women ranging from
traditional to contemporary womanhood. They included weak; inferior; sentimental; kind /gentle;
wife; mother; caretaker; determined; strong sense of self; educated; productive consumer; working
woman; negotiator; independent; and rebellious. All characteristics of womanhood found were
in the same vein as found in earlier studies (e.g., Roussell, 2013), except negotiator. This
characteristic is interesting. In the film, as Jo wanted to set a deal on her writing with the publisher,
she was seen trying to negotiate the best pay for the part she thought she deserved. Since the
feminism waves have underlined women as active agents, this characteristic should be included
in the list and should be placed under Roussell’s occupational category.

The results from the 25 Thai female respondents whose age ranges from 20 to 22 years

old were illustrated in figure 1.
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independent
working woman
educated

determined; rebellious

negotiator; sentimental
kind/gentle; strong sense of self
productive consumer; caretaker

determined; rebellious

wife
mother
dependent
inferior
I
0 1 2 3
not important at all not important important very important

Figure 1: Contemporary Thai women’s perceptions toward characteristics of womanhood

Clearly, the 34 Thai female respondents perceived being dependent and inferior as not important
at all as a woman. Whereas being independent, a working woman, educated and determined as
well as rebellious were viewed as very important. Apart from the two contrastive ends of the
spectrum, the respondents rated being a wife and a mother as not important while perceiving
negotiator, sentimental, kind / gentle, strong sense of self, productive consumer, caretaker;
determined; and rebellious as important. The findings from this part of the study reveal the Thai
young women’s perceptions toward womanhood or images of being a woman are in the same
vein as of those images the four main female characters, Meg, Jo, Amy, and Beth in the 2019 film
adaptation of Little Women portrayed. The similarity in the characters and the perceptions seem
to endorse the contemporary womanhood derived from American contemporary ideal women’s

portrayals.

The findings are also in support of hypothesis 2 that Thai young women in this
contemporary time tended to strongly associate womanhood with being independent and

disassociate with being dependent. The preferences of the respondents are toward contemporary
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womanhood in the cultural and occupational categories. This new set of woman identities, images
or representations are perceived by the Thai young women over society’s traditional norms of
being a woman. Such findings were along the same lines as in Painter and Ferruci (2012) and
Roussell (2013) that being a contemporary woman, she would exhibit a greater occupational path
and a stronger cultural agency as well as a matter of identity and lifestyle, and a strong sense of
self involving independence and individualism. The least preferences are toward traditional
womanhood in the cultural and mental categories: being dependent and inferior, respectively.
Interestingly, the respondents perceived traditional womanhood in the occupational and familial
categories: being a wife and a mother, respectively, as not important. It could mean that in this
era the respondents felt that getting married or becoming a mother are not important to them.
This perception is along the same line as reported in many current media, e.g., The New York
Times or The Telegraph. Despite the increasing number of dating apps, matchmakers, and love
advice designed to facilitate romantic connections, many women are opting out of relationships

(Sheinbaum, 2020).

The prevalent characteristics of womanhood which include negotiators; sentimental; and
independent deserve our attention since they were on the top tier of ‘very important’ and
‘important” characteristics. These three characteristics could reflect the nature of the current Thai
society where Thai women are increasingly taking financial responsibilities either of their own or
of their family. Thus, becoming a contemporary woman is to have the characteristic of being
negotiators as to make a good work deal while being independent. Clearly, these characteristics
are similar to those of Jo. Being sentimental appears to be innate in all females or as women'’s
emotional topography (Frevert, 2013). Therefore, although it is quite surprising that the
characteristic was selected and seems to be in contrast to being a negotiator and independent,
the characteristic tends to naturally associate with women’s expressing or causing gentle
emotions which have tuned them into having sympathy, mild softness, and compassion. All these

emotions enable women to exhibit positive self-expression.

Conclusions
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The first part of the current study reveals a combination of traditional and contemporary
womanhood in each female character. It is quite clear that during this rapid and disruptive social
change, women’s changing gender roles could be mirrored in popular films in each era. The 2019
film adaptation Little Women is an evidence. The findings could reflect a valid alternative in
looking at contemporary women in popular media which the majority is still representing a true
womanhood and not a new set of womanhood. However, this could be the reason why the 2019
film adaptation Little Women has been well received globally.

On the one hand, the perceptions of contemporary Thai young women toward being a
woman in contemporary era are more likely to point to a pre-existing emotional pattern of women
as being sentimental which tends to be a nurturing part of other positive emotions and self-
expression in women. On the other hand, their perceptions highlight the underlying women’s
economic determinism as being negotiators for their professional works/ promotions; and being
independent. A closer look at the perceptions of young women toward themselves sees
‘appropriate aspirations’ (Hussein, 2018) of the Thai young women. Appropriate aspiration refers
to a concept of human need for optimism. It is to say that life will be easier, more secure, and
more comfortable. Such perceptions reflect the appropriate jobs or professional works which
allow women to be economically active while being able to take care of their families. In another
word, women would be viewed as supportive agency and not supportive helper as in the past.

This study has its limitation. Although the methodologies employed in this current study
allow us to answer our RQs, the findings could not be generalized to all media productions
portraying women. Furthermore, it could not be as a representative of all women’s perceptions
toward contemporary womanhood. Further studies should explore more film productions in each
era with females as main characters to compare and contrast the media depictions of
womanhood. In addition, to gain deeper insights such studies may include the sample group’s

reasons why they rate the given statements about womanhood the way they do.
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Appendix:

Perception Task
You are a female at the age of . (please specify your age in number, such as, 19, 20, etc.)
Read each statement below carefully and rate it on a scale of 0 to 3:

0 = not important at all 1 = not important

2 = important 3 = very important

Being a woman,
I am sentimental.
I am kind or gentle.
| have a strong sense of self.
| am educated.
| am a productive consumer.
I am a mother.
| am a caretaker.
| am a working woman.
I am a wife.
I always need help from other people.
I always feel that a man can do anything but that’s not true for a woman.
| am a negotiator.
| can earn my living and live by myself.
When | have a goal, | always get it.

| don’t need to do things | don’t like.

Thank you
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Abstract

This paper explains in detail an attempt to teach Chinese phonetics and correct
pronunciation for the first year undergraduates of Chinese majors in 2019, Faculty of Humanities,
Srinakharinwirot University. The negative transfer of mother tongue, wrong pronunciation method,
wrong pronunciation position and unclear understanding of self-pronunciation level were found

to affect the first year learners’ phonetic errors. On the basis of teaching activities in four aspects
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of Chinese initials, finals, tones and spelling training, this paper adopts graphic method, listening
and speaking method, contrast method, game teaching method, tone discrimination method and
pronunciation training to guide the learners to master pronunciation skills systematically, and the
learners' Chinese pronunciation has been clearly improved. This highlights the feasibility and
effectiveness of teaching Chinese phonetics for the first year undergraduates majoring in Chinese

at Srinakharinwirot University .
Keywords: Chinese phonetic, pronunciation methods, phonetic errors, correct pronunciation
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W& I SR 2R [ DUE B E JUH R B E B F X A0 B DUR A& K
J&, ZULPUERIH/NE ) H B . EHIEN T, RO RIR IS K%
Y A ST PR B R s . KIS EA TSR 2 F s
18 B — 7€ 1) HSK S5 20 Be % LU R A U DU, R b 807 138 R DGE
FIHAR B RINITF 622 S D08 . B sebrdes, BRI R R, R
DUEIL B HSK W2 B4, K& HAFEARE K H . RFa0 R
WRFEP LRI R—EKRTM 92 A4 E 85 NS 1 R TFIUER FEE
VERIHE . 96%II PO EH WG K B REE . AN EH TG B, AN
REVAE L . HICFERS, A 91, 5% EF N EH SR E T E I E,
HA 8. 5% NER A . T, D E S POEKT, W
FR AR HERT DL, ROV KZHE BRI IR — . RGRHAERIGE
EEHR. KESTT, BCEIEEHI, BN 7B RERNER . RN —%
BEN SN 2 ST R LAl 22 3, AT T DR AR S A B L S 22 4
i, DURRE S R R TR IR VR 222 S RO, Haehs 5A TR
B[R A 15 5 B — NG 1. AN 2 O DR Rt 22 2] 35 38 2 WA

Uianji, L. (1999). Thoughts on Teaching Chinese as a Foreign Language. Beijing: Beijing Language and Culture University Press.

ZXun, L. (2002). On Teaching Chinese as a Second Language. Beijing: Beijing Language and Culture University Press.
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A, X POEE S AR N S I RE S 2R, 2 2 FH A DOEE
HHSAGR] UG, IR 1 EH DOR S S AR

BN BRI K5 0Tk A ) 3 POR TR B 215 i B 7 5K
EIASRELST, SUWPOEMAIEE 2. 1 “WDHE” A “ BN

B RNAFEES . “UWHFDORE” 272U NDOE RS EOuPRiE. I
BT R 1ES R TEIEWES . AP T RFKUL, 7T L A
Jit, IR SR I R R, — Oy R RIS R R . R AR
R 2 SCT b 57 2] 3 2 it e %5 2] P STl O 1 REAE SRl i S8 3 (R A R el
ATl 1 S 7R B DURHCE BRI R R, R E T SCRlmik s 2134 B
WIS AER AN ISR, gl Im e g e “UHBaE” e “ WiFsaE” X5
AR . B ETT— LIS T, SR ILER [FRIRE S DU N IS, A2 AR
A WEOLT, FHIE DT B ) T e P Dl 1 1 2 T S S A O N 2. R
R PR HS T N9 T B IS B A ) SR ER A AE AR B il . TARRCR

[=]
= o

R RIBRIE R FE P X RAHR T FEDOEE S E B R E6
FE R ETE 5

BRI T ST AN EDRE S AR SR o T B BRI
A A IER AN S R T £ —ME S 25, ENMES RGEMAR T
AFEWEEE, XX TAbprE R B BE . A, 72 ER 298 5 3 E FrlE
HUA N R AR R T DUE R B HOA RIS L T TREAT IR S 2 I MAF
R 2 ARG VR LR, RN S AEZUF AT BRI IN 1 DOE T & 207
A FNE . e E 22 2 DOE R A E 52 2 3B K2 BE O T Ef 2ok B AR )
Hx, AEARKEHER S, FZIENPTMEFRRMZER. TR
BT RRBOTAE AT DUE B G2 & BOARS, F A KB HIRE /AT
Bl BRAEF DN HER, AREIEEAFESHER N PAERAMFA
TGO i A2 A 2 R il 5 el e S, RN -R RS Ko R Rl X
FAHERZATHAERHEE ST, TAEEHHALURES . XX
B RITDUE TR & 7 T 20, R TR T, DUETE & 14,5 2
R U AE [ R B AN ) oK B 2 AR R BE R 5, T LA B X1, 4R
AP e A

*Yingyu, Z. (1992). Phonetic Comparison between Chinese and foreign languages and Chinese Teaching. Language Teaching and

Linguistic Studies. Beijing.
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DUBFERIACT 2 57 K

PIPOEZFE N . RIS AME, RN SR X 5 5] F PE K
SPZERE R . JEIEXT 85 AL IFAN AR Bk B K R SR AN R AR 2 1) 2 ) 3 d AT
WA, TILLE B2 IPGE 6 SELL I & 10, 6%, S JV0E 4-6 1N

24. 1%, ZPUE 1-3 FE1RN 47. 7%, 2EJP0E 1 FEPAN A 17. 6%, [E]i 4%
UL 85 NHA 62. 3%H N HH 2B PGB HIMZZREN, 24. 6% AN H 2
PGEZIT T E N, &F 13, 1% N B A R I DOE . XA
[F#8 e SECAEPOEE S S EATE . B ER KRR . EEn T, 8
ITVESE 5 H I BCEER, 20 B A B 22 S ) j, B} AT HE %t
BN BEE T

3 A S RE T AR

3 R S B TR S SRR — A % . BE NI ST 3T
AFEF . ANER B L, F R sR. X2 ) H O IR,
BYege fiom, HA —EMAE XGRS, AiEEEIE, H#IERUEERY
PHEABRMRCE R itk ETT. ERAERTS, P A8 EA SR
A%, FEns). EEE S EFRMENNE S F BN RR, BEIG
H TR R R & 1 RERIBLE, BRI = A i — AR I iR o R —
iRk B2 R B, 2 RO 2 B WA R IX S iR 1T 3 0 — T,
=Rk R, IS T ELASOE . TR T REAN RS DUE 2 2 F R, b
e & BYERE /1. MHrRES) . BiARfERIRE ). R Arsa KL
ERBIR R, HRHEIARAT 2 2 9ot AR RG], Bl
SCRTE JINEBIPI

T TR B ARG 5K

2 BN R EDOEBCAE OIS, OB 15 S AR 5 > et
ANFLEAN 23 Ja R BERIT S . KT E S TN HEN S 0HE.
LR RSB 52 23, 2 A H R LKITE H BfE. 1A LLUERIH
FHEWE G — R 72O KR, AEDOBRIZ S B E RS b
BORKBAHOT O AEJFH . MEE LR T U — DML 5184
[l KT [R5 20 3 R R B AN R RTE & e 35 & 00 T 00E KR 16 H
T B s 1) 27 ) ok U n] DLE 2 2] B2 R DUR A B AR MR HE . X T
DUBR & — A3 E R, B TAEEBERAER S INAZ A, BZR A
SRS R E 5 R, BETIE A S R i T PO R S B
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FIRARN 22T RYL, REATIOER E RGN EME R IR, EDIES
X LS BEERAE S 05 . RIS, MR AT XA RS B0 5 2] NiZ 5
EAEEXER HAAIZOR, i B AN [F) (10 5 S ZEORIE B2 BOR 1 ok

. miitb. LAk, M EREE ERA RT3 OB R L, 4R
BRI IME L, SEEPUEZ I DG, RN IT 7 DOEE 5 Al

7 1] e 1 o S P ERAR A g W i DR

BRI AR R RAEATIE S 23], RS BT /1, A
AT 5 1 AE WIS SE AT W 3 e 0 A5 RO RT3 R A4 58 B4 AR IE R ) 5
Wy BIIZRIFAT, MARA RS2 EIR RS AR, AT THE S 2 T 1
HOR o AERE R PG —HOEA TR S RN, =i FE PO iR
B 2 HE T 4 A SESIEHINRSCR A SIARR DR AT Ak, 2
PGB A B L. RUEEHFARITRDOETE S 7 KL T 1REE, #iitd
A PAETT 0 TARRS, 80 R il BRI 8], 2 HEDOETE & 2 > LA LWy
BFoME . UAENAR. SEWilRIREERT 2, AT m#EE
KB, KRR B HEEROR R KA

DO B BRI RE ST HAES

AUCEIL T BRAN- RS K22 N SRR v S0 Rl 2019 2072k, 3hit
42 N, BHATDOEE S T 2 LA E IR, I RIE S BEA AT, WXL
F ) E AT OB SISO BRI . FRES ) F R B g BN E
CER S 7 HAFAE R AT kel 2 DUMEsE B AR E 1 e S E M
Al WS RIS E AR R S, A BAEPRHEATE RS
FFAEAN R R T 27 2] % B B 25 WHAY B CFE 1 53 A [ A B
HaE R, el W, 2EXN T H SHE SRR I A TE M,
A7 BSOS B AL B LEURAEREAT 2 5 (35 & BOER
w2 N REL BIREL AR SRS ZRIU AN T TS TR T 0, R AR
B LA TR AT LU . WE S SIS EE R R e s B BHE S H
HITE A LS RS EAIRT . BLA 51 557 21 fe 5 s R BUE 2l ok
H s ]

DU T P P BRI LA S SRR A
PUEE @I A3 22 MHiE, Hha 21 DS AR B ng AREM
PR AR R . MPOERA ZHE, FHMOEE W AR, EH4

*Yunjia, W. (2003). Research Methods and Tendencies in the Study of L2 Speech Acquisition. Chinese Learning, Beijing.
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ML AL TS . MRS REDOGEFE RS0 WEE. BAE.
HRATE HRPE. HREE. THATE. HHES. K& EAEsEiT
T, DOEEVA “my ny 1”7 o TIZEESE. Y. EESEENP A
MRS ro RIEHH 4 NMIEFEE, B SR 32D, RIBMNKRE ALK
EH, RBRHEFENREE /K WEE. BEE. HRITE. HRPH.
HHHE. FHES. SRS, mES. 895, EEEFEhaEME
H “uag” o

W 2 VB FNIE ) B 5 P BEBE R — AR p . o pGE B vk LB 1A
e BT AREEN (HURDGEY $ITVURR (2007 4) A0S B 38 1 i 5
BRERMSE ., RELEEMmEN (RIEEEE) BT A NS%,

2IN 5 2N 71N E‘ EA
o TEORAT | EHARH | R | HIH i i) L7
= H =7 =7 =7 | 2tsr =7 *E =7
E] E] JaE | Bl i JaH - | B
[=]
WE | B
vt vt
H =]
DOV D| || ||| | | B R| R
AIEA | [p] | Y GEER [k] I
E . - nYNn
= = | IES | [p] ; [t] |57 k] 90
2]
e r
=]
e | v | ANIER [ts] [ts] [te] 3
HOE| %R [ts'] ts1 | fte1 |avam
== @y
fm T [ [HA [s] « [s] [¢] [x] na
=]
i .
=]
S /_i*f [m]| @ [n] |wa X
=]
i /_i*f [ |aw
=]
IO I
Bl | . 3
=]
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Y VA N
4171: /_i*i -
R

ESIMMRET 42 N, Edig s =ikt “g” iR BN 3 A,
“K” IR NN 3N, “h” iR AN 8 N, “J7 mir NECA 14 A,
“q” EANECN 23N, X7 RNV 19 N, “zh” fRiR AU 24
A, “ch” iR AE N 25 N, “sh” fmiR ANBCH 12 N, “r” WiRAEN
16 No AILEREE “zh. chy shy r” FHEIHAEIE “j. g x” BEREEES]
(1) % 5 HE

1. EPUEEHEE MRS L, ZIFEEZEINZENERm, WiIANER
E Y R “9” MRS, BIE “ana” BLE KT IKRE, TiE “ve” B
“h” BFIRE . MHELEMITRE AR TEA—FER, “neaa” B2ERE,
“pg” MR, KEHEL “g. k. h” BHEEE, MWIEM “g. k. h” BFH
JEH . XRIEFW, FAFFFE ‘9. k. b7 HWABIESEE. fEH¥T
i 8] FR A R0 7 At 2 e A AT, Bl S AR R R X e
KREMBRIARRE, $2EEFIE K “g. ke h” BASHRIEFERT L%, 0
A LRI . 3 80 R s

—

2. (R A ST T “vava” , JEHRAAMASE, TE
BB OREE G ERNE 7. ¥ HRIFH “2h. ch” HEAH
“Jo ", BB 6ARRIER. ¥ H IR R EBRAHAE, KEH
SESIHAELUMIE TN, FTARS “J. a0 x” BERE, FHTRHE
i, (ELIBREN, B3] FEDHRIMATIELE, LI HER
Bl “z. cv zhe chy v o7 RUBEISHET S P REARRM Y. FL
AL G BRI TSR T ERORF . (T REEARA “2. o
she chy Jo o BiER, REEIHREALMIL, 5T EMEER
R, RRRETER, WEEEREETRELE.
3. SSHGHRBELE “c” A1 “s”, “ch” Al “sh”, “q” A

“x" R E. ERFE, < oo 87 BRERIE, “ch. sh” RERE
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B, “qv x7 WA, H “c. chy o7 REEE, ERHENA R
PREEIAZAL, MHEE “s. shy x”7 &A . ERENFEIEHERER S,
Bz, EMERNPAREREE, 512N ENELEG AR 0.

Tw &
K=

v | @
“q” IR EREHE “x”7 IR ENEHE

I EE, =) E LR, KEEE “q” WA DEIMERZI. [FFE,
£ “c. ch” KEWNWAEXHER DOESIERZAL, 1 “s. sh” HEAXHR
BIEAZA . FZAENRB A ZHIAE, HAWEAT AZIZ, o] IERE1S
PE M

4, “r” A “s” IRIEWRIBZ I EHELEK S BRI S, KRZHAN
NN “r” iRz “s” . MESE L, XWNEIFAMEE. 2 “r” 1
R, RBEESEIIERGHRAE “sh” %, HErR¥IE5E “sh” RS
R ELIFEERME ST, MK “o” FIAE T

LB A A R R E R G, Il T B A B S RO T
“gv ks W IRIEABIITREZ TN, “J7 mEAE4 N, “q” WiEAES
N, “xX” iEANECA N, “27 iR AEL3 N, “c” iR ANE3 N,
“zh” iz ANEL2 N, “ch. sh” RiZANEII N4 N, “v” Wiz N2 3
No TSR EEERRKEHIEGE, EERELZ>], v IS I
A=A

DUE B UG 5 IR 2 16 00 L A BRI i

fEiEHFE, FRMEAEEENIESEME . DORMRIFIXNRNE
o, BEEMFEMPOE LI FE AR 2 EH I PUEE S H
I 2 AN B AR TR T S AT R b, XA 5y 3 R (i R ) — A B i
Ko AFETFFEEE, POEMZEIENFEHT LR 2 HAIRZ BAMPIE, EXH
FNAFB A HYEEBER S RIETIFRAE, BrUEDOE @ H B
SIS LS B IR IR 22

FITH B RHE BT U S ROR I
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0 I’ /\EP’?/\E‘EEE[\

2/\59'%755\ I NMEEHITTE ﬁ‘ﬁf?ﬁ HA 18Rt E, HPAEKILE 9
A HEITE 9N

XT L 2RV AN PO @G BT B K S, RS A I B G I R — A
g,

DS X EE A3 #r

R HB AL

E]

N

HR &

EEVANE

Hil S Ji

M2

Al

il

*

JE LI &

ARE | HE N Nz

=

5 J& A& A&

RS AR I DI R SR SE S

a a ~ A

= (il vl ul |, 0l Hl

el

SN ¥ L Iyl o] | Tl

L-9% L9 [2]

% | (e | weu 1Y -9

=| k| B

Al ] -2

@GR RA 7 Zele]lXME, —il]. -1[UXHNMREITENE
W, HRAICE REIERSER “20 v s” G, HREILCE AN
RIS FHERE “zh, chy sh” J5, Fﬁui; 3 M HITE RN DOE B oS s &
MRSt . ZESIIERET 42 A, @ iE RS B “o” iR AECN
10 N, “e” iR ANE8 N, “u” fmik NF23 N, “er” ﬁm/\i& 10 N
1ii} “a\ ivu” :/\ﬁfuﬁMi%ﬁfﬁzaHﬂ}ﬁszm, %K%%E@ﬁi%o

1. BRI 86. 4% )24 2 FINRNPGE “e” FFIE “Lo” K& k. 50%
P22 2] EHNRDOE “o” FIZRIE “o” KE—FF. FHWERIE “Lo” M “” 1Y

RELER, NS FEERDOEEEETH “ev o” WRFHEMIRFR
o KENGIFEIEDE “ev o7 KENEEFEHT L, BRI EHK
Ko
2. DUBMELE “u” ARIETIFRARAN G, LRZSEAIEEBEH
IR & AR H A 1H$7'<LXT?2E<I%7%L L.Ll#ﬁfpﬂi’ﬁ%ﬁﬁk T3k
pku$&5'7$?F$DQq Bo K U7 RXANER, HUREEM Cu” MRk
“i”7 &, EHTU%&HEE@E’J “Wr MRE. “u” E’Jlnaétla)&%ﬁ} LI
3. “er” MAFH. “er” MKE, mEKITLE “e” ZJF, HRMMH
}:%ﬁﬁ‘ﬁ?yiﬂjﬂﬁ ERIETRAEGTE, FAEEES ﬁﬁ%? R e
o KRBGEHILE “er” WAKE. BHICHE MG T E 7 I H R E L

ST, AT OB E R — FO ] 5 T i S0 2 35 R
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G LB TE BRI RS ISR, T ST 3 B BRI B AR A T
“o" IENH2 N, “o” EAMAN, 0 REABBA, “er” fi
BK3 N, BOROVHEVHR, R ERI LTI, %51% AT HH
BRI E R & . TR B RO B R 5 T B R,
TG 85 2 51 R 5 BRI FT WO IR IO DU 2547 U5 M

POE 8 U5 B o 3 RHE & 1 O S M 5 RO e dr

FEPOEE IR, BRHEZESW B E . B E BT 255
BE=28, HAPRuEHE 134, WEEBEE 16 4. RBXUTHE 144 (X
TLEFRE 16, 3 MW EKE ) » =JuH 34, JOEE@EEE T
B IR SUR M —AN T E 1R ERGUE 1] 55— e B 2R E . A2
A . BB, ThEE —PdES . KBS NP ANk, B
JTCEH, AIEWSER “ArmE T, 262 “ais eis aos ou” o JEH
LAY SSRGS 7, AR “iay ies uas uo. tie” o HIEHESAAY
“h e, Al “iao. ious uais uei” o T “FRIBMKEITH
H, BT— e K ETER . B R — AN TS KSR
B BEM, WRASERARN ., H0HEEEKN, &2 KA
JLH. EREITEY, N nEKEIEW. e, HIREAREK, Rk
WARE—NosE; E— I oEiah, WRERAN. BTHEELKEN, —
MAB LT, FEal A K FE oS B A AR R K S AR T
Ho 7 X SDOEEWARAFE . ZEHEWN S HEAEE T RSN AW R
H
H o

EZ IR 42 AN, B E e E Bt “ou” iR AZL 12 A,
“ie” MR AN 25 N, “uo” R AEL 13 N, “ue” fmiR ANFL 1T A,
“iu Ciow) ” P AKL 18 A, “ui (uei) ” fWIRAFN 23 Ao Hr 73%
(125 21 FH DN DOEE BTG “uo” FIZRIER “0” —FF, 53. 3%HI2=H WA
POE BTG “ie” FZRBER “C” —FE, A 3390 NN NPE 8 15 1)
“ia” MIFRIER “e” —FE. RAINKE D E NN “les ious uei” AR
BRI A S . HTEnE B KErEMi. BRAAZLE T
H, ENEUERREIESIIN, AN EEEEBEARNES) “ OAR
SN iEk. EAF AT R ER, FERESGERAE “RKLN” —F ORREF

*Borong, H., & Xudong, L. (2007). Modern Chinese Language (The Fourth Revision Edition). Beijing: Higher Education Press.
®Deding, P. (2011). Thai Language. Beijing: Peking University Press.
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FrIEASPIRES, XA TR )& K EN e RS &5 1ER, W]
MR 4T ) & 22 21 35 R B e, FRATH A Ik

I ZREZE ) FEZ I POES @GR, A—MEEENIS, f£5%2) “i
av ie” B, HTIRZZEIIFINER “C” FIREMPOES@EER “ia”
B “ie” —FF. FHWEFRIBMKEILE “Co” , HNAORER “” | “
VOB, 7 BIRETEm A, H ‘N PRSI, BUELEE W, W2
A, HRAEDOEEEIEF R “id” bR “ie” HaefFmE THE,
“la” FEFM “a” M “ie” FEFM “e” RN, S5EN, 24
WH “co” EBPOEEEET “ie” FIAE, H “Co” MEERL “27 , M
A “e” , FEIAHFFEE “ie” KA “iea” WMH. 7EIHT “ie” MK HY
B, AT BT O ARORSE N UERR, WA I E M OB R 2 RTE,
TAER “ie” BIHIL T K EMix. “ie” MR ZTWERNMIZZEM “e” BH
RYRAL R P32 ZE R [ o IR AN AR R IS &2 ) 3 H IRk & & & 1 O

2. “uo” WIKE, ZRBHESTIENIRm, K285 35K P0EEIE
T “uo” KMZTE “h 1% . RiE “2” 2KExE, OME “.7 W
“OTWEN, C7 OREIFMINSE, ‘A7 RERESMA “ua” BIRE X AR
Ko [FBRHEAFET “uo” WIKE. MPGEEIELTE “uo” MEBEAN “o” , 1M
B BRI E L “a” RIENRESE . SR FEFERTCVER “ o8
ARSLN” Wik, PALEEZHEH “uwo” MESEETIEM, H TP, [Fi
A uo A “ou” MHEIRFEMEH B, ATCIE2EE RE G IXHE N K
SN
= o

3. “ue” MKE, FAEMKENMEZE “0” L. FEREaEH,
ik “u” MRS R, BHIRFHEIEMN U7 11 “e” WD), AR “ue” N
MR o, Frbl “e” KRB AL,

4. “ious uei” WK, XMWANEICHEEAINIEILEFE R &4
HHAE “o” M “e” BE. BRYWES T, HE “iou. uei” #2HNHE
T, RENANGEZMH R T E WAL M, 18R C 8 2K A5 M
= WAL AT Ui PR, kRS B R R B S B SR B
%, A EMAEDRE “ius ul” BRHEE “o. ” HE, REIITRE
i

N E e B R EINg G, Wil E u e A SR T
“ou” fIRAEL2 N, “ie” fRAZL4A N, “uo” fRAZL3 AN, “ie”
iR A2 N, “iu Glow) 7 IRAZ T N, “ui (uei) ” Wik AZL 2
Ao
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PV 388 U T B ) B A R A B Bl R

PGB @G TP B R IE 16 4. 5 BB BHE ot 3 1 &4 5
A XS ER SN EER, Ul SHE AR oS AP
B, RERSIICH B 2SN, BNy, ek Eashni
FET I B o

ESIMARTT 42 N, Bi@isdr S5 et “ian” Wiz N 18 A,
“ uen” fIRAEL26 N, “iong” fmir ANEL 12 N. WTLABHEE 25 &5 H
BB “ian. uen. iong” iRz & mM.

1. “ian” WREEMM, KRZHFIEHEVNALLE “ian” AEHZE
T “Beu” RERE. (HFESL EAEPGEE@EIEF “ian” KEE,  CNHETTH R
MEMCE Bk WaRFEBRmEEE TS IR , MERMTE
[a], HERIETE e ]” s ZAFMPRM TIRICHEBEHTE “Sou”
KR EHHI T K E iR

2. “uen” fESFEREHRENS, FATSER “un” , BEHEM “e”
SBEREN, HEAKTESR “e” MAkE, NmEIASERIRZ. m
SERR BN ZAE “u” A “en”  HIPREL

3. “iong” MBIBIEFTRITE A [yl AR “io” , BEETFEHADE
B ER S & “ng” , BANBLERETEARH. REH “g0”  (IL
T IR KB, FEHE SR ‘907 MRERLE “iong” Bk
&, M H BRI

S e RS FE R ENSGE, HilEET S SR SRR R
“ian” fIRANEL4 N, “uen” iR AZEL 1 N, “iong” WIEAEL2 N,

4.3 FEYNIEEE 0L A B R

POEMZEA EE FHIE S . MEERHE NS FFE S K% E R
U, ZREZIFZLIPOEF NG — WM, FREZIHSH IR
FUEIX . (HRELPRZ Y, AT K, BIRDOEFZREERA i
HR M T URME AR B 2E S, (1548 E % o) F 78 5 2 DOE S e,
W B O RRE A R SRPRVEDGE A, DR T AR L [ R A R
o POEEIETE 2 o AVUAEAREE ChafEgsE AR , RH
“HEEFRCTE” BAT N (55— 55 8. BHFE (B —7/) 3538, L

"Borong, H., & Xudong, L. (2007). Modern Chinese Language (The Fourth Revision Edition). Beijing: Higher Education Press.
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AOE=F) 2148, A CGENE) 51 . mMREELE AADFE R awwy.

WL M. AS. 990

- N W A O
- N W b O

R R R
P T S RSV 00 7 R I R, 7T DL R AT 24 75
I 2 51 A TR A R i

PUE = 7~ B

BB 71 ZRiB 7 I —FF
B B 59. 1%
B FhE 63. 6%
B B 50%
HIY s E= 81. 8%

EZ MM 42 A, RPDOEF T (T RS TR
WO, B—AEAMERAECN 31 N, BEANUERAECR 16 N, B=FEAUE
FIANECN 18 N, SIS AER AN 14 A

I DOREIEIEA)EE— 752 55 1, MZER =L TR, HZREH
U T 2R — K. R BIFR IR RO,  DOR M IE 1 5 — A R iR R AR
o RZFPABIERGFEEFRZE, JFEA S RE H R BGEEE G
B EA R XA LA D EVE, T DOE Sl TE S — A K R
2% ) B R DOE @G ) — 7 “a”  GREAERS KRERIER D , FHH
ZIMU— W POR SIS — . 5l e, S RIRERA
Al AW, A3 RE KBTI & 2 L, XN IE AT A
—MNAEEAT I SRS, R DUER “ 545 (waya) 7 MZEER “8m” , iF
FABELE K “waya” M “8m” , S FREN IR BRE R A, R
BE TNk > R ERR T

2+ DUEH G A58 AT 35 . KREZHC S F AN MZRE K 5
TR ZRE S Lo P R el A R, RJREON B . HT0E AR

®Deding, P. (2011). Thai Language. Beijing: Peking University Press.
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AAE, N B DOE LR AR, ERHEGEGTIOE LA JUE
PR Rl e BT ADOR I8 28 AT 2 &, fR S rad e
| B, FNEEEEGRE, HEAELE B,

3. DUEH IR =N 214 . REVIFLERKEN, IWNRER
B AMIPUE R = AR RN . RIGHE AR AR, SRR
BIUER=FH e — Ml L. ZEEREm, R2 523 HE
RGBS =0, EDAE BT R mri= @A K, (Ee 23 m)m s Lk
HREGAE., REREZHATIE . MG, 9155 S FH R ARH
72 e MITREATIE— D 24 1L

4, DUERIEHEIURA R 51 B4FEi . A 81. 8w i & W\ DU IY 75 AT
FRIEM=FME. FL EREN=FRIFIERE 5, mH TR IR R
H R o 1D 5 DY R M i PR B AR, T H BN 1. PrEA
oI R RHE R I 1A LR R . 1 A I R S AT
BT8R >], ] LLE B LB IRCR .

HEAREE S AR B A B I 2R R AR PR 22 S B R A H YA R L
AR ER AT G2 KB, B IR R A RER AR, K
B I ORUESL IR B PE AT SE B, 2 0 3B BT DY A 7 1 R 5 A B IR s

POB A BT P 2 >

X POREE WP us . Ak BT IMAEE, NERE
BEATHFBE SR 2] o 3L 2 U0 BERIBEBFBL 45 ) RIRIEHEEZR ), Al LA &
Ve R BRI E, AT A . HEATIXER ISR, 225 IR T f bt
B 5 KRB AR CHSK BrifE R 1) o3 15 2k > B B & Wik AT P
2

DU B 7 R B )

dai tai nai mel pei bei shui | zhui | chui rui
tui dui pao sao zou cou lou tou you jiu
niu qiu Xiu cao Xle tie jie bie mie nie
pie qie die yue nue lue xue jue que tan
fan dan juan | xuan | quan | tian | lian | gian | mian | bian
chen | zhen | ren bin jin qin gun kun hun cun
zun sun | chun | zhun | shun | yun qun jun xXun tuo
duo yang | deng | ying | zhong
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T ULHT ELEHEAT T RMEROAI T 21, 2E W HHESA I, AR
HEAT 20 VSRR R R DRI T, (L 42 A SRR B A,

%R R IR, KA BT PR DA T4, B
BRI, L, e R Y, DA AR I,
LR 4 75 0 5 AL 2 BB SUE RS 108

A I, T AR R,
BT SRS, -

Wiy, HLAE R A AH 3 BAH AR
“jiev tie. tian” . HIKAE, FEiEF
“juan. quan. yuan. xuan. qiu” . FIHE K EEAL

RS, BN RS I RS RININE R @R 2 MK & . BEARE 4

fa i

“CEATERE S E IR MG C ARG A ST R AERNTE SRS 1

gt H P FBLL TR RS 7. iAW (BULFrAERD HAhiA
T, BT A A el TIEEEIR, Mk sz 2. 2R,
il AR 1 RE 0 I B S AR, (ER AT SR 3T A B TR B 5 I e DD RO AR EE T

PR 523X EE A A1

PEAR

MEVGIER], EARKZHAN, KEREFRNAEERHCEBFIENL . 7 "X
FERIK B, T BB RBI AR S TR G RE 2> .

WET . =5 Phsg sl

kouyt xidojié youhdo fluddo kafei
gongyudn jichdng chézhan shi jian yinhdang
cididn lanse shouji shouzhué yusdn
shoéutao midnbdo miantido didanndo didanhua
kudngquanshui | jiandda hudché pido | bangongshi zhuomi cdng
youyongyi mi 1doshu xingql yi dui xuérén |niuzdiku
pdobuxié glgudnydn hua ytsdn wéishéngsu ydnchanghui
zanzhurén yanjitshéng | bowlgudn méirongyudan | mieéhudqi
pi’ &o ji’ e fang’ an ji’ dang xioxi

shuil jido ltinchudn niundi pijitd dnggul
lidydn kaihui tdolun zuqiu lindan
shirun cankui shuigud tdozul shunli
zhuozi yizi guizi tdmen women
x1huan rénshi wdnshang xieéxie shuoshuo

yl tidn yi kudi yI nidn bu zhtn bu dul

SR E T PHEG NG, HEaH
Mo AT WAERI DK ECHBCEMEOL Y, VG R E AN

°Edward, S. (2017). Language: An Introduction to the Study of Speech. Shanghai: The Commercial Press.

WHAT ST . = F WPk
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1. “ chezhan., cididn. shduzhué. kudngquanshui. bangdngshi. liudyd
n . wéishéngsu. ydnchanghul. lunchudn. tdolun. lundan. shirun. ta
ozul. cdnkul. zdanzhlrén. ydnjitashéng. zhuémicang. bu zhin” . XL&
R O5E 25500 1o JERLAA “Tun” MORFITEH, =5 iR
&,  “lunchuan” —iA MK EMRFIER] 41%. KRR EEILEHT RS
IR RiRERENZ2WmA “lun” BIEE, “lun” XNEERE

HERETEMER RS FIBA “lun” BTS2 “aqu” o FIHE
ZHIWREHEREINES THT “un” (R, RECEHRT “un” [
RV (LRAERATRUE . U, (VRIS 2 % SRR W
KE, FERKEMR. ETFEREZ IR A ek BB L 15 E 5 SR
POEFER T UUFS CLAN, A RS AAE. B 2V fE— 8 &M T AR R b R
W R R R . R T 2 B PR, W ARIRAER, BRRFRAER
F. BAME TR ERINAGT KA., WA, mEmiFAEE. X
AT DR B, ki AR B EDU L B AR X AN 1) . 4

“ A' «
) /. 71 O\
\ / \ K %
L! \
zhuozi fangzi yizi duzi

Wi ER, HIETUMER, B=FELINRA TSR, BA, 5
AR R R S SE R T AT S . 2, A AR
fRRAE 2 B PREIEOL T B A . 4k, PRl S S R A AN
o FEXNE W= E O, FiRER RS 5 3 EOE Wik ) E 2R
Ko “chézhan. bangongshl” XFXFH 19 BL =311 HFEL, AR IT KL
“ché. zhan, ban. gong. shi” A IR . IRITELRIEAT PFEL
i, S FHEHHIEAMER IR . WERA T X, @& —AA %G I
PIEZ 5 AT I & B0 BONGRR, hfsdibs S8 2. 28, 807 E
REME R 5e% gk, A5 IEF AR AN, AZALFT & KR
i Jig — A R . WITFAa AN EER 22 ST AR AR R AR, 2 EOR 2 31 H TR
PRI, 1R HERR IR T o

G5
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AHPGEAEB U “UEFH L IR S ARG, RERET NS
BEM A PRI RERIHTER ” o ARMTIE 5 B0E TAF & A B BANIE 5 i A
FERZLARIH B AR B I BEOE A2 BRI, BT R SEH
DOBTE ST 2 AR H A L ER . BN POREE TN RG> #
R TR BT s R IR, A] DUE BURF ORISR S b SRl
—ERE A FHERDORIEE AT RIS INPOE B IR EH ¥ T H) 42
N, I EAR B T e iR AN B 20 A “q. zhy ch”, &
A I ANGRE iR Al P2 3 N 2 AN 4 Ao il 35 5 T i B
R AHGERE 20 A “0” I Mg E iR N EE 3 N HiliEE T
R IR BB 20 A “ies ui” Gid 2 TR iz A\ £043 )
P 4 NAT 2 No Hdl iy s i B I 20 A “uen”  Z2id 522
AMNZRE iR N R 1 N R FTTE, BDETRRERARE 7B
ek o (BAE 2 & TS 5T AN RS OL R U8 In) @l 5 iR L.
SAEIEATAT — 2R Ir) i, R 8 i i 7 255 2] B A SR SR 5 ) IR v, ks
BAT IR Z IR . AU SRS, LIS RIS

KTEE

Yang Quan: Chinese lecturer, Faculty of Humanities, Srinakharinwirot University

Hathai Sae-jia, Ph.D. : Chinese lecturer, Faculty of Humanities, Srinakharinwirot University
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