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Abstract

This research examined correlation between adults’ psychological traits of electric
safety behavior, such as, locus of control, achievement motivation, internal locus of control
and moral disengagement, and electric safety behavior of adults in the workplace as well as
their predictive percentage. The sampling consisted of 400 adults in the workplace who
were between 21 and 60 years old. The stratified quota random sampling was used.
Pearson’s product moment correlation coefficient, and multiple regression were employed
for hypothesis testing. The results of the research were as follows: (1) Psychological traits had
a positive correlation to overall and dimensions of safe electricity behavior with statistical
significance at .01, except for the moral disengagement that the results showed a negative
correlation to overall and dimension of electric safety behavior with statistical significance at
.01 level; (2) Psychological traits predicted the electric safety behavior of adults in the
workplace by 7.3 percent. The results from the total samples indicated that moral
disengagement was the first important predictor of electricity behavior of adults in the

workplace, followed by achievement motivation.

Keyword: Electric safety behavior, Adults, Psychological factors
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Abstract

The purpose of this research is to compare how the image of a “Chinese dragon”
appears in Thai social media. The research was carried out by collecting, evaluating, and
comparing data from 35 websites through Google search engine using the term “Chinese
dragon” in Thai. The results revealed that the websites illustrate a Chinese dragon as follows.
A Chinese dragon may or may not have its wings. It can fly, and has tail, horns, mustaches, 4
legs, and 3-5 claws depending on the level of the feudal class. Parts of its body are derived
from various different animals: Camel’s heads, antlers, rabbit’s eyes, bull’s ears, eagle’s
wings, snake’s throat, tiger’s foot, eagle’s claws, frog’s or clam’s belly, and carp’s scales.
Green, gold, blue, black, white, red, and yellow are the 7 colors presented on the scales.
Green is being used most frequent. There are 117 scales containing 81 Yang/good scales and
36 Yin/bad scales. A crystal ball is on its forelegs. A Chinese dragon is a huge animal that can
change its size as needed. 9 types of the Chinese dragon include horned dragon, winged
dragon, celestial dragon, spiritual dragon, dragon of hidden treasures, coiling dragon, yellow
dragon, underground dragon, dragon kings. Each type of the dragon serves different functions.
Chinese dragon is friendly, compassionate, optimistic, ambitious behavior and kind. It has
water-based power and abilities to spit fire, command wind, float in the air with its flexible
body, subdue bad spirits, and fight against bad karma. Lastly, Chinese dragon symbolizes

auspiciousness, greatness, divine beasts of heaven and earth, power, regal authority.
Keyword: Chinese dragon, Image, Social media in Thai, Google
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Abstract

The objectives of this research were to compare the followings: 1) the resilience of the
mothers of autistic children in the experimental group before and after receiving an online
group counseling program using mindfulness-based cognitive therapy, and (2) the resilience of
the mothers of autistic children in the experimental group who took a counseling program
using mindfulness-based cognitive therapy and those in the control group who received a
mindfulness handbook. The sample consisted of 30 mothers of children who were diagnosed
with autism. The sample was selected based on the DSM-V diagnostic manual in which the
children were between 3 and 12 years old, with their mothers as their primary caregivers, and
both the mothers and children met the inclusion criteria specified in the manual. They were
matched pair by resilience score. 15 participants were randomly assigned into the experimental
group and the other 15 were in the control group. With a pretest-posttest quasi-experimental
design, the research instruments included (1) an online group counseling program based on
mindfulness-based cognitive therapy, (2) a Resilience Quotient (RQ), and (3) mindfulness
handbook. The data were analyzed using mean, standard deviation, and t-test. The major
findings were as follows: (1) the resilience scores of the mothers of autistic children after
receiving the online group counseling program based on mindfulness- based cognitive therapy
was significantly higher than before at a level of .05, and (2) the resilience scores of the mothers
of autistic children after receiving the online group counseling program using mindfulness-
based cognitive therapy was significantly higher than those who received a mindfulness
handbook at a level of .05.
Keywords: Resilience, Mindfulness, Mothers of children with Autism, Online group

counseling
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Résumé

Ce travail portera sur Uintégration des outils numériques dans le cadre de "apprentissage
de Uanglais en tant que langue vivante étrangere chez les apprenants de cycle 4. L’objectif de
ce travail sera d’analyser la place ainsi que le réle du numérique dans le cadre du processus
d’enseignement/apprentissage de ’anglais langue vivante étrangére afin de le mettre au service
de Uautonomie de Uéleve, a la fois sur le plan de son apprentissage, mais également sur le plan
social. Il s’agira donc d’effectuer un travail de description des différentes possibilités d’utilisation
du numérique avec des apprenants de cycle 4 en étudiant les apports et les limites des
Technologies de Uinformation et de la communication pour "enseignement (TICE) afin de faire

un bon usage de ces technologies.

Keywords : Enseignement du francais langue étrangere, FLE, Technologies de l'information
et de la communication pour Uenseignement (TICE), Autonomisation de l’apprenant,

Motivation, Approche communicative a visée actionnelle

Abstract

This paper focused on the integration of digital tools within the process of teaching English
as a foreign language to secondary school EFL learners. The aim of this study was to determine

the place and role these digital technologies should have. The technologies would facilitate the
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process of self-reliance or learners’ autonomy in learning English as a foreign language. Through
the analysis of the benefits and the limits of the Information and Communication Technologies
for Education (ITCEs), this paper highlighted a catalog of the different tools technological change
has offered teachers and learners. It also pointed to the different ways these new tools can be
used with secondary school EFL learners in order to make them more autonomous in their
learning process.

Keywords: Foreign language teaching method, English as a foreign language, Information and
Communication Technologies for Education (ITCEs), Process of self-reliance, Motivation,

Action-oriented approach

Introduction

De nos jours, enseigner "anglais en tant que langue vivante étrangere ne se résume plus
a la simple transmission de savoirs linguistiques et culturels comme cela a pu étre le cas dans des
méthodologies plus traditionnelles. En effet, la didactique des langues (DDL), qui regroupe
’ensemble des méthodes permettant d’optimiser le processus d’enseignement/apprentissage, a
beaucoup évolué depuis la méthode grammaire et traduction qui, a Uépoque, avaient
uniquement un but formatif et culturel ainsi qu’une vision purement intellectuelle (Richards &
Rodgers, 2001, p. 5). En effet, depuis les années 80-90, "approche communicative qui a une vision
de Uapprentissage basée sur le sens et le contexte de U’énoncé dans une situation de
communication tend a s’entraider de "approche actionnelle (Saydi, 2015, p. 14) et ouvre ainsi la
salle de classe a la société. Cette tendance a par ailleurs été confirmée en 2001 avec la publication

du CECRL dans lequel on peut lire dés les premieres pages:

La perspective privilégiée ici est, tres généralement aussi, de type actionnel
en ce gu’elle considere avant tout Uusager et Uapprenant d’une langue
comme des acteurs sociaux ayant a accomplir des taches (qui ne sont pas
seulement langagiéres) dans des circonstances et un environnement donnés,

a Uintérieur d’un domaine d’action particulier.
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Ainsi, ce renouvellement de "approche communicative considere que tout ce que Uéleve
apprend doit étre au service de la communication dans un contexte actionnel, notamment car
cette approche estime que la communication n’aurait de sens que dans Uaction réelle.
L’apprenant est donc désormais considéré comme un acteur social, c’est-a-dire, quelqu’un qui
agit au sein de la société en faisant notamment acte de parole.

Le caractere actif, physique, participatif, entreprenant de cette pédagogie de ’action vise
dorénavant a faire vivre la langue a Uapprenant, il devient alors acteur de son apprentissage
puisqu’il apprend la langue en essayant de la vivre et trouve ['occasion de communiquer de fagon
plus active dans cette langue (Saydi, 2015, p. 14-16). L’approche communicative a visée
actionnelle introduit donc le concept de stratégie d’enseignement/apprentissage qui fait exister
concomitamment les deux logiques complémentaires; celle de Uenseignement et celle de
"apprentissage (Cug, 2003, p. 85).

L’enseignement est une tentative de médiation organisée entre 'objet d’apprentissage
et Uapprenant, dans une relation de guidage en classe, entre Uapprenant et la langue qu’il désire
s’approprier (Cug & Gruca, 2005, p. 123). Du point de vue de Uenseignement, "accent doit
désormais étre davantage mis sur les moyens méthodologiques qui sont fournis a "apprenant
pour construire ses propres savoirs. Tandis que U'apprentissage doit s’inscrire dans une démarche
de centration sur Uapprenant et son automatisation. Puisque "apprenant est désormais actif dans
sa tentative d’appropriation de ’anglais en tant que langue vivante étrangere, c’est lui qui va
construire le savoir et les compétences qu’il cherche dans et par le discours en interaction avec
autrui. De ce fait, Uapprenant va étre un locuteur qui possede quelques stratégies qui lui
permettent d’alimenter ses connaissances et de résoudre ses difficultés de communication en
langue étrangere. En d’autres termes, "apprenant va établir des stratégies qui rendent accessibles
les principes de fonctionnement de la langue a apprendre.

La notion d’autonomie a une place importante aussi bien en DDL qu’en pédagogie, car
elle concerne "apprenant dans sa relation avec ’enseignant, ainsi que dans sa relation avec la
langue cible (Ninomiya, 2014, p. 11). Le véritable enjeu des stratégies de "apprenant consiste en
la construction de l"autonomie grace a laquelle il s’investit dans le processus d’apprentissage. Un
apprenant autonome est un apprenant capable d’utiliser des stratégies d’apprentissage afin

d’apprendre seul, ce qui signifie qu’il doit étre capable de mobiliser ses connaissances et ses

56



NIAsHysemansUInsIay U 44 aduil 1/2565 euunsiau-tieuiiguigy

Manutsat Paritat: Journal of Humanities, Volume 44, Issue 1, January-June 2022

capacités pour atteindre un but qu’il s’est fixé seul. Ce qui est fondamental dans le concept
d’autonomisation de apprenant c’est donc que Uapprenant ait conscience que son
apprentissage a un but, celui d’aboutir a une augmentation des savoirs et savoir-faire langagiers et
communicatifs.

La construction d’une certaine autonomie par Uapprenant se fait en passant par trois
étapes distinctes. Tout d’abord, "apprenant doit s’approprier les objectifs, les compétences et
les savoir-faire visés au court de chaque séance qui ont été défini en fonction des besoins
d’apprentissage de "apprenant. Il doit ensuite suivre les chemins méthodologiques pour atteindre
les objectifs visés, avec ou sans guidage. Et il doit enfin apprécier sa propre performance avant et
apres U'évaluation de U'enseignant pour se situer dans son propre progres. L’autonomie s’inscrit
donc dans une progression, une continuité durant laquelle Uenseignant se voit confier un role
périphérique afin de ne pas favoriser la dépendance de U'éléve vers U'enseignant comme les
méthodologies précédentes ont pu le faire.

Comme nous Uexplique Carton, "autonomie recoit deux acceptations différentes. D’apres
le CECRL, Uautonomie est considérée comme la capacité a prendre en charge son apprentissage
et constitue une compétence de 'apprenant (Conseil de UEurope, 2001, p. 110-114) mais
"autonomie est aussi percue comme un apprentissage réalisé en dehors de la présence d’un
enseignant (Galisson & Coste, 1976, p. 60) et il s’agit alors d’une caractéristique du dispositif
d’enseignement/apprentissage. Cependant ces deux définitions peuvent étre complémentaires,
lorsque Uapprentissage est completement mené par l'apprenant en l'absence d'un enseignant,
nous explique le Dictionnaire de didactique des langues, on peut parler d'apprenant autodidacte,
c’est-a-dire un apprenant qui organise lui-méme 'apprentissage qu’il a choisi et qui n’a pas
recourt aux circuits (de type scolaire ou autre) réunissant institutionnellement des groupes
d’apprenants sur un programme préétabli (Galisson & Coste, 1976, p. 62).

La capacité a prendre en charge [seul] son apprentissage de langue n’est pas innée, elle
doit s’apprendre: autonomie est un objectif de formation, qu’il faut prendre en charge
pédagogiquement si on décide de la promouvoir (apprendre a apprendre) (Carton, 2011, p. 3).
Ainsi, meme si un apprenant possede cette capacité a prendre en charge totalement la
responsabilité de son apprentissage, il ne Uexploite pas nécessairement dans sa totalité. De ce

fait, le processus d’enseignement/apprentissage nécessite que Uenseignant ait lui-méme la
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compeétence de savoir éduquer les apprenants a 'autonomie afin que "apprentisage devienne
de plus en plus un apprentissage autodirigé dans lequel 'apprenant assume seul les décisions
relatives a son apprentissage (définition des objectifs, durée, rythme, lieu, etc.).

Avec arrivée de approche communicative a visee actionnelle, 'enseignant s’est vu
confier de nouveaux objectifs: il est devenu un conseiller, un administrateur, un organisateur de
Uapprentissage, un formateur, un animateur, un concepteur et un tuteur. Sa mission principale
pourrait donc désormais étre celle de mettre en place des stratégies d’enseignement et
d’apprentissage puisque qu’enseigner ce n’est plus seulement fournir des contenus et aider les
éleves a apprendre mais plutot aider les éleves a apprendre a apprendre. En d’autres termes, afin
d’autonomiser Uapprenant, il faut que Uenseignant aide Uapprenant a trouver du sens a
"apprentissage. Claire Bourguignon explique que « pour que "apprentissage des langues ait un
sens il faut que Uapprenant comprenne que la langue n’est pas un objet inhérent que U'on
manipule pour avoir une bonne note (Bourguignon, 2010, p.35). De ce fait, il faut [que U"apprenant]
se rende compte que U'apprentissage de la langue est une stratégie et qu’il est acteur de cette
stratégie afin de surmonter les problemes de motivation qui sont souvent rencontrés lors du

processus d’enseignement/apprentissage.

La motivation favorise le développement de 'autonomie lorsqu’elle est
intrinseque, c’est-a- dire lorsque ce qui pousse 'apprenant a s’engager et a
persévérer dans son apprentissage est un avantage qu’il trouve dans
"apprentissage lui-méme (intrinséque) et non dans une retombée de

"apprentissage (extrinseque) (Guillemette, 2004, p. 145).

La motivation que trouve Uapprenant dans Uapprentissage lui-méme renvoie a des
comportements motivés tels que Uinvestissement dans la tache et la persévérance et implique
généralement la mise en relation d’un savoir avec ce qu’est U'éléve (ses intéréts, ses besoins, son
histoire, ses problémes, etc.) de maniére a ce qu’il ressente lintérét de ce qu’il apprend et que

Uactivité d’apprentissage devienne ainsi plus acceptable pour Llui.
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Les travaux sur la motivation dans les situations d’enseignement/apprentissage
s’intéressent de plus en plus a la place et au role que le numérique pourrait jouer dans
’amélioration de la motivation de Uapprenant notamment grace a son aspect plus attractif et
ludique mais également grace a la richesse des contenus proposés.

La didactique des langues a vu le contexte d’enseignement/apprentissage completement
évoluer depuis ces derniéres années puisqu’au méme rythme que notre société, notre systeme
scolaire a subi le bouleversement profond provoqué par l'essor des techniques numeériques telles
que linformatique et le développement du réseau Internet. Les programmes d’enseignement
élaborés par le systeme éducatif se sont fortement diversifiés et ont beaucoup évolué. Avec les
nombreuses réformes qu’ils ont pu subir, ils sont venus s’élargir et s’enrichir. En parallele, les
innovations technologiques se sont succédées et ont été de plus en plus intégrées au sein de la
classe et ont bouleversé "acces aux connaissances. Cette révolution du numérique occupe une
place particuliere dans le questionnement de ’enseignement et de "apprentissage des langues
étrangeres puisqu’elle a développé la connectivité et Uinterdépendance des individus a Uéchelle
planétaire grace aux nouvelles formes de communications permises avec l'apparition des réseaux
sociaux, des messageries instantanées, des forums en ligne, des blogs, etc. Ces nouveaux modes
de communication ont résulté en une interactivité immédiate qui questionne directement le role
que pourrait jouer le numérique dans U'enseignement/apprentissage des langues vivantes
étrangeres et ce notamment dans la pedagogie de 'anglais, aujourd’hui langue d’échanges
internationaux par excellence. L’enseignant joue un réle direct dans Uintroduction du numérique
dans U'éducation, il semble donc important, d’un point de vue pédagogique de se pencher sur le
numeérique a U’école pour comprendre, a la fois sur le plan théorique et pratique, les
conséquences du numeérique sur le processus d’enseignement/apprentissage.

La didactique des langues vivantes a toujours fait preuve d’une volonté d’intégrer les TICE
(technologies de Uinformation et de la communication pour U'enseignement) au processus
d’enseignement/apprentissage. Dés la méthodologie audio-orale (qui est apparue durant la
Seconde Guerre mondiale et qui a utilisé, dés son arrivée, le magnétophone a bande)
’enseignement s’est tourné vers des solutions techniques en phase avec son temps. Et de nos
jours, dans une société basée sur limmédiatete, le numérique pourrait devenir une nouvelle carte

donnée aux enseignants qui leur permettrait de redoubler d’efficacité dans les nombreuses
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missions qui leur incombent, de palier aux problemes de motivation récurrents chez les
apprenants et d’ainsi autonomiser "action et la réflexion des apprenants. Cependant, lorsque la
question du numérique a U'école est abordée, elle apparait toujours comme ambivalente car les
usages réels du numérique par les apprenants pourraient remettre en cause lidéalisation du
numeérique en milieu scolaire. En effet, le numérique au contraire, ne pourrait-il pas étre une
source de distraction plus que de motivation dans le processus d’autonomisation? N’existe-t-il
pas des limites a "apport que pourrait constituer le numeérique? Il semble désormais essentiel de
se demander pourquoi et comment utiliser les TICE pour enseigner et apprendre "anglais dans
une démarche d’autonomisation de U'apprenant.

A travers cette étude nous serons donc amener a observer les différents enjeux du
numeérique a U'école en le définissant puis en étudiant quelles peuvent étre les véritables plus-
values des usages du numeérique dans U'enseignement/apprentissage afin de déterminer la place,

le réle et les limites du numérique dans "autonomisation de "apprenant.

l. Le numérique a l’école

Au cours de ces derniéres années, nous avons connu un saut technologique majeur qui a
eu un impact direct sur les modalités d’échanges, de production, de distribution, etc. ce qui a
profondément changé le mode de fonctionnement de notre société, et le monde de

’enseignement et de ’éducation n’échappe pas a la regle.

Les technologies de Uinformation et de la communication pour
l"enseignement (TICE) sont de plus en plus présentes dans la vie quotidienne
et modifient votre mode de vie et de communication. Cette nouvelle culture
du numérique entraine une profonde évolution dans le domaine de
’éducation, en particulier dans vos pratiques. [...] Dans ce contexte,
’ensemble des programmes et directives pédagosiques accorde une place

effective aux TICE (Bihouée & Colliaux, 2011, p. 3).

L’usage du numérique dans le cadre de U'enseignement/apprentissage d’une langue

étrangére est devenu une véritable volonté institutionnelle dés les années 1970 (L’ocde, 1970).
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En effet, depuis les premiéeres initiatives d’introduire de Uinformatique dans l’enseignement,
\’Education nationale affirme que, pour tout professeur d’anglais, susciter Uintérét et la motivation
de ses éléves tout en développant leur littératie numérique est primordial (Ministére de
"éducation nationale, 2010, p. 24).

De nombreux termes se sont succédés pour désigner utilisation des technologies
numeériques dans le cadre de U'enseignement: informatique, multimédia, TICE, etc. Cependant,
c’est le terme « numérique a U'école » qui reste le plus largement utilisé car grace a sa large
dimension, cette notion permet d’englober a la fois Uaspect technique, U"aspect humain et
"aspect educatif qui sont essentiels au processus d’enseignement/apprentissage.

Le passage au numérique en classe s’est principalement fait a travers un progres
d’équipement dans les établissements d’enseignement et les usages du numérique par ’école
se mettent désormais en place de facon diversifiee, notamment en fonction des disciplines. De
nos jours, méme si les différences de moyens mis en place subsistent encore, le numérique a
’école se manifeste sous la forme d’ordinateurs, de projecteurs, de tableaux blancs interactifs
(TBI), d’appareils de baladodiffusion, de tablettes ou encore d’ordinateurs portables. Chaque outil
présente ses avantages et ses inconvénients et permet de mettre en place différentes méthodes
d’enseignement/apprentissage qui ont toutes pour point commun d’étre innovantes. Le
numeérique offre de nombreuses possibilités d’utilisation. En classe, "accés a des ressources
numeériques d’archives ou d’actualités grace a internet reste la plus fréquente mais le numérique
permet également la mise en contact de tous les usagers de ’établissement ainsi que la mise en
contact avec des interlocuteurs étrangers afin d’augmenter les moments de pratique authentique
de la langue (grace aux visioconférences, aux forums, aux messageries électroniques, etc.). Le
numeérique est également souvent utilisé pour favoriser une meilleure adaptation des réponses
pédagogiques aux besoins des éleves, notamment grace aux tableau numériques, laboratoires
multimédias, ENT, etc. Enfin, certains outils numériques permettent aussi un renforcement des
entrainement individuels par Uutilisation d’outils nomades (baladeurs, ordinateurs portables,
tablettes, manuels numériques, etc.) ainsi que ’élaboration d’évaluation plus qualitative et un
meilleur suivi de la progression de 'apprentissage (Ministére de ’éducation nationale, 2010, p.

24).
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Ainsi, Uobjectif principal du numérique a Uécole est de permettre de repenser

’enseignement et ’éducation afin de surmonter les difficultés propres a chacun des éleves et de

renforcer leurs compétences, notamment concernant leur autonomie.

Les TICE peuvent étre un atout précieux [...] car ils permettent de varier les
supports d’enseignement afin d’augmenter U'exposition des éleves a la
langue; d’autonomiser Uaction et la réflexion des apprenants en
développant leur sens critique et de décloisonner les cours d’anglais des

limites physiques et temporelles de la classe (Julié & Perrot, 2017, p. 178).

La place et le réle du numérique dans le processus d’autonomisation de Uapprenant

La place et le role du numérique a Uécole, et notamment dans le processus

d’enseignement/apprentissage de l'anglais en tant que langue étrangere fait déja Uobjet d’une

veéritable volonté institutionnelle puisque les outils numeériques présentent de nombreux atouts

pédagogiques.

Ici, nous distinguerons deux usages possibles du numeérique a faire en classe mais

également en dehors de celle-ci: l'usage ludique, qui est caractérisé par son approche

généralement considérée comme amusante, récréative ou divertissante; et ’'usage du numérique

dans un but pratique.

Les outils numériques, un moyen ludique de motiver les éléves

La motivation renvoie a des comportements motivés tels que
Uinvestissement dans la tache et la persévérance. Elle implique également
des facteurs psychologiques qui expliquent ces comportements motiveés,
comme la valeur accordée a la tache et au résultat, le sentiment de controle
sur la situation d’apprentissage ou encore le sentiment chez U'apprenant

d’étre compétent dans le domaine qu’il étudie (Amadieu & Tricot, 2014, p.9).
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Comme nous 'avons déja mentionné, on distingue généralement la motivation
extrinseque et la motivation intrinseque, que Levesque, Copeland, Pattie et Deci ont défini de la
facon suivante: Intrinsic motivation underlies behaviors performed purely for interest and
enjoyment; extrinsic motivation underlies behaviors performed to obtain separable rewards or
avoid negative outcomes (Copeland, Deci, Levesque & Pattie, 2010, p. 618).

La théorie de "auto-détermination élaborée par Deci et Ryan nous explique que c’est la
motivation intrinseque de Uapprenant qui le pousse a prendre des initiatives dans son propre
apprentissage. Le processus d’autonomisation serait donc directement lié au degré de motivation
de Uapprenant puisqu’elle conduirait a un comportement autorégulé. Autrement dit, susciter
Uintérét et la motivation conduirait l'apprenant a fonctionner de facon autonome (Deci, Vallerland,
Pelletier, & Ryan, 1991, p. 325-346).

L’un des usages les plus étudiés et les plus ludiques du numérique dans le cadre du
processus d’enseignement/apprentissage est celui des serious games. Le serious game est defini
comme un dispositif, numérique ou non, dont Uintention initiale est de combiner, avec cohérence,
a la fois des aspects utilitaires (serious) tels, de maniére non exhaustive, et non exclusive,
Uenseignement, 'apprentissage, la communication ou encore l’information, avec des ressorts
ludiques issus du jeu, vidéoludique ou non (game) (Alvarez, Djaouti, & Rampnoux, 2016, p. 17).
Dans le cadre de ce travail, nous focaliserons uniquement sur des serious games ayant recours a

des dispositifs numériques.

a. Un apprentissage plus actif
Dans les pays concernés par le Rapport sur les usages pour les jeux électroniques en

classe, un constat commun a été établi:

Tous les exemples rapportés et la grande majorité des enseignants interroges
le confirment, l@a motivation des éleves est significativement plus grande
lorsque les jeux électroniques sont intégres dans le processus éducatif. Les
éleves semblent appreécier le fait que cette approche prenne en compte leur

réalité quotidienne. Ils sont sensibles au fait qu’elle donne une finalité
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concrete aux travaux qui leur sont demandés, et qu’elle leur permette
d’étre actifs dans leur apprentissage (en tant que joueurs) (Kearney, Van den

Berghe, & Wastiau, 2009, p. 10).

Il semblerait, qu’en permettant de se placer au plus pres de ’environnement quotidien
des apprenants, le jeu électronique apporte de nouvelles interactions avec les contenus et en
donnant le réle de joueur a Uapprenant, il le rend plus actif et le place davantage au centre de
son apprentissage.

La perspective actionnelle c’est inscrire 'acte de parole dans le cadre d’actions a travers
"accomplissement de taches qui ne sont pas seulement langagiere (Bourguignon, 2010, p. 16).
Nous explique Claire Bourguignon. Ainsi, rendre les éleves acteurs doit étre 'une des priorités de
’enseignant d’anglais et Uutilisation de supports ludiques, permise par le numérique pourrait étre
un moyen de mettre en place des activités qui accroitraient la motivation et Uintérét des éléves
en les rendant acteurs de leur apprentissage.

Mais le jeu vidéo n’est pas le seul moyen ludique de rendre 'apprenant acteur en classe
d’anglais, Uutilisation du Tableau Blanc Interactif (TBI), par exemple rend Uapprenant actif en lui
permettant d’agir sur Uinformation. En effet, grace au TBI Uapprenant manipule, interprete, crée,
compare, élabore a partir de contenus interactifs qui peuvent présenter différents formats

d’information (texte, image, vidéo, son...).

b. Un apprentissage optimisé

Le Rapport sur les usages pour les jeux électroniques en classe fait également le constat
que plusieurs types de compétences seraient améliorées grace a 'usage ludique du numeérique.
En effet, puisque 'usage ludique du numeérique permet d’accroitre la motivation, les apprenants
sont plus impliqués dans Uactivité et Uapprentissage serait plus profond. De plus, les répétitions
et Uidentification que permettent les jeux électroniques favorisent la rétention accrue
d’information et de savoir par les apprenants. Dans une étude (Brougére & Silva, 2017, p. 53),
Brougere et Silva confirment cela et observent qu’une majorité des sujets étudiés jugent que le
jeu facilite leur apprentissage de la langue étrangere, notamment en ce qui concerne le

vocabulaire, la compréhension (orale et écrite) et la confiance en leur capacité a s’exprimer.

64



NIAsHysemansUInsIay U 44 aduil 1/2565 euunsiau-tieuiiguigy

Manutsat Paritat: Journal of Humanities, Volume 44, Issue 1, January-June 2022

D’autre part, en plus d’améliorer la concentration et les capacités de mémorisation,
Uaspect ludique des jeux électroniques solliciterait la prise d’initiatives en encourageant la
production des éléves et permettrait ainsi une dédramatisation (Saydi, 2015, p. 15-16) de Uerreur.
Nous savons, de nos jours, que Uerreur s’inscrit dans n’importe quel processus d’acquisition et
d’apprentissage. Elle occupe méme un réle important dans ce processus puisque sa prise en
compte et son analyse vont permettre de la corriger de facon efficace. Porquier (Porquier, 1977,
p.28), nous explique qu’adopter une attitude bienveillante face a Uerreur c’est éviter d’ignorer
son statut, ses causes et éventuellement sa légitimité. Il ne faut donc pas la traiter de facon
identique pour tous les apprenants puisque cela reviendrait a faire abstraction des différences
individuelles et s’exposer a fournir une correction inefficace voir néfaste qui pourrait démotiver
Uapprenant puisqu’il est communément admis que ’échec peut avoir un effet négatif sur la
motivation (Roulois, 2010).

Les outils numériques, en plus d’optimiser "apprentissage actif dans un cadre ludique et
bienveillant, donnent l'occasion a ’enseignant d’occuper une place plus périphérique et peuvent
étre utilisés afin de favoriser les échanges entre les éleves. L’approche communicative a visée
actionnelle préconise "apprentissage coopératif qui favorise le travail en groupe car elle estime
que Uentraide optimise "apprentissage et les résultats. Puisque les TICE facilitent ’échange entre
les éleves elles pourraient étre un moyen de mettre en place des moments de débats, de
confrontations et de communication. Pour cela, les webqguests, les blogs coopératifs ou encore
les wikis collaboratifs sont d’excellents outils qui permettent de faire travailler facilement
plusieurs personnes ensemble sur un méme sujet ou de répartir des taches entre elles afin de
mener par la suite un travail de mutualisation qui permettrait la réalisation d’une tache commune
pour qu’ils puissent construire collectivement de nouveaux savoirs, savoir-faire (qui relevent
davantage de la capacité et que U'on peut observer lors de taches simples.) et savoir-agir (qui
relevent davantage de la compétence et que Uon peut observer lors de taches complexes)
(Bourguignon, 2010, p. 25).

Ainsi, comme nous Uexplique Claire Bourguignon, pour que "apprentissage des langues
ait un sens il faut que Uapprenant comprenne que 'apprentissage de la langue est une stratégie
(Bourguignon, 2010, p. 15-24) et qu’il est acteur de cette stratégie. En rendant "apprenant acteur,

en favorisant le travail coopératif et collaboratif et en associant plaisir et apprentissage, les outils
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numeériques permettent |’élaboration d’un cadre amusant et bienveillant ou Uerreur est tolérée
ce qui constitue une véritable source de motivation pour Uapprenant et a pour directe

conséquence d’optimiser "apprentissage.

2. Les outils numériques, un moyen de mettre en place des dispositifs pour optimiser
Uapprentissage

a. Un atout pratique

En plus, d’étre un facteur de motivation, les outils numériques mis en place dans les
établissements mais également ceux dont disposent les éléves a la maison, seraient un atout
pratique pour "autonomisation de Uapprenant puisqu’ils lui permettraient notamment une
meilleure gestion de son apprentissage.

Comme nous l'avons vu, afin de pouvoir qualifier un apprenant d’autonome, il faut qu’il
ait montré la capacité a prendre en charge son apprentissage lorsque "apprentissage est réalisé
en dehors de la présence d’un enseignant. Il existe de nombreux dispositifs numériques qui
permettent a Uéléeve de faciliter la gestion de son apprentissage et qui offrent a Uensemble de
’équipe pédagogique et éducative de suivre et d’accompagner Uéleve dans son objectif
d’autonomisation. Les outils les plus utilisés restent UENT et les cahiers de textes numériques.

Le cahier de texte rend compte du déroulement des séquences et des séances, des
travaux effectués en classe et du travail a fournir en dehors du cours (Circulaire du 3 mai 1961
portant sur le cahier de textes, http://sti.discipline.ac-lille.fr). Depuis la rentrée de 2011 (Circulaire
du 9 septembre 2010 portant sur le cahier de textes  numeérique,
http://circulaire.legifrance.gouv.fr/pdf/2010/09/cir 31760.pdf), le cahier de texte numérique s’est
substitué au cahier de textes version papier et est devenu accessible a travers les réseaux de
communication sécurisés tel que UENT, afin de faciliter 'acces pour tous les utilisateurs aux
activités d’enseignement et d’apprentissage.

D’autre part, en plus de permettre une meilleure organisation et un suivi plus approfondi
de Uapprentissage, certains outils numériques peuvent également étre un moyen pratique de
faciliter et d’optimiser Uapprentissage en améliorant les compétences de "apprenant.

Dans Uapproche communicative a visée actionnelle, il est recommandé que

"apprentissage ne soit plus fait dans une approche par accumulation de connaissances mais dans
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une approche par «compétences». L’amélioration des compétences devient alors une priorité
dans Uapprentissage d’une langue vivante. Les compétences sont ’ensemble des connaissances,
des habilités et des dispositions qui permettent d’agir (Conseil de U’Europe, 2001, p. 15), et comme
nous U'explique Claire Bourguignon, la compétence est directement liée au degré d’autonomie
dans Uaction et en anglais. Ainsi, pour devenir un utilisateur autonome de la langue il faut, quelle
que soit la situation, étre capable de mobiliser ses connaissances et ses capacités pour atteindre
un but fixé sans que "on ait besoin de dire a apprenant ce qu’il faut utilizer (Bourguignon, 2010,
p. 22-23). Les nouveaux programmes de langues vivantes ont été mis en conformités avec cette
approche et le CECRL. Désormais, 'objectif est que chaque apprenant devienne un citoyen
capable de parler et de comprendre au moins deux langues étrangeres en renforgant Uoral et en
harmonisant les niveaux de langues. Dans cette démarche, 'usage de certaines technologies
numeériques pourraient étre un allié des plus utiles pour "amélioration des compétences.

La baladodiffusion, par exemple, qui est définie dans le dictionnaire en ligne Larousse
comme un mode de diffusion de fichiers audio ou vidéos, qui permet aux internautes de les
télécharger automatiquement et de les transférer sur un baladeur numérique (Baladodiffusion,
Dictionnaire de francais, Larousse [en ligne]). Cela permet de favoriser le temps d’exposition a la
langue, ainsi que Uexploitation de documents authentiques et cela donne également
Uopportunité aux éleves de s’exprimer davantage oralement car échanger, se réécouter,
recommencer devient relativement simple.

Avec la perspective actionnelle et son approche par compétences, les modalités
d’évaluation ont également évolué. Pendant longtemps U'évaluation a été normative, 'apprenant
était uniquement évalué par rapport a la production moyenne des autres, et s’inscrivait dans une
logique de controle et de résultats dans laquelle on sanctionnait les connaissances apprises en
se demandant si elles étaient conformes a la norme. Désormais, avec Uarrivée du CECRL, le terme
‘évaluation’ qui est davantage lié au processus d’apprentissage, a chassé celui de ‘controle’.
L’évaluation qu’elle soit formatrice, formative, sommative ou diagnostique est devenu un moyen
pour Uenseignant, "apprenant et ses parents de savoir a quel niveau se situe Uéleve dans son
apprentissage et d’améliorer son apprentissage en détectant les difficultés ou les acquis et en 'y

remédiant (difficultés) ou les approfondissant (acquis).
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Cette évolution de U'évaluation pousse les enseignants a élaborer de nouveaux outils
pour accompagner 'apprentissage des éleves et mesurer leurs acquis de facon fiable avec des
méthodes pertinentes, les outils numériques peuvent s’avérer étre un atout pratique pour
élaborer des évaluations de compétences plus qualitatives qui s’adaptent au rythme de chacun
puisqu’ils permettent de mettre en place plus facilement des évaluations plus innovantes. Avec
des logiciels de traitement de texte (qui restent les outils numériques les plus fréquemment dans
le cadre de Uenseignement/apprentissage) il est désormais possible d’élaborer des évaluations
avec des mises en pages soignées qui motivent les éleves et qui permettent que les consignes
soient plus lisibles. Mais les outils numériques se développent rapidement, les innovations se
succedent et certaines offrent également la possibilité de varier les supports d’évaluations ainsi
que les moments. Il est possible de mettre en place des courts moments d’évaluation avec par
exemple des True/False questions, des Single Choice Set, des Multiple Choice Questions, etc.
grace a des logiciels ou des applications. Celles-ci permettent également la création d’évaluations
de connaissances plus courtes et plus dynamiques. Les plus répandues sont Hp5 (disponible sur
Moodle), Quizlet, Netquizpro et hotpotatoes. Ces dispositifs permettent aux utilisateurs de créer
des jeux avec des conditions personnalisées ce qui permet de répondre concretement aux
volontés éducatives de s’adapter aux besoins de U'apprenant, de pratiquer de la différenciation

pédagogique, de rendre 'apprenant acteur par le jeu, etc.

b. Un moyen de décloisonner le cours

Ainsi, les outils numériques (internet, ordinateur, vidéoprojecteur, etc.) offrent de
multiples possibilités, a la fois au sein de la classe et en dehors de celle-ci. Comme nous avons
pu le constater, Uusage de tels outils, en plus d’étre une source de motivation pour les
apprenants, est un atout pratique pendant le cours d’anglais. Cependant, ce que U'on a pu
observer majoritairement en introduisant le numérique a U’école, reste la facon dont ['usage qui
est fait du numérique, et surtout des outils en lignes, a permis de revisiter les notions physiques
et temporelles du cours d’anglais. En effet, Uutilisation d’internet, de UENT ou encore des
messageries électroniques permettent désormais un décloisonnement de "espace classe qui va
au-dela du prolongement possible au CDI ou en salle informatique. Si 'espace ENT reste encore

au niveau du domaine scolaire, il existe d’autres outils tel que Vocaroo qui permettent de
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récupérer facilement les productions orales de ses éleves ou Edmodo qui est une plateforme de
réseau social a usage pédagogique. Aussi, la création d’un blog, d’un padlet ou d’un site dédié a
Uanglais et a Uintention de ses éleves est un moyen facile de mettre en ligne des supports

pédagogiques (textes, vidéos, extraits sonores, etc.).

C. Un moyen de mettre en place de la différenciation pédagogique

En plus de repousser les limites de la classe et d’optimiser ['organisation du cours, les
outils numériques favorisent autonomie des apprenants en permettant d’adapter les
enseignements aux apprenants et aux besoins particuliers de certains.

Des les débuts de Uinformatique et le développement des intelligences artificielles dans
les années 1970 et 1980, on a pu observer une volonté institutionnelle d’exploiter le potentiel
numeérique afin d’accompagner a la fois une individualisation au plus pres des besoins de chaque
éleve et une approche globale de la classe. Cette volonté est encore présente de nos jours, on
peut Uobserver lors des évaluations nationales en début de classe de sixieme, par exemple, qui
se font désormais sur ordinateur et dont le processus est adaptatif. Durant ces évaluations, aprées
une premiere série d’exercices, ’éleve est orienté vers une seconde série en fonction de ses
résultats (Eduscol, Evaluation nationale classe de sixieme, 2018, p.4 [en lignel). Ainsi, Uoutil
numeérique traite les informations, considere les réponses, les activités, les réussites ou les échecs
de Uapprenant et adapte la suite du contenu. Le numérique pourrait alors étre ’occasion
d’adapter Uintégralité de apprentissage a chaque profil d’éleve puisqu’il permet une évaluation
des besoins de Uéleve et une adaptation des exercices de facon presque immédiate.
L’individualisation de Uapprentissage serait donc totale et chaque apprenant suivrait une

progression qui répond a ses propres besoins.

Différencier, c’est organiser les interactions et les activités pour que les
éleves soient constamment, ou du moins, le plus souvent possible
confrontés aux situations les plus fécondes pour eux. La pédagogie
différenciée pose donc le probleme d’amener les éleves non pas a un point

déterminé (comme nous le faisons en fonction de nos programmes actuels)
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mais chacun a son plus haut niveau de compétence (Perrenoud, 1992, p.49-

55).

Pratiquer la différenciation pédagosique, c’est donc organiser le cours d’anglais de
maniére a ce que chaque éléeve puisse apprendre dans les conditions qui lui conviennent le mieux.
Ainsi, la différenciation pédagogique ne s’adresse pas seulement aux éléves qui rencontrent des
difficultés (qu’elles soient dues a des besoins éducatifs ou non). Elle est un moyen de remédier
aux difficultés de certains mais elle est également le moyen d’assurer un prolongement des
apprentissages pour d’autres.

Ainsi, parce que les outils numériques proposent des activités variées, trés imagées et
dynamiques, et de nouvelles formes d’interactions avec les contenus, les apprenants sont
davantage libres dans leur apprentissage. Ils peuvent déterminer leur but, choisir leur parcours,
leur progression et réguler leur apprentissage grace aux nombreuses possibilités qu’apportent les
logiciels. Ces situations d’apprentissage autonome permises par ['usage de technologies placent
’apprenant au centre de son apprentissage et parce que ces technologies le sollicitent davantage
que lorsqu’il occupe le role de celui qui recoit les savoirs, 'usage du numérique permettrait a
apprenant de développer des compétences dans la gestion de son apprentissage. De ce fait,
pour que lusage des TICE, qu’il soit ludique ou pratique, devienne un véritable levier de
"autonomie, il doit avoir pour but de permettre a Uapprenant de construire son parcours
d’apprentissage, d’établir des objectifs, de planifier et de réguler ses activités et de mobiliser du

temps pour conduire sa formation.

Le numérique, en plus de permettre a Uapprenant de mettre en place des stratégies
motivationnelles, offre donc des atouts pratiques pour ’organisation du cours ce qui semble étre
un atout pour le développement de stratégies d’apprentissage. Cependant, le numérique peut-il
étre Uoutil qui va réellement rendre U"apprenant completement autonome dans le processus

d’enseignement/apprentissage de "anglais en tant que langue étrangere?

M. Les limites du numérique dans le processus d’enseignement/apprentissage
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Bien que le numérique soit souvent annoncé comme une chance pour U'école, 'usage
du numérique souffre encore d’une perception ambivalente, car il est a la fois idéalisé (il serait
toujours motivant, divertissant, engageant...) et diabolisé (il serait difficile a gérer, il ferait perdre

du temps, il serait difficile de lintégrer au cours...).

1. Le véritable usage du numérique par les jeunes

Il est souvent établi que les éleves, puisque c’est de leur génération, savent utiliser
efficacement le numérique. L’évolution de ’équipement scolaire ou familial en outils numeérique
est indéniable mais cela ne signifie pas que tous les éléves sont égaux face a 'accés au numérique
et quand bien méme ils auraient acceés facilement et régulierement a ces outils, en quoi
Uutilisation quotidienne du numérique a-t-elle un effet sur Uutilisation du numérique dans le
cadre de U'apprentissage scolaire?

Dans leur étude sur Uutilisation du concept de digital natives, Bennett, Maton et Kervin,
font le constat que U'on ne peut affirmer que les jeunes sont efficaces dans U'utilisation des outils
numeériques uniquement si U'on s’intéresse a 'usage ‘passif’ de ces outils (Bennett, Maton, &
Kervin, 2008, p. 785). En effet, de nos jours les éléves savent communiquer avec leur proches et
rechercher des informations grace aux outils numériques. Mais "apprentissage repose sur des
taches spécifiques et 'usage ‘actif’ du numérique (approfondir la recherche, analyser et
comprendre Uinformation, produire, partager, etc.) reste limité. Il semble d’ailleurs nécessaire de
faire prendre conscience aux éleves que utilisation d’un ordinateur a Uécole est différente de
celle qu’ils font chez eux, elle nécessite d’autres compétences (NG, Kalyuga, & Sweller, 2013, p.
755-772). De plus, une grande hétérogénéité perdure, que cela soit dans Uutilisation du
numeérique, sa fréquence ou son intensité. Cependant, quelques soient les compétences acquises
par la pratique quotidienne et leur niveau d’acquisition par chaque apprenant, celles-ci ne
peuvent pas étre ignorées et doivent étre prises en compte par l'enseignant, soit comme point

de départ, soit comme obstacle a dépasser.
2. Une réduction des compétences

Les usages du numeérique se sont grandement développés dans notre société, au point

de bouleverser nos habitudes. Désormais, il n’est plus question de faire une recherche dans un
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livre, un atlas ou un dictionnaire papier, la richesse des documents numeériques et la facilité
d’accés a Uinformation participent a une modification de nos comportements, notamment ceux
de lecture et de nombreuses études se sont interrogées sur les impacts que pourraient avoir ces
nouvelles pratiques car certains craignent que la lecture sur écran, la rapidité d’acces et le
dynamisme des interfaces permis par les outils numériques réduisent les compétences de lectures
et les capacités attentionnelles des apprenants. En effet, la consultation de certains sites tels que
Wikipédia ou Uutilisation des moteurs de recherches tels que Google, sont devenues des pratiques
réflexes pour la plupart d’entre nous. Le journaliste Nicholas Carr (Carr, 2008), aprés s’étre basé
sur des travaux de la psychologue du développement Maryanne Wolf (Wolf, 2008), affirme que la
lecture des jeunes deviendrait plus morcelée et peu soutenue. Cependant, d’un point de vu
cognitif, Amadieu et Salmeron (Amadieu & Salmerdn, 2014, p. 41-59) affirment que la lecture de
documents numériques reste une tache complexe qui exige également des ressources et des
compeétences chez les apprenants. Il existerait d’ailleurs 3 stratégies de lecture quel que soit le
support et le choix du mode de lecture serait intégralement dépendant des objectifs de
Uapprenant: la lecture linéaire, la lecture en scannant le texte et la lecture en diagonale.
Cependant, Britt et Rouet (Britt & Rouet, 2012, p. 276-314) expliquent tout de méme que ces
nouvelles pratiques de lectures impliqguent de nouvelles compétences qui ne sont pas
nécessairement aisées (construction du sens a partir de documents multiples, représentation de
la relation entre ces documents et les connaissances abordées, meilleure définition du but, de la
tache et des actions nécessaires a latteinte du but..) de nouvelles exigences y sont aussi
associées: identifier les questions importantes, localiser les informations, synthétiser l'information,
communiquer Uinformation...

L activité de lecture sur écran reste donc une activité complexe et du point de vue de
’enseignement, il va étre important d’accompagner "apprenant dans sa pratique en ligne de
lecture numérique, en développant par exemple son sens critique et en posant la question de la

fiabilité des sources sur Internet.
3. Des difficultés a mettre efficacement le numérique en place

De maniere générale, Uintroduction du numérique a Uécole force U'enseignant a

réexaminer les besoins de l"apprenant afin de mettre en place un scénario pédagogique pertinent
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qui accompagne efficacement "apprenant jusqu’a Uobjectif d’autonomisation. Cette mise en
place efficace des bons dispositifs pour mieux accompagner les éleves dans leur apprentissage
(organiser un cahier de texte, favoriser les échanges et le travail collaboratif, rendre les éléves
acteurs, utiliser le jeu, la baladodiffusion, proposer des parcours différenciés, évaluer de fagon
qualitative, développer un environnement personnel d’apprentissage, etc.) pose justement un
ensemble de problemes que les enseignants pointent du doigt lorsque la question du numérique
a Uécole est évoqueée. En effet, les outils numériques nécessitent de connaitre des éléments
indispensables a leurs bons usages et l'enseignant, bien qu’il ne soit en aucun cas spécialiste du
numeérique, se voit alors confier une nouvelle mission, celle « d’ingénieur pédagogique ». L’usage
du numérique ne se révele efficace que si Uenseignant réussit a cerner les enjeux du numeérique,
s’il sait s’équiper et choisir ses logiciels, s’il est capable de gérer ses documents de travail et s’il
connait les droits liés aux techniques numeériques. Proposer une utilisation du numérique

pertinente en toute sécurité a ses éleves peut alors s’avérer étre un défi pour |’enseignant.

Conclusion

Si le numeérique n’a fait son apparition que réecemment dans les pédagogies de classe de
langue, il est aujourd’hui devenu un véritable atout au quotidien.

Dans cette analyse, nous nous sommes centrés sur "apprenant et nous avons tenté de
comprendre comment le numérique et les dispositifs qu’il permet de mettre en place impactent
les apprentissages et comment ils sont susceptibles d’étre une force motrice pour parvenir a une
autonomisation de "apprenant. Comme nous [’avons vu, afin de pouvoir qualifier un apprenant
d’autonome, il faut qu’il ait montré la capacité a prendre en charge son apprentissage et puisque
la capacité a prendre en charge son apprentissage de la langue n’est pas innée, 'enseignant doit
placer autonomie comme un objectif de formation. Le numérique, utilisé de maniere pertinente,
peut contribuer a un développement des stratégies d’apprentissage et donc participer a une
autonomisation de Uapprenant. Cependant, "autonomie complete de Uapprentissage et la
disparition de Uenseignant au profit du numérique ne semble pas étre atteignable ni méme
souhaitable. Les conclusions sur la mise en place d’un usage pertinent du numérique que nous

avons pu tirer grace aux expérimentations menées, nous indiquent clairement que U'enseignant
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aura toujours une place essentielle dans les apprentissages scolaires puisque 'adaptation des
dispositifs numériques aux apprenants nécessite de s’appuyer sur les enseignants. En revanche, le
numeérique, bien que complémentaire, peut contribuer a des modifications de pratiques et des
démarches pédagogiques et donc participer a Uévolution du réle de Uenseignant dans de
nouveaux environnements.

Si beaucoup de qualités du numérique ont été étudiées, nous nous sommes tout de
méme questionnés sur les limites que cette pédagogie entraine au sein du processus
d’apprentissage. En effet, connaitre certains éléments indispensables et que maitriser les différents
outils qu’ils proposent s’avere nécessaire pour faire un bon usage du numérique en classe.
L’autonomie est avant tout une compétence qui est a placer en tant qu’objectif d’apprentissage.
Elle n’est donc pas résultante d’un apprentissage avec le numérique, mais une compétence a
acquérir pour apprendre avec certains dispositifs numériques. Dans certains cas le numérique peut
ameéliorer la motivation des apprenants ce qui peut avoir un lien avec les performances réelles
d’apprentissage. Le numérique peut également étre un moyen de rendre 'apprenant plus actif
et d’approfondir son apprentissage mais le scénario pédagogique doit étre au service des objectifs
pédagogiques et cela est parfois difficile a concevoir. Le numérique est donc un outil que
Uenseignant et Uapprenant doivent savoir manipuler s’ils veulent atteindre Uobjectif
d’autonomie.

Cette étude nous a donc permis de questionner la plus-value apportée par Uutilisation
du numérique. Il est légitime de penser 'usage du numérique comme un choix pédagogique
difficile a mettre en place, mais il appartient cependant a chaque enseignant de se demander s’il
préfere enseigner de facon traditionnelle ou s’il cherche a sortir de sa zone de confort en variant
ses supports. Certes le numérique trouve ses limites dans sa mise en place et dans son absolue
nécessité, mais nous aurons prouvé tout au long de cette étude qu’il constitue un réel apport. En
tant gu’enseignant d’anglais, langue d’échanges internationaux, il est essentiel de nos jours
d’explorer la modernité de ces nouvelles techniques dans la continuité de sa propre tradition
méthodologique. Se questionner, prendre des risques, évoluer, se renouveler est primordial si ’'on

désire offrir aux éleves le meilleur enseignement/apprentissage possible.
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Abstract

This research study aims to analyze conceptual metaphors of love from song lyrics written
by Thai songwriters. Previous literature explores conceptual metaphors of romantic love in
different music genres. This study sheds light on the conceptual metaphors in Thai pop or T-pop
music, along with underlying characteristics of romantic love in the digital age. The data were
collected from 24 songs produced by Nadao Music and available on YouTube from August 2019
to September 2021. The theoretical framework relies on metaphor identification procedure and
conceptual metaphor theory. From 166 metaphorical expressions identified, LOVE® which is the
target domain is characterized by 12 source domains. The findings also highlight both similarities
and differences between conceptualizations of love in the present study and those from previous
studies. In this study, a love relationship is the most addressed notion, followed by a lover or an
object of love, an emotional state, and a difficulty, respectively. Characteristics of love in the
digital age are observed in relation to the representation theory in mass communication. It is

noticeable that almost all linguistic expressions are considered conventionalized metaphors,

! Al concepts in this study are capitalized, and linguistic expressions are in small letters and italicized.
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whereas a few are novel or creative metaphors. This study also provides a recommendation for
further studies in considering conceptual metonymy which helps to understand physio-

psychological aspects of love, along with its role that facilitates comprehension of metaphors.

Keywords: Conceptual metaphors, Romantic love, Thai pop songs, Representation

UNANED

o 6

it fngusrasdifiolinseiguinualidaluimiAstuanuinnidemasiiusdag
tnusgsiudlng sAdeneunthlddnugudnualidaluimifeaduauinlumaslnevargysean
woilusidedyadugudnualidaluimiumasdeUlnsuaznisasioudnunzvosnrminlugaidva
Tneifudoyannmasiiua 24 waswosmswamiidaivnnglugyuiusdenay 2562 Gstusney
2564 nspuLRANgUATTY fo wuamensseydesdgudnuaitasnguioudnuaidailudimi vuaded
nudossgudnuaidiuiomn 166 desd sluimianusndaduulumivaiensanusaiianiy
ilalagordesluviemidiumadinu 12 sluvimd namsfnwuansnisvhanudilaluiadeu$ndi
witeuuazuananafufufiusngluemidenounth muatelnuudymesauduiusiudymvesni
$Snillanusiufign sesasn fie Aush annzensuaiiiisadesiuanuin uarguassavesnminamuay

a o a

wagnutadunangiuanyazvesruinlugafdvamunwiannnimiwnuluniinsieasuiavy el

[ o

deemgUanvalifourmundedugudnvalaaiauanudenldluniw luvueidesdguanvaldiu
wilsfidnuwaziugudnvalinlnideasieassd uenainuu mddeddilideiauenuglunsfinyiuiuy
Wellwimigsglmhanudilannudnludeiingwarining) saenauunumvesuutslunism

A lagUanualeluvial

(Y L4

AdAgy: auanwaligauluviad, ausn, waslaulne, wianiiada, awaaunu

Introduction

Founded in 2009, Nadao Bangkok is a present-day Thai media company focusing on artist
management and entertainment production. “Nadao” literally means a field that grows and
cultivates stars, according to Jira Maligool and Songyos Sugmakanan. Metaphorically speaking, it

serves as a platform for young blood artists to show their creative performance and to gain
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reputation under supports from the company (Uthaicharoenpong, 2021). The young generations
are, therefore, a primary target audience. Nadao Music was later established in 2019, and people
can follow T-pop singles via Twitter, YouTube, and Instagram. At present, there have been
approximately 1.69 million subscribers in the YouTube channel. Many breakthroughs arise from
rak tit sajré:n (250M views) by Nichaphat Chatchaipholrat (Pearwah) and Paris Intarakomalyasut
(Ice); di: di: (45M views for the dance practice version) by Krissanapoom Pibulsonggram (JJ) and
Paris Intarakomalyasut (Ice); loma maj chaj pla: (20M views) by Sawanya Paisarnpayak (Nana); ple:

maj 25:k (31M views) and ki:tkan (52M views) by Putthipong Assaratanakul (Billkin).

Songs, together with TV series produced by Nadao Bangkok, are considered a new
phenomenon for Thai entertainment as they represent mentality of the young generations
normally coming from the Thai middle class. This once used to be clearly portrayed in Hormones
the Series depicting the life of high school students and the rebellion concept (Lasuka, 2013), and
the song c¥: kan kd: phan ha:n kan kd: ra:j presenting a woman’s perspective on the end of love
relationship. The media also mirror social issues based on the young’s real-life situations.
Interestingly, from the researchers’ observation, romantic love tends to be a major theme in T-
pop songs produced by Nadao Music. The songs clearly represent different perspectives of love,

e.g., a crush on someone, a seek for true love, disappointment in love, distant love, and so forth.

As regards love, it is widely accepted that passion, intimacy, and decision or commitment
are integral parts of this concept, according to the so-called love triangle (Sternberg, 1986, p. 129).
Signs of love normally include such physiolosgical responses as a blush, body warmth, sweating
palms, euphoria-inducing chemicals, heart flutters, and sex drive; and such psycho-behavioral
responses as rapport, obsession, reactions to satisfaction or happiness, relaxation, desire to give
the best to others, smiling, a mutual gaze, closeness to each other, and sexual activities. Love is
considered one of basic human emotions and has been elucidated based on physio-psychological
foundations (Lazarus, 1991; Roseman & Swartz, 1994; Shaver, Schwartz, Kirson, & O’Connor, 1987)
or cognitive models and related concepts (Kdvecses, 1989). Its intensity varies and is not stable
since it comprises positive emotional experiences like fondness, happiness or life satisfaction, and
negative emotional experiences like confusion, jealousy, and shame or sadness (Langeslag & van

Strien, 2016). To some extent, it encompasses specific types of relationship in which two lovers
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establish, ranging from a short-term relationship, e.g., an infatuation, to a long-term one, e.g, a
marriage. Love, therefore, demonstrates abstractness and complexities. When individuals talk
about this concept in their daily communication, they typically employ certain linguistic

expressions which evoke more concrete and familiar experiences to characterize it.

In cognitive semantics, not only does meaning in language emerge from mappings
between linguistic symbols and objects, but it also involves conceptual categories construed and
constructed in accordance with language users’ worldview and their interaction with surrounding
environment. This means language use reflects human cognitive mechanisms. The classical
perspectives advocating this issue include “our mind is inherently embodied, thought is mostly
unconscious, and abstract concepts are largely metaphorical” (Lakoff & Johnson, 1999, p. 3).
According to Lakoff and Johnson (1980), metaphor is deemed as one of the central notions that
epitomize what is inside the mind of individuals since it represents the way they understand one
concept in terms of another. This can be illustrated in a conceptual metaphor LOVE IS JOURNEYZ,
Love, which belongs to one conceptual domain, is characterized in terms of embarking on a
journey, which is another conceptual domain. The cross-domain mapping yields such linguistic
metaphorical expressions as ook how far we’ve come, we can’t turn back now, we’re just
spinning our wheels, and it’s been a long, bumpy roads (Lakoff & Johnson, 1980, pp. 44-45).

PARN 13

Commonplace expressions in Thai involve tok lim rak ‘fall-pit-love’ “fall in love,” d¥:n ri:am

P13

tha:n ‘walk-together-way’ “to develop love relationship,” and khwa:mrak thdm tha:gtan ‘love-
reach-dead end’ “a dead-end love relationship.” Conceptual elements in JOURNEY, e.g.,
vehicles, routes, journey, and obstacles, are said to be systematically projected onto those found
in LOVE, e.g., lovers, events, and difficulties in the relationship (Evans & Green, 2006, p. 295).
These expressions are used ubiquitously in daily life, and ones may hardly be aware they are

indeed metaphor.

The present study aims to analyze conceptual metaphors of romantic love in song lyrics
produced by Thai songwriters of Nadao Music. In this study, metaphor is worth studying since this

linguistic device can spell out characteristics of romantic love. The study will give an insight in

2 The convention of writing a conceptual metaphor is TARGET IS SOURCE. In this study, both SOURCE and TARGET domains are written without using English

articles (a, an, and the) as they deal with concepts rather than linguistic forms.
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representation of love in the digital age based on the conceptual metaphors and their linguistic
expressions since this representation theory accounts for mental representations (concepts), signs
(language or non-verbal signs), and social realities (contexts). The study, then, discusses
conventionality and creativity of the linguistic expressions. It will also propose roles of conceptual

metonymies in characterizing romantic love as a recommendation for further studies.
Review of Literature
1. Conceptual Metaphor

Broadly speaking, metaphor is a subtype of figurative devices in literature. It is defined as
an expression whereby one entity, i.e., a person or a thing, describes another under their similar
or shared attributes. The expression | was lightning before the thunder from Imagine Dragons’
song named Thunder evokes a sense of dream which is like a flash of light before the coming
success which is like a thunder. This expression sounds poetic but fresh and creative, suggesting
metaphor in the traditional view. This means metaphor primarily serves an aesthetic purpose and
is employed in an insightful, rhetorical speech, hence yielding sophisticated forms of language

(Saeed, 2011).

Metaphor has received more attention as a conceptual process in cognitive linguistics.
It was once a matter of language and only regarded as semantic extension of words. It comprises
what is being talked about, namely a tenor/topic; what is used to describe or characterize the
tenor namely a vehicle; and a ground which exhibits similarities between both tenor and vehicle
(Richards, 1936; Ullmann, 1962; Leech, 1969). However, according to Lakoff and Johnson (1980),
metaphor operates in a conceptual level, so-called conceptual metaphor, and it can be seen in
daily communication which is a source of evidence for the way language users perceive, think,
and act. Apart from the literary genre, it has been found in a value-laden discourse as in political
and religious texts, and even a prosaic one as in scientific texts (Dancygier & Sweetser, 2014). The
essence of this notion is one concept or knowledge structure is understood in terms of another.
A more concrete, familiar conceptual domain, or a source domain, facilitates an understanding of
a more abstract, complex, or poorly delineated domain, or a target domain. This underlying

mapping between the two conceptual domains is linguistically manifested through a wide variety
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of metaphorical expressions. Examples can be drawn from the THEORIES ARE BUILDINGS
metaphor where a SOURCE domain, i.e., BUILDINGS, structures a TARGET domain, i.e., THEORIES
(or ARGUMENTS) (Lakoff & Johnson, 1980, p. 46), as in Is that the foundation of your theory? The
theory needs more support. We need to construct a strong argument for that. We need to

buttress the theory with solid arguments.

SOURCE TARGET
Foundation of a building Basis/ground of a theory
Support Evidence
Strength Plausibility
Construction Creation
Collapse of a building Fall of a theory

Table 1. The relationship between the source domain, i.e., BUIDINGS and the target, i.e., THEORIES

From the expressions abovementioned, there are systematic correspondences between
conceptual elements in each domain. The foundation or physical structure of a building, for
instance, is mapped onto the basis or ground of a theory. This means the links between specific
conceptual elements of the two conceptual domains can help ones to understand the
metaphorical nature of events in a systematic manner, resulting in a partial mapping; that is, only
conceptually salient elements between the two domains are mapped and highlighted, and those
not salient are hidden (Lakoff & Johnson, 1980, p. 7). Regarding directionality, this conceptual
mapping exhibits a unidirectional fashion from the SOURCE to the TARGET and not vice versa,
resulting in an asymmetric metaphorical construal (Dancygier & Sweetser, 2014). That is, theories
or argument events can be construed as certain features of buildings and are not certain features
of building as theories or arguments. Systematicity and directionality of the conceptual metaphor
involve two types of mappings: ontological and epistemic. The former exhibits a one-to-one
relationship between each element of the source domain and each of the target, whereas the
latter yields the mapping between relations among elements in both domains (Croft & Cruse,
2004). Again, the metaphor LOVE IS JOURNEY mentioned earlier in the introduction part tends to

be of good example. The ontological mapping can be seen in a one-to-one mapping between
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each conceptual element in both domains (Lakoff, 1993, p. 207). As regards the epistemic one,
the relations within the source domain, JOURNEY, explain what is inside the target domain, LOVE.
To illustrate, two travelers go somewhere in the same vehicle and toward common destinations.
They face some obstacles and gets stuck. If they do nothing, they cannot reach their destinations.
These aspects are like the way two lovers are in a relationship, and they have common goals.
They experience some difficulties in their relationship. If they do nothing, they cannot reach their

goals (Lakoff, 1993, p. 207).

Conceptual metaphors are fundamentally grounded in physical experience—a perception
on physical realities to which individuals are exposed. What they perceive, conceive, and refer to
normally emerge from their bodily experience (Evans & Green, 2006). This involves senses of
perception, motion, action, and interaction with others. The example is drawn from an experience
on embarking on a journey that provides an ease to understand the love experience, not the
other way round. Travelers in the journey are deemed as participants in the love event, i.e., lovers,
that can spend their life together. Existence of physical obstacles or challenges during the journey,
e.g., an uphill path, a worn-out road, or a broken bridge, also allows ones to understand such
difficulties in having the love relationship as conflicts, infidelity, sexual problems, or lack of
intimacy. Apart from this, love can be characterized in terms of an experience with physical
objects in English conceptual metaphors of love and related concepts, e.g., (AN) OBJECT OF LOVE
IS (A) HIDDEN OBJECT as in after many years of unsuccessful search, he eventually found love,
and (AN) OBJECT OF LOVE IS (A) VALUABLE OBJECT as in you’re my treasure! (Kdvecses, 1986).

In the same manner, conceptual metaphors reflect cultural experiences of language users
in a linguistic community. Ansah (2010, pp. 22-23) exemplifies a cultural difference between
English and Akan in some conceptual elements of JOURNEY which characterize LOVE. In English,
land and water are the transportation modes typically employed to describe the love relationship
as in it’s been a long, bumpy road and the relationship is on the rocks. In Akan, however, the
journey takes place on land only, as evidenced by such linguistic expressions as aware kwan ware
“marriage path is long” and yetoo nkwanta a yeapae “we’ve parted at the crossroads/ we’ve
come to the end of the road”. Regarding geography, the Akan live in a tropical rainforest with a

few rivers and often travel by foot, whereas traveling by land and water is much more common
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in the English-speaking societies. Cultural salience, thus, plays a crucial part in construing LOVE by

means of JOURNEY.
2. Conceptual Metonymy

Metonymy, once treated as a matter of language, is also conceptual in nature. It is a
“stand for” relation, i.e., “X STANDS FOR Y” (Lakoff & Johnson, 1980, p. 36; Radden & Kdvecses,
2007, p. 2). It tends to be another central notion which depicts human cognitive mechanisms
grounded in their experience (Lakoff & Johnson, 1980). Croft (1993) views metonymy as contiguity
relations dealing with representations of encyclopedic knowledge within a domain; Panther and
Thornburg (1999) consider it the contiguity network induced from frames and scenarios.
Conceptual metonymies give rise to a conceptual mapping within the same domain; that is, one
conceptual domain, a source, gives a mental access to another, a target, within Idealized Cognitive
Models (ICMs) (Radden & Kovecses, 1999; Radden & Kdvecses, 2007). Two general configurations
leading to metonymy-producing relationships concern whole-part configurations, e.g., a thing and
its part as in America which means United States of America, and part-part ones, e.g., a causation
as in she’s my joy which stands for she makes me happy and yields EFFECT FOR CAUSE (or
EMOTION FOR CAUSE OF EMOTION). Selecting the metonymic source depends on cognitive and
communicative principles which can be overridden by emotive and social aspects. Metonymy is
related to perceptually and cognitively salient properties that bring about comprehension of the

intended target.

It is worth noting that love is conceptualized by means of metonymy. Metonymically
based expressions in a daily life, e.g.,, He embraced her tenderly which signifies affection from
holding someone tightly with two arms, can constitute a conceptual mapping: INTIMATE SEXUAL
BEHAVIOR STANDS FOR LOVE (Kovecses, 1989). Another example involves PHYSIOLOGICAL
REACTION which stands for EMOTION, e.g. She blushed when she saw him or He got red with
anger, whereby the change in color of one’s face is caused by such emotions as love or anger
(Kovecses, 1989). This aligns with (THE) PHYSIOLOGICAL EFFECTS OF (AN) EMOTION STANDS FOR
(THE) EMOTION. Emotions, i.e., love, are said to be motivated metonymically by various

physiological effects (Ungerer & Schmidt, 2006).
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3. Previous Studies on Conceptual Metaphors of Love in Modern Thai Songs

Many previous studies focus on the conceptual metaphors of love in modern Thai songs.
The first group relies on generalizations from a huge number of songs. Ngamjitwongsakul (2005)
explores conceptual metaphors of love in 3,615 modern Thai songs from different sources
between 1983 and 2000. The findings suggest that 22 source domains or concepts from Thai
expressions facilitate the understanding of LOVE, which is the target, with explanations on the
ontological and epistemic mappings. Love metaphors can also be explained in terms of image
schemas whereby an activation of physical objects and spatial relations, i.e., CONTAINER, PART-
WHOLE, SOURCE-PATH-GOAL, and LINK, helps ones comprehend love in various aspects.
Wattanasuk (2006) studies conceptual metaphors of the love emotion in 500 modern Thai songs
released from 1999 to 2003 and finds 12 source domains. The study points out the characteristics
of the teenage love in relation to such conceptual metaphors. Rammaat (2013) compares
conceptual metaphors of love in Thai folk songs with those in Thai pop songs. For the latter, 400
songs were collected from The Guitar Yearbook from 2008 to 2012, and 14 metaphorical concepts
are applied to love. The findings can be further discussed in terms of ontological and epistemic

mappings, along with underlying socio-cultural realities.

In addition to important metaphorical concepts denoting love, the second group of
research concerns conceptual metaphors of love from specific viewpoints: a songwriter, a singer,
and a certain issue. Dittakit (2012) investigates conceptual metaphors in different kinds of songs
written by Nitipong Hornak including love songs, songs about life, and songs about the king of
Thailand. The metaphors found in the love songs encompass such aspects of love as love itself,
lovers, males, females, heart, and nature. Muangkaew and Nitnara (2021) focuses on the
conceptual metaphors of love in 193 songs performed by Thongchai Mcintyre, resulting in three
perspectives of love, i.e., love is close to human beings, love is a complicated matter and
therefore individuals need to learn from love, and love needs care and sustainable growth.
Sornkaew (2018) studies the conceptual metaphors of love, only focusing on the concept of a
third person. Several perspectives are found, i.e., the third person as a wrongdoer, the third person

as an evil, the third person being unimportant, and the third person being important.
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4. Representation Theory in Mass Communication

Representation is defined as the way meanings or concepts are constructed by language.
It serves as “the link between concepts and language which enables us to refer to either the
‘real” world of objects, people or events, or indeed to imaginary worlds of fictional objects,
people and events” (Hall, 1997, p.17). This notion lies at the heart of how media select,
perpetuate, and immortalize a particular dimension pertaining to some groups. Two systems of
representation are introduced, according to the constructionist approach. The first system
concerns what world entities including objects, people, and events are correlated with concepts
in ones’ mind, namely mental representation. The other deals with language which encompasses
overall process of meaning construction. A shared conceptual mapping must be decoded into a
common language. Concepts and ideas are, consequently, correlated with spoken, written, or
visual discourses (Hall, 1997, p. 18). Meaning and language, therefore, plays a vital role in shaping
culture. This theory sheds light on how portrayals are introduced and advocated by people who
are superior in society, resulting in discrimination, marginalization, and determination of inferior

targeted groups in the role of the other. It is communication and social interaction interrelated.

Pilishvili and Koyanongo (2016) study representation of love according to three ethnic
groups: Brazilians, Russians, and Central Africans, with an emphasis on cross-cultural similarities
and differences in how love is construed. Love is a culture-specific matter as it deals with a
personal feeling and a social representation at a core zone, but at a peripheral, it varies from
culture to culture. Luksik and Guillaume (2018) investigate how personal conceptions of love are
shaped within specific sociocultural domains. Three lines of representations are found. They
include physical proximity and staying in tune, transcendental love, and inner harmony and
meaning. Each gives rise to dominant representations, e.g., sentiment, physical love, love as
reciprocity, love as a norm, commitment, and love as inner harmony. Metaveevinij (2019) explores
representation of Thai girls’ love and relationship in songs performed by different girl groups of
different eras of Thai music industry. Girls are portrayed as those secretly crushing on someone,
having romantic relationship with lovers, experiencing disappointment in love, and having

friendship. The representation of love among girls in the new generation is socio-culturally
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depicted as having more courage in expressing affection, having an active role in the relationship,

and not taking disappointment too seriously.
Research Methodology

The present study aims at analyzing conceptual metaphors of love in the songs produced
by Nadao Music, so 24 songs available on YouTube from August 2019 to September 2021 were
collected. Old songs, e.g., Love Message and ta?l€:si:dam, covered by Nadao artists were not
selected because they were produced more than ten years ago. The former was released in 2004,
and Buachompoo Ford sang this song in her album named Beautiful Moment. The latter was
released around 2008, and the singers were Kanyarat Tiyapornchai (Lula) and Ittipong Kridakorn
Na Ayudhaya (Tar Paradox). The metaphorical expressions were identified based on the Pragglejaz
group’s (2007) “Metaphor Identification Procedure” which offers a method to account for
metaphorical expressions in discourse. Words in a text under investigation have a potential to be
metaphorical. If their basic meaning, i.e., the one carrying a literal, tangible sense or referring to
bodily actions, contrasts with their contextual meaning, such words are metaphorical. From the

s ({l

expression k"wa:mrak man mi: tha:n?5:k ‘love-it-have-way-exit’ “love itself has an exit,” the

P11

contextual meaning of tha:n?3:k ‘exit’” “exit” is a way out for those experiencing difficulties in a
love relationship, thus different from its basic meaning, i.e., a door/way through which one might
leave a place/vehicle. The word is, therefore, metaphorical. The study also implemented
Metaphor Identification Procedure Vritje Universiteit (MIPVU) (Steen, 2010) to account for
metaphorically related words, especially such borderline cases as similes, personifications, or
idiomatic expressions. Implementing these two approaches yield 166 metaphorical expressions
in this study. The major framework of analysis is the conceptual metaphor theory by Lakoff and
Johnson (1980) and K&vecses (2000). The metaphorical expressions were assigned based on their
source domains that can be applied to love and its perspectives. As conceptual structures from
metaphorical mappings can be “more or less richly detailed or specified” (Dancygier & Sweetser,
2014, p. 16), the source domains in this study were labelled with expressions that showed specific
construal. Royal Institute Dictionary of Thai language was used to aid the finding of more detailed

and fleshed-out frames in the source domains. To illustrate, OBJECT was chosen as the source

domain instead of POSSESSION since the expressions pertaining to this domain involve the entire
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scenario of POSSESSION, which is part of OBJECT, e.g., manipulating objects, possessing an object,
taking care of an object, exchanging an object, objects having value in themselves, etc. The

context of conceptual mappings observed in the discourse was also taken into consideration.

Findings and Discussions

Love, which is typically more abstract, subjective, and poorly delineated, is characterized
by 12 source domains, which are often more concrete and familiar, and this can be illustrated in

in Table 2.

Number of
Conceptual metaphors metaphorical Percentage

expressions

LOVE IS JOURNEY 41 24.70
LOVE IS OBJECT 35 21.08
LOVE IS FORCE 23 13.86

LOVE IS COMMUNICATION 18 10.85
LOVE IS FLUID IN CONTAINER 11 6.63

LOVE IS ILLNESS 11 6.63
LOVE IS NATURE 6 3.61
LOVE IS FICTION 5 3.01

LOVE IS CLOCK/CALENDAR 5 3.01

LOVE IS BATTLE 4 241

LOVE IS INSANITY 4 241

LOVE IS LIVING CREATURE 3 1.80
Total 166 100

Table 2. The conceptual metaphors and the number of metaphorical expressions in this study

It is worth pointing out that LOVE IS JOURNEY accounts for the highest percentage
(24.70%), and different conceptual elements in the source domain facilitate an understanding of
the target. Love, which consists of lovers, feelings and events, is metaphorically evoked by certain
elements in embarking on a journey, e.g., starting a romantic event as starting a journey itself as

PN 1S

in r¥:m ‘start’ “start”, romantic relationship or how two lovers stay together as being in a vehicle

from take my hand 1é:wkd: khtin ja:n ‘take-my-hand-then-get on-spaceship’ “take my hand and
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get on our spaceship”; romantic relationship as a route as in hontha:y ‘way’ “the way (of love)”,
and difficulties experienced as an obstacle encountered as in sigkiitkhwa:p ‘obstacle’
“obstacle/hardship (two lovers encounter)”. Moreover, goals of love relationship are mapped
onto a destination as in (1), and progress made is mapped onto distance covered as in (2).
(1) t&: kbwa:mrak dii:muan lianla:n pla:jtha:n maj pen dan caj’
‘but-love-seem-blurred-destination-NEG’-be-like-heart’
“But love seems complicated, and it might not be like how we re wishing for”  (ki:tkan’)

(2) ju: klaj khé: ni: té: mdran th¥: nan ha:g klaj sé:n klaj
‘live-near-just-DEM-but-like-you-DEM-far-far-hundred thousand-far’
“You're just right here, but it’s like you re far away from me.” (rak tit sajrém)

In (2), the physical distance can link to emotional intimacy gradually developed by two
lovers; that is, they can normally be seen together, want to spend as much time together as they
can, and desire to be in each other’s company. The space between the two tends to be closer
if their commitment and trust grow; one may willingly share the most intimate parts as well as
time and effort in their life to another. The metaphorical expressions evoking the LOVE IS JOURNEY
metaphor align with the findings from the previous studies (Lakoff & Johnson, 1980;
Ngamjitwongsakul, 2005 as in ROAD and TRANSPORTATION; Rammaat, 2013; Wattanasuk, 2006).

The LOVE IS OBJECT metaphor exhibits the second highest percentage (21.08%). Object
manipulation is applied to love manipulation. An action of hiding or searching for objects, for
example, is mapped onto that of hiding or searching for love or an object of love, thus yielding
such metaphorical expressions as in (3) and (4):

(3) jak s3:n th¥: ?aw w4j te: man tdn tham be:p ngj

‘want-hide-you-PAR-PAR-but-it-must-do-pattern-QPAR’
“I want to hide you, but what should I do?” (?aj maj ?6:)

(4) ruax: th¥: khon ni: ca? pén khon thi: ta:mha:
‘or-you-human-DEM-will-be-human-RLTV-look for’
“Or will you be the one who I'm looking for?” (tok Iim rak)

® The given examples with number in parentheses consist of three layers: phonetic forms, glosses, and explanations.
* The abbreviated forms in glosses suggest grammatical information, i.e., ASP for aspects, DEM for demonstratives, NEG for negative markers, PAR for particles,
RECIP for reciprocals, RLTV for relativizers, and QPAR for question particles.

® The names of songs written in Thai are presented in phonetic forms.
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When in love, individuals tend to treasure or take care of their lover in the same way as
they treasure or take care of valuable objects they own as in th¥: nan m1: kha: ma:kmaj kwa: siy
ndj ‘you-DEM-have-value-much-more-anything’ “you’re much more valuable than anything”
and kep th¥: ?aw wdj ‘keep-you-PAR-PAR’ “keep you”. Breaking up with their loved ones is also
similar to losing their belongings as in maj jak sid th¥: paj ‘NEG-want-lose-you-¢o’ “I don’t want

to lose you (my love)”. The properties of objects also license expressions as in rak thé: ‘love-

l} “ (} “

real’ “true love”, phi?sé:t ‘special’ “a special one/love event (like a limited edition)”, rak thi:
maj thamma?da: ‘love-RLTV-NEG-ordinary’ “the love which is not ordinary (not a normal thing),”
and c¥: kan k3: phan ‘meet-each other-then-turn bad’ “It always turns bad when we meet each
other (like an object which is out of order)”. The expressions evoking LOVE IS OBJECT metaphor
go hand in hand with those constituting AN OBJECT OF LOVE IS A HIDDEN OBJECT (K&vecses,
1989), LOVE IS INANIMATE, or LOVE IS PROPERTY found in Thai songs (Dittakit & Burapacheep,

2012; Rammaat, 2013; Wattanasuk, 2006).

The LOVE IS FORCE metaphor is after the first two concepts (13.86%), depicting how such
influences as strength or energy that drives physical actions or movements can structure the
concept of love. Love relationship and lovers are viewed as force exertion which takes several
forms including a mechanical force as in furn chan furn t3: paj majdaj l&:w ‘resist-I-resist-then-
cannot-ASP’ “I can no longer resist this feeling”, baby you’re the one thi: jag khawcaj dan chan
wdj ‘baby-you-be-the-one-RLTV-ASP-understand-pull-me’ “baby you’re the one who
understands and supports me”, and pld;j th¥: paj ‘let-you-go’ “to let you ¢o”; a

)

magnetic/gravitational force as in dugdu:t ‘magnetize/gravitate’ “to attract”; a magical force as

s ({3 s (((

in sa?kot ‘cast a spell’hypnotize’ “to control one’s mind” and pa:ti?ha:n ‘miracle’ “love

miracle”; and other actions related to using physical forces. Additionally, difficulties of love are
like being led by something uncontrollable. This metaphor licenses the expressions (5) and (6).
(5) te: pak chaj phiag khrandi:aw tit naj caj chiiaka:n

‘but-penetrate-heart-once-stuck-in-heart-forever’
“But love at first sight may stay in our hearts forever” (ki:tkan)

(6) tha: nuiaj k5: phak m4j toy paj be:k man waj
if-tired-then-rest-NEG-must-go-carry-it-ASP’
“Take a break if you re tired; you don’t have to carry it.” (It’s Okay Not to Be Alright)
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This conceptual metaphor yields certain expressions related to the findings from Kévecses,
(1989) whereby FORCE encompasses mechanical, magnetic/gravitational, and magical types. This
is partially related to the LOVE IS ACTION metaphor (Wattanasuk, 2006). When individuals do
something, they use their own force, e.g., hitting or penetrating something. This is similar to

attracting or even hurting lovers.

The LOVE IS COMMUNICATION metaphor also plays a significant role in the
conceptualization of love. Expressing love is said to be attributable to communication in daily
activities, i.e., to provide ones with information by verbal and non-verbal signals. Success in
romantic relationship corresponds to clear, effective communication. In this regard, love or lovers
can be treated as senders or receivers in a communicative event, e.g., expressing love emotion
as being ordered by heart. Subject matters or messages can be projected onto meaningful love
messages as in k'am Pa?tiba:j ‘explanation’ “explanations for love”, and communicative
channels can provide a ground for communicating love messages, as illustrated in (7) and (8)

(7) o1t kod bi lav t"i: bd:k héj khon ja:g chan t"am ta:m htiacaj

‘oh-it-could-be-love-RLTV-fell-ASP-person-like-me-do-follow-heart’
“Oh, it could be love that tells someone like me to follow the heart.” (tok Itim rak)

(8) maj ra: hiiacaj jan ple: maj 23:k
‘NEG-know-heart-yet-translate-NE G-out’
“I don’t know. My heart still cannot translate this.” (pl&: maj ?5:k)

Although similar to ACTION or HUMAN, this COMMUNICATION concept which explains love
in terms of communication components in daily activities sounds more systematic and clearly
evoke the whole array of communicating love as individuals normally come across such
expressions as bdk rak ‘tell-love’ “love confession,” pha:sa: rak ‘language-love’ “love

language,” and su: rak ‘medium-love’ “love medium” in their everyday communication.

Cognitive models of abstract phenomena as well as linguistic meanings are mostly
grounded in corporeal experiences—an activation of five senses of perception and other related
signs (Ruthrof, 1997). This experiential ground consequently plays a major role in manifesting a
variety of elements of love through sensory experiences, according to two different conceptual
metaphors: LOVE IS FLUID IN CONTAINER and LOVE IS ILLNESS. In this regard, visual and

tactile/physical experiences portrayed in the source domains can serve as an experiential basis

94



NyasUYweraniUInssad UN 44 adui 1/2565 wiauunsiau-lneuiiguiey

Manutsat Paritat: Journal of Humanities, Volume 44, Issue 1, January-June 2022

for making sense of love. The visual experience, first, is parallel to the containment schema where
certain levels of substance can be filled in a container. This is closely related to territoriality in
spatial relations. As individuals talk about intensity of state or quality, they automatically impose
artificial boundaries on it. This concept paves a way for comprehending how individuals maintain
their love relationship or cast doubt on it. It is noticeable that the expressions with caj ‘heart’
metaphorically entailing THE BODY IS A CONTAINER FOR EMOTION also plays a crucial part in this
schema; that is, the heart, which circulates blood around our body, metaphorically serves as “a
seat of the emotions” (Kovecses, 1989, p. 83). This is related to the HEART AS A PERSON
metonymy (Ngamjitwongsakul, 2005). In the present study, the metaphor LOVE IS FLUID IN
CONTAINER is linguistically realized through the expressions below:
(9) thi: thy: tham paj th¥: majkh¥:j rak kan jan chan rak th¥: than huacaj

‘that-you-do-already-you-never-love-RECIP-like-1-love-you-whole-heart’
“From what you did, you never love me like I love you with all my heart (15:k kan than nan)

(10) p"¥p rG: wanni: wan t'i: mi: th¥: naj hiia:caj
‘just-know-today-day-RLTV-have-you-in-heart’
“I've just realized there’s only you in my heart.” (rt: ni: pén f&n kan tan nan 1&:w)
The ILLNESS concept can be subsumed under tactile/physical experiences, based on a
perception from skin and visceral organs, e.g., active touching like hardness or softness, pressures,
pain, and temperatures. If something causes pain or illness to a person, it figuratively contributes
to bad, undesirable outcomes. Frustrating love experiences, e.g., betrayal, dishonesty, long-
distance relationship, and too much expectation which leads to disappointment, can cause an
undesirable emotional state, resulting in the LOVE IS ILLNESS metaphor through such expressions

PN 1S

as ceép ‘hurt” “hurt” and tha:rd?ma:n ‘torture/suffer’ “suffering (from love/missing someone)”.

(11) maj khawcaj thi: t3:ra?ma:n jag ni: mwiaraj ca? daj c¥: kan ?i:ktht:
‘NEG-understand-that-suffer-like-DEM-when-will-can-meet-RECIP-again’
“I don’t understand why it hurts. When will we meet again?” (mtwawa:n k3: na:n paj)

Although the rest of conceptual metaphors exhibit a few occurrences, they permit
language users to understand love in terms of more concrete, familiar entities in their daily life.
The NATURE concept is employed to refer to lovers who are figuratively described as phra? ?a:thit
‘sun’ “the sun”, faj ‘fire” “fire”, and dd:kd&:s1: ‘flower-daisy’ “a daisy”, and love difficulties from

PN (3

such inanimate entities as phé:nfa: ‘sky’ “sky” and phii:pha: ‘mountain’ “mountain”. The LOVE
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IS NATURE metaphor is, to some extent, related to Ngamjitwongsakul’s (2005) metaphorical
expressions denoting NATURAL ELEMENT (SUN), PLANT, NATURAL OCCURRENCE and TERRAIN
FEATURE (SEA), and Wattanasuk’s (2006) metaphorical expressions referring to INANIMATE and
NATURE. The example below portrays the mutualistic relationship between the sun and the daisy,
which is mapped onto the way two lovers depend on each other. The daisy also signifies simple
love (not the deep of passionate love), purity, and innocence.

(12) muian th¥: pén phra? ?a:thit stan tia:chin pén dy:kde:si:

‘like-you-be-sun-and-I-be-daisy’
“You are like sunshine, and I am a daisy.” (kd:t naj caj)

P12

Love is conceptualized by means of FICTION as in ni?ja:jrak ‘fiction-love’ “love fiction”
t3:ncop ‘ending” “ending”, and rwragraw ‘story’ “story” since romantic relationship consists of
lovers as imaginary characters, events as plots/stories, and love itself as a novel in (13). The
concept of CLOCK/CALENDAR is depicted from such expressions as na:li?ka: khwa:mrak ‘clock-

P12

love’ “clock of love,” r3:we:la: ‘wait-time’ “waiting” and td:we:la: ‘continue-time’ “continuing”
as in (14). As such, love status is treated as clock movement, a lover treated as tomorrow awaiting,
and love difficulties treated as being pressured by time. Romantic love is also characterized in
terms of BATTLE as in st ‘fight” “fight”, phit:phé: ‘loser’ “loser”, and ja:mphé: ‘give up’ “give
up”; that is, the concept involves a struggle for maintaining relationship, especially when there is
a third person. The third person in the love event here aligns with A THIRD PERSON IS AN ATHLETE
as in phé: ‘lose’ “lose” (Sornkaew, 2017, p. 35), but in this study such event involves fighting as
a strugsle to maintain love relationship, so this tends to evoke the BATTLE concept instead.
People in a battle will have to trust their partner, and love must grow with trust as in (15).
(12) naj t3:ncop suttha:j nija:j rak mak haj khon ha:nklaj daj jo:nklap
‘in-ending-finally-novel-love-often-cause-person-far-can-return’
“At the end of a romantic novel, one who is far away often comes back.” (ki:tkan)

(14) na:lizka khwa:mrak k"3:n raw ca? tron kan maj
clock-love-POSS-we-will-match-RECIP-QPAR
“Will our love match?” (na:tht: ni:)

(15) chan na? rak thy: ma:kma:j maj phé: khraj

‘I-PAR-love-you-much-NEG-lose-anyone’
“I love you so much, not less than anyone does.” (?aj maj ?0:)
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The INSANITY concept yields expressions referring to lack of control, hence denoting
intensity of the love emotion. The insane people can be mapped onto those in love, i.e., one
can be insane or unable to control such feeling, and the insane are not responsible for his or her
actions (Kovecses, 1986). A normal undergoing an intense psychological force tumns out to be
insane—like an individual once being rational, then becoming irrational when experiencing an
emotion (Kdvecses, 2000). It can be exemplified from phy: ‘delirious’ “delirious, unconscious”,
13:;j1ut ‘unconscious’ “unconscious”, and winwa:j ‘busy’ “busy”, for example:

(16) khé: kham thamma?da tham chin ph¥: 13:j 16t p3j

‘just-word-simple-make-I-delirious, unconscious-unconscious-go’
“only simple words and I am totally unconscious” (ko:t phi?se:t)

The LOVE IS LIVING CREATURE metaphor licenses expressions treating love status as certain
features of animals as in 16:ma: ‘dolphin” “dolphin” and mi:chi:wit ‘alive, lively’ “alive, lively”.
This aligns with Wattanasuk (2006) proposing LOVE IS ANIMATE. It can be illustrated in (17).

(17) k5:khon murandan 16:ma thi: man maj chaj pla: ju:di: tumca? khla:j te: k: maj chaj ju:dr:
t3:haj klaj th¥: thawraj chan k3: maj chaj fe:n ju.dn
‘maybe-resemble-dolphin-RLTV-it-NEG-be-fish-at all-although-resemble-but-maybe-NEG-
be-at all-if-near-you-how much-I-maybe-NEG-be-lover-at all
“I guess it’s like a dolphin that is not a fish, no matter how close I am to you, I'm not your
girlfriend.” (15:ma maj chaj pla:)

From 166 metaphorical expressions, these conceptual metaphors pave a way to
understand four different perspectives: love relationship, lovers or objects of love, emotional
states, and love difficulties, as illustrated in Table 3. Love relationship accounts for the highest
percentage. It tends to be the central notion of love and is best viewed as being conceptualized
by a variety of cognitive models. It is mostly understood in terms of JOURNEY. Lovers or objects

of love exhibit the second highest percentage and are often characterized by OBJECT. As regards
emotional states and difficulties, they are mostly evoked by ILLNESS and JOURNEY, respectively.

Perspectives Metaphorical concepts related Frequency Percentage
Love JOURNEY, OBJECT, COMMUNICATION, FORCE, FICTION,
relationship  NATURE, CLOCK/ CALENDAR, FLUID IN CONTAINER, LIVING 68 40.96
CREATURE
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Lovers or OBJECT, JOURNEY, COMMUNICATION, FLUID IN CONTAINER,

objects of  BATTLE, FORCE, NATURE, CLOCK/CALENDAR, ILLNESS 58 34.94
love
Emotional  ILLNESS, FORCE, INSANITY, OBJECT, FLUID IN CONTAINER,
states COMMUNICATION % 1807
Difficulties  JOURNEY, NATURE, CLOCK/CALENDAR, FORCE 10 6.03
Total 166 100

Table 3. The perspectives of romantic love and their related metaphorical concepts in this study

With the scope of data gathered from the songs produced by Nadao Music, the findings
reveal representation of love among teenagers in the digital age®. This is because many songs
were produced along with drama series or music videos portraying the life of teenagers in a wide
variety of contexts. There has also been an attempt to promote the T-Pop culture with the help
of the Internet, and the intended audiences are teenagers in Thailand and other countries in Asia.
According to this study, romantic love in this digital age encompasses several unique
characteristics corresponding to the perspectives aforementioned. Love relationship tends to be
a complicated matter, especially in terms of space. Proximity and distance determine how close
relationship is between two lovers, as in understanding love in terms of embarking on a journey.
Interestingly, a lover can be a “safe zone” which literally means a place where a person feels
secure and has control over any circumstances. In a metaphorical sense, paying respect to
physical and sexual boundaries allow the two to feel of safety and to be open in the relationship.
To maintain love relationship also requires a lot of time, effort, understanding and acceptance.
Love is, therefore, filled with misery or ecstasy. This aligns with conceptualizations of love
relationship by means of such concepts as a journey, a force, a clock/calendar, an illness, or

communication.

As regards defined relationship, sometimes, the status between friendship, lovership, and
partnership tends to be more unclear, compared to what happened in the past. This supports
Metaveevinij (2019, p. 118) in terms of romantic male-female relationship. Friend zone

relationship causes an individual to accept unwillingly that the one whom he or she loves cannot

¢ It is the period things are done by a computer and a great deal of information is accessible due to computer technology.
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be his or her romantic partner, but friend. It is exemplified from employing the scientific view of
16:ma ‘dolphin’ to explain such relationship as previously mentioned. Nowadays many new terms
have supported this fuzziness, i.e., friend with benefit or FWB, phdian sampan ‘(literally) friend-
relationship” or being friends but this may include a sexual affair from the Thai Tinder ad, and the

slang kik denoting a secret affair.

Technological advancement and modern lifestyles play a crucial part in developing
relationship, resulting in challenges for two lovers to pursue love and maintain relationship. This
conforms to the correlation between the use of technology for romantic love activities and
romantic relationship (Bagley & Kimberly, 2017). Some linguistic expressions in this study show
that to communicate love and to maintain relationship rely upon a smart phone, the Internet,
Facebook, Line, and any other modern lifestyles. Senses of ownership, competition, and jealousy
also tend to be clearer. This implies that being single or living alone is not a satisfying option for
the young, as seen in the song rék tit sajré:n. This can be illustrated from the use of words such
as khriian ‘phone’ “mobile phone”, nét ‘the Internet” “the Internet”, fé:s ‘Facebook’
“Facebook”, and 1a:j “Line” “Line”. Expressing love is treated as using communication devices.
This is also based on metonymic thinking in that communication devices stand for communication
itself. Another song portrays that it takes time to love someone even the two are busy living in

the modern world as in the song khiij paj ko:n.

Love is related to certain socio-cultural issues. A case in point is the belief in supernatural
entities, e.g., fate, destiny, and miracle. Interestingly enough, despite the turn of digital age, the
new generations have still believed in superstitions. Such belief has been deeply rooted in the
society for a long time (Putthivanit, 2020). The supernatural entities involve one’s magical force
to cast a spell to control another’s mind and two lovers waiting for a miracle. Besides, marriage
is not the ultimate goal of the relationship. There are no metaphorical expressions in this study
addressing this aspect. Consequently, in this study, passion and intimacy are underscored, while
commitment is not. The relationship among the young tends to be transitory and superficial rather

than long-lasting and felt profoundly.

The sense of ownership involves one’s desire to possess his or her lover because of a

crush on someone or deep passion. As such, lovers are metaphorically treated as an object that
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individuals strive for and need to take care of. They can also be in one’s heart based on the
containment schema. In some cases, fighting for love or being afraid that a lover will find anyone

nicer or better can be seen from the way love is treated as a battle.

In terms of gender, romantic relationship differs from norms in the society which once pay
much attention to heteronormativity. This can be supported by many love songs and their music
videos portraying male-male couples being in a romantic relationship. This is negotiation of power
for supporting homosexuality, and this highlights the (mass) culture as a way of struggle (Hall,
1997). Besides, the producers attempt to promote potential young male artists not yet fully
developed, and this can be seen from the way to put much effort in establishing and maintaining
romantic relationship portrayed in the songs and music videos, as seen in ki:tkan and pl€: m4j
25k, from the Y-series named Last Twilight in Phuket. To solidify this point, visual metaphors,
multimodality, or how metaphors work together with visual elements in music videos should be

studied further.

It is noticeable that all conceptual patterns in this study are said to be fully
conventionalized. Many expressions are highly institutionalized as part of the Thai language since
they have been used again and again. This is also evidenced by commonplace ones in the

(} “@

previous studies, e.q., sap ra:ny ‘change-rail’ “shunt a train onto another track”, je:k tha:m
‘separate-way’ “go separate ways” 16:q tha:y ‘lost-way’ “get lost”, and d¥:n na: ‘walk-forward’
“‘move forward,” which conceptualize LOVE in terms of JOURNEY or related domains

(Nagamjitwongsakul, 2005; Rammaat, 2013; Wattanasuk, 2006).

The same conceptual pattern is, however, employed in a less predictable context. The
writers construct some novel, creative metaphorical expressions to convey unique ideas in a
specific context, so the audiences need to “deconstruct” or “unpack” them to understand their
meanings (Knowles & Moon, 2006, p. 5). This arises from the expressions p¥:t sajré:n paj ha: t"¥:

PN 1

‘turn on-siren-g¢o-find-you’ “turn on a siren to meet you (urgently)” and khudin ja:n ‘et on-
spaceship’ “get on our spaceship” which are so fresh and lively that many immediately realize
they are, of course, metaphors. The former is related to the drama series entitled My Ambulance
mainly depicting the romantic relationship among protagonists working in a hospital. The latter,

jam ‘spaceship,’ is said to epitomize a post-modern world context where astronomy has been
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under investigation. Its meaning is also extended to getting high in love, hence metaphorically

entailing LOVE IS RAPTURE/HIGH (Kévecses, 2000).

Another case in point relies on the expression lo:ma ‘dolphin’ subsumed under LIVING
CREATURE. This usage is generally recognized as a simile, but at a conceptual level, the image of
dolphin reflects the status of love relationship. The fact that the dolphin is scientifically not a fish
proposes an analogy with a vague or unclear love status. Despite physical proximity and intimacy,
the two are not lovers. In other words, they look like lovers, but they are apparently not. Such

metaphor sounds appropriate, but it is not a typical construal of what a dolphin is.

Apart from the findings in this study, more creative expressions are found from other songs
not produced by Nadao Music. Although not included in the scope of this study, such expressions
also yield representation of teenage love in the digital age. This can be exemplified from the very
recent yet sounding like a shortcoming concept namely mi:té:li: or “anything related to
superstitions and auspiciousness” which originates from the belief of success in business,
education, and even love. It is portrayed in the song mii:té:lii: produced by Lit Entertainment

containing such words as cupid, phromli?khit ‘destiny” “destiny,” thd:gkha:tha: ‘cast-spell” “cast

» »

a spell,” si:mdngkhdn ‘color-auspicious’ “auspicious color” and b¥:monkhon or “auspicious
phone number”, and even BNK48’s khukki: si:antha:j ‘cookie-fortune tell’ “fortune cookie”. Love
is regarded as a magical, superstitious force. Besides, love progress can be understood in terms
of exam scores as in rdk chan daj rii?pla:w haj chdn ki: kha?ng:n ‘love-me-can-QPAR-give-me-

PAN 13

what-score’ “Can you love me? What’s my score?” from the song Love Score by GMMTV Records.
The other interesting one arises from how a lover is described as a microwave as in maj ra: wa:
th¥: pen khraj khon rdr: majkhro:wé: ' NEG-know-that-you-be-who-human-or-microwave” “I don’t
know who you are, a human or a microwave” from the song Microwave by Home Run Music. As
the present study only observes the data from Nadao Music, there should be the study of

conceptual metaphors of love in T-pop songs produced by other Thai media companies as well.

It is also noticeable that some English words or expressions co-occurs with those in Thai
to depict the metaphorical nature of love, e.g., energy (i.e., FORCE), safe zone and way back (i.e.,
JOURNEY), crazy (i.e., INSANITY), and / will be yours (i.e., OBJECT). They are creatively employed
to convey rhetorical and aesthetic effects (Likhitphongsathorn & Sappapan, 2013). With this code-
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mixing style and despite small proportion, it reflects nativization of English in T-Pop songs.
Influenced by J-pop and K-pop, English-Thai code mixing has become a common device to reflect

internationalization of Thai music industry and the worldwide mainstream of music styles.

In the lens of conceptual metaphor, there is a cross-domain mapping between romantic
love and several concepts characterizing it, resulting in a wide variety of metaphorical expressions
used in daily communication. Such expressions account for different perspectives of romantic
love: relationship, lovers or objects of love, emotional states, and difficulties. The other
perspective that needs to be taken into consideration, however, is physio-psychological aspects
of romantic love. As a result, conceptual metonymy comes into play. It deals with the within-
domain mapping where one conceptual domain, i.e., a vehicle, stands for another, i.e., a target.
As such, the CAUSE-EFFECT relationship is found when INTIMATE SEXUAL BEHAVIORS, e.q., ko:t
chan waj na:p ka:;j ‘hug-me-put-attach-body’ “hug me”, cap mu: ‘touch-hand’ “touch my
hand”, and ctu:p muu: ‘hold-hand’ can be the effect of involving with LOVE emotion. The related
metonymic mappings include LOVING VISUAL BEHAVIOR stands for LOVE as in sop ta: ‘meet-eye’
and son sd:jta: ‘send-eyesight’ “make eye contact”; JOYFUL BEHAVIOR stands for LOVE as in 13]
jim ‘trail-smile’ “a smile”; and INTERFERENCE WITH ACCURATE PERCEPTION/INABILITY TO THINK
stands for LOVE as in nag m3:n my: ‘sit-look-absent-minded’. The latter is said to drive those in
love to a state of unconsciousness. This observation aligns with metonymies of love in Kévecses
(2000). From the observation, this study also comes up with such metonymic concepts as MISSING

PN 1S

which stands for love emotion as in kit thuiy ‘thing-to” “to miss someone”, and CARING stands
for love emotion as in hu:an ‘care’ “to care for someone”. The MISSING and CARING concepts

are regarded as part of the LOVE emotion.

Another aspect involves the metaphorical and metonymical nature of expressions with
caj or hu:acaj ‘heart’ “a heart” in Thai. When this term stands for a person who is in love, it
exhibits the PART-WHOLE configuration, i.e., HEART stands for PERSON (Ngamjitwongsakul, 2005).
The heart is closely related to the physiological reaction when ones are in love, i.e., INCREASE IN
HEART RATE which stands for the love emotion (Kévecses, 2000, p. 124). It can be illustrated from
sa?kot haj caj cchan j5:m ta?ld:tpaj ‘cast a spell-so-heart-POSS-surrender-forever’ “You got me

falling in forever.” When it signifies a mental state, however, it carries the metaphorical sense as
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in p¥:t caj ‘open-heart’ “open your heart”. To understand the heart as a container for emotion
here still requires the previous metonymic reading. This can lead to the other important aspect
concerning semantic motivation of metaphors in this study. Barcelona (2000) points out that
conceptual metaphors could be traced back to see conceptual metonymies underlying them.
Similarly, Kovecses (2008) suggests that metonymies can motivate the metaphors. Physiological
aspects of a human body, here, take part in explaining human emotions. The metonymic concept
INABILITY KNOW/THINK is said to underline the metaphorical concept INSANITY; that is, not having
an ability to think in a logical way gives rise to the emotional state of a lover (Rejeg, 2016), resulting
in a transfer from perception to cognition. Another case relies on understanding love relationship
as CLOCK/CALENDAR which once arises from the metonymic concept PHYSICAL CLOSENESS in
that the two lovers physically spend time together, and this, later, gives rise to the use of a clock
to representing love relationship as in na:li?ka khwa:mrak ‘clock-love’ “the clock of love”. This
semantic motivation could deserve to be another area to step into in the realm of cognitive
semantics, especially in terms of conceptual metonymies of love in Thai songs and interfaces

between conceptual metaphor and metonymy in conceptualizing romantic love in Thai.
Conclusion

The study focuses on conceptual metaphors in modern Thai songs produced by Nadao
Music, along with representation of love in the digital age. Despite the limited scope for the data
collected from only 24 T-pop songs broadcast on YouTube from August 2019 to September 2021,
this study finds 12 conceptual metaphors applied to love, and perspectives of this notion involves
love relationship, lovers or objects of love, emotional states, and difficulties. The conceptual
metaphors in this study facilitate an understanding of love relationship most. The representation
of romantic love in the digital age involves complexity of love, unclear relationship, roles of
technology in maintaining relationship, socio-cultural practices, ownership, and relationship which
differs from the norm of the society. Regarding conventionality, almost all metaphorical
expressions, on the one hand, are regarded as conventionalized ones and can be found in several
previous studies. Some expressions, on the other hand, are novel and creative as they depict
unique characteristics of romantic love in the digital age. Metaphor can be, at least, a means to

reflect social reality, thus portraying how media, meaning, and language function in the society.

103



NIAsHysemansUInsIay U 44 aduil 1/2565 euunsiau-tieuiiguigy

Manutsat Paritat: Journal of Humanities, Volume 44, Issue 1, January-June 2022

The study also raises the issue regarding conceptual metonymy which provides an access to
understanding romantic love in terms of physio-psychological aspects and its interfaces with
understanding metaphor. This can be, therefore, studied further in the realm of cognitive

semantics.
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Abstract

The purposes of this study were to (1) develop and validate the innovative work behavior
scale for Thai university lecturers and (2) examine the factor structure of the innovative work
behavior scale for the Thai university lecturers. The scale was constructed based on the theory
of Scott & Bruce (1994), Kanter (1998), Kleysen & Street (2001), Janssen (2000), De Jong (2007),
and De Jong & Den Hartog (2010). Psychometric tests were conducted to assure the reliability
and validity properties which included content validity, construct validity, criterion-related
validity, item-total correlation, and reliability. Exploratory factor analysis was employed to extract
the factors. The data was collected from 300 Thai university lecturers in Thailand using the online
questionnaire method. The findings revealed that the 19 items of the innovative work behavior
scale for the Thai university lecturers consisted of 3 factors: ‘intellectual humility, ‘practical
application’, and ‘change agent’. These 3 factors accounted for 56.01% of the total variance and
there was a significant relationship with mindset score. The measure reflects the satisfactory
psychometric quality. The scale had an overall reliability coefficient of .925. This innovative work
behavior scale for Thai university lecturers is suggested for further study.
Keywords: Scale development, Innovative work behavior, Psychometric properties,

Exploratory factor Analysis, Thai university lecturers

unmin

Hagsulansdudruduluanumsaifidudou araliwiueu rauedeuazenniiaresuy ns
WasnwasiiAatuldegemadutuil iliesdnisfesufummunmaasuwashenisadsassduae
Wanndd e Werfindneamlunsudadusuazihlugnmsinuiuaznnseg sonveseddnis (Sartor et
al,, 2018) 1ai Usiiudfguesmsnanniiddulud aa. 2030 Tudhmned 8 seatmnensianni

g98u (Sustainable Development Goals: SDGs) 99 8.2 diUmangfon1siaulanILATEgAIUAIY

109



NIAsHysemansUInsIay U 44 aduil 1/2565 euunsiau-tieuiiguigy

Manutsat Paritat: Journal of Humanities, Volume 44, Issue 1, January-June 2022

1Y [

vianmate nMsenserunamaluladuazuinnssuuas 4o 8.3 laldanuddysuulevglunisimuni
atfuayunandn n1sadisassdauiiminzay nadufuszneuns anuAnaisassdnazuinnssy
(United Nations, 2021) 8n¥sunuwaunasusionasdsauusgifatudl 129 w.e. 2560 - 2564
(@UnNUANENITUNITHRUINITATYTR LA EIALLIYIA, 2560) lana1ainussmalvedaaUsuda lag
wfpnsnimuingimant walulad midouasiaun uaruinnsaliidutadovdnlunsiundou
mswannlunneu st mnensandananaseuliifiuiinuddyueauinnssudsldnatemn

<

Jungyuwadidglunisiiam Hiluseiueafing Ussmamniuazana

ninensuysdtuAetadeddnylunstauniiagtsenisnnuansalunandyiunis
WasuulasmagyiliAensiauiomaassgisasdinuiintu Tneedosdondnlunsiaumingins
uywdinenuutufio nisfinw filileanmuindeuuAsunladly uumenisfnwdsesimuaaly
#ae Tagluganisdne 4.0 dudesadunisiamuinuzesaduesdmukuutnnssunisaou
(innovative pedagogies) 7l @onnd o UANADINTVDLATYFAAUALdIANT U BulU Hr0g 1917w
aoumsninsszuinvestsnfndelidalalau 2019 (COVID-19) fagiountnudsuulasogrmdniuay
dswansznuiuszuuns@neialan (World Economic Forum, 2021) Ssannmsiasundasianann 39
vilvaeudosimuinisaousieisnisiva naenaunisaiiauinnsslunsaeunaznidefiaenndos
fun1sdsundasiitindu (emynm 1avgna, 2564) uuueuimsiUAsuulaindndssansznuse
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(idea generation (idea generation) (generativity) (idea generation)
phase)
MyIATIEdeys
- - (formative -
investigation)
NMSATUAYUANNAR nsvaiuayy madufihenuda nstwiAnlugaw
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1119714334 (Kanter, 1998; Janssen, 2000)
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Alaelignoulsziiuidemanudazdonssfuamuiuatesiagmeuintosdiodn 5 sefu dou
seutiosdian (1) audaniign (5) Usznausetedamdiuiu 19 4o ngudaogeiildnzuuugeass
ngFnssuasauimnsslunsinunnningusodedildnzuumus

nswmuLA3esiiaddy Usznoudie nsnsvaeuanunsadadon taelididermgydiu
IndneuazgusznounsluesAnis S1uau 5 vy Prefiansanfnuaeandeamnzaudoiany o
thnduadaiarunsadailon (ndex of item Objective Congruence: 10C) AugAsuas Rovinell
way Hambleton (1997) udawin1sufuussmuduuginngidorngluvssdusig q 9nduiily
neaaslifunguinegsiifidnuaylndidsstungudmnaifionsadevanantanisnisialudosdu
Toun Armudssiulunisialaefiarsananadulsyansueanivasasouuin (internal consistency
reliability) wazauasslndslaseadns (construct validity) Inefiansananarduussansanduiusves

= 3

VNS AUTEMINIALLULS 18T BAIDIUNUALKUUTIY (corrected item — total correlation) @ 48115 U

o A &
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nautne $1uau 35 Au WU AduUsEAvBLearvesATEuIA fAmudeliuiiaty Wity 938
FefieinegluszAudiqs (Corting, 1993) Arauduius seninanzuuuTedenuiuaz U
(corrected item - item total correlation) ogj5ewing 548 fia 764 axviounaAmTIeteRAT el
A238A137091 0.3 FulU (Pedhazur & Schmelkin, 1991) 9 ntuangs3dsldviinsnuniuaiadad
Aieild uaruSudgsdemnuneufiazthunasianginssuaiisuinnssulunsihauatunnaeddly

Tdlunsiiudeyadiunquiegsasaiiinwnlugtuluszesely

ns3duszesil 2

MsmsraeUAunYeasin Taaiiudeyannenansduminerdelusumealne Feasinsle
dWhsunuifouasnounuudeun Uk udednneaulatunanlodusing q 1wy Facebook 1ugu

ngufaEne 819 13samAnedslne S1uau 300 AU @eandesty Comrey uay Lee (1992) 7
spyIndiuan 200 - 300 Fedreglussivtunansied Faunnzaslumsirszsiesdusznouifadisg
Tnedinainisdadn Toun 1uenasdiaeulunminedelulssmalnedifongaulidosndn 1 9
anansaeuasilin wineld wardugaudisiunive

13 esiiedde [unuvasunudsUszneudie 3 aou laud 1) wuvasunudoyanaluiidy
anwuzliildennau waziud Lawn e 918 8189 AUNLIIAYINIGg sEaun1sfnyadan Usenn
uAnende ainiidey wazfinmwowminends 2) mesiatanginssuadrautanssalunisio

£

$1unu 19 de MiwunTuluszeznounth uay 3) uuuinyamnuAn (Mindset) Wannlng e323504 AaUfa
uay $¥21a8 AaUAa (2558, 2559) S1uru 8 To LuAsUsEANMA 6 Sey daustlalifiudheeagnada (1)
uiaiudieeg138a (6) Ussiunszuruiminisaudnesndu 2 d1u ldwn drudule (growth
mindset) WagaudnRnElauwiu (fixed mindset)

n1simsieideya Inseideyanielusunsudnsiagunisada spss neldadimganssaun
oA mwd Yeway Alnde daudssuuinnsgiu aide Aanu Arpsles AzuuusAsg LT Lay
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(t-test) LAEN153LATILRAIUULUTUTIU (analysis of variance) L LUS B ULTTHUANLAR 8UDIAT LU
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95% d@1m5un1snTIrdeulaTIEs1veIAUTEneulTNITIATIERRIAUTENOULTIE5I (exploratory factor
analysis) L9 ndslivsngesdusznevvesmgnssuairsuinnsslunmsvinuidaauluuiunues
919158umINeaelne lngainesdusenaukuu Principal Components Analysis (PCA) MsjunuAe

¥

3% direct oblimin wazfmunAtinesAUsEneu (factor loading) 1nnndn 0.4 Tl (Hinkin, 1995,
1998) dwiunsnTdpUANLATITIN AT LINsRIsINAdIUsE VS anduius TuAzu ULy AR
(mindset)

nan15338 1iun namsilesgideyadiuynnavesnouLUUaB UL KANTIATIEWFILUST
Ay wasnamInTdeuamnesnsta Ineliseasidon il

1. Hansinsiteyanaly andeyafinoundun $1uru 305 aa ionsiaaeuteyadils
auysal liduenininidy uasdoyafidarazuuuiaund (outlien siliindedeyafitnluldlunis
AT 91W9U 300 A Taenudn drulvgdunemdgs 117 au (Gosaz 59.0) fong521319 41 §3 50 Y
117U 135 Au ($oway 45.0) (M = 43.53 U, SD = 7.90, Max = 75 U, Min = 26 T) engausaud 16

ylU T9wu 82 au ($awaz 27.3) (M = 11.69 U, SD = 7.852, Max = 49 U, Min = 1 ) du5an1s@nu

4

2)

USeyayien 189 Au (Feeae 63) MUnanalvINigenansd 188 au (Sevay 62.7) yiauegluuminedy
Turiuressy 103 au Fesay 34.3) uasiivwesunTinerdveglunganmumues 154 au (Sovas 51.3)

2. nan19ATzRiUIngAnssuadsuinnssulunisinanuvesensdunineaslulszina
vy wudilazuuuadowindu 77.38 aziuu (SD = 9.31) lasileutadu 3 sziu mdsanuvandu
AzLULINASEIUT) nudlingudeg1eiiingAnssuairsuinnssalunisiaueglusedus (T score <
40) 91u3uU 48 AU (Seay 16) agluseauliunaa (T score = 40-60) MU 204 AU (38aY 68) UALDE
Tusgsiuga (T score > 60) 91U 48 AU (Sogaz 16) LﬁamaauLU'%‘EJ‘ULﬁa‘umLaﬁamaaﬂzLLuquaﬂiim
afrauianssilunsheulasduunnunadnvaridluiiuandisiu suilifianuusndisiuyes
Az UUNgAnssuaiwinnssulunsviueglitedAgnieada

3. NAN1IATIVADUAMUNT ALV BYANOUIATIZINUTT Azuuuiinisnszaredulasund
(Mean = 77.38, SD = 9.313, Max-Min = 95-52, Kurtosis = -0.168, Skewness = -0.173, Kolmogorov-
Srnirmnov test of Normality D = 0.043, p = 0.200) Kaiser-Meyer-Olkin (KMO) &f @' 19117y 0.922 &4

Taevilmsunnndt 0.6 Tuld (Dziuban & Shirkey, 1974; Kaiser, 1970) uagnutidAanisadnvesen

v 6w

Bartlett’s test of sphericity (X? (171) = 2672.607, p < .05) uansiusaztariniulauduiusivey

=

(un3ndanuuwlsururaldliduamsndiendnual) wazAinnusuiu (communality) ynafdaniu
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0.3 Fafuduiudazdernmiauuususuisiuey (common variance) 3ailomasiuiuinidu
osdtsznauld MnnsmTnaeufananaseulidiuindeyayaifimumnzauiioginsgvidely

4. Nan1TIATIENDIAUTENOULTNE1929 (Exploratory Factor Analysis: EFA) Taglgasnisana
89AUITENBULUY Principal Components Analysis (PCA) wagvisuknume3s direct oblimin 2191519
2 WuIAIMINTINAY (communalities 38 h?) vadusazUarInulA1egsyning 382 89 .759 uagnui
il 3 esdusznouTiadald TasesAusznaudl 1 dadlewnu Windu 8.155 e5ureAuMUTUTILL 42.919%
0sAUsznoUR 2 fidnlewnu Wity 1.293 efuneAnauUsUnIuld 6.807% wazesdusznouil 3 fiarleinu
Wiy 1.194 oS uisanuuUsUTIUle 6.286% laniis 3 asdusznauTmfueiuIBAULUsUTIUTINT
Ainduld 56.012% f915an9auif screen plot finuingaveuundulnduuuiueunsiivosddsenon
fi 3 dwsuriminesduszneundinynsuyusnudaeds oblique wutesdusznoudl 1 oo
fi 1,2, 4 -10 wag 15) denegseming 395 fa 762 asdusznevdl 2 @edawd 13 uag 14) Taoy
511919 .688 i1 692 uaresdUsznauil 3 (orawd 3, 11 - 12 uay 16 — 19) fldegsewing 461 fs
936 warnuini 3 ssAUszneuTiadalafinuduiusulusedusaeiunans (ry, = 0.278, rys = 0.593
LAY rys = 0.292)

5. wan1sasrvdeUAILd oty Tnefiansanainaiauaenadasniely (interal consistency)
FransiunaAduUsTAvsueanivesnseuLIn (Cronbach’s alpha coefficient) wuindiAAdnandediu
faatu wirfu 0.925 (19 49) uarseduegsEndng 0.730 83 0.876 ArArmduiusseninausiazdo
AauiuATIULTIN 2A19E581I19 0.475 - 0.709 WAEMEIIINILATIEVDIAUTENOURADAYINNITMIAN
AuidetiuretesdUsEnay (composite reliability) 3A1 0.853, 0.645 uaw 0.857 MUAIFU wasAIIN
Adeveinuulsusiuiiadale (Average Variance Extracted: AVE) vatusiazasdusznau wulfian
Wiy 0.376, 0.476 wag 0.478 MUESU (11579 2)

6. NAN1INTIVADUAIIUATIAULNUYT (criterion-related validity) WUTT AZUUUTINVDS
noAnssuaseuinnssulunsvinulanuduiusedluseavaeiuazgiuulifiule (r = 563, p < .01)
waglusedusfnnduiuasuuuiudadailauiuy (r = 152, p < .01) sgniitudfuneadn Wofinisan
Tusederan nuiwndemaufinudiudmaniniuaziuuiuduls Tussiuuiunans Taeted 15
‘duandounnsesvesunInaniedsnisivi 9 neuinluussendldlunisiaunienmuinisaen’ il
Anudutudfuazuuududula indign (r = 478, p < .01) Tumansedudu nudmadedianudl
anuduitusmsaunieludnwasnniutuaziuwinudadaileudu laetedl 13 ‘Gunarsummdesain
msiuuIAanieizn sl (Wl fenuduiusludnuaznniufuazuuusudnfnilasuanniigs (r =
-.205, p < .01) AIANTN 2
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A YAAUAN
Farranu F1 F2  F3 h* CTC AVE CR Bnfin
Wule  Haduu
asfUsznoudl 1 ‘n1s3Budnduddlval’ (A= 0.873) S1uau 10 4o 0.376 0.853
2) duauladuai... 762 316 .083 613 536 325%%  _117*
1) dumlenaiFeus.. 733 364 073 575 475 251%  -073
8) 5ufimiwﬁﬂﬁgmﬂ7ﬂ.ﬁwﬁu... 716 147 038 560 .618 437* -112%
7) Suthuwidadildann.. 673 107 019 .488 577 301%*  -053
9) dunaaeslduuiAn... 646 285 .056 .552 .608 399% 073
10) AUNAADULUIAA... .632 144 068 533 635 A457**  -075
6) AUARNILUIAN... 515 263 .068  .465 .59 314% -112*
15) dUanToUNNIDIVDIUUIAA... 500 232 186 538  .666 478* 088
5) duliauaulausviiu... 437 013 244 382 552 310" -.060
4) gunsuisnisviselenia... 395 046 319 428 599 371 -126%
osdUsznouil 2 ‘msthluuszendlduasufifase (@ = 0.730) S 24de 0476 0.645
13) Sundr¥uanandes... 062 692 191 635 514 426%% - 205%*
14) FuihuuirAnnsedsnslne... 185 688 .091 .643 533 389%% - 157*
osdsznouil 3 ‘msdufiilunisidsundas (@ = 0.876) S 7 4o 0.478 0.857
18) Sutnwuliifiousaue... 088 .061 936 .759  .664 346%*  -049
16) Fuaduayulfifiousinny.. 090 077 1902 695 .622 321 - 135%
11) Sudnwlidiounioaudug.. 005 229 684 617 669 400%  -079
3) dunanevseUInvmTenu.. 174 091 1650 551 628 311%  -007
17) dudsasuliiuinngs.. 105 235 568 .551  .657 396%% - 147**
12) dudnwanaulifiluafe... 200 313 481 607 .709 454 150%x
19) FURARAINAIUATING... 261 063 461 453 61 330%  -.100%
Alainu 8.155 1.293 1.194 ANANAUNUS  563** - 152%*

fagazvainunysusiu

42919 6.807 6.286 56.012

M1319 2: AuauURlunTinvewnsinnginssuaseuinnssulunisviay

newn F1 = 03AUsenaudl 1, F2 = asAUsenauil 2 uag F3 = aadusenaud 3;
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A = Anhmdnessusenau, CITC = Aanuduiusseninsdamauiunsuusy, AVE =Anadevasnnunlsusiunadald, CR =
Andeslunsinesnusenay, A = AduUsEANSwaaTURIATELUIA
*p < .05, **p < .01 (One-tailed test),

InauTsERuALELTUSYRS Cohen's (1988): 0 - 0.3 (1), 0.3 - 0.5 (Ununans), 0.5 4l (@9)

nsaAUTIENa
wnstanginssuasauianssalunsiauveserasduninerdelulsymalne iwamundu
Usgnausederanu 19 e Falfnanmsiauiauuuiniud@e Scott & Bruce (1994) Kanter (1998)
Kleysen & Street (2001) Janssen (2000) De Jong (2007) wag De Jong & Den Hartog (2010) ks
finsunangnasaandlududoniwazanudenadesiuuadangul aseuldifuinunsind
fiauntufiarumsadaion (content validity) iiefintsanauautiniamsindu 4 wui anunsmi
Lnaust (criterion-related validity) U895 3nngAnssuas1auinnssulun1svnuueseIsdunineady
Tutsselne Wevmeruduiusumasiagamnudn daudseenidu 2 du loun yamudaiulauas
yaauangadailswiu lngldinusiauindninaves Cohen’s effect size (1988) nuindunsin
noAnssuaseuinnssulunisvinuvesendsduminerdeludssinalng dauduiusiugaduye

[y

anuAnsudule waglusgaumnduiiusuuunnduiuyaanuanaudafniauiy dumneainudmin

U a ¥

a19sduninedelvedissiunginssuasiauinnssulunisinungeiasiigaanuandiuiulngssae

[ o w 1 =

W3olingANTINWINNTTUNAN AT YAANUANATULAULANAIA Y kAINTNgANTIUINNTTUNAzTIYN

=3 = a

AruAnduBafaiuiudish vievningRnssuuinnssufidhiasiyneudediubefnilauuiigs deil
prfloananwginssuairsuiansslunsiruiasgaeusdudulsiuiunAnaenndadluly
wuamafeduiidelunnuisunlauagnmsiaunlugdeiady Tnsyaanuadufulndudunis
Wasuwaaziaundna musinues suthlugnisinsegdla nsadreuinnssuuazasaiiananan
NTUAANEBILAYASITBUT (Dweck, 2016) WuAsdIRungAnssuadisuinnssulunmsvineui
BudusemadulonianiedgmiiAetuduazindnsedisy vionsisunlamnszuaunislunms
Ui snuiieuulssmsvihe vdensuszendesAaviemaluladival o iWewmuiszuunnsviie
pg19lUsTANSAMLazUTEaNSHE (Kleysen & Street, 2001)
dmiupuantilunimnuandunnilunsinuioaudesiy (reliability) wuindulsans
anduiusnsouuiaoaiosiatuliduyiniy 0.925 (19 de) wagsedu Tdun ‘msdEudnuadm

(10 99) @ = 0.873 ‘n1su1lUUszendlduazyURase’ (2 99) O = 0.730 war ‘nrssduunlunis

Waguulay (7 7o) O = 0.876 Fedeneglunueineausulafied (Williams, 1994 813l a¥s1 fn9
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Y o

13301, 2545) dmTuAanuduiussenisdagtemauiuazuuul deegsyning 0.475 - 0.709
wanliiuazkuwvdwaazdomaudanuduiusiuszduuiunarsdreululunsguesdululy
famaisatuiuaziuusn Jadulumunasivesmanduiusifiteddyniada dedaeialusiunu
nauFa81aTl 300 AU AranduuSTinuIiTeddyasiadaud 0113 Juld wan1siiengidnotiay
agveulifuiudasdadoudaunssluddasamioaunsotaludafoafutuiisnsingad
Fo9n1330 wenanundininieseiesdusznoundaldinismeininud efuvetesiszney
(composite reliability: CR) §ifin 0.853, 0.645 wag 0.857 MUY wazmuINANRAEYEIANNLUSUTIY
fiarialdl (Average Variance Extracted: AVE) 209usiazasnusenay wuindanvinfu 0.376, 0.476 waz
0.478 MUEFU Fern AVE AldTAsndn 0.5 Wntes usidalan CR 11nnT1 0.6 Jadsawviouliifiuii
sns¥ayniiiieunsadsgiin (Convergent validity) ogluinasifisansuld (Forell & Larcker, 1981)
dlefnulassaiisesdusenavresnasianginssuadiaianssulunisviaurese1ansd
wnIneraelulszimalne lagldn1sinsisiesnlsznoudsd1saa wazldifadnesAusznouuwuy
Principal Component Analysis (PCA) 3 1101357 leSuainufion Tnsanieidofeenisnsiviiaing
wsUnuazgnesuisesninldinntesfisdlaainesduszneudiainle (Fabrigar et al, 1999) Fs91nua
nsafinesdusenaulngldinasivesiiuiuesduszneuannesddsenauiidaileinuues Kaiser 1nniwmie
Wi 1 (Kaiser, 1960) Uag Scree test ‘1'71'7\;@LU?alsJuﬁuaqLLmLﬁuﬂmWﬁL'%'mLﬂﬁauLﬁuLLuauau (Horizontal)
(Cattell, 1966 cited in Pallant, 2016) wu1 annsaafnuazadlil 3 osuseneu Susanuesiuszney
$rufueivisanuuUsUsldUssanudosas 56 1uidedidenld3svuunudag Oblique dswouls
psrUsznavfiatmoonuduiaruduiusiuld Wesmnduusludmginssuuazdsauenanssing
AU sEuinaiy (Gaskin & Happell, 2014) @ dluauddeil nudresdusenouieanuvosiauds
woAnssuaieuianssulunmainuresennsduminedslulsemalng danuduiusiulussdumis
Uunans (r, = 0.278, 11 = 0.593 UAY 1,3 = 0.292) dmSuUMsAIvunTeusazesrUsynau Wiefasan
Seaumanganludmguiuaznisiansandademvesusazdedion wul esiuseneudl 1 3
Usgnaudieteriniud 1,2, 4 - 10 uag 15 1A sadestunisaireauAaluvionnudasisy
psAUsENOUT 2 Usznoumedomanuil 13 uag 14 Rerdastunsinluuszyndlduazufonase was
0sAUszNOUN 3 Usznausedeaiui 3, 11 - 12 uaz 16 - 19 Fafurdesiu atfuayuaudnlmivie
Fufinliyanadudiudsauddyueauudelml q savwdnduuudalmilfifnturiaieusslo
fenswaNIiaL el 9nesddszneuiianaldainyuited aenndesiu Scott & Bruce (1994)
Kanter (1998) Kleysen & Street (2001) Janssen (2000) De Jong (2007) wa g De Jong & Den Hartog

(2010) Feagvioulifiiuin oeAUsEnauNELaINITaes uIengAnssuassuinnssulunisvineues
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919158unIneaslulszindalnelisgsaanndosiuiwifangef] ag9lsinig winfiarsanainuiun
Y9901 INENFD WuesdUsznaudnunsaiuanuAalivierudnsiiuiiu Saruieadestu
mstfeuiunieidaiuamslvi/adn (intellectual humility) feiiesinanunsayiurenginssud
ihlugnadeudesnsseny FsnstieniuarudlmifuFeuldtuihidlduufisuammnanuime
Tunuuazdsnanug sfuuiidesdiazduman Tnevumanamensslufonssufivhmeuazazgievey
miL?&Ju%’%aﬂmut,aﬂﬁﬂ%wmﬁu (Dweck & Leggett, 1988 cited in Porter et al, 2020) 4819158
uinerdeduduliifsedumsfnuguesdufimiserufnegud uinsazinginssuuianssild

Y

uﬁ’]LUuma\‘iﬂ’ﬁWﬁﬂﬂ’J’]ﬂJﬂﬂ‘Vl’J’W]‘LJL?NEJQJJ“U@"U’]ﬂﬂ‘VlNﬂTLJﬂ’J']ﬂJﬁLLﬁ”‘WﬁaﬂJLUW‘iU“U@‘MﬁI%M d @EJ bAUD

q

[
v

Yoy Tuuunvesoransduminerdedslidin ‘n1s5isudnsvaeln \Hulevesesduseneaud 1 diu
a3fUsEnoud 2 ‘mahluuszendloiazUguiase’ (practical application)uinnssuaziietuldfnediod
MsthlUURSR Uszgndld uasvhenudaliAntueie wienasdeundyfueiudusas mevhliiaa
u¥nnssulug q Tusdesndndes (risk taking) (Giaccone & Magnusson, 2022) wideraazdl 2 9o
uiiliofinnsndenruvasdomay wuirdanudau uasasioudemivesdefiogiauda sy
peAUsEnauil 3 FuAerdestunisatuayuanufslniduarlddessdusznaudn ‘msdudinis
Wasuwlae (change agent) stwzwqﬁﬂsﬁuui’mﬂiﬁmfulﬁmﬁﬂ’wﬁ’ummﬂ%uuﬂaalﬂdﬁﬂm R
doamstiiaznduindouliiniaasuwasiulsraunadise Suenrdosiunndufiiininudsuulas
fifvilunandndusasativayulimasuuaniufniuass (Cummings & Worley, 2015) Tngasy
99AUsZNIUTRINIRTIANgAnTTuassuinnssulunisiauvesenasdumineaslulszmelne 39
Usznausie 3 asdusznou liun ms3Budinuddnl msthluusegndliuasfoRate wagnadudii
MaAsuuUag

FeRansanainugauiy (communalities w3e h?) wagAniminasdusznoueuiazde
Many wudn Aremdanduegludie 382 fe 759 Fadulumunasisziuuiunansiseniuldluma
dspumaniuagngAnssumansfisinnuan h? egseninemag 0.4 uag 0.7 (Costello & Jason, 2005) T
MNEAINTT 09AUTENBUTINAINNTRTUIEANKUSUTINTRLE T ulAS oL 38.2% 9 75.9%
Fanuin e 18) ‘Sushoauliiiiieuswaudrdedoyaluguuvuni 9 tlesunsivienauiimhves
wmaluladvsedsln MiAetedlunisve Saanuswdugean (W windu 759) aenadesiue
thwiinesdusznauiifiangsandae (0.936) uendini wutmndedanimidnesdUsznouriunasidusii
pausUld (0.3 - 0.4) (Hair et al., 2010; Hinkin, 1995, 1998) Wiofiarsananimiinesddsznau wut e
2) ‘FuaulodunimunasdoyaisuasuliidauuiAansoisnislnag lunisview \Huduedis

9eAlsEnoU ‘NsSsuUnsudsln’ laATian aenndediun1sfnuivas Hosseine & Haghighi Shirazi
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(2021) wudnesAn1swiesnsiieussndudesdinisseuiegiwaifies (Continuous learning) Favlusa
inuneddyengRnssuasainnssulunmsinu ns3sudesuadudlaenisduaiurasdeyatiundu

[

isNFuddueInsisudedsieilios mszmsAnwiduniaztiunddeniadln q fazeiuilym
wazdosinedithlugnsadassduinnssy dufu fodniude 2 T3aeioun1s3Budasuadmlfiian
dwiute 13) ‘Sundrsunnmdesainniniuuifansoisnisinig W9 uasde 14) ‘durhuuAnuse
55019 lnadg Il aiFouutasnImies mniuidniunelifnuseloms Huinsddiine 1 fuves
p9FUsznou ‘mathludssgndlduasujiiaie iesmniaesdoitiunsinussduisadunisi
anuAansesnstng q Wldese Fedenndestunssuiunisadauinnssuiisndudesaosinudnd
aswassrtuluuftivieldasadeldiuimedugridiietuindusuls Snimsnduazeeniuaniu
dosflorniAntuannisthenudslmiviemslmilulddy Risk-taken foifudnunzvssdiiingfinssu
u¥nnssu Aagilg n1siUd suudasil A uvesynnszurunislunisadrsuanssuy (Giaccone &
Magnusson, 2022) feiu Safanufiiiesdesiunsiuunannsedinslmllulddossensunazmdy
fuamudedld Ssazsiouds ‘nniludssgndlfuasufifnse uandufusddomginssuuinnsues
fuil dwisude 18) ‘Suthoaubililousaaudrdedoyalusuuvsn 9 esunsrvdennuirmiives
waluladviodslnaiq MiAgadodlunisiey WHufudfmginssuuianssud ‘nadugiinis
Wasuuas 8ATian Wosmnuinnssufenisadunmsdeunadiantu Ssumumitddansemants
yosnsidudihnsasuutas Aemsinwuliaudu q Whsamuasdugddrneanuazain (Facilitator)
Tunseunuiianisiuasuutas (Nikolaou et al,, 2007) Fadaranuil 18 Faamsaasiounginssu

aunsudinlunisiasuuwladldegnsinau

#3UNANSINY

wnsinngAnssuadiuinnssulunisvinauesetarsguninerdslulszmelne lasunis

' ' (%
= 1 v aa o

WanduegdenaneiuLIAnngulineItes waslauaudinianisianeglusyuns Niluuining

Y

Ly a

dodeld avunsadaievndeinsanlasdiderny arumsadunasiduiusiuuuuiagaanuda uay
Amunsadslassainafinuinsznousae 3 ssdusznou leun ms3iEudesuddu madugiing
Wasuwlas wasmnhluvszondlilasufufase dnuazanasiadusnsussanen 5 seiu Winey
Usuiliuidednuusasdensstuarniusisesiiinevmndoadiods dudsedutiosiian (1) aufls
1nitgn (5) Uszneusedednmdiuau 19 Te Tvasazuuuegsening 19 f1 95 aziuu dwdunisuva
NARNAZLULIIN fTlFAzuULgIrsuenIiingAnssuadiauinnssulunshauinnnndindildesiuy
Weenin
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Uszlevunlisuainnisive
nsihuesiangAnssuadisuinnssulunmsinuvesennsdunineaslulssimalneluldlu
nsinUsziliumenlatazdaasuimuingfinssuasauinnssulunisvinudmiueansgumine de

F4919TINIYAINTNNTAN

JoLAUDLUY

I
[

dusunsvinideasasaly N1 lvnnsiesiziesrUsenaudatudulunisdnuisaly sIumMs

Taszviauliudsiudsu (invariance analysis) sisinIgusuuluwmansinnmuiannuwlsideululy

'
aa v

nquiiegddnwasuanssiuniely Wy awndv Yssianuminede udu saudnlsd@neii
Jadpifinadongfnssuairsuinnssulunsvinaudmsvonasduminerdslne usnaintuaisiatsan

WM sUsTUlUANWMEDY 9 LATANUNAIDU 9] TIUAY UBNNLEINATTITNINTIATIBUAULEY (self-

Y v v

report) i wu Tdnsussuaniiousineu Unfinw vsegUsAudgy/Mnineu Wusu wazilieann

o

(%
Y [

119570 ULWAILITUINNUSUNEMSUB15d U Ine1aeine azdunisiiuiasiadlulgluusundudn
wane1eiueanty wu lunguilulye1ansdunineds viengudunanindiauway Sausssuiiai

gl Feenaddudedinisnsivaeunuaniivianisinney

a v v

WgINUELTBY

UgUa IAYsneg: 9131391521 MATNIIRNINGT AUEEIRLAIERS UMINeIFBLNYRTANERS

suYA a;v‘mafﬁsmf: Q’“tiwmamwmié AAIVIIANVAANT ASLNNYANFASASINIVNYIUIA UNINY1BeUAnG

AUTTAWIA YATUAT: D191589UTETN NIAIVIININGT ANLEIRUAIERNS UMANLISUNEATAERNS

UTTUYNTY

mMwlngy

N3eNINITRAUANYY Tnend1ans Tdouasudnnssy. (2564). Tagyay wuse. wWadeldain
https://www.mhesi.go.th/index.php/aboutus/vision-mission.html

\NWEAN uimﬁﬂé‘i{aﬁmé. (2562). woAnssuadeassAuinnTsuveninUagatuayuIvINITNIMING1d85198 g ngu
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Abstract

The present study examines refusal strategies and patterns of refusals to invitations by
Korean and Thai native speakers, as well as how it is affected by the power hierarchy and social
distance. Sixty Korean native speakers and sixty Thai native speakers participate in the data
collection. A six-situation discourse completion task is used to elicit the refusal speech act in the
participants’ first languages (Korean and Thai). The results show that both native speaker groups
employed indirect refusal strategies the most in turning down an invitation. In terms of the refusal
patterns, the refusal strategies are categorized into the head (H) and the supportive move (S). The
analysis reveals that the pattern of refusals by the two native speaker groups are different. The
Korean native speakers (KNS) are more sensitive to the change in social power as their refusals
become more S-initial as the levels of the addressee’s social power become higher. On the other
hand, the pattern of refusals by the Thai native speakers (TNS) change when the relationship
between the interlocutors shifts from distant to close. The TNSs tend to be more direct with the
more frequent use of H-initial utterances towards people whom they think they are close to,

regardless of their social power level.

Keywords: Cross-cultural speech act, Refusal, Declining invitations, Korean native speakers,

Thai native speakers
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Introduction

Refusal is the act of refusing or denying, and it is defined as the negative counterpart of
acceptance or agreement (Searle, 1969). As it involves turning down others, refusal threatens the
face of the listener by its nature (Brown & Levinson, 1987), which means that it is quite challenging
for a speaker to perform the act and at the same time maintain the harmony in interaction. In
addition to this intrinsic nature of refusals, the norm of how refusals are performed in one culture
may not be applied in another as Cheng (2014) pointed out that the performance of a speech
act in a social interaction can be cultural-specific or language-specific. Therefore, a cross-cultural
study of speech acts is important as it can help us understand a source of cross-cultural

miscommunications (Beebe & Takahashi, 1989).
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Research on refusal has been done in many languages — for example, Chinese-English
(Chang, 2009; Lin, 2014), Egyptian Arabic-English (Nelson, Carson, Batal, & Bakary, 2002), English-
Korean (Byon, 2003; Yoon, 2011), Japanese-Korean (Kanako, 2012; Lee, 2003), Japanese-English
(Beebe, Takahashi & Uliss-Weltz, 1990). Javanese-English (Wijayanto, 2016), Korean-English (Chung
& Min, 2013; Kang, 2011; Kim & Kwon, 2010; Park & Oh, 2019), Persian-English (Hashemian, 2012),
Spanish-English (Felix-Brasdefer, 2003), Thai-English (Boonsuk & Ambele, 2019; Kasemsin, 2006;
Wannaruk 2008), and Thai-Korean (Jeong, 2012; Wongsittikan & You 2017; Yi, 2017; Yoon, 2017).
These studies on refusals mainly focused on the interlanguage aspect. They examined how
learners perform refusals in the target language and the pragmatic transfer in relation to the
learners’ level of second language proficiency. In some of the research, cross-cultural differences
were also investigated in order to use the data of the two native speaker groups — the first
language and the target language — as a baseline for the analysis of the interlanguage aspect, such
as in the work of Beebe, Takahashi & Uliss-Weltz (1990), Byon (2003), Chang (2009), Felix-Brasdefer
(2003), Hashemian (2012), Kang (2011), Lee (2003), Lin (2014), and Wannaruk (2008). A few studies
(Kanako, 2012; Li, 2009; Nelson, Carson, Batal, & Bakary, 2002) were conducted on cross-cultural

differences only.

The majority of these studies on refusals examined the speech act in terms of the
semantic formulae and the frequency types of the refusal strategies. Some also investigated the
order of refusal strategies (Beebe, Takahashi & Uliss-Weltz, 1990; Kanako, 2012). The results of
several studies (Felix-Brasdefer 2003; Kang 2011; Kim & Kwon 2010; Lee, 2003; Li, 2009) suggested
that the range of refusal strategies used was similar, but the differences were in the frequency
and the content, and that refusals tended to be indirect (Boonsuk & Ambele, 2019; Lin, 2014).
However, the frequency of refusal strategies does not provide enough information to understand
the similarities or differences between the speech act of the languages examined. Moreover,
English is mostly studied as the target language for leaners who study English as a foreign language

(EFL). There is not much literature on Thai-Korean refusals.

In relation to this issue, this study aimed to examine further the patterns of how these

refusal strategies are ordered and employed in performing the speech act of refusal in Korean

131



NIAsHysemansUInsIay U 44 aduil 1/2565 euunsiau-tieuiiguigy

Manutsat Paritat: Journal of Humanities, Volume 44, Issue 1, January-June 2022

and Thai and how the patterns are influenced by the two social variables - social power and

social distance.

Review of Literature

How people use language to communicate and how they perform social interaction can
be studied in terms of different speech acts. The speech act theory (Austin, 1962; Searle, 1969),
regards language as a tool that people can use to perform different actions in social interactions,
such as using language to apologize, complain, thank, invite, or make compliments, etc. Speech
acts are concerned with the intention of the speaker. When the speaker’s intention, the
illocutionary force, is the same as the literal meaning of the utterance, the locutionary force, the
utterance is called a direct speech act. On the other hand, when the intention and the surface
meaning are different, the utterance is seen as an indirect speech act. To illustrate, a speaker may
invite one to a meal by saying “Would you like to join us for dinner?”, and one replies, “I have
to study for tomorrow’s exam.” On the surface, the locutionary force of the reply can be
understood as a statement — simply providing information. However, if the intention of the
speaker, the illocutionary force, is to give a reason to turn down the invitation. This utterance can

be regarded as an indirect refusal.

Speech acts have been considered to be a linguistic carrier of politeness, and politeness
is inherent in some speech acts (Cheng, 2014). Beebe, Takahashi, and Uliss-Weltz (1990) regard
refusals as a complex speech act which often contains indirectness and some negotiation due to
the risk of offending the interlocutor’s face. For the concept of politeness and face, the politeness
theory by Brown and Levinson (1987) involves a person’s public face, face-threatening acts, and
strategies used in redressing face-threatening acts. A person’s public face can be divided into a
positive face, the want to be accepted by others, and a negative face, the want to be independent.
For example, a refusal to an invitation is an act that can threaten the positive face want of the
inviter because the speaker rejects what the inviter asks or wants to do, which may mean that
the inviter is not accepted or liked. This also depends on how the refusal is made. A face-
threatening act can be performed by using different strategies: bald on record (not minimizing the

threat), redressing with positive politeness strategies, redressing with negative politeness strategies,
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off-record, or not performing the act. Take the aforementioned refusal as an example, a simple
‘no” would be considered as ‘bald on record” while refusing by offering another alternative or
promising to accept a future invitation would be considered as ‘redressing with positive politeness
strategies’ as it tries to show that the speaker is actually willing to do what the inviter’s asks

him/her to do.

There are three factors which determine how a face-threatening act may be performed or
mitigated — the level of imposition of the act in a particular culture, the social power, and the
social distance between interlocutors. These factors, together with the differences in social or
cultural norms in speech communities, play an important role in determining how a speech act
is realized. For example, the results from Beebe, Takahashi, and Uliss-Weltz (1990) show that in
refusing a request, Japanese native speakers tend to apologize and give reasons or excuses for
their refusals to interlocutors of lower social status while native speakers of American English tend

to give positive opinion or empathy first followed by regrets and excuses.

Regarding cultures, Tannen (1984) stated that communication is culturally relative by its
nature. How a speech act is realized can vary in different cultures as it is apparent from the
example above. Knowing the system will let interlocutors know what signals to look for in a
conversation. Therefore, the cross-cultural study of speech acts is deemed important. The term
‘cross-cultural’ refers to how cultures have different communication behaviors and styles (Watson,
2017). As norms of speech acts are cultural-specific (Cheng, 2014), lack of understanding of other
cultures’” norms may lead to cross-cultural pragmatic failure, which is defined as a failure to
communicate meaning which causes misunderstandings or communication breakdowns between
speakers from different cultural backgrounds (Nouichi, 2015). For example, the results of Park and
Oh’s (2019) work on appropriateness of refusals by Korean EFL learners show that despite some
of the Korean EFL learners’ confidence with their refusals and thought of them as successful, the
English native speakers rated their replies as inappropriate and rude, such as refusing their

professor with the expression “I don’t want to.”

Research on refusals in Korean and Thai
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Refusals in Korean language have been studied quite extensively with the focus mainly
on the interlanguage aspect. In the research where Korean is used as the first language, English
has often been used as the target language of the study with different emphasis — for example,
on the refusal strategies (Chung & Min, 2013; Chung, Min & Uehara, 2013; Kang, 2011; Kim & Kwon,
2010; Min, 2013), and on the appropriateness of refusals by Korean learners of English (Park & Oh,
2019; Yoon, 2010). Korean has also been investigated as the target language for learners of various
languages — such as Chinese learners of Korean (Li, 2009), English learners of Korean (Byon, 2003;
Yoon, 2011), Japanese learmners of Korean (Kanako, 2012; Lee, 2003), and Thai learners of Korean
(Jeong, 2012; Wongsittikan & You 2017; Yi, 2017; Yoon, 2017). For the Thai language, some research
has been conducted on Thai refusals (Panpothong, 2001; Panpothong & Phakdeephasook 2014).
However, most studies on Thai refusals focused on the interlanguage aspect. Boonsuk & Ambele
(2019), Kasemsin (2006), Rattanapian (2019), and Wannaruk (2008) examined Thai refusals with
English as the target language. These studies put emphasis more on how Thai learners of English

performed refusals in English.

The results of the research involving Korean native speakers and Korean refusals (Byon,
2003; Hur, 2010; Kang, 2011; Kim & Kwon, 2010; Kanako, 2012; Lee, 2015; Wongsittikan & You,
2017; Yoon, 2011) show that Korean people are sensitive to the power status. This confirmed
Sohn’s (1981) observation on the importance of age and social status in Korean society. When
converse with a higher-power interlocutors, Korean refusals tend to be indirect (Hur, 2010; Kang,
2011), become longer and contain more semantic formulae (Kang, 2011; Wongsittikan & You, 2017;
Yoon, 2011) to mitigate the face-threatening act. Their refusals also contain higher occurrence of
apology (Byon, 2003; Wongsittikan & You, 2017) and displayed high use of address terms (Kanako,
2012; Kang, 2011; Wongsittikan & You, 2017). On the other hand, while the influence of familiarity
between the interlocutors on the realization of refusals was not as distinct and systematic (Byon,
2003), Korean people are likely to be more direct towards the interlocutors of lower social power
(Kang, 2011). Reasons and offers or alternatives are often used to mitigate the refusals (Byon, 2003;

Hur, 2010; Kanako, 2012).

The research on Thai refusals provided quite mixed results. The results from Panpothong

(2001) show that Thai speakers often employed apology and reason in refusing and it was more
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difficult for the Thai to refuse their teacher and also their close friends. It was less burdened to
the Thai speakers to refuse a stranger, someone of lower power status, or a classmate. The results
of the study also show that Thai speakers felt ‘krengchai’ when refusing someone who was older
or of higher social power. The concept of ‘krengchai’ focuses on the heart (‘chai’ in Thai)
metaphor and refers to a ‘concern’ about how others may feel because of one’s words or action
(Intachakra, 2012). Panpothong and Phakdeephasook (2014) also noted that ‘krengchai’ often
occurred with the expression ‘mai-pen-rai’ meaning “It’s not substantial.” or “It’s not

troublesome, I’'ll be fine.” as a way to say ‘no’. This concept is quite unique to Thai culture.

Other studies suggested that Thais tended to be quite direct in their refusals. The results
from Wannaruk (2008) show that apart from providing reasons, Thais tend to use ‘negative ability’
to refuse. Thai speakers seem to regard their ‘being unable’ to perform is a less direct and is a
more polite way of saying no. Rattanapian (2019) reported that Thai people employed bald on
record the most in refusing close friends or family members. Children were reported to use a
direct strategy when disagree with their parents. This can be seen that the relationship variable
outweighed the power variable in Thai family setting. In the work setting, Thai native speakers
also used bald on record the most with the alternation in the content of the refusals, such as
adding the final discourse particles. This study also suggested that being direct in Thai culture is

not considered rude.

For the literature on Korean and Thai refusals, Thai acted as the first language and Korean
was studied as the target language of Thai learners. The results of Jeong, (2012) and Wongsittikan
& You (2017) show that the refusal strategies used were similar but with the difference in the
frequency. ‘Giving reason’, which was regarded as a more indirect way to refuse, was used the
most in their refusals. The content of the explanation may vary depending on the situations and
the interlocutors. Other commonly used strategies were apology, alternative, promise, and non-
performative refusals, depending on the contexts. The results of Yi’s (2017) study also suggested
that stating the reason would allow them to show that their refusals were not from their

unwillingness but from uncontrollable factors, which supported the findings of Wannaruk (2008).

The existing literature on refusals by Korean and Thai native speakers is quite limit.

Moreover, the types of refusal strategies and number of strategies alone cannot fully explain the
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cultural differences in communication between the two languages. Based on past research
findings, the current study aimed to examine the patterns of refusals in addition to the frequency
and content of refusal strategies to get deeper understanding of the refusal speech act by Korean
and Thai native speakers. By examining how the refusal strategies were realized and ordered into

patterns, this study aimed to answer three research questions:

1. How are refusals realized by Korean and Thai native speakers?
2. What are the patterns of refusals made by Korean and Thai native speakers?
3. Do the social factors, power and distance, affect the realization of refusals made by Korean

and Thai native speakers?

Methodology

Participants

There were two participant groups in this study — Korean native speakers (KNS) and Thai
native speakers (TNS). Each group consisted of 60 participants. The participants from both groups
were university students, aged 21-23 years old, studying at a university in their home country. A

consent form was signed prior to the distribution of the questionnaire.

Instrument

A written discourse completion task (WDCT) was employed to elicit refusals in response
to the speech act of invitation. The WDCT was used to collect the data as it allowed a large
amount of data to be collected within a limited time frame and the control of investigated
variables, which is difficult to be done if the data is collected from spontaneous speech occurred
in natural settings. The social variables which were investigated in this paper were power hierarchy
and the degree of social distance. The power hierarchy was divided into 3 levels: lower (-), equal
(=), and higher (+), which signify the level of power relationship between the speaker and the
listener. For the degree of social distance, although the concept is rather a continuum, it was
categorized into two levels — close and distant. Close social relationship refers to a relationship

in which the interlocutors knew each other well while the counterpart refers to the relationship
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in which the interlocutors were acquaintance and did not have much interaction between them.

The combination of the social variables made up of 6 situations as shown in Table 1 below.

Power Solidarity
No. Relationships
+/=/- +/-
1 - - Junior
2 - + Close junior
3 = - Friend
4 = + Close friend
5 + - Professor
6 + + Close professor

Table 1. Combination of social variables

The scenarios of each situation were designed to ensure the consistent contexts and
controlled variables across 6 situations. The eliciting speech act was an invitation. The participants
were invited to a meal. A short description of the situation, the relationship of the interlocutors,
and what the inviter would say were provided to offer the participants as much context as
possible to ensure that participants were in the same controlled situations and could imagine
what situation they were put into. The Korean version of the WDCT was distributed to the KNSs,
and they were asked to complete tasks in Korean. In the same way, the TNSs were provided with

the Thai version of the WDCT, and they completed the tasks using Thai.

In addition to the elicitation of refusal, the WDCT also asked the participants to provide

reasons for their answers in order to get a better understanding of their responses.

Data analysis

The responses were encoded for semantic formulae and categorized according to the
taxonomy of refusal strategies (Wongsittikan & You, 2017) as shown in Table 2, which is based on
the taxonomy used in Beebe, Takahashi, & Uliss-Weltz (1990) and Jeong (2012). However, not all

of the refusal strategies in Wongsittikan and You (2017) occurred in this study and therefore not
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shown in Table 2 because the results confirmed Chang’s (2009) observation that the eliciting act

constrains the types of semantic formulae used in refusals.

1. Performative verb

e.g, 714 3}} geo-jegl-ha-da and ‘Ufids’ patiset, meaning ‘to refuse’

g 2. Non-performative verb eg, ‘ofH T} a-nj-da, ‘Al sikda, ‘o dwget-da meaning ‘No’; ‘¢ s

o 2.1 Assertive him«jg&(—da, ‘o]F} e -da, meaning ‘hard or difficult’

T 22Negative willingness/ability — eg. ‘¢H/% - (2)2 R 2t} an/ngs -(eull seos gat-da, - ()= = ST} (gl

g &%ﬂa meaning ‘cannot’, il md\g‘, and “liazaan’ mai saduak meaning
‘cannot’ and ‘not convenient’

1z eg., ‘3 43I} joe-song-ha-da meaning ‘I am somry.” or ‘valmy’ khothot meaning
‘| apologize’

2. Reason general or specific reasons

3. Regret eg., ‘MY a-kkab-da, o+ T} a-syib.da or ‘\dume’ sigdai meaning ‘what a
shame/ what a pity’

4. Let off the hook eg, ‘WA awgen-chanh-da, Wishils maj peprai meaning ‘It’s okay.”

5. Willingness when the speaker expresses desire to accept the invitation e.g. ‘=él t} sip-da or
‘@y1n..” yak meaning ‘want to ..."

e 6. Altemative when the speaker provides other possible options that they can do for the inviter
é 7. Suggestion when the speaker gives other ideas or choices that the inviter can do e.g, ‘“1'¢
g Al 7}#}. geu-nyang jib-e ga-ja ‘Let’s just go home.”

g 8. Promise of future acceptance ~ when the speaker promises to accept the invitation next time

L§ 9. Asking for understanding when the speaker asks for empathy, e.g. ‘2.5 & 23." o-neul jom bwa-jyg,

o ‘Please understand me today.’

10. Asking questions when the speaker asks questions about the invitation or other questions

11. Postponement when the speaker asks for the delay in the answer %‘naﬁnﬁau’ kho khit kon,
meaning ‘Let me think about it.”

12. Hedge the utterances that show the speaker’s hesitation g.g. ‘©1™ 344" eo-ttegg-hasji
‘o] % 2] eg-jiegsji, literally meaning ‘What do | supposed to do’.

13. Pause filler eg ‘.. eum,., ‘b au. ‘@ a.., ‘99’ o..

14. Indefinite reply vague answers which may looks like an acceptance superficially, but the speaker
may not have the intention to fulfill it

1.Positive opinion/feeling agreement or positive comments towards the invitation e.g. ‘“12l|’ geu-lge ‘U’
ne, "’ eung, ‘8’ o ‘A&’ kodaj meaning ‘yes’ or ‘Okay’.

2. Gratitude/appreciation eg. ‘AAFsCY gam-sg-ha-da or “vauRas’ khopkhun, meaning ‘Thank you’

3. Showing humbleness when the speaker expresses their willingness and appreciation for the invitation
eg, M= o7 Y& oY AFU T byeollo eo:lyeg-un il-do a-nj-egss-seub:
nj-da. ‘It’s not a big deal.”

O 4. Well-wishing when the speakers wish well to the interlocutors. It acts as phatic expression that
é help maintain good rapport between the interlocutors e;&‘ﬁm'iﬂ'lﬁaiauuz' kin
<

khao hgj groi ng ‘Enjoy your meal.”

5. Address terms

e
15

eg. ‘uLT

sister/a younger brother or a junior’

8XQ:5u-nim, meaning ‘professor’ or Yoy’ nong meaning ‘a younger

6. Emoticons

symbols or letters which express the nonlinguistic elements e.g. laughter as in
‘555’ mor & &' hh "= 3 kk, or facial expressions such as :)

7. Other speech acts

when the speakers use other type of speech acts g.g. an offer, an invitation, a

request or a greeting

Table 2. Semantic formulae for refusal strategies
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The semantic formulae are divided into three categories: direct refusal strategies, indirect
refusal strategies, and adjuncts. The direct refusal strategies refer to the semantic formulae which
contain negation or negative meaning as their locutionary act. The indirect refusal strategies refer
to utterances that do not contain negation but carry negative meanings in their illocutionary force.
For adjuncts, these are expressions that do not have negative meaning as their locutionary or

illocutionary forces and cannot be considered a refusal itself.

For the analysis of patterns, the refusal strategies were divided into head acts (H) and
supportive (S) moves (Byon, 2003). The head act (H) refers to the part which contains the direct
refusal act while the supportive move (S) refers to the modifiers which add to the main refusal
messages. The refusals were categorized into four groups: refusals with only the head act (H-only),
refusals which start with the head act (H-initial), refusals with only the supportive move (S-only),
and refusals which start with the supportive move (S-initial). The head act of a refusal includes
the direct refusal strategies and the conventionalized refusals — reasons and apology. As speakers
usually offer reasons solely or as the key part in their refusals, reasons are considered as the head
act of the refusals (Hudson, Detmer, & Brown, 1995). The supportive move includes the rest of
the refusal strategies: twelve semantic formulae of the indirect refusal strategies and all the

adjuncts to refusals shown in Table 2.

A Mann-Whitney U test was used to examine if the difference in the length of refusals
between the two native speaker groups in each situation is significantly different. Fisher’s exact
test of independence was used to test the association between the social factors and the patterns

of refusals by the two native speaker groups.

The examples of responses in Korean and Thai shown in this paper were translated into
English by the researcher. In order to ensure the reliability and accuracy of the translation, the
Korean-English translation was checked by an English native speaker and two Korean native
speakers who are in the field of linguistics. The Thai-English translation was checked by two Thai

native speakers who are in the field of English language teaching.
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Results and Discussion
Strategies Used in the KNS and TNS refusals

To answer the first research question and provide an overall picture of the data, Table 3
shows the total and the average number of refusal strategies employed in each situation by the

two participant groups, together with the mean and standard deviation of the data.

Sample Groups

Situations KNS (N=60) NS (N=60) p-value
No. of str.  Mean  SD No. of str.  Mean SD

Junior 208 3.7 014 168 28 0.1 0.000%
Close junior 232 3.9 0.2 201 3.4  0.13 0.086

Friend 236 39 0.8 206 35 0.15 0.039*
Close friend 233 3.8  0.17 200 33 0.14 0.025*
Professor 266 5 0.27 233 3.9 0.14 0.035*
Close professor 264 4.7 0.17 216 3.6 0.14 0.000%

Table 3. Number of strategies used in refusals

Generally, the KNSs were more verbose than the TNSs. On average, the KNSs’ refusals
were longer in every situation. There are more variations in the KNSs’ refusal as the standard
deviations also show that the data of the KNS group are more spread out than those of the TNSs’.
The TNSs normally provided shorter answers and their refusals were quite similar to each together.
The results of Mann-Whitney U tests indicate that there were significant differences in the length
of refusals produced by the two native speaker groups (p < 0.05) in almost every situation, except

in the situation when the refusals were directed at a close junior.

This characteristic of Korean refusals confirms Lee’s (2003) observation that Korean
refusals are quite long, and the longer responses in the higher-power situations confirms Kang’s
(2011), Wongsittikan and You (2017), and Yoon’s (2011) findings that showed the native Korean

speaker group using more refusal strategies when refusing people of higher status.
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It should be noted that in some situations some participants chose not to perform the

refusal act by accepting the invitation. The number of agreements to the invitation is shown in

Table 4. The agreements were excluded from the analysis of the refusal strategies.

Situations KNSs (N=60) TNSs (N=60)

Junior 4 1

1

Close junior
Friend
Close friend

Professor

A~ 0O O O O
o O O

Close professor

Table 4. Number of agreements to invitations

According to the reasons provided by the participants, the KNSs stated that they felt the

pressure to say no to people of higher social power. In the higher-power distant-relationship

situation, five out of eight reasons from the KNSs who chose to accept the invitation stated the

difficulty in refusing their professor’s invitation. Three of them considered a professor’s invitation

scarce and therefore shouldn’t be turned down. In the higher-power close-relationship situation,

the KNSs felt the obligation to accept the invitation as a part of their duty in addition to the

burden to refuse their professor. (1)a provides an example of the reason given in accepting the

invitation from a professor. In the interaction with their junior, the KNSs and TNSs seemed to

exercise their positive face need. Those who accepted the invitation from acquaintances -- juniors

and friends — explained that they saw it as a good opportunity to make new friends and become

closer to the inviters. They saw no point of refusing, as shown in example (1)b.

(1)

CAwHoR wegAA A A AR E A ok ATshe] o

o

o3 WA AALE Sk,
In general, it seems difficult to turn down an offer from your professor. | would

postpone plans with my friend and have dinner with the professor instead.
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b. aglawnduriusiuies seullnunguagliminadld

| want to befriend my juniors so that when there is a group project, | can join them.

For the realization of refusals made by the KNSs and the TNSs, Table 5 shows the refusal
strategies in the three main categories: direct strategies, indirect strategies, and adjuncts to refusals.
It can be seen that indirect refusal strategies were used the most by both participant groups in
every situation. Refusals in equal-power situations became slightly more direct as the percentages
of direct strategies increased, especially in the TNS group. In the higher-power situations, the direct
strategies were employed less in contrast to the use of adjunct which increased remarkably in

both groups.

Close
Junior Close junior Friend Close friend Professor

Strategies professor
KNS TNS KNS TNS KNS TNS KNS TNS KNS TNS KNS TNS

Direct 11% 4% 8% 4% | 18% 19% | 10% 17% 5% 2% 6% 7%
Indirect 72% 78% | 81% 79% | 70% 2% | 76% T76% | 62% 56% | 70%  58%
Adjunct 17%  18% | 11% 17% | 12% 8% | 13% 8% | 32% 42% | 24% 34%

Total 100% 100% | 100% 100% | 100% 100% | 100% 100% | 100% 100% | 100% 100%

Table 5. Percentages of refusal strategies in the refusals by the KNSs and TNSs

Table 6 shows the five most-used refusal strategies in each situation by the two participant
groups. The strategies in each situation are arranged in separate cells to show how the most used
strategies changed in different contexts. In most of the situations, the top five strategies accounted
for over 75% of the strategies employed in each situation. ‘Reason’ almost always ranks first in
every scenario. This confirmed the results of previous research on the common use of ‘giving
explanation’ or ‘providing reason’ strategy in different groups of native speakers (Chang, 2009;
Chung & Min, 2013; Felix-Brasdefer, 2003; Jeong, 2012; Kim & Kwon, 2010; Kang, 2011; Wijayanto,
2016; Wongsittikan & You 2017; Yi, 2017). Moreover, this reflects the categorization of reason and

apology as the conventionalized form of refusal (Hudson, Detmer, & Brown, 1995). Reason and
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apology can be considered to carry a stronger illocutionary force of negation than other indirect

refusal strategies.

For the KNSs, ‘promise’ and ‘apology’ were often used to mitigate the refusals. In refusing
an invitation from their juniors, the refusals seem to be relatively shorter and more direct
confirming the results of Kang (2011), with the higher use of ‘assertive’ strategy, such as ‘o}4’ a-
ni or ‘o}FYoF a-ni-ya meaning ‘no’. Pause fillers and emotions, such as ‘& & signifying laughter,
I signifying tears, or ‘AN’ signifying smiling eyes, were also employed to mitigate the refusal.
The high use of emotions by the KNSs may results from the familiarity with a chatting application

in everyday interaction.

KNS TNS
Situation

Strategies Token % Strategies Token %

Reason 61 29.33%  Reason 60 35.93%

Promise 36 17.31% Let Off The Hook 32 19.16%

“g Apology 23 11.06% Promise 17 10.18%
5 Assertive 18 8.65%  Gratitude 14 8.38%
Pause Filler 16 7.69%  Pause Filler 12 7.19%

Total 154 74.04% Total 135 80.84%

Reason 70 30.17% Reason 75 37.31%

5 Alternative 39 16.81%  Promise 38 18.91%
i Promise 35 15.09%  Well-Wishing 18 8.96%
GBJ Pause Filler 19 8.19% Alternative 12 5.97%
v Emoticon 13 5.60% Pause Filler 9 4.48%
Total 176 75.86%  Total 152 75.62%

Reason 65 27.54% Reason 71 34.47%

Neg Ability 37 15.68%  Assertive 33 16.02%

g Apology 28 11.86%  Apology 19 9.22%
L?:_) Promise 28 11.86%  Pause Filler 18 8.74%
Pause Filler 17 7.20%  Promise 15 7.28%

Total 175 74.15%  Total 156 68.45%

o Reason 88 37.77% Reason 75 37.50%
;‘é Promise 33 14.16%  Promise 34 17.00%
qé Apology 20 8.58%  Assertive 30 15.00%
v Emoticon 12 5.15% Joke 10 5.00%
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Assertive 11 4.72%  Apology 9 4.50%
Total 164 70.39%  Total 158 74.50%
Reason 70 26.32% Reason 65 27.90%
_ Apology 38 14.29%  Address Term 46 19.74%
% Address Term 37 13.91%  Gratitude 43 18.45%
% Gratitude 27 10.15%  Let Off The Hook 41 17.60%
- Promise 24 9.02%  Pause Filler 11 4.72%
Total 196 73.68%  Total 206 88.41%
Reason 79 29.92%  Address Term 69 31.94%
g Apology 54 20.45%  Reason 57 26.39%
"G(—; Address Term a8 18.18%  Apology 36 16.67%
Dq'j Promise 23 8.71%  Gratitude 11 5.09%
é Pause Filler 18 6.82%  Promise 10 4.63%
Total 222 84.47%  Total 183 84.72%

Table 6. Five most-used refusal strategies by the KNSs and TNSs in each situation

In refusing people of higher social status, the percentage of address terms and apologies
remarkably increased as the KNSs used it to show deference to the interlocutors. This lends
support to the findings of Byon (2003), Kanako (2012), Kang (2011), and Wongsittikan and You
(2017) which indicated the high use of apology and address terms in turning down interlocutors
of higher social status. Example (2)a and (2)b show the refusals to a professor and a close professor
respectively. In (2)a, there is a unique Korean expression ‘ol 3}3%’ eo-tteo-kha-jyo which is
literally translated as “What to do?”. This phrase is commonly used by Korean people in refusing
(Kanako, 2012) and is considered as a hedge “well” or “hmm?” by Korean people, which shows
the speaker’s hesitation and signals a refusal. Also note the use of address terms, apology, pause
filler, and emotion in the responses.

(2 a. o aed 2. AR R & Adefo] dedH A= A rivEar dda.

a, gyo-su-nim geu.. sa-sil chin-gu rang seon-yag-i iss-eoss-neun-de ji-geum jeo gi-da-ri-go | ss-dae-yo.

Ah, professor. Um, actually | have plans with my friend who is waiting for me now.

ojHetx. WS A, vhgol & o] Hal Joje, A HEFh
eo-tteo-kha-jyo..neo-mu joe-song-hae-yo. da-eum-e kkok gat-i meok-go sip-eo-yo, jeong-mal joe-song-hap-ni-da.

Well.. I'm very sorry. | would definitely like to join you for a meal next time. I’'m really sorry.
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b. Y A HEed  AVE L Aokl glojA . e
gyo-su-nim  jeong-mal joe-song-han-de je-ga o-neul seon-yag-i iss-eo-seo-yo.. O-neur-eun
Professor, I’'m really sorry, but I’ve already made plans today. Today

2% YE A Lore. uedl % o skl AW AFIUL v
jo-geum him-deul geot gat-a-yo. da-eum-e kkok meog-eu-reo ga-yo! jeong-mal joe-song-hap-ni-da u u

| can’t make it. I would definitely go next timel! I’m really sorry. (tears)

For the TNS data, the refusals in Junior and Close Junior situations were mitigated with
promise, let off the hook, well-wishing, and gratitude. These strategies soften the refusals with
positive politeness. However, when the TNS refused the interlocutor of equal social power, they
became relatively direct, which confirmed the findings of Rattanapian (2019). The use of ‘assertive’
is relatively high, and the use of ‘apology’ is low when compared with the refusals in the other
situations. In addition to the directness, ‘joke’, which was not seen in other situations, was
employed to mitigate the refusals towards close friends. An example of a refusal to a close friend

and the use of joke is provided in 3a.

() a velnwuzin Bastmvdy widiasnidundeasidliuy enldlovse g9 dewaus
khothot na kae wai khrao na  tae tha khrao ni kae liang rao ko paina ao maichairo haha lolen lo len

Sorry. [Let’s do it] next time, but this time if you pay, | will go.  Oh, no? (laughter) Just kidding.

b. vaulawn  awavieaedn  Mutilvieseuus
khopchai mak  tam sabai loei cha than khao hai aroi na

Thanks a lot.  Please go ahead.  Enjoy your meal.

c. ldilulswedzenansd wynsdla  weRiaduiteuliudasiens
maipenrai loei kha achan  nu krengchai  phodi nat kap phuean wai laeoduai kha

It’s alright, professor. |feel bad. | have also made plans with my friend.

For the higher-status situations, the TNS refusals were also performed with notably higher

use of address terms. Both participant groups were sensitive to the change in social status. (3)b
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shows the TNS refusal towards a junior while (3)c demonstrates the refusal in the higher-power
distant-relationship situation, a professor. Note the length of the TNS refusals. They are noticeably

shorter when compared with the KNS refusals in example (2).

Another interesting point is the high use of ‘let off the hook’ in refusals toward the
interlocutors with more and less power with distant relationship, Junior and Professor situations.
The high occurrence of this strategy is quite unique to the data of the TNSs with 32 occurrences
or 19% in Junior situation and 41 occurrences or 17.6% in Professor situation. This strategy was
also employed in other situations but with lower frequency rate, about four to eight times lower.
This strategy can be said to be specific to the eliciting act of invitation as it was not present in the
refusal elicited by the speech act of request (Wongsittikan & You, 2017). ‘Let off the hook’ was
used to redress the effect of the refusals by letting the inviter know that their good intention or
positive face want is recognized by the speaker. ‘Let off the hook’ in the KNS data was also seen
in Junior and Professor situations, but with only five and two occurrences respectively. The
strategy was realized with the phrase ‘M &oH L) gwaen-chanh-a(yo) or ‘M &F YT} ewaen-
chanh-seup-ni-da meaning ‘It is all right’. (3)b and (3)c are examples of the use of let off the hook

strategy.

In ‘let off the hook’ strategy, the concept ‘krengchai’, as seen in (3)c, is also unique to
Thai culture and does not have a direct translation to English. Thai has numerous expressions
using the metaphor of heart ‘chai’. In different contexts, it can involve the desire to be respectful,
considerate of others or the desire not to impose on others (Intachakra, 2012). ‘Krengchai’ can
be said to be adopted in a refusal to miticate the positive face of the listener. The refuser was
being considerate or ‘krengchai’ towards the inviter. The expression ‘mai-pen-rai’ in (3)c can
appear in a wide range of situations. Panpothong and Phakdeephasook (2014) have listed different
usage of ‘mai-pen-rai’ including apologizing, thanking, refusing, consolidating, or ending verbal
conflicts. The expressions ‘krengchai’ and ‘mai-pen-rai’ are categorized as ‘let of the hook’
strategy as it let the listener off the burden of the act, the invitation. These two expressions can

be considered as a Thai norm of saying no (Panpothong & Phakdeephasook, 2014).

From the examination of the number and types of refusal strategies, it is apparent that

the KNSs and TNSs employed ‘reason’ the most in turning down an invitation. Both native speaker
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groups tend to be more direct towards friends, and they also show high use of address terms
towards interlocutors of higher-power status. Despite some common elements, the data show
some characteristics of each participant group: the use of ‘let off the hook’ by the TNSs and the

use of ‘hedge’ or ‘emoticon’ by the KNSs.

Patterns of KNS and TNS refusals

This section answers the second research question: what the patterns of refusals made
by Korean and Thai native speakers are. The linguistic realization of refusals is examined in terms
of refusal patterns in addition to the refusal strategies in order to gain a better understanding of
each participant group’s style. Tables 7 shows the patterns of refusals by the KNS and TNS groups.

The patterns are categorized according to the social factors in each situation.

Fisher’s exact tests were performed in order to determine whether there was a significant
association between each social variable and the refusal patterns made by each participant group.
For the KNS data, the results of the test run with the two relationship groups show that there
were significant differences in both distant, p <.001, and close, p <.000, relationship groups. This
means that for the KNSs, their refusals tend to shift from starting with the head act (H-initial) to

starting with supportive moves (S-initial) as the social power of the addressee became higher.

KNS TNS
Patten  pistant relationship  Close relationship Distant relationship  Close relationship
Token % Token % Token % Token %

H-only 7 12.50% 3 5.00% 8 13.56% 2 3.39%

_ % H-initial 26 46.43% 32 53.33% 12 20.34% 30 50.85%
% é S-only 3 5.36% 1 1.67% 3 5.08% 1 1.69%
% S-initial 20 35.71% 24 40.00% 36 61.02% 26 44.07%
Total 56* 100.00% 60 100.00% 59% 100.00% 59*  100.00%

‘Iij T H-only 8 13.33% 7 11.67% 16 27.12% 7 11.67%
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H-initial 21 35.00% 26 43.33% 12 20.34% 32 53.33%

S-only 5 8.33% 0 0.00% 2 3.39% 0 0.00%
S-initial 26 43.33% 27 45.00% 29 49.15% 21 35.00%

Total 60 100.00% 60  100.00% 59* 100.00% 60  100.00%

_ H-only 4 7.69% 3 5.36% 0 0.00% 7 11.67%

. % H-initial 6 11.54% 5 8.93% 4 6.67% 29 48.33%
é g S-only 1 1.92% 0 0.00% 4 6.67% 0 0.00%
2 % S-initial a1 78.85% a8 85.71% 52 86.67% 24 40.00%
- Total 52* 100.00% 56*  100.00% 60 100.00% 60  100.00%

Table 7. Patterns of refusals by the KNSs and the TNSs

*Agreement to the Invitation was excluded.

For the TNS data, the results of the Fisher’s Exact Tests show that the number of patterns
used in each pair of distant-close relationship is significantly different, with p =.003 in lower status
relationships, p < .001 in equal status relationships, and p < .000 in higher status relationships.
This indicates that there is a statistically significant association between the distance factor and
the tendency for the TNS to switch from the H- to S-initial refusal patterns when the level of
social distance changes. From Table 7, we can see that the patterns of the TNS refusals shifted
to be oriented more towards the head act when the relationship between the interlocutors

changed from distant to close.
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The percentages of the S-initial of the KNS refusals increase as the level of social hierarchy
becomes higher. In refusing the interlocutors of lower social status in both situations, the KNSs
tended to be more straightforward with almost 60% of the utterances started with or contained
only the head act (H-initial and H-only). In equal power situations, the refusals became less direct
when compared with their interaction with lower-power status. The shift became more evident
in higher-power situations, Professor and Close Professor. The patterns of KNS refusals notably
shifted to S-initial pattern with the percentage of S-only and S-initial patterns in distant- and close-
relationship 81% and 86% respectively. This shows that the KNSs were more likely to use S-initial
refusals in response to interlocutors with higher social power. In another word, they became more
indirect as the social power of the listeners became higher. The bars on the left side of Figure 1
illustrate the shifts in the KNS refusal patterns as the power status of the interlocutors changes.
The percentage of H-only and H-initial patterns, and S-only and S-initial patterns are grouped

together for a clearer picture.

Comparison of the KNSs' and TNSs' Refusal Patterns

10%

100% P
90% V77
80% ’E
70% i
7
60% i
50%
40%
30%
20%

[¥=)

0%

Close Distant Close Distant Close Distant Close Distant Close Distant Close Distant

Junior Friend Professor Junior Friend Professor

Korean Thai
@ H-only & H-initial  @S-only & S-initial

Figure 1. Comparison of the KNSs” and TNSs’ refusal patterns

As for the TNS data, the percentages of the H-only and H-initial refusals In the lower-

power situations increased by 20% when the degree of closeness changed from distant to close.
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In the equal-power situation, the number of H-only and H-initial answers also increased by 10%
when the speakers were in the close relationship situation. In the higher-power situations, the
percentage of H-initial refusals increased from approximately 7% in the distant relationship to 48%
in the close relationship situation. On the right side of Figure 1, the same tendency can be
observed in every power level. The H-only & H-initial bars become higher in the close-relationship
counterparts. The TNSs were more sensitive to the level of intimacy and tended to be more

direct towards interlocutors of close relationship.

Examples (4) and (5) below provide instances of KNS refusals in different patterns. (4)a and
(4)b show H-initial refusals in Junior and Close Junior situations respectively. Starting the refusals
with a head act followed by only one or two supportive moves -- a ‘well-wishing’ strategy and
an emoticon or a promise — to mitigate the utterance implies that the speakers felt low burden
in refusing inviters of lower social status. Examples (4)c and (4)d are refusals from equal-power
distant-relationship situation. Both utterances are also rather short and contain few mitigating
strategies. (4)c is categorized as an S-initial as it starts with a pause filler, but the tone of the
answer is still blunt and direct with the use of only ‘reason’ and ‘negative ability’ strategies. (4)d
consists mainly of three head acts and ends with a crying emoticon. We can see the same pattern
in (d)e, a refusal to a close friend. The speaker also employed few supportive moves to mitigate

the refusal. The examples show that the refusals mostly consist of explanation.

@ acohf FHEE W A vl YIEze SIA Hol  ss
a-nya, nan byeol-lo meok-go sip-ji anh-nel neo-hui-deul-kki-ri mas-iss-ge meog-eo hh

No, I’'m not really in the mood for food! You guys enjoy your meal. (laughter)

btk A e A Auk gk A 7 S oF vk thgel el mA

na jeom-sim meog-eun ji eol-ma an dwae-seo bae-ga ha-na-do an go-peu-da. da-eum-e gat-i meok-jal

I’ve just had lunch, so I’m not hungry at all.  Let’s eat together next timel!
c. ob ZHl Y 5 &l qlofA PEAnN
a geun-de na o-neul al-ba iss-eo-seo mot gal-deut
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ah, but | have to work at my part-time job today, so | don’t think | can go.
doPlet U okEel gloj R A A Y T
mi-an  na-neun yak-sog-i iss-eo-seo mot gal geo gat-dang uu

Sorry. | have other plans today, so | don’t think | can go. (tears)

e. ol & = Uy ol 211, 05 a4 ol 4 7haL Ao thgol 9k
na i-beon dal don-do neo-mu manh-i sseu-go, o-neul pi-gon-hae-seo jib-e iljjik ga-go sip-eo. d-aeum-e meok-ja.
| spent a lot of money this month. Today I’m tired so | want to go home early. Let’s eat next time.

(5)a and (5)b are the refusals in the Professor and Close Professor situations respectively.
Both answers have an S-initial pattern. We can see the use of supportive moves — a pause filler
and an address term - at the beginning of the utterance to soften the refusals and show
deference. In (5)a, the supportive moves are followed by the head act and ended with another
two mitigating strategies. When compared with (5)b, the refusal towards a close professor begins
with three supportive moves — pause filler, address term, and willingness — followed by the head
act — reason and apology. The length of the refusals is quite long when compared to the ones in

lower- and equal-power situations, and the S-initial pattern prevails in higher-power situations.

(5) a obugd  HESHANE  ATF ojw] Al Adefo] gloj L.
a gyo-su-nim joe-song-ha-ji-man je-ga i-mi jeom-sim-e seon-yag-i iss-eo-seo-yo..

ah, professor. I’'m sorry but  since I've already made plans for lunch..

ggdre  ge kel AF A b fevnh
han-dal-jeon-bu-teo  jab-eun yak-sog-i-ra ji-eeum kkael su-ga eops-seup-ni-da..
I made this appointment last month, so | can’t cancel it now.

Oaoll A7F A= =8 d7te? AR
d-aeum-e je-ga yeon-rak deu-ryeo-do doel-kka-yo? gam-sa-hap-ni-da.

Is it all right if | contact you next time? Thank you.

b. ok, AW, AEAAYI  golHod  slu Az

a, seon-saeng-nim, jeo-do seon-saeng-nim-gwa gat-i meog-eu-reo0 ga-go  sip-seup-ni-da-man
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Ah, teacher. I’d also love to eat with you, but

o5 W g Rls T Aol 3o HAALL HE A
o-neul ppael su eops-neun jung-yo-hanir-i  iss-eo ga-ji-go...  joe-song-hap-ni-da

Today | have something very important that can’t be canceled.. I’'m sorry.

The reasons which the KNSs provided also confirm the increasing burden the KNSs felt as
the social status of the inviters changed from lower to equal and to higher than the speakers.
The KNSs stated that they felt more comfortable towards their juniors; therefore, it was easier for
them to turn down the invitation directly. Similarly, the KNSs felt that they could be honest with
their friends and refused directly without much burden, especially towards close friends as they
knew each other well. For professors and close professors, the KNSs stated that they felt
burdened by the invitation itself and by the fact that they needed to refuse. They mentioned
that it was difficult to be honest and say no directly, and that courtesy towards professors were
crucial. They felt obliged to make up a sound explanation to refuse by emphasizing or
exaggerating the importance of another appointment that they had to attend. Some participants
mentioned that the close relationship did not make the refusal easier while some participants
pointed out that it might be less burdensome to refute a close professor as there was a good

chance that they could eat together another time.

Example (6) shows refusals by the TNSs. We can see that overall, the TNS refusals are
relatively short when compared to those of the KNSs. A stark contrast can be observed between
(5)a, (5)o and (6)e, (6)f. Examples (6)a and (6)b illustrate refusals from Junior and Close Junior
situations respectively. 6a is an example of an S-initial which starts with two supportive moves —
pause filler and let off the hook - followed by reason while (6)b starts with reason - the head
act — followed by alternative. Example (6)c shows the refusal in Friend situation, which is labeled
as S-initial as it starts with a pause filler. The language used in the refusal was also relatively
casual, signifying that the speaker felt no burden in refusing. The refusal to a close friend in 6d is
very direct and blunt with the use of head act, reflecting the close relationship between the

interlocutors.

6) a o9 hduls Adiaulddn

0 mai penrai phi nat phuean wai laeo
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Oh, that’s all right. | have plans with my friend(s).

b. fiisAutfissney Sduegiay wanlutaduieunliue
phi phoeng kin khao thiang ma a yang im yu loei tae phi pai nang pen phuean kodai na

I’ve just had lunch. I’'m still full. But | can go with you if you want.

C. 97 131ANUBUIEBEUN aﬂ§§8W@aLﬁﬂ 5’11\‘1?'15’1’]‘1/1‘13’]143
a rao khong kho bai a kae tit thura phodi loei tha ngai khrao na na
Oh, I'll pass. | have other stuff to do.  Next time, okay?
d. Wiener Judlifidew wnluiae

mai ao a wanni mai mi tang kae pai loei

Nah, I’m broke today. You go ahead.
e. Wesgnnuaungiayny woRvyliniuioulIu
choen achan tam sabai loei kha phodi nu nat kap phuean wai laeo

Professor, please don’t worry about me. I've already made plans with my friends.

f. Jutvelnwugansd  vuldaudiey anLaY
wanni khothot na chan nu mi nat laeo kha ot loei
I’m sorry today, prof. | have another plan. That’s too bad.

From the examples of refusals in Professor and Close Professor situations in (6)e and (6)f,
the patterns of the refusals did not vary much from the refusals performed in the lower levels of
social status. Although hierarchical status is important in Thai culture, using direct strategy in
turning down invitations from people of higher status is common. The mitigation seems to be
realized in the word selection, such as pronouns, hedges, and polite ending articles. In 6e and 6f,
note the use of the word %y nu which literally means ‘rodents’ but is commonly used as a first-
person pronoun ‘I’ by Thai children and adults. Khanittanan (1988) observed the use of the first-
person pronoun ‘nu’ as a way the speaker indicated self-deprecation and deference towards
interlocutors. In this case, the choice of this first-person pronoun helped mitigate the refusals and

express deference towards the higher-power inviters. In contrast to the KNSs’ strategies to soften
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the refusals, politeness in Thai is not always performed in elaborate linguistic formulae. Instead,

it seems to be expressed in the tone and content of both direct and indirect refusal strategies.

When considering only the refusal strategies or patterns, the TNS refusals to higher-power
interlocutors may seem too direct and employed few mitigating devices. However, the reasons

given by the TNSs provide us with valuable insight.

To account for the high occurrence of ‘reason’ strategy in the TNS refusals, several
participants reported that they refuted by providing explanations as they regard ‘reason’ as a
polite and considerate way of turning down an invitation. Instead of using the word ‘no’, reason
is an indirect way to imply a refusal. In the Junior situation, several participants stated that they
did not want to hurt the inviter’s feelings and that they tried to be considerate. In refusing to a
close junior, a TNS stated that being direct was acceptable because the inviter was younger and
close to him/her. Some TNSs reported that vague reasons, such as ‘I’'m busy.’, were appropriate
to refuse a friend. Some participants regarded a vague reason as a good indirect and considerate
way of refusing; some regarded it as an appropriate amount of information to be given to someone
of distant relationship. The participants stated that they could be very straightforward to close

friends as they knew each other well and their friends would understand them.

In turning down a professor, the TNSs stressed the importance of being polite in their
answers. Some used the word ‘krengchai’ as a reason to refuse. They said that they did not want
to impose on someone of higher social power and distant relationship. In refusing a close
professor, the TNSs also emphasized being polite. Being direct with a close professor is acceptable,
but they should maintain politeness. Similar to the KNSs, providing or making up an appropriate

reason was regarded as a way to show deference to their professor.

Social variables and the KNS and TNS refusals

Regarding the third research question of this study — “Do power and distance affect the
realization of refusals made by the two native speaker groups? — it is apparent throughout the

study and especially in the refusal pattern section that the KNS refusals were affected by the
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change in the power variable. The KNS refusals became more S-initial or more indirect as the
level of social power increased. The TNS refusals are realized in a more indirect way towards the
interlocutors of distant relationships and become more direct towards the listeners of close
relationship in all of the three levels of social power. This signifies that the social hierarchy and
social distance factors are associated with how Korean and Thai refusals are realized. Korean
native speakers were more sensitive to the power hierarchy of the listeners, confirming the
findings of previous research (Sohn, 1981; Byon 2003; Kim & Kwon, 2010). Thai native speakers
were more sensitive to the level of closeness with the interlocutors although Asian countries are

thought to have hierarchical cultures.

Conclusions

This study examined the cross-cultural differences in the realization of refusals in Korean
and Thai in terms of refusal strategies, patterns, and the social variables that may influence the
realization of refusals. The results show that overall, the KNS and TNS refusals were indirect with
a similar range of refusal strategies employed. ‘Let off the hook’, e.g., “krengchai’ and ‘mai-pen-
rai’, and short responses seem to be the distinctive features of Thai refusals. The KNSs were more
sensitive to the social power, which was realized in the tendency towards the refusals with S-
initial pattern as the social power of the interlocutors become higher, and the longer responses,
increase usage of apology and address terms when refusing interlocutors of higher power status.
The TNSs were affected by the distance variable more as the patterns of the TNS refusals shifted
from S-initial to H-initial when the relationship changed from distance to close, regardless of the
level of power. Moreover, word choices seem to be another important element in mitigating the

refusals or expressing deference in Thai refusals.

The reason which the participants reported acted as a good source to help us understand
their refusals more. It also emphasized the importance of cultural awareness. Two Asian cultures,
Korean and Thai, do not have the same norm of communication or the same perception of

politeness or hierarchical status. Values are realized differently even among Asian cultures.
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The findings of this study can act as a baseline for interlanguage studies of Thai-Korean
refusals in the aspect of performance, perception, or appropriateness as there is little literature
on this topic, especially the study in which Thai is used as the target language. The pedagogical
implication of this study is regarding raising the cultural awareness in language education. We can
see that the norms of refusals in each language community are not the same. Regardless of what
languages students are learning, they should be taught to be aware of the cultural aspect of

social interactions and that they should not judge other people according to our cultural norms.
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