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Abstract

This study focused on the multifaceted meanings in Thang Chakra, a contemporary poetry
literary masterpiece written by Siwagarn Patoommasoot. Through the lens of in-text implication,
beyond-implication, and the concept of literary criticism, the findings revealed three multifaceted
meanings related to life, society, and the supernatural. These meanings were reflected through
the use of figurative, conceit, and simile highlighting the author’s tones and purposes implied in

this masterpiece text.

Keywords: Multifaceted meanings, Contemporary poetry literary masterpiece, Thang Chakra
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Abstract

Game theorists argue that trust is the solution to the prisoner’s dilemma. According to
many game theorists, trust only arises and results in interactions in condition of reciprocal
benefits. If both sides are strangers to each other, it will be harder for trust to arise than if they
are acquainted, but this is still possible. If one party is a newcomer and the other is one of the
locals, condition of reciprocal benefits may be difficult to achieve. It is because locals generally
need not interact with newcomers and have no evidence of trust whether or not the newcomers
will harm or betray them, while newcomers need to form relationship with locals to increase
their chance of survival and settling down. Thus, the newcomers are more open to trust. When
epistemic rationality for one party and practical rationality for the other are in tension, a question
arises as to which form of trust can be a basis for cooperative interactions between the two
parties. To answer this question, this article examines accounts of trust from game theory,
cognitivist theories by Russell Hardin and Berislav Marusi¢, and non-cognitivist theories of trust by
Annette Baier and Karen Jones, respectively. It reaches a conclusion that Jones’ account can be
of an answer. Trust seekers have to display their commitments and abilities in response to trust
offered, which in turn give trustors the basis for building up their optimism towards the former’s
goodwill to an even greater level. This would strike a good balance between epistemic and

practical rationality regarding trust for both parties.

Keywords: Trust, Collective action, Epistemic rationality, Non-cognitivist theories
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naneuduiinstunuldiviiouluundens vunzwuiiuamie dsorfveglaniieinarmeiadn Weiau
UsvauimnFesunarnenerineintuleinduiie WedauneneudlugninsTnedweslfing
fuvhie ulfusiinanyueineriineediludnwmanelnesinseSeusarmihogaduuufidgn
yrmglavhie hunyeeinededinaunudaunitlunsBeuliveswiyniiasrilinunedels
¢ Tuefnlugaoraniau Ussmadenaniaulddnmssinegiilifisrnmednlsadedin vimndy
wnanfvesauueniindeunnmzaiamunindugfivhenunenly (Pandit, 1990) AuwUanutingn
Bouludugulmilidegdadadadamn drniesdulddelenmalildldiuieniaziovuglananuild

deluganliuselon dnuyweinediniswseudiunegwingdmdsliteszduanusdndudngdonu

Y

=2

wlanuthiwranizwiiddl Jaynilidagnanfudmedymmsgraiveriiauwdanrinlienad wietiasn
Lionaudlaliidddefedeulanidndudediagiouienusrannsasusuiujduiusiiduwuusuie

v v

fufuAuRItuUENzle Lazwdasrinedndlsiasnavaustaulniiile

auassailldladuusinniznsdivesrnusiuiioduauulanntiniuansannududng uiduiunsd
AuLUanntiud o Menawasdniae o Aaduiie nawunsuuUalne-8anguues de w@ayns wad1in “au
wlanuin” 110537uA1N 1918913 stranger Faulan1uluglu Oxford English Dictionary uag

1Y v

nauynsududnvatsatiunuidennlinsediu e aufidualiidn vieaudiegluiiiiliineegun
nou Wonuudanuiiug q aesnuunuiy fddeslisiFossnla q vestuwaiy dsheTsinglien
sulaludsfidndnend wevinaznaiidsiuiianiAnfuauies sneierduilionadulaludsidndefa
Aeafunuuardsiinuagiiinazdmasgslsromnuiduiuy uenaniudmnniduauulanndsoriy
oghauriads widmsnssvhilintueglutiigtuesfoniishaheasiindnieidnihadany ol
Samnnsyiililddhlanmsnevesmsnsevidsinuldszninanuannesiausssa uinsiiauaes

Auazvhusdsiidudedumihudulatudesedeanudounslssnsiasdesdineiuind ey
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[ 1

A9 WU ANURaIdntheuauiudaiarsannseiutuauy Tuldussiudaiaasduluuuanaiaiuagna

A 1

aatafufiausvy! Bndhedeluiinivesdenaasauuiieaiuny? wasdndonuamedniuled lilvdelu

a q

Nunvestomasiauaziuukardniulunuauandraduumsduiinugadu’

D

g ainenigIiuanuledlngnaiulieegluanunisalivinnnnuivsediausi
Linszanetn assesuninvsiivaiinaatvayulideldindunuulasuunisneuwaidsresiinnudonse
nsnspiuuulawuunilduaaiunisaiiy 9 Fauasshenisludeswihddameuanaindaiivineg nouwd?

ANNAnUlSenlaAUTlmeINaLTIRNW e (epistemic rationality) (Chignell, 2018; Williams,

va o &

1981) Aedu drpuwlanninaeshelduaunfivaiinadannude Wewnasdenlddanuininly

Y

dwsulidnduinmndeddaneaiudnidis winwideuszdassTawasmnideslanuiazidesufduius
agalshf Asllilsgdoundsaglidosdmiulanyalagiuindmideniasluiufduiusiuaundanmituiu

¥

gailaenn nisdhedugiuveasaunguileslnaamluniussaudendianainsunaisiomsasenen
nUuieililvaniunuasndedmsunisas@indnasluludsiugiulun nsilanlulagiudslinis

nsz1eTelannszgndaibaidauinwinngnnsedulesntluuarmilensvihuviuiuieg Inind

!
4 = aada v

ApuilaildidulnannielagnisAnuayTnusssulubuuiieiiuiunuedeey (Carens, 2013) uiilonIs

Y

2 1

aesayswluiuiinianmenmeiiuiuddunsudunnduauulannitd msuaugaznatedud o

vanideslalld iauadivilviau 4 nlmdndedudsivanideddlddenlildiauaaivgiing ns
UFduiusfuaunvafinudsanansodalenal 4 WvhlRdiadtuld (Gambetta, 1988) Ar7udl
winilnaBesUFUR (practical rationality) Tugufiiwnndesnsussquiimanesialavdenids msnseving
witlfussatihmnetulddemdunansgyinfifingduadiensvh (Scanlon, 1998) FspunileuSensodls

Auaan Wlendnuiujduiusiloufduiusaesdaselonuly witianseuu ndswesnnuiimveiinaids

I U

Audendaguuiiousuilslaed (Chignell, 2018) unanuillaildysdumanudslafiaunsaasnsauna

Y

Twndwmsuanuiadesgninenuiivsinaaesiailuynaniunisel uilziiasuianzanuieladn

uillaluaaiunisalvasauwdanuiguideudslantndiuauviosdudoduegnounailulantiu Ay

U 3 o

Welavdanagliidugrudmiunssuduliufduiusuuunisnssihsiuseminsaulugssaniuzdlanes

'
a

ssugldiunszmalanisfelauifinadudsiiiveinadnnudened iy viaede

U wunaeinnstulvirenisuenidenld waznswen@enldfenisouli
? wuweludausednvunanenn viaweluduania1vesdiaiguivseauniuvie

* wuwiuauwUanuiivisuadudng viedasudauln 4 Whewasniouliarunuleduauilineidnunneu
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a [

s 08UI5998

a

unANUllEITITeRnunnlagAnwienanstulgugiuasnAsniingiuaeiuneizenInuie

9 Y

TavesinuSvgnaunguiny nauusviutey (cognitivism) wagnguau3yuilus (non-cognitivism) Lite

niesziinmesuelanilsgiinnuaenndedudies wasdausadunsesnladmiulgmises

' v
T v a

n1snseviTInserIneuklanrningugouluiugiulralnfeshiusuoiisenuar IsneensiUauius

I
1Yo oA £y

v a | = & 4 a A 1 o & 1% A ay o o v a 1= 14
ﬂ‘U@ﬂN’]EJ‘WLNLUUﬂUVlQQQUVlIQJQJﬂQWZJQWLUU@@QZJ‘U{]ﬂZJ‘W‘LJﬁﬂ‘UﬂuLL‘UﬁﬂWu’W]@UlMi‘Gﬂ aﬂmlmmmwaiw

Y

A o

Welandenangiwitarslelonuwdanntniu Inewnaeiiliuseilivuasdnduedosuieiaglddu
nseanlidndudemevauesioulvasusenisiieideduiesiife audingdnaitiniiude way
AIUTVINATIUFUATNE 109 UAIRTNTUTIUT A annyuueswesisrsauwUanvinguidou uay

rhepuneginnouls

msnauezaiu duindiniseduneeiuedosanudelaLuunguiing AesuisiFes
anudelauuunguiuivuion Jefidunude Saiwa a15iu (Russell Hardin) uay Wwiaal u3da
(Berislav Marusic) uagaaSureiiesnudolanuunguieuivuien Felidunuie uoudngd uusd
(Annette Baier) wag Ansu laud (Karen Jones) uazfiansandeinnsaiuazdeldudeiinetos diuiiaos
thuadwnsfiuszanaldiniinszsinazszdiulunseuizes anwdingdnadonude was Al dua
BeUFuRAeTasuANT N TUSFUR nuumestesisEheauuanuiindunidou waviheaufiogun
nould Inedoasuiiléluduiiaesilde dmesuredesmnudelauvunguievsuuiouvedloud uas

¥

Towauahivasnulugiugdnszinndesuieewrnuwelavesungadumesuieinevaueoulun

Allaafian Fudumesueiunzaudmiuanuidelanedulmivesdny

AesuneiasrUelawuungelinuiudyninmsnssisulunsalauudanuiiganitay

inAnduywdvnaulugimeiing (rational) wwInanseSuieiunasilgneeananiAengus

= 3

WY B0 UNBUUANURFIUNI N 1zuyuwdlvning uywdgounaianUstlovigeanuazidenldisnisi

9 9

(% [
LYY v A

lsnBeusglovlgsantiu (utility maximization) fstu mafadennsiivjuiusazyilslaunnnitey
1o 9 uywddomdeniiufauius uazidennasfiaziufduiusiund srsihedendenyinludsiagyils
nuiasldsuustloniaefigaviodeusslomidostian wnluaniunsaity nausslowiasanvesusagine
funauselevdasansuiulidaudaiuiazlifidam winnifedaudaiu wsgdanamnusyloviasan

gylisinaesinazdenyinludmagilinulasulssloviaangavsedeusslovitosngalineu us
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BY 1

Wesnwinwnluauiiveiinauazisindndrefiluaudvaiing wazasldmanaluviueadeaiu wan

wifaznuINIswasUsElevddnyananeulssleviasanazilugvseansiau (dominant strategy)

9 Y
(%

Tuanunsalviinnausslevidaudeil auvhlivhenandainsgiionyias il jauiusildlvuselovd
geaaunlasay Nnwvesinngwinuisenitanenaen nwuukuy (Nash Equilibrium)

iegesnuimaiinadurilieulaussleviininfiarseslundaauigafe aniunisaldd

gaua1IN nvesinlng (Prisoner’s dilemma) 6491314 1 tnlnwassaugniunuiimedeniiediy v

Y

gnilUaevatuneniunazsiialasundedn mnnsgansnin aglasulnuinnnauagyinl nnvag Ly
a1snm lasulnuinanauazasst wimnaularunisasnimuasdnaunilalids AunaIsnImazgn
Auluneuwazlifessulng duaunufasazlisulnvinanausedut Tassaseselandululadedia

LUU

Unlnwaui 2: squile (liansnin) Unlnwaui 2: lisquiis (@1500)

Uninwaud 1: saudle Qansaw)  auliansamisadnnnauay 2 ¥ (2, auarsamlifann, auliaisninie

2) An 10 U (10, 0)

inlwaud 1: Lisaade (@1saw)  auasamlifiean auldansawdenn  auansnmvigAnanauas 5T (5,5,)
107 (0, 10)

A998 1. dnwazvestymluinunisidanuesiinlng (Prisoner’s dilemma)

AUNSTIATIeRuUTguinyg Fanngiauiigmadudfiveing uwarlildanuduiusiduney
1o 9 siaru nadnsveanisindulavesusazing asunauiannenasnmwuuwuyiiaue Aduguiinge

wiazihenealadufeniinunardndiefaanauay 5 U innindndudenuilsiaudnan 10 U wasdndelyl

v Y

AnAniae Unvguiinuisenan1izwuuin dudnvesaudumeluna (rationality trap) (Luce & Raiffa,

1957) iiengaeenainiuanil dnnguiinuiduausiufnizesniuels anudelatiszassilogneunts

fiujduius uillgmaesmnudelaiife azldnsladediodununauisdeiunaisassidlodeviare

Talnanu@slalundinazlasunissinilondu detazidudaduiasunsadauinliisaaeeiaunuluy

[y

Sudledudeluluauan ae1elsin dnnguiinudunuiwiilunuiduaisassiaseiu winninuasly

fagnduganinulawnumis Jymiaznduundn laenuaniganduindlasasawuuigIfunuiiEy

9

(%
v A

Asaufe Mussgslalminuduliedndhelvinnusiulevsznduundn (Elster, 2007; Witteloostuijn, 2003)
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£%

fivnngefinuuiiauneigumsesniieliiineusiudoduaule wu wuslildnisdeansly
fe8ndhelimdnlaliladnazsossuiiodislilausslovdnmeana fazdufazieadsusslovuiieiuagig
WAy Wy Nsusenieavdenysiedesladndhenauazinnisdeansiiug (Schelling, 1960) u

wwnsiigagldlilatunsaifednadiu insginshesandalydlasmedluin walselevindndiedeans

'
a a LYY

FerniludsisludeinquarluBsanaiuuiafetufuresmuielal doanufiudasdelisindnde
wilaiudunuesndls Adefianlianuddy Adafiensulduarsonsulalld auflogiaiuniuoad
dsfimnndaiiofunalsloviiuaznsussidiuadsing 4 limfloudy wu msdeilsfivdenisien
ATuALDNIA NMsARTmasTErduTesrarem mislfmuddyiuduiviediusy auanieatums
0g39U (Hofstede & Hofstede, 2005) illsifilasuszifiuldirddlafenausslomismiuiiazanunsn
thiauedednielveusulutonnamis 4 1¢ uanidloduruiiy ludesmahedeisslidoslaieatusn

thetay wumenvasadenindnsuminandadunmsnelanazglisiuiiouy

wnMsMsesUEEnuUUTilAonsiaunugmsmansfiaglilunsussiiugvseansiudazay
Tumnuduiustursilenaegsenlduinitan Ssannisfnwvesladin toidaden (Robert Axelrod) 1¢
fumilaglilusunsusiaosnisufduiusiifintuessreidlesuaiTomauildthaigrsmansianuns
ogjsonldunnilgniie nisfundney Seuriemev (tit for tat) Aedldsumnutmiiolunsanoundifiay
adtedelundsialy dlaildsuanudndiolunsanounti fagliliausndieluatasely (Axelrod,
1989) dhuanuidelafituldlnenmsviailounivindelalunevlunuusnifioguaindniieviogdlsluny
il udresideunuuasidninevilunudely eglsfinm wamsdsasddagmithlunsufduiuseds
usn dreheladhendsiignaananelvidelaluneu inlaldgmsmanstl wu Asfivamzwufiuayi i

e
f

awlyanunsnsusuls gvseansifzaunsuidliviulaEud

gNSANEASVRILNNG U NUNMUATINAINI B UNANUT B IdmTUR NSEVI T Hvaling N3
nszhsmasinduladndudedicmiuduiusngndesseninsmnuliouazaunela (preferences) vos

v [ [y o

AN3zin AU Msnszvilunaniuananaulenazisegdlatiu (Elster, 1976) Felunsdlvesnunan

e

wihgundouiuauiesdiu aueadudtliiideyalanaglidanudeduwuulawuuniaieatuauulan

1Y o

wih uagnelanseginaainaundanvihiinudslidinaztheglangunnimsiiufduiug nsnseiid
pusnanudouarussgdlaguivuiiveuiushideruiiveinaluiaiesey mnauosiuiin
Tiaudelaudeuuanuiiduideuisiitoulvarudouazusgilavesmnimiduruil tumneians
nsghwesaglifiveiing dunuudanviesenaaziiusegdlaiiosidelanuiiosiu uasiiagliauriesdy

Welanu uideuluiminuieglisnelidlianunsainvuldegnsdivaing
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fnguiiliosursnnuideladndnunisilildnseguuunfnuuunguing Fduiidasmduen
ufiansanassngy Ae nauiuuulinuioy Wumeduieveseniiunazingdafinanitanuidelaas
Andulddeiidouludamgdoaduamguuunisuenyionslufifiosnorh B udetuldiaud
Fosnseuidelatuagnsyrirludnunsladnuusvilsiignaienidlih anudelaladuanmdeuuy
nilsfidosiindnguiiifofiosestu wogfnuddyeyihadafiaumselivang uduild wosngui
wuveUinuiley veauiuazlaudiesuieanuidelalildaudedslilvasideunaanauau TRl
Hundnguudasintuldlfuuuiiertuanudeifiveiing uasldliasiilefnuaudaildidundngiu
Usngegudrnrannindenuiodadulaliinduldvieflduvuiingufuivuienssue nsstudiu
anudelafoninuidnlunivindeuudldud audlésuanudeloszyiauiignatavaelivi was

puantilidndudesenfomemaidnnuaivayuiionaziild

A193UNEEaIRNNER TakUUNgEf US Y ulley

[ 3 sa

Fawas a1sau

TuunAuTe Trustworthiness 813/ (1996) a5ueiAnudelainvulilngendnisUsduie
= a LY 1 = v 1 aa A o 14 I v 1%
Woulv@eantu wu nguane uazdaulonisdsay wu 38Usvyn Aviliaunateundugnlilale
(trustworthy) 91nnsNReulumatuasussgsliliunvsasegiegneldReuluuuliiingfnssuly
JURUULRNZ 08 1T NN Ul snvsenanislivi daudsaunsowelawivsesednaglivinialy

Nt FeadaussluIFeulvduivusliduuiulaegils ansfunsuindesainsiaiunsadulala

MaudiurzAnuazyinieden dulsslevidmsuiuuies

g1shuveneaulaglifiiegsvesdaiuasulugusinsised The Ring of Nibelung ¥833niues
dalasvimnansnanauwitlsuegeilniddelaveslsunlvigrunaummaniudalau ey

idnegsiumusnaaenna ensaunsiaud alanvihlirueluruaraveailanidednagids

'
a

AU 01N15AR 95 N9 wazwnauIdanvinlmdumiudlafandssuianazeaiuvoame s

'
=

frnddaweitliaunsovheuiidunaly dshariaengaasglunnin mmssdulalddaveivas
lifesnsgidssunaddlungily euduiadesuldnausagnlilaléinaeyhaufidunaliduld
(Hardin, 1996, p. 28) wazilewUsuiiuinaunidslilald duffosdelawwds “nrsusadureamud)
pauilpasauTililalaTuvsumanizduniaiuiaonsinudelogauds Muszniad ‘wudodmaniunui

l3lale” uay “wudolonas tullnauvangiiauyadi” (1996, p. 30; Quisifisi Hardin, 2002)
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g1iAudd freeniierlsienuantAlilaldiviiiauduludnuiiolidiney elatulduuy
denduanulilaldvessaeiviinanayifind iy dsiisdeside “Gadedaunululanaieves
Frnauimsstimeslsiilnesaesviansailsiminismnauegiusessuseamiousuianiu” as
fenandeadudsiidlonuegsiuiuiudsauudazdsfulinsnsevivesnuludsemdulunudilaidunno

[y

wsenlaliaiull nemnldvimuasseadeUsslond Neviliveyniinuulalydlnmn viiemdyyiais

T

'
A

witiauliauyhnuldsiudiAsiivduasquioutnfunausslovieduoanifiniy Seensfugraiilu
TanAandusss Asiiliqaililnvldsensvildnioluldrudoyniuiddedemiasedasiusnalanis
AUANTNIFIANREN TN MANe UTITiagIu FaUser aieUsend Adegludsaudy q funldufoa
muzfiunadlnsluguresnisuszun msadiuing vieunasnladulafmaingrunedaedly nsd

LYY

yaranignisulumaifvdduludnuusituediviliswelainivagldiouselovivosmuniuan

a o =

Tunsviniedya Ioihbiundauaudalillindaesal

msadanudeladaf vatestunisaianiduii v lvauiiquant@lilale 3eazdqe
atuayudonelmAnaudelatunuan (1996, p. 28) uasfvhuildfasuitiymFesauiiudieny
Ieshemszdgmiiduilavesmnusuiiefufifonsyniinaueadniudedmusvesaatunas i
Tieuduideldnugninaull an1tudumauaznisasnelnema “Wisuudasmaudniusvenuyn
aululneduds vlinawsiniusimuiiofunareuntusnwvasysadesuunninierssudumnluing
aslnwilag” (1996, p. 33) uenanidaiianitumsdany wu IausssuasainUsendiiazasinuglaii

aulpeniseuiumdsavenuvsenisiainanenvihlignasdialianansoniagldtinegla

Tadud wWafa (Philip Pettit) WWudiofuimuidelamsgnitrlaindenisnevaussenii
@olaililu (trust-responsive) Fsilasdusznavamdsznisae (1) A el B viuneds (2) msfiennil
gnuansoonunly B U5 waz (3) A mavangly B Usewgddmudl A fanuagly B oinnisuszngd
wuiufiustlovidmiu B wannninmsldusengd fewmuaiiiinsussngeduieisuded B asuans

auvsefigtligauIIvAs AU Ui laviinueuAugelalyl (Pettit, 1995, p. 206)

a5 Taud (Karen Jones) THuéladmesuisveseniduindinsdelasoseguudoulumsanitu
WU nvane IUszvuazaiaussnel virtunisdelainay 9 nllsgiwieliihadelddadundnis
flanordedaiiaaseiiiuogvinduiitmuslfaudurhasdy uimudelalildudnisfion msfeniu
msdlesiusensnsgiwesdndieiazidulumuamamnemszditeuluvideyamgedsduilaildinan
weuweaies vienanlinzasdiuie AlllfiAamnanmsiidunldfuueuamudesunngidela

& a0 va

Wwuwull) waglildusznoumennuanuiiidedweladiodnaugtuneuanuwelaliuiuiwas

Y

(Wav3
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Jeeenufualilaauiaunidelawiianilmansin Arudslanuiuinianisesuisnuuansaulisnig

pglsnnisveniun@eladnauniyinagyhaulinliwszslvduaudrdguesviduiuseiuling

'
% =

Tauddnedn msnesyaraiswelaguillinennuesialouduingigninunanteulunieuendy

'
o a = ¥

wiesileiaumgladevituudinutuagyiddavselivhade Tunssaugvedaud anuwelasenies

4 o aa i 1

(1) nssauzluilaweslinnuielanuesaunauusuanudelaliitladliuaing wirednsyyiifldrusiu

(agent/participant) @4g@anaa i ukuIAnvRuluN1TIA LG MU nuT 16 nTeviA Tiwnnadl
ANNENINTOLUTNEETIBUAR (Sen, 1977) uag (2) NMINKNTEVINNMALINAaUNTARDUAUDIREAINYBLR

nulgsuteuunangdu lneiuuanisnseyiiauuveaw bidullumadigiueuanugelalifian

Y

11391 (Hawley, 2014, p. 5; Jones, 1996) Fsaonnasiiuuulfnvasunin

wouLlas LUS (Annette Baier) ¥i1Uf3eveusniledsidolaliiduluauu laldueaiusdn

[
£ o v [ 1

e Tanuuliiaaums uiroruianiniavisegrausamieitugninuds wansinaudelalieaduud
n3ftann (Baier, 1986, p. 235) ilaiivmglaudaaudundulivinuiisiendnmassh U§Aseves
seghanniignferudiniants muddnfaviegusavidefviugnimiaiinnindelanuuisaurh
Tsegluanmgiidanidesfion tufemnudslavinliineglugaiiunezuisiedsiiniagsimield
Fmdanfisilvienudelalundy denndastufinids A1@nUe (Partha Dasgupta) naIusdelanu
JuiafiAvonsuininndiainmvdesunamunasidafiasshauiisdelatianassiwielaifls wu
sidelamnandausiieufiarannsonnansfenuiinsgimutiunield viedlemaaransdas

ATIIMIIAAAIUNTNTEYIVRILAEEWRS (Dasgupta, 1988) HlTEUILNTULININTANAIBTUIENIALEEN

wiantlunenas

msanidedludaiuieafuteoniesseseuasandeaiddasains (structural coherence) il
ffosernuiivninadseudormeimsidusula eidnd te5adu (Alex Worsnip) 81vinanadlvniing
Fannuide (epistemic rationality) BunosmnuasnadosszyinsimuaRnuusing o Aauiimgdinadl 1wy
lednduifinnuinasfugeidmianieiu windudaduildasdohdaiuasiotu uansiiliivg
fina (Worsnip, 2018) nssAuzesansauesiidnvardenndoutuil ienunisiaduinausnauniilla
18 wnIsdvrunfuuudelaliudeu o tu wazdediimlfudnduinnusnaunic3lald fnsedididels
Idundngrufivinuulidnausuiu fo nsflegrosngmne vssiagiu FiUszen waraniausendi
wdsduliauduinludsdieudulilatiash anusenadestisifundunisnnnsiieguoadouluds

antumaindundngruliuinnulilalivesauniednelddeuluwantl (Hardin, 2002, p. 33)
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Abstract

The divorce rate in contemporary Chinese society has been steadily rising, with cases
initiated by women accounting for over 70% of all divorce cases. Behind this trend lies the
awakening and continuous development of modern female subjectivity. This paper takes the
reality show " See You Again," the first TV program in China focusing on "divorce," as a case study.
Employing a case study method and textual analysis, the research explores the portrayal of

female subjectivity in divorce narratives presented in the show. Analyzing the program's narrative
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themes, character development, conflicts, and resolutions sheds light on the evolving female
subjectivity of modern Chinese women. The study reveals that Chinese women's subjectivity
continues to evolve as their knowledge and economic capabilities grow. Women are increasingly
willing to break free from the constraints of marriage and family, striving to achieve their social
worth. Simultaneously, the development of female subjectivity also propels gender relations
towards greater possibilities, challenging the idea that marital relationships should be the sole
destination for both men and women.

Keywords: Modern Chinese women, Female subjectivity, Divorce narratives, Reality show
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Abstract

This paper primarily aims to gather and review the conceptual metaphor studies of the
term “heart” or “jai” (1a) in Thai. Also, some other semantic studies of the word “heart” or “jai”
in Thai are included in this review article. Although the metaphor research of “jai” or “la” in Thai
is not much found, the results of those heart metaphor studies yield significant results of how
Thai natives view and understand the word “heart” or “jai.” The metaphors of the word “jai”
can be categorized into four major groups: (1) HEART AS PERSON/HUMAN; (2) HEART AS OBJECT;
(3) HEART AS SPACE; (4) HEART AS CONTAINER. To conclude, this organ term “jai” attached to an
abundant number of phrases spoken daily plays an important role in communication in Thai,
which reflects the native speakers’ perspectives on the heart.

Keywords: Conceptual metaphor, Heart, Thai
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Introduction

The body parts in many languages are used as a metaphoric word referring to a number
of both living and non-living entities as well as both tangible and intangible objects. In Lakoff and
Johnson (1980), and Johnson (2007), the body part terms can be used as a framework for
conceptualizing world events. It can be seen that there are a certain number of semantic studies
of organ terms in various languages applying the conceptual metaphor framework, such as the
conceptual metaphor studies of body parts in Chinese (Yu, 2003, 2007, 2009), in Thai (Ukosakul,
1999), in Georgian (Daraselia, 2017), in Burmese (Phonthad & Intajamornrak, 2020), and so forth.

Heart not only is an organ but also a word that is used extensively to refer to other things

[

in several languages. In Thai, the word “heart”, “jai” or “Da” is generally compared to love,
thoughts, and feelings; however, it is also a metaphoric word that can represent the Thai natives’
perceptions of this lexical. The word “jai” prevails in a great number of word collocations in Thai
which contain a variety of grammatical functions and meanings.

The word “jai” in Thai can be compared to “heart” and “mind” in English. Saralamba
(2008) explains that the word “jai” in Thai can be translated into the words “heart” and “mind”
in English depending on the context and collocation. In other words, the English word “mind” is
used separately from the word “heart,” while “jai” in Thai can mean both “heart” and “mind.”

Based on conceptual metaphor, the organ term “heart” frequently becomes a vehicle for
a wide array of metaphors, as discussed by Kovecses (2000), Yu (1998, 2003a), Stefanowitsch
(2006), and others. The word “jai" or “heart” in Thai has been mentioned in some semantic and
grammatical studies (e.g., lwasaki & Ingkaphirom, 2005; Lertkultanon, 2012; Matisoff, 1986; Moore,
2006). However, conceptual metaphor studies related to the term “jai" in Thai can be found in a
few studies (e.g., Berendt & Tanita, 2011; Park, 2015; Rungchaeng, 2005; Yao, 2018). Rungchaeng
(2005)’s work is the only metaphorical research of “jai" while the rest are the metaphorical studies
of “jai” in comparison to the term “heart” in other languages.

This paper reviewed principles and concepts of cognitive linguistics and conceptual
metaphor, followed by the review of methodological aspects of general semantic studies of “jai”

and conceptual metaphor studies of “jai”.
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Principles and Concepts: Cognitive Linguistics and Conceptual Metaphor

Before considering the concept of conceptual metaphor, it could be better to
acknowledge the general principles of cognitive linguistics and its relation to conceptual
metaphor. The conceptual metaphor is recognized as a part of cognitive linguistics theory which

was developed in the 1970s.

Cognitive Linguistics

According to Fillmore (1982), Lakoff (1987), and Talmy (2006), this linguistics theory
believes that language and mind are related, and linguistic patterns are developed from
conceptual structures. This is a commonly shared notion of the major cognitive linguists that
meaning plays a fundamental role in language and should be a primary area of investigation. They
contend that linguistic structures serve the purpose of conveying meanings, making the mappings
between meaning and form a central subject of linguistic analysis. According to this perspective,
linguistic forms are intricately connected to the semantic structures they are intended to convey.
As a result, the semantic structures of all meaningful linguistic units are open to examination and
should be explored in-depth.

Moreover, cognitive linguistics focuses on investigating the connection between language
structure and elements beyond language itself. This includes exploring cognitive principles and
mechanisms that are not exclusive to language, encompassing aspects like human categorization,
pragmatic, and interactional principles, as well as general functional principles, such as iconicity
and economy.

According to Lakoff (1987), Langacker (1987, 1991), and Talmy (2000) as cited in Croft
(2001), cognitive linguistics constitutes a comprehensive branch of linguistic theory commonly
referred to as functionalism. This field centers around cognitive, specifically semantic,
interpretations of grammatical structure. Its influence extends beyond its core principles, as it has
introduced valuable concepts to other functionalist approaches, thereby enhancing the
evaluation of functional methodologies.

To be more specific, Talmy (2006) states that cognitive linguistics delves into the
organization of fundamental conceptual categories, encompassing aspects like space and time,

scenes and events, entities and processes, motion, and location, as well as force and causation.
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In addition, it incorporates essential cognitive categories such as attention and perspective,
volition and intention, and expectation and affect. Furthermore, cognitive linguistics explores the
connections between conceptual structures, including metaphoric mapping, semantic framing,
the relationship between text and context, and the grouping of conceptual categories into more

comprehensive organizational systems.

Conceptual Metaphor

The conceptual metaphor has been widely applied to several semantic studies since it
can convey elaborately human thoughts and perspectives on meanings and linguistic forms.
Among the well-known cognitive linguistics scholars in the 70s, Lakoff studied extensively in
metaphor and metonymy.

Lakoff and Johnson (1980) elaborate on the concept of conceptual metaphor in their
book, Metaphors We Live By, that the process of mapping the meaning relationships across
different cognitive domains, between the source domain and the target domain, by relying on
the similarities between entities within these domains, serves as a tool or mechanism for thinking,
awareness, and reasoning that reflects the cognitive system of language users. In simpler terms,
when we understand or express concepts or ideas in one domain (target domain), we can use
similar concepts or ideas from another domain (source domain) to help us comprehend or reason
about the original concept. This mapping of meaning helps us make sense of things, think critically,
and use reasoning based on our cognitive understanding of language.

Let’s consider the two following classic metaphor examples in Lakoff and Johnson (1980)
below:

(1)

ARGUMENT IS WAR

Your claims are indefensible.

He attacked every weak point in my argument.
| demolished his argument.

I’ve never won an argument with him.

You disagree? Okay, shoot!

If you use that strategy, he’ll wipe you out.
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He shot down all of my arguments.

(p. &)

(2)

TIME IS MONEY

You’re wasting my time.

This gadget will save you hours.

| don’t have the time to give you.

How do you spend your time these days.
That flat tire cost me an hour.

I’ve invested a lot of time in her.

| don’t have enough time to spare for that.
You’re running out of time.

You need to budget your time.

Put aside some time for ping pong.

Is that worth your while?

Do you have much time left?

He’s living on borrowed time.

You don’t use your time profitably.

| lost a lot of time when | got sick.

Thank you for your time.

(p.7-8)

In (1) and (2), it can be seen that the words that are related to arguments and time can
illustrate the English speakers’ conceptualization of arguments and time. Many words of
arguments and times refer to war and money-related vocabulary.

In (1), it is apparent that words typically associated with arguments can also be applied in
a war-fighting context. The terms such as "indefensible," "attacked," "demolished," "shoot,"

non

"strategy," "wipe out," and "shot down" are often found in contexts related to war. Interestingly,

these same words can also be used metaphorically in argument-related discussions. This suggests
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that in the English language, the act of arguing with words is metaphorically akin to engaging in
armed conflict. English speakers seem to perceive that words can be just as destructive as
weapons, and the process of arguing shares a conceptual similarity with fighting in a war.
Similarly, the metaphor "TIME IS MONEY" illustrates that English speakers equate the value
of time with that of money. This is evident from the overlapping set of words used in both time

and money contexts. Time, same as money, is seen as a valuable commodity, as indicated by

nn nn

words such as "spend," "waste," "save," and others, which can be applied to both time and money.
Therefore, many words associated with money can also be used in discussions related to time.
However, it is important to note that these metaphors, such as "ARGUMENT IS WAR" and
"TIME IS MONEY," cannot be reversed to "WAR IS ARGUMENT" or "MONEY IS TIME." The words that
are typically used to represent argument or time are not commonly found in war or money-

noun

related contexts. For instance, terms such as "say," "speak," and "argue" are not typically used in

non

discussions related to war, and terms such as "minute," "hour," and "clock" are not commonly
found in discussions about money. As a result, the conceptualization of argument and time in
English is not directly transferable to "WAR IS ARGUMENT" or "MONEY IS TIME." The specific words
used to represent argument or time do not carry the same connotations in these reversed
metaphors.

It can be assumed that the way English speakers use metaphors like "ARGUMENT IS WAR"
and "TIME IS MONEY" provides insight into how Thai speakers may also use the term "jai" or "heart"
in Thai in a metaphorical sense. The fact that the term "jai" in Thai is widely combined with other
words, creating a variety of metaphorical meanings, suggests a significant semantic expansion of

"jai" in the human mind, expressed through language. The examples in (3), (4), and (5) provided

below illustrate the comparison of "jai" to feelings, comprehension, and personality.

(3) khaw mii jai hai  chan
he/she have heart give |
“He/She has a feeling for me.”
(4) chan mai  khaw jai prayook nii
| NEG enter heart  sentence DET

“l don’t understand this sentence.”
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(5) Mae jai  dii kab  thuk khon
Mother heart good with every person

“Mother is kind to everyone.”

These examples represent just a small sampling of the many metaphors to which "jai" in
Thai can be compared, revealing its considerable semantic extension and shedding light on the
perceptions of native speakers towards the term associated with the heart organ. Consequently,
studies exploring the conceptual metaphors involving "jai" can provide valuable insights into what
Thai speakers truly think about the heart and underscore the profound significance of the heart

within Thai culture.

Methodological Aspects: General Semantic Studies of “jai” and Conceptual Metaphor
Studies of “jai”

The review comprises two types of studies on "jai." Firstly, non-metaphorical studies of
"jai" were gathered to illustrate a general semantic understanding of it. These general semantic
studies of "jai" can indicate the basic perceptions and usage of "jai" that will eventually lead to
metaphorical expansion in meaning. Then, conceptual metaphor studies of "jai" were collected
to explain how Thais perceive and use this organ term metaphorically in greater detail.

However, most of the conceptual metaphor studies of "jai" compare the term "heart" in
Thai with its equivalents in other languages, while one research study focuses solely on "jai."
These comparative studies of the "heart" shed lisht on the universality of semantic and

metaphorical conceptualization across languages from different language families.

General Semantic Studies of “jai”

Matisoff (1968) treats the term “jai” or heart in Thai as a morpheme that is commonly
attached to other words and used in contexts related to emotions, thoughts, and actions
influenced by feelings. On the contrary, in English, similar to other languages in the European
region, there are specific words for emotions and thoughts, such as "emotion" and "thought,"
which may replace the word “jai" in certain contexts. Some motion verb phrases attached with

“jai” such as “jab jai” (catch heart) means to impress; “klab jai” (return heart) means to change
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one’s mind to do the right things; “jai loy” (heart float) means to be absent-minded, also presents
metaphors.

Iwasaki and Ingkaphirom (2005) explain the structure of the word “jai” in Thai and that
the change of “jai” position results in both grammatical and semantic changes. For example, “jai
dee” (heart good) refers to a person's character and serves as both an adjective and a verb; “dee
jai” (good heart) refers to a mood or emotion and serves as a verb. Moreover, some verb phrases
with “jai” give a metaphorical meaning such as “khaw jai” (enter heart) means to understand;

“sai jai” (put heart) means to pay close attention to; “hen jai” (see heart) means to be
sympathetic.

Moore (2006) compiles 743 Thai phrases containing the word “jai” in his book, Heart Talk.
He divides the collocation of the word “jai” into 12 semantic groups along with two more
chapters about heart proverbs and hand gestures related to heart expressions. This book gives
insightful meanings and uses of each heart expression daily spoken in Thai so that people who
are interested in learning Thai and the term “jai” can quickly understand the heart’s meaning in
Thai and know how to use each Thai heart expression appropriately.

Lertkultanon (2012) states that the word “jai” in Thai and the word “heart” in other
languages in Southeast Asia such as Tedim Chin and Mandarin can refer to feelings/moods and
traits/characters, while the English and French words or phrases semantically related to emotions
and characters do not contain the word “heart.” She also mentions the conceptual metaphor
studies of the word “heart” in Tedim Chin (Khoi Lam Thang, 2002) and in Mandarin (Yu, 2002)
that show “HEART IS THE CONTAINER OF EMOTION.”

It can be seen that the articles discuss the multifaceted nature of the Thai word "jai" (heart)

and its rich metaphoric and semantic implications, particularly in contrast to English and other

Southeast Asian languages. The key points encompass the following:

® “Jai” as a versatile morpheme in Thai is often used to convey emotions, thoughts, and
actions influenced by feelings, in contrast to more specific terms in English and European
languages.

® The structural flexibility of "jai" within Thai words results in both grammatical and

semantic variations, with examples like "jai dee" (character) and "dee jai" (mood).
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® The extensive cataloging of "jai"-related phrases in Moore's "Heart Talk" offers a valuable

resource for learners to understand and use these expressions effectively.

® The cross-linguistic comparison of "jai" to the word "heart" in Southeast Asian languages
like Tedim Chin and Mandarin reveals common conceptual metaphors related to

emotion containment.

Overall, those general semantic studies underscore how "jai" in Thai embodies a wide
range of meanings and metaphors, shedding light on cultural nuances and linguistic distinctions
in expressing emotions and thoughts compared to other languages.

Although Matisoff (1986), Iwasaki and Ingkaphirom (2005), and Lertkultanon (2012) all
touch upon the metaphorical meanings of the term "jai" in Thai, their explanations of these
metaphorical meanings are rather limited. Consequently, a comprehensive understanding of the
conceptual metaphors involving "jai" remains elusive due to the distinct focuses of these studies.

Matisoff's work (1986) primarily explores how the term "jai" in Thai can be compared and

non

translated to words in English and other European languages, such as "feeling," "thought," "mind,"
and "emotion," instead of just "heart."

The second literature by Iwasaki and Ingkaphirom (2005) places greater emphasis on the
structural aspects, position, and co-occurrence of "jai," resulting in a more confined discussion of
its meanings.

Lastly, Lertkultanon (2012) primarily describes the meanings of "jai" in terms of personality,
emotion, and feeling, and she compares these meanings with those in a few other Southeast
Asian languages. These studies predominantly focus on the connection between "jai" and
emotions, thoughts, and personality traits.

In summary, these studies collectively present the various dimensions of "jai* but tend to

concentrate on its associations with feelings, thoughts, and personality traits, leaving the full

extent of its conceptual metaphors relatively unexplored.

Conceptual Metaphor Studies of “jai”
Rungchaeng (2005) is the first conceptual metaphor study of “heart” or “jai” in Thai,

“«

analyzing the metaphorical usage and cognitive implications of the term “jai”. The findings
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revealed that the metaphorical usage of "jai" among Thai speakers reflects four main types of

human characteristics, which are:

Human qualities or states.
Human actions or behaviors.
Human emotions or feelings.
Human personality or traits.

In other words, Thai speakers associate “jai” with human attributes because the word
carries various meanings related to people. According to the result of the study, it seems that the
word “jai” is only a metaphor of human or HEART AS HUMAN which refers exclusively to human’s
states, actions, emotions, and personality. In fact, it can be interpreted that the heart, as one
organ in a human body, is the metonymy of humans. That is, one smaller part is used to refer to
the whole part.

This research would probably yield more metaphor results if the data collection was not
limited to two-word phrases mostly retrieved from the dictionary. The data with some contexts

“«

could help to uncover more meanings and metaphors of the term “jai.” Thus, the research on
“jai” metaphor should be carried further with more various data in different contexts from other
sources.

Berendt and Tanita (2011) comparative study delves into the conceptual metaphorical
use of the term "heart" and related organ terminology in Thai, Japanese, and English. Notably,
they discovered that in Thai and Japanese, "heart" can encompass both rational thinking and
emotions, a contrast to English where "mind" and "head" are associated with rational thinking
while "heart" pertains to emotions, reflecting Western cultural differences.

What makes their study unique is its amalgamation of conceptual metaphor research and
its application in communication behavior analysis. It explores how the choice of words like "heart"
and related terms shapes communication styles across these languages.

Their analysis of the conceptual metaphor in Thai categorizes "jai" into various roles:

HEART AS PERSON

7
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HEART AS THE LOCUS OF EMOTIONS
HEART AS THE LOCUS OF ATTITUDES
HEART AS THE LOCUS OF EFFECTIVE COMMUNICATION
HEART AS THE LOCUS OF THINKING/DECISION MAKING
HEART AS THE LOCUS OF SOCIAL RELATIONSHIPS
HEART AS THE LOCUS OF APPROVED/DISAPPROVED RELATIONS
HEART AS ENTITY/CONTAINER
HEART’S CONTENT AS WATER
(Berendt & Tanita, 2011, p. 71)

This research offers profound insights into the multifaceted nature of the "heart" concept
in language and communication, revealing how culture and language intertwine to shape our
understanding of emotions, thoughts, and interpersonal relationships.

Like the metaphor analysis in Rungchaeng (2005), “jai” is a metaphor of human’s
characters, emotion, attitudes, actions, and communication. Furthermore, it is interesting to note
that "jai" can also symbolize a place, a container, and water. The use of the word "locus" in this
study is akin to its use in other conceptual metaphor studies, such as Park (2015) and Yao (2018),
where "space" is used instead.

In the analysis of the Thai term for "heart," it is emphasized as the locus of six abstractions.
Two of these abstractions, "HEART IS THE LOCUS OF EMOTIONS" and "HEART IS THE LOCUS OF
ATTITUDES," can also be viewed as "HEART IS THE CONTAINER OF EMOTIONS" and "HEART IS THE
CONTAINER OF ATTITUDES."

Another shared aspect with Rungchaeng (2005) is the source of data, which was primarily
retrieved from dictionaries. The data mostly consists of two-word compounds without contextual
information, limiting the ability to elaborate on the meanings of these "jai" compounds and how
they are used in different contexts. Furthermore, the conceptual metaphor explanation in this
study is not detailed, as the primary purpose is to use the conceptual metaphor theory as a tool
to explain communication behavior in each language.

Park (2015) compares the term “jai” in Thai to the term “mind” in Korean language. This

study is restricted to “jai” expressions that can be translated to the word “maeum” which means
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“mind” in Korean. Despite the scope of the research, it can provide a comprehensive picture of
the conceptual metaphor of “jai” in Thai. The result shows that “jai” in Thai is used
metaphorically similar to “maeum” in Korean. The metaphors of “jai” which are equivalent to

“mind” in English can be illustrated below:

MIND IS A BODY

MIND IS A CONTAINER
MIND IS A SPACE

MIND IS AN OBJECT

MIND IS A BRITTLE OBJECT
MIND IS A MOVING OBJECT
MIND IS EDIBLE

MIND IS A RESOURCE

MIND IS A BOOK

MIND IS A FLOWER

MIND IS A MULTIPLE OBJECT

Different from the two previous studies, this paper elaborates more on the OBJECT
metaphor by classifying it into several OBJECT categories. Another metaphor, SPACE, is introduced
and discussed, but it is not categorized into subcategories as extensively as in the work by Berendt
and Tanita (2011). However, there are two notable limitations to this study, despite the more
explicit explanation of the metaphorical conceptualization of the word "maeum" in comparison
to the word "jai" in Thai, along with the provision of more vivid examples.

Firstly, this study is confined to exploring the meaning of "maeum" in Korean, which can
be translated to represent only a subset of the various meanings associated with the word "jai" in
Thai. The latter word, "jai," encompasses a broader range of meanings compared to "maeum."

Secondly, all the research data used in this study was collected from dictionaries. This
reliance on dictionary definitions may limit the depth of the conceptual metaphor analysis, much

like the two previous studies. Context plays a crucial role in understanding the nuances and
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variations in the usage of words, and without it, the analysis may not capture the full extent of
how these words are used in real-life situations.

Yao (2018) is the most recent study of heart metaphors in Thai. The research uncovered
that the Thai term “jai” possesses metaphorical meanings that can be grouped into three primary
concepts: (1) pertaining to human characteristics, (2) related to spatial and positional aspects, and
(3) associated with specific temporal meanings. Through an in-depth examination of the cognitive
data, four cognitive models for the word "jai" were discerned within Thai:

HEART IS LIVING ENTITY: “jai” can feel, think, act, behave, and have human traits and
personalities. This metaphor is similar to the results shown in Rungchaeng (2005).

HEART IS NON-LIVING ENTITY: This category can be divided into two sub-categories: HEART
IS OBJECT and HEART IS VALUABLE THING. In the first sub-category, “jai” has weight, form, texture,

»

and size; plus, it has tastes like food and many colors. Moreover, “jai” is seen to be flexible,

»

fragile, and floatable. In the latter sub-category, “jai” is considered valuable. That is, it can be
traded, used, spent, consumed, and possessed. Also, it can disappear and can be used up.
HEART IS SPACE or LOCATION: “jai” can move from place to place with different directions
such as up-down, front-back, and return. It can be a location, center, and position. It is also found
that “jai” is like a space or room that can be empty-full and large-small.
HEART IS CONTAINER: “jai” can be seen as a container of thoughts and feelings. It can be

“«

close and open and has capacity. In addition, “jai” can be liquid in a container that can change
its temperature which affects emotions and feelings.

In Thai, the term "jai" could evoke mental representations resembling living beings, non-
living objects, and various items with unique identities. Moreover, it can be linked to spaces or
locations, serving as a container for abstract concepts like emotions or precious possessions such
as money and gold. These four metaphors in “jai” are also found in the word “xin” which means
“heart” or “mind” in Chinese. However, there are two major differences between “jai” and “xin”:
first, the same metaphor but different meanings; second, the same meaning but different
metaphors. This could stem from the differences in history, culture, and beliefs, including
geography and weather.

This research stands out as the only study on the conceptual metaphor of "jai" that utilized

data from the Thai National Corpus at Chulalongkorn University. Unlike previous research, this
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study incorporates contextual information with the "jai" data, which provides a more
comprehensive understanding of its meaning and usage. This approach enables the identification
of a wider range of metaphors associated with "jai" and allows for a deeper exploration of how
humans perceive and interpret "jai."

In summary, the latter two studies, namely Park (2015) and Yao (2018), provide more
detailed metaphoric insights and explanations regarding the term "jai" than the initial two studies,
Rungchaeng (2005), and Brent and Tanita (2011). While Park (2015) draws a comparison between
"jai" and "maeum" in Korean, and Yao (2018) does so with "jai" and "xin" in Mandarin, both of these
studies offer in-depth descriptions of the metaphorical meanings associated with “jai,"
accompanied by clearer explanations when compared to the earlier research. Despite the
relatively limited number of studies on the conceptual metaphor of the term "jai," it is evident

that the four distinct types of "jai* metaphors can be identified, as elaborated below:

HEART AS PERSON/HUMAN
HEART AS OBJECT

HEART AS SPACE

HEART AS CONTAINER

It is also worth noting that three out of the four studies focus on examining "jai" in Thai in
comparison to equivalent terms in other languages, including Japanese, Chinese, Korean, and
English. Despite being comparative in nature, these studies reveal that the conceptual metaphors
associated with the word "heart" in these languages share notable similarities, with some subtle
differences. However, it is important to highlight that the word "heart" in English differs from its
counterparts in Japanese, Korean, Chinese, and Thai due to the distinction between "heart" and
"mind" in English, which is not consistently present in the other languages. Based on the findings
presented in Yao (2018), Chinese and Thai appear to be closer in terms of their conceptualizations
of the word "heart."

The conceptual metaphors for “jai from the collected literature can be summarized into

Table 1:
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Study HEART AS HEART AS HEART AS HEART AS Data Source
PERSON/HUMAN OBJECT SPACE CONTAINER
Rungchaeng (2005) X Dictionary-based data
Berendt and Tanita (2011) X X X Dictionary-based data
Park (2015) X X X X Dictionary-based data
Yao (2018) X X X X Corpus-based data

Table 1: Summary of “jai” metaphors

These studies provide insights into how the Thai term "jai" is metaphorically used in various
contexts and its cognitive implications. They also highlight the need for more extensive data

collection beyond dictionaries to understand the full scope of its metaphoric meanings.

Conclusions

Based on the conceptual metaphor analysis, the term "jai" in Thai can be likened to the
conceptual metaphors of PERSON, OBJECT, SPACE, and CONTAINER. These metaphors are shared
by some Asian languages, including Korean, Japanese, and Chinese. However, when compared to
English, "jai" encompasses the meanings of both "heart" and "mind," which are distinct in English.
As noted in Matisoff (1986), the differentiation between "heart" and "mind" is not commonly found
in Southeast Asian languages like Thai, and this pattern is also observed in other non-Southeast
Asian languages such as Chinese, Japanese, and Korean.

Lastly, the conceptual metaphor of “jai” in Thai language is relatively limited and further
studies of “jai” metaphors especially in comparison to the term “heart” in other languages
should be conducted to reveal more metaphorical uses of “jai” and the common heart
metaphors shared by other languages.

Additionally, there are a few more recommendations that can be considered. The review
of the four studies on "jai" suggests that more corpus-based studies focusing on the conceptual

metaphor of "jai" should be conducted. These studies would provide a deeper understanding of

the various aspects of metaphorical meanings associated with "jai" and shed ligsht on how humans
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conceptualize this word. By examining contexts, these studies can reveal the subtle nuances of
meaning and the diverse usage of "jai" metaphors.

Another valuable recommendation for advancing the conceptualization of "jai" is to
conduct further research through psycholinguistic or neurolinguistic experiments. These
experiments can yield insights into the cognitive processes involved in the formation and
understanding of "jai" metaphors. By analyzing the results of such experiments, we can gain a
better understanding of how individuals perceive and use "jai" in their thinking and

communication.

About the Author
Wichaya Bovonwiwat: Full-time lecturer, Center for International Studies, Faculty of Humanities,

Srinakharinwirot University

References

Croft, W. A. (2001). Functional approaches to grammar. In N. J. Smelser & P. B. Baltes (Eds.), International
encyclopedia of the social and behavioral sciences (pp. 6323-6330). Elsevier Sciences.
https://doi.org/10.1016/B0-08-043076-7/02946-6

Daraselia, N. (2017). Metaphorical conceptualization of face in the Georgian language and culture [Abstract}.
Book of abstracts — Metaphor festival 2017 (p.13). Retrieved July 27, 2023, from
https://www.researchgate.net/publication/325486380 Metaphorical Conceptualization of Face in_th
e_Georgian_Language and Culture p13

Fillmore, C. (1982). Frame semantics. In the linguistics society of Korea (Ed.), Linguistics in the morning
calm: Selected papers from SICOL-1981 (pp. 111-137). Hanshin Pub. Co.
http://brenocon.com/Fillmore%201982 2up.pdf

Iwasaki, S., & Ingkaphirom, P. (2005). A reference grammar of Thai. Cambridge University Press.

Johnson, M. (2007). The meaning of the body: Aesthetics of human understanding. University of Chicago
Press.

Kévecses, Z. (2000). Metaphor and emotion: Language, culture and body in human feeling. Cambridge
University Press.

Kévecses, Z. (2002). Metaphor: A practical introduction. Oxford University Press.

83



NIy wemanTUIVIIAL U9 45 atun 2/2566 Weaunsngiad-thsusuinay

Manutsat Paritat: Journal of Humanities, Volume 45, Issue 2, July-December 2023

Lakoff, G. (1987). Women, fire and dangerous things: What categories reveal about the mind. University of
Chicago Press.

Lakoff, G., & Johnson M. (1980). Metaphors we live by. Chicago University Press.

Langacker, R. W. (1987). Foundations of cognitive grammar: Theoretical prerequisites (Vol. 1). Stanford
University Press.

Langacker, R. W. (1991). Foundations of Cognitive Grammar: Descriptive application (Vol. 2). Stanford
University Press.

Lertkultanon, S. (2012). “cai”: traits, moods, feelings. Thammasart Journal, 31(2), 87-94.
http://tujournals.tu.ac.th/thammasatjournal/detailart.aspx?ArticlelD=59

Matisoff, J. A. (1986). Hearts and minds in South-East Asian languages and English: An essay in the comparative
lexical semantics of psycho-collocations. Cahiers de Linguistique Asie Orientale, 15(1), 5-57.
https://doi.org/10.3406/clao.1986.1191

Park, K. E. (2015). Conceptualization of /chai/ in Thai in comparison with Korean counterpart. Journal of
Liberal Arts, 15(2), 199-212.
https://s003.tcithaijo.org/index.php/liberalarts/article/download/46207/38231/106947

Phonthad, P., & Intajamornrak, C. (2020). Metaphors of body parts words in Burmese. Journal of Humanities
and Social Sciences, 15(2), 27-47. https://s003.tcithaijo.org/index.php/eJHUSO/ article/view/248326

Rungchaeng, S. (2005). Conceptual metaphors using /cay/ (heart/mind) in Thai [Unpublished master’s thesis].
Thammasat University.

Saralamba, C. (2008, May 30). Heart metaphors in Thai language [Abstract}. RaAM.
https://raam.org.uk/archive/raam7/Papers.pdf

Stefanowitsch, A. (2006). Words and their metaphors: A corpus-based approach. In A. Stefanowitsch
and S.T. Gries (Eds.), Corpus-based approaches to metaphor and metonymy (pp. 36-62). Mouton de
Gruyter.

Talmy, L. (2000). Toward a cognitive semantics: Concept structuring systems (Vol. 1). MIT Press.

Talmy, L. (2006). Cognitive linguistics. In K. Brown, Encyclopedia of language & linguistics (2" ed., pp.
542-546). Elsevier Sciences. https://doi.org/10.1016/B0-08-044854-2/00351-5.

Ukosakul, M. (1999). Conceptual metaphors motivating the use of Thai ‘face’ [Unpublished master’s thesis].

Payap University.

84



NIy wemanTUIVIIAL U9 45 atun 2/2566 Weaunsngiad-thsusuinay

Manutsat Paritat: Journal of Humanities, Volume 45, Issue 2, July-December 2023

Yao, S. (2018). Conceptual system of “HEART” in Thai in comparison to Chinese: A cognitive linguistics
approach [Unpublished master’s thesis]. Thammasat University.

Yu, N. (2003). Metaphor, body, and culture: The Chinese understanding of gallbladder and courage, Metaphor
and Symbol, 18(1), 13-31. http://dx.doi.org/10.1207/S15327868MS1801 2

Yu, N. (2007). Heart and cognition in ancient Chinese philosophy. Journal of Cognition and Culture, 7, 27-47.
http://dx.doi.org/10.1163/156853707X171801

Yu, N. (2009). The Chinese HEART in a cognitive perspective: Culture, body, and language. Mouton de Gruyter.

https://doi.org/10.1515/9783110213348

85



NIy wemanTUIVIIAL U9 45 atun 2/2566 Weaunsngiad-thsusuinay

Manutsat Paritat: Journal of Humanities, Volume 45, Issue 2, July-December 2023

A Comparative Study of User-Generated Written Compliments in
English: Analyzing a Compliment Object ‘Tom Yum Goong’ with Two
Semantic References
nsfnwdadIeuguterNulsurelagdusinadiaselun1wding:

WATIAFNLATUAIYY FUGINT AUADIANUNUNELTIDTTOAERT

Chinanoot Suntonbripun and Pattrawut Charoenroop
Graduate School of Language and Communication

National Institute of Development Administration (NIDA)
Received: 13 May 2023 Revised: 15 September 2023 Accepted: 18 October 2023

Abstract

Numerous studies investigated spoken compliments on characteristics of an entity or a
person based on Holmes’ (1988) definition (Charoenroop, 2021; Ebadi & Pourzandi, 2015; Lin,
2020; Lin et al., 2012, Yuan, 2002). A handful of studies, however, explored written compliments
on characteristics. With the rise of Web 2.0 technology, user-generated content (UGC) has become
an increasingly popular form of content among users of various backgrounds to encode their
messages using English to bridge intercultural interaction. This study compared user-generated
compliments for the characteristics of ‘Tom Yum Goong’ (TYG)—a compliment object with at
least two semantic references: (i) ‘food’ and (i) a ‘movie’. The data were collected from 100 non-
Thai users who made compliments in English on Twitter, Facebook, YouTube, and some personal
blogs between 2015 and 2021. There were 114 compliments for TYG as food, 108 compliments
for TYG as a movie. Results showed that strategies for spoken compliments are present in written
compliments. Regardless of the semantic references, the use of positive adjectives and evaluation
occurred the most frequently with a wide range of syntactic units. Most of the user-generated
compliments were short and straightforward. The explicitness allows readers of various

backgrounds to quickly identify the UGCs as compliments.
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1. Introduction

At present, dining culture has become increasingly accessible globally, as can be seen in
the rise of Thai restaurants around the world. This is in part due to Thai restaurants serving unique

and delicious dishes such as Tom Yum Goong (TYG), a hot sour soup typically served with shrimp.
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Moreover, the Thai film industry, which produces dramatic combat and martial arts films such as
‘Tom Yum Goong’, has gained international popularity as evinced by being the recipient of
national and global awards. Based on these observations, the same compliment object has at
least two semantic references. One may assume that the vast majority of Thais are well familiar
with these semantic references. In order to better understand the intelligibility of how Thais regard
TYG, a questionnaire! was developed and later distributed to a hundred and fifty Thai informants.
The results revealed that most considered TYG to mean ‘food’ (73%), ‘movie’ was the second
most frequent (24%), and ‘financial crisis’ the least frequent (3%), the last referring to the 1997
Asian financial crisis that began in Thailand. Even though Thai nationals speak and share the same
language and cultural backgrounds, some perceive the semantic references of TYG differently.
This is perhaps not surprising given that the intelligibility of this word can vary among non-Thais
who have different languages and cultural backgrounds. It is quite interesting to examine and
compare a compliment, an expressive speech act, given by non-Thais to the characteristics of

TYG when the same word entails two different semantic references.

A number of studies (Charoenroop, 2021; Ebadi & Pourzandi, 2015; Lin, 2020; Lin et al,
2012; Yuan, 2002) have investigated spoken compliment strategies. In these studies, compliment
objects include individuals’ characteristics, which are prescribed by Holmes (1988) as a possible
kind of compliment objects. However, little has been done on the analysis of written compliments
(Cenni & Goethals, 2021; 2020). Following a classic claim by Tannen (1982), spoken and written
strategies are two distinctive entities that have their own characteristics. This paper, therefore,
explored written compliments that are under-researched to see whether the written strategies
are similar to or different from those in spoken compliments. In addition, the paper compared
two semantic references of TYG when non-Thais produced user-generated content (UGC) to
compliment the characteristics of TYG, as food and a movie, in English. Clearly, this is a situation
where people engage interculturally because the non-Thai users are expressing their gratitude to
some positive characteristics of food or a movie related to Thai culture using English as the

medium of international communication. This paper poses two research questions.

! The question is “If we’re talking about the word called TYG, in what context do you mention it?” 100 Thai participants answered this question via the

Google Form.
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1. Which spoken compliment strategies are present in user-generated written compliments
when non-Thai users positively commented on ‘Tom Yum Goong’, a compliment object
with two semantic references?

2. To what extent are there any similarities or differences in terms of compliment strategies

when referring to TYG as food and a movie?

2. Review of Literature

2.1 Intelligibility of Tom Yum Goong in two sematic references

According to Ngampramuan (2016, p. 6), “intelligibility means the ability to fully
understand text itself, message and situations.” This definition is generic and can be applied to
any fields of study. In the realm of intercultural interactions, the definition of ‘intelligibility” might
be incomplete. To ensure that the level of ‘intelligibility’ is sufficient for people who are culturally
and linguistically diverse, the ‘intelligibility’ should be reconceptualized as “the ability to fully
understand [or recognize] the text or message [that presents an idea not available in one’s home
culture]”. Obviously, the intelligibility of “Tom Yum Goong’ can be low for non-Thais who come
from different backgrounds. However, the rise of Web 2.0 technology and globalization at present
has made a wide range of unfamiliar concepts in one particular culture more familiar to people
of another culture. The intelligibility of TYG as food and a movie among non-Thai people has
become higher than that in the past, especially when more opportunities for intercultural

encountering can be seized easily.

For this study, the first semantic reference of TYG is in terms of food and uses the
frameworks of Duangsaeng and Chanyoo (2017), Ngampramuan (2016), and Srisongka and
Yanasugondha (2019). Their research aimed to investigate intelligibility of the noun when
translated from English to Thai or from Thai to English as it frequently appears on signs of local

street food venders and as it appears on Thai menus. In fact, there are a number of ways that
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TYG is spelled®. For instance, some significant adjectives appeared in online compliments in this
study such as delicious, tasty, and yummy that would help communication be understood more
clearly and could not be used into any category except food. Moreover, TYG in terms of food is
one of the most popular Thai street food menu items that people mention. It attracts foreign
tourists which is evident from the countless orders placed for it (Duangsaeng & Chanyoo, 2017,
McCall & Lynn, 2008; Negampramuan, 2016; Srisongka & Yanasugondha, 2019). In fact, CNN Travel
announced that Thailand’s famous spicy hot and sour soup, TYG, ranked “No. 8 amongst the
world’s 50 best foods in 2021” and best of all is that the price is cheap (Tourism Authority of
Thailand, 2017). The second semantic reference of ‘Tom Yum Goong’ is in terms of the Thai
martial arts movie. ‘Tom Yum Goong’ and ‘The Protector’, two of Thailand’s most famous
international films starring Tony Jaa, were high grossing films (Rithdee, 2013; Thepbamrung, 2013).
In both of Jaa’s films, the plots focused on the Thai martial arts known as Thai boxing which has
become famous worldwide as not only a valuable form of self-defense and exercise but also as
a sport that has been embraced by Thais and foreigners (Brock, 2014). Moreover, the films
showcase and feature many important aspects of Thailand such as historical landmarks,
geographical regions well-known for their mountains and beaches, cityscapes, elephants, and
local culture in the form of song and the lives of local people. These films additionally provide
an opportunity to highlight Thai tradition, religious rites, and ceremonial rituals. The fascination
with martial arts and, in particular, Thai boxing, has helped to attract a more global clientele to
conduct business across cultures. The entertainment industry seems to have played a vital role
in effectively nourishing a strong appetite for things Thai, leading to a workforce that is ever eager
to find ways to improve and develop Thailand. It is the policy of several Thai entertainment
industries, such as Thai entertainment and media, Thailand digital content, Thai film industry, and
government bodies such as the Ministry of Culture and the Ministry of Tourism and Sports, to
cooperate through the use of advertisement, media outreach, and the social world of online
streaming. These resources have all been involved and used to classify ‘Tom Yum Goong’ in
terms of martial arts in the film category to attract a wider audience (Erker, 2012). The fact that

many websites and entertainment sources post reactions and comments from moviegoers such

2 A form or something that differs in some respect from other forms of the original or from a standard. This paper refers to “Tom Yum Goong” because it

does not exist in English and it has a number of spelling variations.
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as those of the combat sports and striking analyst Jack Slack who made remarks such as, “This is
the best fight in movie history” and, commenting on the loud applause from film audiences,

helped to propel the TYG movie into global consciousness.

2.2 Strategies for spoken compliments on ‘characteristics’

Taking Holmes’ (1988, p. 446) definition, “a speech act which explicitly or implicitly
attributes credit to someone other than the speaker, usually the person addressed, for some
‘good’ (possession, characteristic, skill etc.) which is positively valued by the speaker and the
hearer”, into account, compliment strategies can be primarily realized explicitly and implicitly.
Further studies (Charoenroop, 2021; Ebadi & Pourzandi, 2015; Lin, 2020; Lin et al., 2012; Yuan,
2002) similarly defined explicit compliment strategies as the ones with positive semantic carriers,

while implicit compliment strategies are the ones without positive words.

2.2.1 Explicit compliment strategies

Yuan (2002) and Lin et al. (2012) referred to the explicit compliment strategies as the ones
marked with positive semantic carriers. Later study by Lin (2020) specified the phrasal term and
replaced it with the positive semantic words. Lin (2020) adopted this lexicon because she believed
that the presence of this smallest linguistic unit with meaning (i.e., morphology) can perform the
speech act of compliments unambiguously. For example, the presence of ‘excellent’ by itself
can illustrate an explicit compliment. However, several parts of speech fall under this linguistic
unit. The provision of examples in Lin’s (2020) study shows that what she always referred to as
the positive semantic words are all adjectives such as “That was possibly the most energetic
performance I’'ve seen”. The presence of ‘energetic’ as an attributive adjective positively modifies
the performance. Needless to say, this is an explicit compliment strategy. Charoenroop (2021)
made a few changes and addressed it as positive adjectives. He also discovered, in his study,

several strategies to perform spoken explicit compliments, as illustrated in Table 1.

91



NIy wemanTUIVIIAL U9 45 atun 2/2566 Weaunsngiad-thsusuinay

Manutsat Paritat: Journal of Humanities, Volume 45, Issue 2, July-December 2023

Type Example
Positive Adjective That was an amazing audition.
Syntactic Formula | love your performance.

(I like/love + NP)
Performative Verb | just want to compliment you on what you just did.

Exclamatory (Wow) Wow, wow, wow, Oh my God! What just happened?

Table 1. Explicit compliment strategies (Charoenroop, 2021, p. 95)

The four explicit compliment strategies are unambiguous because they are marked by at
least a positive semantic carrier (Lin et al., 2012; Yuan, 2002), words (Lin, 2020) or other identifiable
positive lexicons such as adjectives, verbs, and exclamatory (Charoenroop, 2021).

Results from the previous studies (Charoenroop, 2021 and Lin, 2020) similarly showed
that, when judges complimented the auditionees’ characteristics on reality television shows, the
explicit compliments were used more often than the implicit compliments. Lin (2020), however,
did not specify further categories of explicit compliments. According to her, explicit compliments
were the ones with positive semantic words (That was possibly the most energetic performance
I've seen.). Charoenroop (2021, pp. 100-102), sub-divided explicit spoken compliments on
characteristics, and found that Simon Cowell when making explicit compliments normally used
positive adjectives (i.e., 86.36% and 87.80% in the America’s Got Talent and the Britain’s Got

Talent, respectively).

2.2.2 Implicit compliment strategies

On the other hand, positive comments can be performed without the presence of any
positive semantic carriers. Basing on Holmes’ (1988) definition, compliments can also be
performed indirectly. The coding schemes for implicit spoken compliments have been
consistently modified. Lin et al. (2012) classified the implicit compliment strategies into eight sub-
strategies: (i) contrast, (i) explanation, (iii) request, (iv) admiration, (v) assumption, (vi) evaluation,
(vii) joke, and (viii) want-statement. These sub-strategies do not carry any positive semantic words;
however, they function as compliments. Two subsequent studies (Charoenroop, 2021; Lin, 2020)
further extended the coding scheme for implicit compliment sub-strategies, as shown in the

following tables.
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Type Definition & Example

Comparison To praise a hearer by comparing him/her with something else or to indicate a hearer’s improvement
by comparing his/her past and present performances (There has never been and will never be a
substitute for that.)

Double negation To praise a hearer with a compliment using double negation (/ feel | can’t see anything impossible
for you to achieve.)

Evaluation To give a complimentary evaluation to recognize a hearer’s performance or past effort (You had
the audience with you. You had me with you.)

Suggestion To suggest further action to approve a hearer’s quality or performance (So you have to have a word
with your mentor and say, ‘“Turn me into a pop star, not someone who just performs on a talent
competition.)

Want Statement To show a speaker’s want, wish, or interest in the complimented topic (/ wanna see you one

more time in Hollywood!)

Table 2. Coding Scheme of Implicit Compliment Strategies (Lin, 2020, p. 50)

Lin (2020) made several changes in her new modified coding scheme. Three implicit sub-
strategies, which are (i) contrast or comparison, (ii) evaluation, and (iii) want statement, remain
unchanged. In addition, four implicit sub-strategies were removed. Lin (2020, p. 50) added one
implicit sub-strategy in the coding scheme—double negation. Having a closer examination,
Charoenroop (2021) found that this newly modified sub-strategy was particularly different from
others in that its focus is not on function, but on form or the syntactic feature. Lin (2020, p. 50)
provided an example of double negation: “I feel | can’t see anything impossible for you to
achieve.” Based on her coding scheme, this utterance is a double negation compliment sub-
strategy. Alternatively, it can be considered an evaluation which is syntactically realized in double
negation. Charoenroop (2021, p. 96), thus, modified a new coding scheme for spoken

compliments.

Sub-strategy Definition & Example

Comparison compares the contestant with another contestant or someone with professional expertise
(Iit’s like Tina Turner has come back!)
Metaphor says that the contestant is someone or something with an admirable quality (You’re a

star.)
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Evaluation judges the worth, quality, or importance of the contestant and his or her performance
(I think you might be one of the best singers we’ve ever had.)

Suggestion praises the contestant by recommending a thing to do that would benefit him or her or
someone else (If anyone ever says anything negative, you remember this moment.)

Expressing Want shows the judge’s wish to praise or acknowledge the contestant’s success (/ just want
to compliment you on what you just did.)

Promising promises the judge will do something positive (I’'m gonna remember this moment for the
rest of my life.)

Contrast compares two things in order to underscore a better quality or an improvement (Bloody
hell, Courtney! You are like a shy little thing when you first came out, and then you sing
and you’re like a lion.)

Admiration praises the contestant and his or her performance (For someone your age to stand on this
stage with all the nerves and pressure to absolutely not just nail the song, you made it
your song.)

Assumption assumes that something positive is true for the contestant (/ think everyone in this room
felt it and I think that.)

Prediction predicts good things would happen to the contestant (Let me tell you. | think this
country’s gonna totally fall in love with you.)

Joke says something funny about the good thing the contestant did (That wasn’t you singing,
was it? It wasn’t someone behind you.)

Surprise says the contestant did better than the judge had initially expected (Well, I’ve got to tell
you. | shut my eyes and listen to you sing and that was not the same person. That
shouldn’t have been you.)

Fulfillment says the contestant did something good to fulfill the judge’s expectation (Guys, girls, |
don’t know who you are, but | literally said if we could find Stormtroopers who could
dance, seriously | said that this show is going into a different league.)

Approval ascertains that the contestant and his or her performance is good enough (Good for you!)

Appreciation shows the judge’s gratefulness for the contestant’s choice to be on the show (I'm
absolutely honored that you’d come on to our show.)

Expressing expresses the judge’s regret for failing to be part of the contestant’s success

Disappointment (I’'m now annoyed that | didn’t press the Golden Buzzer.)

Table 3. Implicit Compliment Sub-strategies (Charoenroop, 2021, pp. 96-113)

The sixteen implicit compliment sub-strategies appeared in the analysis of spoken

compliments. Each of them was aligned with one another because their focus was on the
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functions of compliments or the locutionary act (i.e., the act of saying). Without any positive
semantic carriers, utterances can also perform compliments through the use of other speech acts,
making them implicit compliments. In other words, these utterances in isolation without a given
context may have a different illocutionary force (i.e., the intended meaning), producing a different

perlocutionary effect (i.e., effects on the hearer).

Results from Lin (2020) and Charoenroop (2021) were compatible, particularly when they
underscored the implicit spoken strategies most frequently used under the context of mass
media. Lin (2020, pp. 52-53) found that the evaluation implicit compliments were used the most
across three reality television shows—American Idol, the X Factor, and Top Million Star—that is
43.18%, 63.04% and 30.95%, respectively). In a similar fashion, Charoenroop (2021, pp. 104-107)
investigated the spoken compliment strategies used by Simon Cowell in the America’s Got Talent
and the Britain’s Got Talent, and found that the evaluation compliment strategies were used the

most in both shows (25.30%: the AGT, 20.40%: the BGT).

2.3 Online compliments and user-generated content (UGC)

As is well known, the Internet and social media have figuratively reduced the world to a
size in which people can connect and engage with each other on countless topics. In this modern
era of globalization people throughout the world, who have rapidly absorbed technology, mostly
use social media or the Internet to communicate or to search for something interesting and to
express themselves through platforms such as on Twitter, Facebook, YouTube, and personal
blogs. Specifically, through these platforms, people can also communicate via UGC (audio, video,
images, text) to express compliments in reviews or respond to comments from influencers,
bloggers, and others to create and produce all manner of content. Bowen and Ozuem (2011, p.
197) pointed out that UGCs have already expanded the “unknown limited” to a wider range of
general public, switching the focus from traditional media to online social media that creates a

more “trustworthy” and “relatable” sense than those created by marketers (p. 200).

Furthermore, the comments of influencers, Youtubers, bloggers, and celebrities can

influence audiences’ impressions as well as establish rapport and thus lead to the development
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of closer relationships (Yusof & Hoon, 2014). Most people use compliments to express a good
feeling, admiration about something or appreciation for those to whom one is referring. Also, UGC,
social media, and online networks can operate as a type of methodology to help addressees
enter into active exchanges about countless topics that could further their interaction and lead
to rapport-building with the readers or listeners who appreciate being part of an ongoing
conversation. According to Jha (2021), there are also general factors that impact online
compliments such as using language intelligibly between senders and receivers, background
information, and personal experiences, all of which can contribute to fruitful communication and
enduring interpersonal relationships. It is also a way to promote and advertise with little or no
cost which lowers barriers to access it. Thus, the Internet is a platform for the creation and
dispensing of UGC that facilitates the dissemination of information at a rapid pace in the awake
of an event (Kitsios et al., 2022). A study by Tan and Rungrojsuwan (2022) specifically investigated
linguistic realizations of English compliments on social media platforms, focusing on lexical units.
They found that “written forms [on social media] are..deviating from the conventional
grammatical rules” (p. 23). They contain a lot of slangs and abbreviation. This can be due to the
limitation of online space provided by the social media platforms. Therefore, encoding long and

descriptive messages can be less possible.

3. Methodology

3.1 Data collection procedure

The researchers began the data collection process by searching for comments and reviews
in 13 websites that offered positive comments on ‘“Tom Yum Goong’ as food or a movie between
2015 and 2021. This is to ensure that the data taken from the online reviews are up-to-date and
sufficient to answer the two research questions. There were 114 compliments pertaining to TYG
as food. They came from 10 different websites® with the top three being www.google.com,

www.allrecipe.co.uk and www.youtube.com. The researchers also collected 108 compliments in

®> Compliment data in terms of food: www.google.com, www.allrecipes.co.uk, www.youtube.com, www.cookingwithnart.com, www.eatingthaifood.com,

www.aspicyperspective.com, www.thewoksoflife.com, www.foodnetwork.com, www.hot-thai-kitchen.com, www.recipetineats.com.
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the film category. They came from three websites?, and all compliments used in the film came
from Tom Yum Goong 1 and Tom Yum Goong 2. The selections of these websites were to ensure
that the written compliments for TYG as food and a movie were sufficient for the analysis and
the total number of compliments for the two semantic references should be comparable. These
compliment-making users wrote their compliments in English. There were some other languages
used along with the presence of English such as French (e.g., Bon Appétit) and Portuguese (e.g.,
Excelente). These occurrences, however, were infrequent. The evidence that these individuals
were not Thais can be seen from their usernames, display of pictures, and national flags which

appeared in their compliments, as shown below.
Figure 1
Example of compliment taken from the website

John O. Adams =

Still great and full of action!
Reviewed in the United States on February 12, 2017
Verified Purchase

It was even more clear than the On Demand version | saw some time ago.

Helpful Report abuse

This user-generated compliment was written on February 12, 2017 by a non-Thai person
who made a positive evaluation on TYG with the semantic reference of a ‘movie’. In this extract,
the username, display of picture, and the national flag are evidence of self-identification. In Figure
1, the compliment is in bold “still great and full of action!”. Although there were fifty informants
who gave their written compliments to each semantic reference of TYG, the total number of
compliments for each compliment object was far greater than fifty because some informants

encoded multiple compliments in one post, as can be seen in the following figure.

¢ Compliment data in terms of films: www.google.com, www.imdb.com, www.amazon.com.
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Figure 2

Example of compliments performed by one user

| Tony Jaa = amazing |
Reviewed in the United States on July 5, 2021

Verified Purchase

| Some of the most amazing martial arts fight scenes | have ever see:l. | first saw him in The Protector and
more recently in the One Bak trilog){ Some of the moves Tony executes are totally jJaw dropping. |

Helpful Report abuse

This user-generated compliment was written on July 5, 2021 by a non-Thai person who
positively commented on TYG with the semantic reference of a ‘movie’. In this extract, there are
three compliments being made by this user: (i) Tony Jaa = amazing, (i) Some of the most amazing
martial arts fight scenes | have ever seen, (iii) Some of the moves Tony executes are totally jaw
dropping. They all are explicit compliments with the presence of positive adjectives, which are (i)

amazing, (i) amazing and (iii) jaw dropping, respectively.

3.2 Data analysis

Compliments were analyzed based initially on Holmes’ (1988, p. 446) definition of
compliments—“a speech act which explicitly or implicitly attributes credit to someone other
than the speaker, usually the person addressed, for some ‘good’ (possession, characteristic, skill,
etc.) which is positively valued by the speaker and the hearer” and also from the subsequent
coding systems of Charoenroop (2021), Lin (2020), Lin et al. (2012), and Yuan (2002) that described
and classified explicit and implicit compliments (see Section 2.2). Explicit compliment strategies
are the ones with positive semantic carriers, which include positive adjectives, syntactic formulas
(i.e., I like/love + NP), exclamatory, and the performative verb (see Table 1). Implicit compliment
strategies, on the other hand, are the ones without any positive semantic carriers. The strategies
are comparison, metaphor, evaluation, suggestion, expressing want, promising, contrast,
admiration, assumption, prediction, joke, surprise, fulfillment, approval, appreciation, and

expressing disappointment (see Table 3).
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4. Results

The preliminary finding about the intelligibility of TYG stayed in contrast with the
discussion of Ngampramuan (2016) and Duangsaeng and Chanyoo (2017). The spelling of TYG in
English regardless of its semantic references written by the non-Thai users was not at all variant.
In their intercultural encounters, the non-Thai users, whose language and cultural backgrounds
are diverse, wrote the words with a unified and standard spelling—Tom Yum Goong, as shown in

the following table.

Example

When we visited Thailand in 1998, we ate Tom Yum Goong nearly every day
| think there is a reason why this soup is called Tom Yum Goong. It is just too YUMMY!
Tom Yum Goong, five stars!

Tom Yum Goong’s one of the best martial art films to date such a great and action packed movie!

Table 4. Spelling of TYG as ‘food’ and a ‘movie’

This Thai proper noun, TYG, has increasingly gained an international recognition. As
mentioned earlier, the rise of Thai restaurants around the world serving a unique and delicious
soup together with the success of the dramatic combat and martial arts films have standardized
this Thai word, presenting positive images to a wide range of people whose language and cultural
backgrounds are diverse. Althougsh TYG has not yet been codified in any standard English
dictionary like ‘Pad Thai’, which was codified in Oxford Dictionary in 2022, its popularity among
non-Thais has grown immensely. As a consequence, the spelling of this compliment object with

the two semantic references in English has become consistent no matter who wrote them.

4.1 Spoken compliment strategies in written UGC
Holmes’ (1988, p. 446) classification of explicit and implicit compliments was applicable
to the datasets in this study. Further investigation on characteristics of compliment objects

revealed that some of the spoken compliment strategies (cf. Charoenroop, 2021; Lin, 2020; Lin et
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al., 2012, Yuan, 2002) appeared in the user-generated written compliments. Table 5 summarizes

the findings.

(Sub)Strategies

Example

Explicit

Positive adjective

| like/love + NP

Exclamatory

Implicit

Admiration

Appreciation

Approval

Assumption

Contrast

Evaluation

Expressing Want

Fulfillment

Predication

Promising

Suggestion

This recipe is awesome. [f]

Some of the most amazing martial arts fight scenes | have ever seen. [m]
| LOVE THAI FOOD especially Tom Yum Goong! [f]

| love thus guy as well. [m]

Oh wow [f]

Wow! [m]

This soup was a real treat. [f]

What’s not to love it’s Tony Jaa [m]

That’s not much spicy much but | enjoyed every taste of the soup on the spoon that
touched my tongue. [f]

It was every emotion wrapped up in one. [m]

My whole family, my husband, my kids keeps asking for more and more and more. [f]
Tony Jaa never disappoint! [m]

We just couldn’t get enough. [f]

N/A [m]

I’m not really a fan of prawns but Tom Tum Goong that’s a different story. [f]

| am amazed it’s rated 18 as it’s much less violent than other films in that category [m]
They look simply irresistible. [f]

| believe was a masterpiece in story, atmosphere, settings, acting and action. [m]

And | so want that again. [f]

Just what | wanted. [m]

You make my heart go pitter-patter. [f]

I’m glad | didn’t listen to the haters. [m]

Make it you’ll love it. [f]

Once you have seen one, you want to see more. [m]

Will definitely make this again! [f]

You will enjoy this movie as long as you like martial arts action type films. [m]

Good for winter and spring season. [f]

If you like martial arts moves then this film is for you. [m]
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Surprise N/A [f]

How can you not like it? [m]

Table 5. Spoken compliment strategies that are present in written compliment strategies

There were three spoken explicit compliment sub-strategies (cf. Charoenroop, 2021; Lin,
2020; Lin et al., 2012; Yuan, 2002) that appeared in the user-generated written compliments: (i)
positive adjective, (i) | like/love + NP, and (i) exclamatory. This has illustrated that the
compliment strategies were not affected even though the mediums of communication are
changed. The spoken compliment strategies could adequately describe the user-generated
written compliment strategies appearing in the online platforms that enable the users to write
their own content and publish it on social media. However, certain limitations of the social media
make a significant contribution to the characteristics of the user-generated written compliments.
Obviously, linguistic realizations were concise. The explicit compliments using the positive
adjectives, for example, were realized linguistically in a word (e.g., amazing!!!), a phrase (e.g.,
absolutely mouthwatering), or a sentence (e.g., Action and fight scenes are incredible.). This also
holds true for another explicit sub-strategy: | like/love + NP, in that, the noun phrase after the
transitive verbs (i.e., like and love) can be realized in three linguistic forms: (i) a word (e.g., / loved
it), a phrase (e.g., | love all Tom Yum soups.), and a dependent clause (e.g., | LOVE how you
explain everything.). Although the transitive verbs take the objects in various linguistic forms, they
are realized rather concisely. In some cases, furthermore, the subject was omitted (e.g., loved this

movie, love it), making the linguistic realizations even shorter.

Following Charoenroop (2021), Lin (2020), Lin et al. (2012), and Yuan (2002), twelve spoken
implicit compliment sub-strategies on characteristics appeared in these user-generated written
compliments. Despite similarities in terms of the strategies, the linguistic realizations were quite
concise, in most cases, the subject is omitted (e.g., good for winter and spring season; make it
you’ll love it; will definitely make it again!). These linguistic realizations reflect informal text
messages that somehow resemble the informal spoken language, which is one of the observable
characteristics of the user-generated content in which people of diverse backgrounds created

using informal written English as a medium of intercultural communication to praise the two
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semantic references. Following Yusof and Hoon (2004), it is convincing that the user-generated
written compliments help establish good relationships between the influencers, Youtubers,
bloggers and celebrities, and general users who made their compliments on the characteristics of
these compliment objects. Their positive comments, both explicit and implicit, do not only
develop good rapport but also present comprehensive and firsthand reviews for those who have
no or little experience with TYG. They might be interested in trying to eat TYG, a unique and
delicious hot sour soup typically served with shrimp, or trying to watch TYG, the Thai dramatic

combat and martial arts films after reading these user-generated written compliments.

4.2 Compliment strategies between the two semantic references
In @ comparison between the two semantic references of TYG, there is no difference in
terms of the compliment strategies most commonly used in user-generated written compliments.

Table 6 demonstrates the comparison.

(Sub)Strategies Raw (F : M) Percentage (F : M)
Complirhents 114 : 108 100: 100 |
Explicit 85: 69 74.56 : 63.89
[ Positive adjective 64 : 58 75.29 : 84.05 |
| like/love+ NP 17:10 20.00 : 14.50
Exclamatory 4:1 4.71:1.45
Implicit 29 :39 25.44 : 36.11
Admiration 3:1 10.35: 2.56
Appreciation 1:1 3.45: 256
Approval 2:2 6.89:5.13
Assumption 1:0 345:0
Contrast 1:1 3.45:2.56
Evaluation 7:22 24.14 : 56.42
Expressing want 4:1 13.79 : 2.56
Fulfillment 3:2 10.35:5.13
Prediction 1:2 3.45:513
Promising 2:1 6.89 : 2.56
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Suggestion 4:5 13.79 :12.83
Surprise 0:1 0:256

Table 6. Comparison between the two semantic references

Table 6 illustrates that there is no difference between the strategies most commonly used
when the users of various backgrounds make compliments on characteristics of TYG with the two
semantic references. Positive adjectives are used the most when the users make explicit
compliments on TYG as food (i.e., 75.29%) and a movie (i.e., 84.05%). In line with Charoenroop
(2021), the most frequently used explicit compliment strategies were positive adjectives.
Obviously, it does not necessarily matter what medium of communication, either spoken or
written language, is used, positive adjectives are the most frequently used to express explicit
compliments on characteristics. Extracts 1 and 2 show how the users perform explicit

compliments by using positive adjectives.

Extract 1: This is one of my favorite soups. This recipe is awesome.

The user-generated written compliments in Extract 1 are considered explicit because they
contain two identifiable positive semantic words, whose parts of speech are adjective. The
presence of ‘favorite’ in the attributive position in front of the first head noun-soups, is clear to
see that TYG is one of the soups that the user personally likes. In the following sentence, another
positive adjective, awesome, modifies the second head noun, which is recipe, in a predicative
position. Both adjectives similarly have positive meanings even when they are out of context,
making a direct relationship between ‘what is said’ and ‘what is intended’. Additionally, the two
positive adjectives can be used to make positive compliments in a specific context and thus
reinforce the recognition of TYG as ‘food’. Another semantic reference of TYG is a ‘movie’. An

example of this reference is given in Extract 2.

Extract 2: Tony Jaa is amazing, his fight scenes are absolutely among the best ever films.
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The user-generated written compliments in Extract 2 are classified into the explicit
category because there were two identifiable positive semantic words, whose parts of speech are
similarly adjective. The presence of ‘amazing’ in the predicative position modifies the first proper
name, which is the lead actor in the film that is remarkable. The second adjective in the
superlative degree ‘best’ in the attributive position modifies the second head noun, which is
‘film’. The user also intensifies the degree of this adjective with an adjective-modifying intensifier,
which is ‘absolutely’. Both of these adjectives are positive even though they are independent on
context. They can be used to make positive comments on TYG in a specific context and thus
reinforce the recognition of TYG as a ‘movie’. Clearly seen, a direct relationship between
‘locutionary act” and ‘illocutionary act’ can be found from the two extracts.

On the other hand, evaluation, an implicit sub-strategy, was the most commonly used to
compliment TYG as food (i.e., 24.14%) and a movie (i.e., 56.42%). In line with Charoenroop (2021)
and Lin (2020), the evaluation of implicit compliments was also the most frequently used strategy
when complimenting on characteristics of an entity or a person. Needless to say, evaluation is an
expected role of any judge whose duty is to provide constructive comments—both positive and
negative. Similarly, evaluations given by the users on these online social platforms can be
considered effective reviews for those who have neither eaten TYG as food nor watched TYG as
a movie. Not surprisingly, evaluation thus becomes the most frequently used implicit strategy,
that is 24.14% and 56.42% for food and a movie, respectively. Extracts 3 and 4 illustrate how the

users make evaluations on TYG and their evaluations serve as compliments.

Extract 3: It looks simply irresistible.

The user-generated written compliment in Extract 3 is implicit since there is no identifiable
positive semantic word in it. Although there is an adjective appearing in the predicative position
after a linking verb, it is not a positive one. The meaning of ‘irresistible’ can be either positive or
negative depending on what is being described by this adjective. Considering the meanings
between “irresistible temptation” and “irresistible criticism”, they can be either positive or
negative. Hence, there is no relationship between ‘what is said’ and ‘what is intended’. In

addition, without any given context, this utterance can serve multiple functions. For example, it
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can be used to perform a praise or a recommendation. However, after looking at a cooking show
on YouTube, the user evaluates that this menu is too attractive and tempting to be resisted. Of

course, it looks great. This evaluation then serves as an implicit compliment.
Extract 4: | would give this 11 if | could.

The user-generated written compliment in Extract 4 can be considered implicit because it
does not have any identifiable positive semantic word or any positive adjective. Under context-
independent circumstances, this utterance may carry multiple meanings such as a promise, an
offer, an evaluation, an apology or even a recommendation. In other words, the interpretation of
the writer’s intention can be varied. Under context-dependent circumstance, however, this
utterance is an evaluation after the user already watched the film. He made a personal evaluation
of the film’s quality. Generally speaking, people will typically give a film that they really like on
a rating scale of 10, but in this case, the compliment implies that if 11 could be given they would
do so. It clearly reflects a higher quality than people normally expect. Of course, it is an implicit

evaluation compliment strategy that was used to praise the quality of the movie.

5. Conclusions and discussion

The compliment object “Tom Yum Goong’, according to native speakers of Thai, carry
three semantic references. Most associations to ‘TYG’ related to the spicy hot and sour soup,
which can be enjoyed at street food vendors or in restaurants throughout Thailand and much of
the world. The second most referenced association is to the movie related to Thai martial arts
and Thai boxing. The third and least used association is to the Thai financial crisis that began in
Thailand in 1997 which is mostly negative in comments. The researchers, then, focused only on
the semantic references related to ‘food’ and a ‘movie’ and then examined user-generated
written compliments on their characteristics. As per the evidence derived from the survey
questionnaire, the opinions, comments, and expressions about “TYG” of non-Thais were relatively
positive. Moreover, the intelligibility of TYG, although has not yet been codified in any English

dictionary, is consistent. The users of various backgrounds wrote the two semantic references of
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TYG in English with consistent standard. This reflects a high level of ‘intelligibility” of TYG when
referring to the two semantic references among the users of various backgrounds.

UGC is a modern way to use compliments in online platforms that people around the
world employ to describe their positive feelings and expression through the written words. The
text that appears in the contents of compliments most often use explicit compliment strategies
more frequently than implicit ones. The use of explicit compliments is quite popular due to their
being concise, straightforward, and unambiguous. Moreover, the use of these compliments does
not require the use of long sentences or implied additional context to interpret. Like spoken
compliments, the user-generated written compliments are linguistically realized with positive
adjectives the most. Furthermore, evaluation implicit compliments are used the most in user-
generated written compliments. Subjects in many sentences are omitted. Unlike the observation
made by Tan and Rungrojsuwan (2022), users tend to encode fewer words or phrases that do not
follow syntactical rules to communicate. Slangs and abbreviations are barely used on these user-
generated written compliments. In spite of cultural differences, this can facilitate communication
among non-Thais when giving compliments to TYG in intercultural online communication context

because they can quickly identify the UGCs as compliments.

In response to Jha (2021) and Kitsios et al. (2022), in addition, English as a lingua franca
used between the non-Thai users who generated the compliments and a diverse group of
receivers who may speak other first languages serves a dominant role in making these written
compliments intelligible to receivers. If, however, there is no common language that facilitates a
diverse group of people to understand one another, online platforms that enable the users to
generate their personal contents may not become sought-after as it is now. Last but not least,
the use of English as a common language to covey positive feedback to the two semantic
references of TYG can bring positive images to the eyes of potential customers and travelers
worldwide. Possibly, this can be a global localization strategy that helps promote a unified user
experience.

The exploration on compliment strategies for TYG, on the one hand, may arouse future
researchers’ interests to replicate the design of this study examining other compliment objects in

the Thai culture having multiple semantic references. On the other hand, further studies may
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investigate the two semantic references of TYG through the use of multimodal analysis since user-
generated content does not limit itself to the written language. Audio, video and images can also
be user-generated content displayed on social media platforms such as Twitter, Facebook,
YouTube, and personal blogs. The analysis on these features will certainly add breadth and depth

to the existing knowledge about user-generated compliments.
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Abstract

This study aims to analyze the usage of the English Present Tense among native English
speakers and their metalinguistic knowledge governing the selection of the tense forms. There
were 3 research instruments employed in the study: 1) a background questionnaire; 2) a gap-filling
test of the English Present Tense; and 3) an open-ended metalinguistic elicitation questionnaire.
There were 10 well-educated native English speakers with a bachelor’s degree or higher,
participating in the study. Their nationalities are British, American, and Australian. The results of
the study revealed that the participants mostly used the Present Simple in accordance with the
expected theories, followed by the Present Progressive, the Present Perfect, and the Present
Perfect Progressive, respectively. The participants’ metalinguistic knowledge demonstrated
diverse perceptions of the situations presented in the test instrument. The study provides
evidence for the existence of L1 metalinguistic knowledge and offers a deeper understanding of
how each tense form expressed the locations in time and aspects, influencing the language users’
perceptions of the situations. Furthermore, the study proposes a novel approach to teaching
English tenses, suggesting that English teachers should emphasize factors that impact the
selection of tense forms beyond grammatical markers like temporal adverbials and conjunctions.

These factors include aspectual perceptions, text genres, and situational contexts.

Keywords: Native English Speakers, English Present Tense, Metalinguistic Knowledge
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Introduction

The present study mainly addresses native English speakers’ usage of the English Present
Tense, and their metalinguistic knowledge — their explanation on each tense form they employed.
The notion of tense involves locations in time and aspects (Comrie, 1976, 1985; Klein & Li, 2009;
Quirk et al,, 1985; Smith, 1991; Yule, 1998). Smith (1991) compared aspects to camera lenses
bringing objects into focus, and language users possess individual aspectual perceptions of
situations. Simply put, a situation can be perceived differently by individuals. The locations in
time and aspects expressed by the English Present Tense are quite complex. The location in time
in the English Present Tense is not always identical to the present utterance time. This can be
seen in the Stative Present and the Habitual Present, where the timespans include the past, the
present, and the future. Furthermore, the Present Progressive can be used to describe a one-time
situation, a habit, and a near-future situation (Quirk et al., 1985; Smith, 1991). Also, the Present
“Perfect of Result” (as addressed by Comrie, 1976, p. 56) and the Past Simple are sometimes
interchangeable depending on perceptions of language users. The Present Perfect of Result
implies current results while the Past Simple does not have that implication. For instance, some
language users may say: “I just came back” rather than: “I’ve just come back” (Quirk et al., 1985,
p. 194). Additionally, the Present “Perfect of Persistent Situation” (as addressed by Comrie, 1976,
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p. 60) and the Present Perfect Progressive seem to be switched back-and-forth by language users.
Both forms denote a situation commencing in the past and persisting into the present. The Present
Perfect Progressive combines the Perfect Aspect with progressiveness, expressing emotive effects
(Bégin, 2003; Quirk et al., 1985). Consequently, language users may say: “I’ve been waiting for you
for 2 hours” rather than: “I’ve waited for you for 2 hours” to express more emotional tones.

As discussed earlier, how language users perceive a situation is subject to their individual
viewpoints and attitudes towards it. Therefore, the researchers are interested in investigating the
extent to which native English speakers’ usage of the English Present Tense aligns with the
theories proposed by scholars (e.g., Comrie, 1976, 1985; Klein & Li, 2009; Quirk et al., 1985; Smith,
1991; Yule, 1998). Furthermore, exploring the native English speakers’ reasons behind their
choices of tense forms may provide more insights into their various perceptions of situations. As
a result, the participants were asked to engage in the metalinguistic knowledge task. In this study,
metalinguistic knowledge refers to conscious language knowledge that can be expressed or
verbally explained by language users (Gombert, 1992). Contrary to the need for accuracy or
aligcnment with the theories, previous studies (e.g., Isarankura, 2008; McManus, 2019;
Worathumrong, 2015) suggest that metalinguistic knowledge performed by language users does
not necessarily conform to what is expected by the theories. Instead, metalinguistic knowledge
studies aim to enhance language learning and teaching, exploring aspects such as how awareness
of the first language (L1) influences second language (L2) learning, and how language learners
comprehend language theories.

The native English speakers participating in this study are of diverse nationalities: British,
American, and Australian. It is important to note that the study acknowledges the cultural diversity
among the participants, but the primary focus is on their shared proficiency in standard Ensglish.
The selection was based on their educational levels (bachelor’s degree or higher), and the study
does not aim to look into variations within different varieties of English. Rather, the study aims to
explore how speakers of standard English cope with the complexity of the English Present Tense.

While numerous studies have explored L1 metalinguistic knowledge (e.g., Falk et al., 2015;
Isarankura, 2008; Watson & Newman, 2017; Worathumrong, 2015), the research specifically
addressing L1 metalinguistic knowledge in English tenses is limited in number (e.g., Isarankura,
2011; McManus, 2019). Isarankura (2011) studied the conceptualizations of native English speakers
and Thai EFL learners regarding locations in time and aspects expressed by the Present Tense
and the Past Tense in a reading task. McManus (2019) explored the advantages of L1 awareness
of English when learning the French “Imparfait”. No study has explored native English speakers’
reasons for their choices of tense forms. Moreover, the existence of L1 metalinguistic knowledge

is still a topic of debate among scholars. Thus, this study is hoped to shed more light on the
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study of L1 metalinguistic knowledge, particularly in the context of English tenses. Considering
the close relevance of Isarankura’s (2011) study to the present research, the results obtained
from the present research will be compared and discussed in relation to Isarankura’s (2011)
findings.

The present study also aims to offer a new perspective on the teaching of the English
Present Tense by enabling teachers to introduce their learners to various perceptions of language
users, contextual factors, and text genres that influence the various possibilities in the usage of

English tenses.

Research Questions

1. How do the native English speakers use the English Present Tense in the present study?
2. What metalinguistic knowledge governs the choices of the native English speakers regarding the

English Present Tense?

Research Hypotheses

1. The native English speakers’ use of the English Present Tense varies.
2. The metalinguistic knowledge that governs the native English speakers’ use of the English
Present Tense reveals their various perceptions of the situations presented in the test

instrument.

Review of Literature
Understanding Tenses

This part of the paper provides the background on tenses as related to locations in time
and aspects.

Comrie (1976, 1985), Klein & Li (2009), Quirk et al. (1985), and Smith (1991) suggested that
tense involves locations in time and aspects. The former refers to when a situation happens (e.g.,
now, this week). The latter refers to how a situation happens (e.g., progressively, resultatively).
Comrie (1985, p. 9) defined tense as a “grammaticalised expression of location in time”. By this
definition, English has only two tenses: the Present Tense and the Past Tense, for both are
morphologically marked, while the Future is lexically marked by modals and it is not, by this
definition, a tense (Quirk et al., 1985).

113



NIasHYReAaniUINIIAY UN 45 atdull 2/2566 Weauningiau-ieusuimu

Manutsat Paritat: Journal of Humanities, Volume 45, Issue 2, July-December 2023

Locations in Time Expressed by Tenses

Quirk et al. (1985) discussed the locations in time in language in a linear relationship, as

shown in Figure 1 below:

» % *
Past Present Future

(Adapted from Quirk et al., 1985, p. 175)

Figure 1. The locations in time in language

Figure 1 above broadly indicates the locations in time in language (the past, the present, and the

future).

Further, the locations in time expressed by the Stative Present include the past, the
present, and the future. The timespan of the Stative Present is represented by the bold line in

Figure 2 below:

* % —%
Past Present Future

(The Timespan of the Situation)

(Adapted from Quirk et al., 1985, p. 180)

Figure 2. The locations in time and aspect expressed by the Stative Present

The bold line in Figure 2 above represents a stative situation where there is no dynamicity or
changes, as illustrated by the saying: “Honesty is the best policy” (Quirk et al., 1985, p. 179).

Similar to the Stative Present, the Habitual Present includes the past, the present, and the
future. Yet, the situation involves dynamicity or movements, as illustrated by the sentence: “We
g0 to Brussels every year” (Quirk et al., 1985, p. 179). The timespan of the Habitual Present is
represented by the dashed line in Figure 3 below:
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% 8®— %
Past Present Future

(Repetition of the Situation and the Timespan)
(Adapted from Quirk et al., 1985, p. 180)

Figure 3. The locations in time and aspect expressed by the Habitual Present

Likewise, the Present Perfect conveys a range of temporal dimensions, encapsulating the
initiation of a situation in the past and its ongoing existence into the present moment; for example,
in the statement: “The province has suffered from disastrous floods throughout its history” (Quirk

et al,, 1985, p. 192). The timeframe of the situation is illustrated in Figure 4 below:

» »
2 S » Present

(The Continuity of the Situation)
(Adapted from Quirk et al., 1985, p. 195)

Figure 4. The timeframe expressed by the Present Perfect

Aspects Expressed by Tenses

The notion of aspect refers to the focal point of the situation (Comrie, 1976; Klein & Li,
2009; Quirk et al., 1985; Smith, 1991; Yule, 1998). There are two main categories of aspects: the

Grammatical Aspect and the Lexical Aspect.

The Grammatical Aspect

The Grammatical Aspect is expressed through grammatical structures of verbs. It includes
the Simple Aspect, the Progressive Aspect, the Perfect Aspect, and the Perfect Progressive Aspect
(Comrie, 1976; Klein & Li, 2009; Quirk et al., 1985; Smith, 1991; Yule, 1998).

The Simple Aspect

According to Quirk et al. (1985), the Simple Aspect is quite a broad category covering the
Stative Aspect (a state of mind, a state of being or having, and a fact), and the Habitual Aspect
(the repetition of a situation or a habit). The verb form of the Present Simple is “V.1 (with the
suffix “-s” as a third person singular subject)”. In line with Quirk et al. (1985), Bégin (2003)
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suggested that the Simple Aspect does not focus on any particular phases of the situation. Instead,

it refers to the situation as a single whole. Examples 1 and 2 illustrate the Simple Aspect:

Example 1: The verb “to be” in this example expresses the state of being (the
best policy) or the so-called Stative Aspect.
“Honesty is the best policy” (Quirk et al., 1985, p. 179).

Example 2: The temporal adverbial “every year” in this example expresses the
repetition of the situation (going to Brussels) or the so-called Habitual Aspect.
“We go to Brussels every year” (Quirk et al., 1985, p. 179).

The Progressive Aspect

The verb form used in the Progressive Aspect is “Be + Present Participle” (Comrie, 1976;
Klein & Li, 2009; Quirk et al., 1985; Smith, 1991; Yule, 1998). The Progressive Aspect does not focus
on the beginning or the ending of the situation. Rather, it focuses on the middle phase. Comrie
(1976), Quirk et al. (1985), and Smith (1991) suggested that the Progressive Aspect expresses the
Event Aspect (a one-time situation), the Habitual Aspect (the repetition of a situation or a habit),
and the Prospective Aspect (a situation that is happening in the near future). Examples 3 to 5

illustrate this point:

Example 3: In this example, “at this moment” serves as the temporal adverbial
marking the specific point in time (the present utterance time when Mary is doing
something), and expressing the Event Aspect.

“What is Mary doing at this moment?” (Quirk et al., 1985, p. 199)

Example 4: In this example, “whenever | see her” depicts a habit (of working in
the garden); and thus, expresses the Habitual Aspect.
“Whenever | see her, she’s working in the garden”
(Quirk et al., 1985, p. 199).
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Example 5: In this example, the Prospective Aspect or the near-future situation
(reaching the top) is implied by the situational context.

“Algernon is reaching the top” (Smith, 1991, p. 97).

The Perfect Aspect

The Perfect Aspect refers to a situation anterior to another. The verb form used in the
Perfect Aspect is “Have + Past Participle” (Comrie, 1976; Klein & Li, 2009; Quirk et al., 1985; Smith,
1991; Yule, 1998). Comrie (1976, pp. 56-60) categorized the Perfect Aspect into four types: the
“Perfect of Result”, the “Experiential Perfect”, the “Perfect of Persistent Situation”, and the

“Perfect of Recent Past”. Each of which is presented in examples 6 to 9 below:

Example 6: This example illustrates the Perfect of Result. John arrived sometime
in the past but the focal point of the situation is his presence at the present
utterance time.

“John has arrived” (Comrie, 1976, p. 56).

Example 7: This example illustrates the Experiential Perfect. Bill went to America
sometime in the past but the speaker focuses on his current traveling experience.
“Bill has been to America” (Comrie, 1976, p. 59).

Example 8: This example illustrates the Perfect of Persistent Situation. The act of

shopping in that place started at an unspecified time in the past and continues to

the present. The continuity of the shopping is the focal point of the situation.
“I’'ve shopped there for years” (Comrie, 1976, p. 60).

Example 9: This example illustrates the Perfect of Recent Past. The time when
the learning started is unspecified but the speaker emphasizes the recency of the
situation (Comrie, 1976).
“I have recently learned that the match is to be postponed”
(Comrie, 1976, p. 60).
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The Perfect Progressive Aspect

The Perfect Progressive Aspect is formed by the structure “Have been + Present

”»

Participle”. It combines the Perfect of Persistent Situation and progressiveness, expressing
emotional effects (Bégin, 2003; Quirk et al., 1985). It can express the Event Aspect and the Habitual

Aspect, as illustrated in examples 10 and 11:

Example 10: In this example, the Perfect Progressive Aspect expresses the series
of one action (starting the car). Therefore, it expresses the Event Aspect (Comrie,
1976; Quirk et al., 1985).

“He has been starting the car” (Quirk et al.,, 1985, p. 211).

Example 11: In this example, the Perfect Progressive Aspect expresses habituality
through the temporal adverbial “for several weeks”.
“I’ve been working on the night shift for several weeks”
(Quirk et al., 1985, p. 212).

The Lexical Aspect

The Lexical Aspect is lexically expressed by two main types of verbs: stative verbs and
dynamic verbs. Stative verbs express facts (e.g., the verbs “to be”, the verbs “to have”, and so
forth), states of being (the verbs “to be”), states of having (the verbs “to have”), states of mind
(cognitive verbs: “want”, “prefer”, “know”, “believe” and the like), and locations (e.g., the verb
“stand” in: “Bangkok stands on the left bank of the Chao Phraya River”). Dynamic verbs express
movements through action verbs: “play”, “run”, “nod”, and the like (Comrie, 1976; Klein & Li,

2009; Quirk et al., 1985; Smith, 1991; Yule, 1998).

The Lexical Aspect Expressed by Stative Verbs

Since the Stative Aspect focuses on the entire situation with no changes or dynamicity,
the progressive form is theoretically incompatible. The Stative Aspect is usually expressed by
verbs in the simple form (Quirk et al., 1985). Examples 12 to 13 below illustrate this point:
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Example 12: The verb “to be” in this example expresses the fact.
“The Nile is the longest river in Africa” (Quirk et al., 1985, p. 179).

Example 13: The verb “to have” in this example expresses the state of having.
“Mary has blue eyes” (Quirk et al., 1985, p. 200).

Due to the timespan with unspecified endpoints, the Stative Aspect is theoretically compatible
with the Perfect of Persistent Situation (Quirk et al., 1985; Yule, 1998) as illustrated by examples
14 and 15 below:

Example 14: The verb “know” in this example expresses the state of mind. The
speaker of the sentence below emphasizes the continuity of the situation
(knowing).

“We have known Fred for many years” (Yule, 1998, p. 66).

Example 15: In this example, the verb “believe” also expresses the state of mind.
Similar to Example 14, the speaker emphasizes the continuity of the belief.
“He has believed in Allah all his life” (Yule, 1998, p. 66).

The Lexical Aspect Expressed by Dynamic Verbs

The Dynamic Aspect can be categorized into the Event Aspect and the Habitual Aspect.
The Event Aspect is theoretically compatible with the Progressive, the Perfect, and the Perfect
Progressive Aspects (Comrie, 1976; Quirk et al.,, 1985; Yule, 1998). Examples 16 to 18 below

illustrate the theories accordingly:

Example 16: In this example, the Present Progressive form expresses the
character’s action (doing something) at the present utterance time.
“What are you doing?” (Quirk et al., 1985, p. 204)
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Example 17: The Present Perfect form in this example expresses the Perfect of
Result, emphasizing the current result of the action (no more apples left).
“The apples have all been eaten” (Quirk et al., 1985, p. 193).

Example 18: The Present Perfect Progressive form in this example expresses a
one-time situation through the temporal adverbial “for an hour”. The example is
an excerpt from “At Last” by Harland (1870) taken from the Corpus of Historical
American English (COHA). This example with the verb “protest” exhibits the
emotional aspect of the speaker.

“... “I have been sitting in the summer-house for an hour — reading!”

protested Mabel, ...”

The Habitual Aspect is theoretically compatible with the Simple Aspect, the Progressive Aspect,
the Perfect Aspect, and the Perfect Progressive Aspect, as suggested by Comrie (1976) and Quirk
et al. (1985). Examples 19 to 22 below illustrate the theories accordingly:

Example 19: In this example, the Simple Aspect is expressed through the Present
Simple form of the verb “make” depicting the character’s habit.
“She makes her own dresses” (Quirk et al., 1985, p. 179).

Example 20: In this example, the Progressive Aspect is expressed through the
Progressive form of the verb “type”. The character’s temporary habit of typing his
own letter is expressed through “while his secretary is ill”.
“The professor is typing his own letters while his secretary is ill”
(Quirk et al., 1985, p. 199).

Example 21: In this example, the Perfect Aspect is expressed through the Perfect
form of the verb “sing” and the temporal adverbial phrase “ever since he was a
boy” expresses the Habitual Aspect or the character’s repeated act of singing in
the choir.
“Mr Terry has sung in this choir ever since he was a boy”
(Quirk et al., 1985, p. 192).
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Example 22: In this example, the Perfect Progressive Aspect is expressed through
the Perfect Progressive form of the verb “do” and “for seven years” serves as the
temporal adverbial phrase expressing the habituality of the action. The example
below is an excerpt from “Ordinary People” by Guest (1976) taken from COHA.
“... They have been doing it for seven years. It has been that long since

they have had a good legal secretary. ...”

Previous Study of Perceptions and Awareness of Tenses by Thai EFL Learners and Native

English Speakers

To the researchers’ knowledge, there is only one study by Isarankura (2011) that explored
the conceptualizations of temporal locations and aspects among Thai EFL learners and native
English speakers concerning English tenses. Her study encompassed the Present and Past Tenses,
including the Simple, Progressive, Perfect, and Perfect Progressive Aspects. The findings revealed
evident variations in how temporal locations and aspects were perceived and understood by
both the Thai participants and the native English speakers. Isarankura’s findings on the native

English speakers would be compared with our findings in the conclusion.

Methodology
Participants

This study comprised a randomly selected sample of 10 native English speakers from
Britain, the United States, and Australia. All participants were verified as native English speakers,
predominantly residing in their home countries. Their usage of standard English was assumed,
given their high level of education, with each participant holding at least a bachelor’s degree or

higher in various fields of study.

Research Instruments

The present study employed three research instruments: 1) a background questionnaire,
which gathered personal information such as age, education, home countries, and language
background from the participants; 2) a gap-filling test of the English Present Tense, in the form of

a letter to a friend, providing the participants with the base form of each verb in parentheses,
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requiring them to fill in the appropriate Present Tense form; and 3) an open-ended metalinguistic
elicitation questionnaire.

The gap-filling test was constructed from the descriptions of tenses as proposed
theoretically by Comrie (1976), Quirk et al. (1985), Smith (1991), and Yule (1998). The test and the
expected answers were reviewed by two reviewers who are professors of linguistics. One is a
native English-speaking professor who is currently working for James Cook University in Singapore.
The other is a Thai professor from Chulalongkorn University in Thailand.

Data Collection

To begin, through the researchers’ connection, consent letters were sent via email to a
group of native English speakers to confirm their willingness to participate in the study and inform
them about the protection of their personal information. Subsequently, the research instruments
were distributed to those who agreed to partake. Out of the 17 sets of research instruments, only
those exhibiting metalinguistic knowledge performance were chosen for analysis. As this study
focuses on standard English usage and does not aim to address various English varieties,
participants from diverse geographical backgrounds, such as Britain, the United States, and
Australia, were welcomed. The study was also opened to participants of all ages and genders.
However, to ensure a selection of participants using standard English, only those holding at least
a bachelor’s degree were included. Consequently, the total number of research instruments

eligible for inclusion in the present study was 10 sets.

Data Analysis

Both quantitative and qualitative methods were employed for data analysis. The
quantitative method involved checking the native English speakers’ answers in the gap-filling test.
The answers consistent with the expected answers based on the reviewed theories were
presented as percentages. The qualitative method involved analyzing their metalinguistic
knowledge. This entailed examining the tense forms chosen by the native English speakers that
deviated from the reviewed theories, analyzing, and discussing their metalinguistic knowledge as
related to their choices.
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Results and Discussion
The Native English Speakers’ Answers That Were in Line with the Reviewed Theories

Table 1 below presents the native English speakers’ answers in the gap-filling test that
were consistent with the expected answers based on the reviewed theories. The test consisted
of 16 items in total. The native English speakers’ scores are presented in descending order (out
of 16), with their codes (NS1-NS10) listed in the first column. The subsequent columns display
the numbers of the test items that aligned with the theories of the Present Tense, encompassing
four distinct forms: the Present Simple (PS), the Present Progressive (PR), the Present Perfect (PF),
and the Present Perfect Progressive (PF PR). The second-to-last column shows the overall items

of the Present Tense test (PT). The number of test item for each tense form is provided in

parentheses.

NS PS % PR % PF % PF PR % PT %

Code (4) (4) (6) (2) (16)
NS1 4 100 4 100 5 83 2 100 15 94
NS2 4 100 3 75 5 83 2 100 14 88
NS3 4 100 4 100 3 50 2 100 13 81
NS4 4 100 3 75 5 83 1 50 13 81
NS7 4 100 3 75 5 83 1 50 13 81
NS8 4 100 4 100 5 83 0 0 13 81
NS6 3 75 3 75 5 83 1 50 12 75
NS9 3 75 4 100 3 50 1 50 11 69
NS5 4 100 3 75 3 50 0 0 10 63
NS10 4 100 0 0 2 33 0 0 6 38
MEAN 3.8 95 3.1 78 4.1 68 1 50 12 75

STDEV 042 1.2 1.2 0.82 2.54

Table 1. The native English speakers’ answers that were in line with the reviewed theories

As shown in Table 1, it is interesting to note that none of the native English speakers
achieved the total score of 16. The highest total score recorded was 15, while the lowest score
obtained was 6. Among the native English speakers’ answers, the choices of the Present Simple
aligned most closely with the theories (95%). This was followed by the Present Progressive (78%),
the Present Perfect (68%), and the Present Perfect Progressive (50%), respectively. The standard

deviation of the Present Simple was the lowest (0.42), while that of the Present Progressive and
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the Present Perfect was the highest (1.2). This suggested that the native English speakers’ choices
of the Present Simple was generally consistent with one another (STDEV: 0.42). In contrast, more
variations were found in the choices of the Present Progressive (STDEV: 1.2) and the Present
Perfect (STDEV: 1.2). This may be because most of the native English speakers perceived the same
locations in time expressed by the Present Simple, while they had different aspectual perceptions
for the expected Present Progressive and the expected Present Perfect. Interestingly, it was
observed that the native English speakers in this study preferred not to use the Present Perfect
Progressive, with three of them not using it at all. This study aims to find out what tense form (s)
they preferred to use instead of the expected Present Perfect Progressive. Furthermore, the

metalinguistic knowledge that governed their choice (s) will be investigated.

The Metalinguistic Knowledge of the Native English Speakers

This section presents the native English speakers’ answers in the gap-filling test that
deviated from what was expected based on the theories, and the metalinguistic knowledge that
governed their choices of tense forms. The answers that deviated from the expected Present
Simple are presented first, followed by those that deviated from the expected Present
Progressive, the expected Present Perfect, and the expected Present Perfect Progressive,

respectively.

The Metalinguistic Knowledge of the Expected Present Simple

Table 2 below displays the answer of the native English speakers that differed from the
expected Present Simple, along with their metalinguistic knowledge (MLK). The metalinguistic
knowledge of the native English speakers is verbatim and presented within quotation marks. The
original versions of the language form, including spellings, grammar, punctuation, capitalization,
and word choices are retained.

The native English speakers’ codes (NS6 and NS9) are presented in the first column. The
following column indicates their nationalities (Australian and British). The test item number (3) is
presented in the next column. The subsequent column presents the theoretical answer along
with its context. Then, the theoretical reason according to the scholar (Quirk et al., 1985) is
provided in the next column. Finally, the last two columns display the native English speakers’

answer (NS Answer) and their metalinguistic knowledge (NS MLK), respectively.
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NS NS Test Theoretical Theoretical NS Answer NS MLK

Code NAT Item Answer Reason

NS6  AUS 3 ... | have been The verb “to be” “... Physics has “To describe a
very busy with my  here denotes a been (be) a very current experience
studies this fact or a state. hard subject. ...” that has been
semester. Physics  The endpoints of ongoing in the
is (be) a very hard  the situation are past”

NS9 BRI subject. ... not specified “present perfect

(Quirk et al., 1985). to stay in keeping
with NO.1.”

Table 2. The native English speakers’ answer that deviated from the expected Present Simple

and their metalinguistic knowledge

Only two native English speakers’ answer deviated from the expected use of the Present
Simple. The theoretical answer for Test Item 3 is “is”, which according to Quirk et al. (1985), is
used to express states and facts in a theoretical sense. In Test Item 3, the test writer considered
the difficulty of physics a general fact. However, NS6 and NS9 used the Present Perfect (“has
been”). As can be seen from their metalinguistic knowledge, they referred to the context of the
previous sentence: “.. | have been very busy with my studies this semester. ...”. NS6 also
perceived physics as a particular subject only in the semester. Consequently, the difficulty of
physics was perceived only during the semester. NS9 utilized the context of the previously
mentioned situation (Test Item 1), which was expressed by the Present Perfect. Their

metalinguistic knowledge matched well with their usage.

The Metalinguistic Knowledge of the Expected Present Progressive

The answers of the native English speakers that deviated from the expected use of the
Present Progressive are presented in Table 3 below. The selection of examples was based on
differences in their perceptions of the situations, as revealed by their metalinguistic knowledge.

Deviations with the same metalinguistic knowledge will not be presented here.
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NS NS Test Theoretical Theoretical NS Answer NS MLK
Code NAT Item Answer Reason
NS10  AUS 5 ... At the moment, The temporal “... At the “all present tense
| am taking (take)  adverbial “at the ~ moment, | take the passage is
a two-month moment” signifies  (take) a two- about what is
private course an ongoing month private happening “now”
with Mr. Gres. ... situation at the course with Mr. -at the present
time of utterance  Greg. ...” time”
(Quirk et al,,
1985).
NS6 AUS 8 ... I also have to The temporal “... During this “Future tense to
conduct research adverbial “during  week, | will describe
for my final this week” collect (collect) something that
project at my signifies an data for this will happen”
college. During ongoing situation research. ...”
NS7  AME this week, | am at the time of “... During this “I used past tense
collecting utterance (Quirk week, | collected  because the
(collect) data for et al, 1985). (collect) data for writer was
this research. ... this research. ...” describing what
they had already
done during the
week that had
Jjust finished.”
NS10  AUS “... During this “all present tense

week, | collect
(collect) data for

this research. ...”

—the passage is
about what is
happening "now" -
at the present

time”

Table 3. The native English speakers’ answers that deviated from the expected Present

Progressive and their Metalinguistic Knowledge

In Test Item 5, the expected theoretical answer is “am taking” with the inclusion of the
temporal adverbial “at the moment”, indicating the progressiveness of the situation (Quirk et al,,
1985). Based on the contexts, the act of taking the course happens during the two-month period
due to the temporal adverbial in conjunction with the length of the course (two months).

However, among the native English speakers, only NS10 used the Present Simple (“take”) instead
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of the Present Progressive. This native English speaker’s metalinguistic knowledge solely revealed
the location of the present time.

In Test Item 8, the expected theoretical answer is “am collecting” with the inclusion of
the temporal adverbial “during this week”, expressing both progressiveness and habituality, as
suggested by Quirk et al. (1985). Therefore, the act of collecting data for research is happening
during this week. However, in contrast to Test Item 5, a significant number of native English
speakers deviated from using the Present Progressive when responding to Test Item 8. The
deviations observed in this test item revealed a range of temporal locations in the native English
speakers’ perceptions, including the present, the past, the future. This variability in answers may
be attributed to the wide timespan implied by the temporal adverbial “during this week”. Another
point worth noting is NS6 and NS10, the native speakers of the same nationality (Australian),
perceived the situation differently. NS6 perceived the act of collecting data as happening in the

future while NS10 perceived it as happening in the present.

The Metalinguistic Knowledge of the Expected Present Perfect

The answers of the native English speakers that deviated from the expected Present
Perfect are presented in Table 4 below. In Test ltem 9, all native English speakers provided an
answer contrary to what theories predicted, exhibiting unanimous agreement in the perception
of the situation. Conversely, in Test Item 10, the majority of the participants provided an answer
and metalinguistic knowledge in line with what was expected based on the theories, except for
NS10 who provided a different answer. Consequently, the participants’ answers and metalinguistic
knowledge in Test Item 9 and Test Item 10 are presented. Due to the unanimous answer among
the native English speakers in Test Item 9, their metalinguistic knowledge was summarized in the

researchers’ own words, without being placed in quotations.

NS NS Test Theoretical Theoretical NS Answer NS MLK
Code NAT Item Answer Reason
NS1- BRI, 9 ... Guess what? My  The Perfect of “... My sister just The situation
NS10  AME, sister has just Result is implied gave (give) birth happened and
AUS given (just give) by the temporal ” completed in the

birth to her first adverbial “just” past.
child! It’s a boy (Comrie, 1976;
and he’s so cutel Quirk et at., 1985).
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NS10  AUS 10 ... It’s a boy and
he’s so cute!l She
named him Jacky.
| am so excited to
be an aunt. | have
fallen (fall) in

love with him

The Perfect of
Result is implied

“.. I fell (fall) in
love with him

“all past tense —

the passage is

by the temporal already. ...” about past
adverbial events”
“already”

(Comrie, 1976;
Quirk et al., 1985).

already. ...

Table 4. The native English speakers’ answers that deviated from the expected Present Perfect

and their Metalinguistic Knowledge

In Test Item 9, the Perfect of Result is indicated by the temporal adverbial “just” referring
to the current occurrence of the situation and its current result (Comrie, 1976; Quirk et al., 1985).
The test writer focused on the current birth of the baby even though the situation of giving birth
happened in the past. However, all 10 native English speakers chose the Past Simple form (“just
gave”). Their metalinguistic knowledge revealed that all of them perceived the situation as
completed, without an implication of the current result.

In Test Item 10, the Perfect of Result is indicated by the temporal adverbial “already”,
referring to the recent occurrence of the situation and its current result (Comrie, 1976; Quirk et
al., 1985). The feeling of love started in the past but is still vivid in the narrator’s mind. Unlike in
Test Item 9, only one native English speaker (NS10) deviated from the expected answer based on
the theories. This native English speaker used the Past Simple form (“fell”). Once again, her
metalinguistic knowledge only revealed the location in time in the past. While NS10 is not the
only Australian participant in this study, every other native English speaker, including the
Australians, offered an answer different from NS10. It is worth noting that while both Test Item 9
and Test Item 10 assessed the Perfect of Result, deviations in answers were more significant in
Test Item 9. This may be interpreted as giving birth being an action with a physically observable

result, while falling in love is a feeling whose result is mentally perceived.

The Metalinguistic Knowledge of the Expected Present Perfect Progressive

The native English speakers’ answers that deviated from the expected use of the Present
Perfect Progressive are shown in Table 5 below. Only, the metalinguistic knowledge that revealed

the native English speakers’ different perceptions of the situations are illustrated.
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year and is going
to die fairly soon.
Her husband quit
his job to take
care of her.
Throughout this
difficult time, he
has been looking
after (look after)

her. ...

difficult time”
(Comrie, 1976;
Quirk et al., 1985).

this difficult time,
he looked *afte
(look after) her.
. (The
participant made

a spelling error).

NS NS Test Theoretical Theoretical NS Answer NS MLK
Code NAT Item Answer Reason

NS5 AUS 12 ... She has breast ~ The Perfect of “... She suffered “past +
cancer and is in Persistent (suffer) from this completed”
the final stage. Situation is disease for over a
She has been implied by “for year ...”
suffering (suffer)  over a year”
from this disease  (Comrie, 1976;
for over a year Quirk et al., 1985).
and is going to die  The context in the
fairly soon. ... following

sentences implies
the continuation
of her suffering.

NS4 13 ... She has breast The Perfect of “... Throughout “past tense,
cancer and is in Persistent this difficult time, because she is
the final stage. Situation and he has looked talking about his
She has been Progressiveness is  after (look after) actions up until
suffering from this  implied by her. ...” now”

TSS disease for overa  “throughout this “__Throughout “past +

completed”

Table 5. The native English speakers’ answers that deviated from the expected Present Perfect

Progressive and their metalinguistic knowledge

In Test Item 12, the temporal adverbial “for over a year” marks the timeframe from the
past to the present (Comrie, 1976; Quirk et al., 1985). The progressiveness of the situation is

implied by the surrounding contexts. Based on the contexts, the character has been suffering
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from cancer for over a year and is likely to continue suffering. Additionally, the message that she
is in the final stage and is going to die soon suggests that she is still alive and suffering. However,
NS5 perceived the suffering as completed. During the interview with this native English speaker, it
was revealed that she referred to the previously mentioned context of the character being in the
final stage, implying the end of the suffering.

Test Item 12 and Test Item 13 refer to situations happening simultaneously. Therefore,
the similar tense form (Present Perfect Progressive) should be theoretically used to express the
same timeframe and aspect. The test writer aimed to maintain coherence between Test Item 12
and Test Item 13 by incorporating the temporal adverbial phrase “throughout this difficult time”
in Test Item 13. This was to depict the character’s battle with cancer and her husband’s caregiving
as concurrent situations. Once more, different perceptions of the similar situation between the
native English speakers of the same nationality were detected. NS5 (Australian) perceived the
suffering and the caregiving as completed. So, the Past Simple form was used in both test items
(“suffered” and “looked after”). Whereas NS4 (Australian) perceived the caregiving as continuing
until now. Moreover, the use of the Present Perfect Simple (“has looked after”), rather than the
Present Perfect Progressive by NS4 suggested that this native English speaker’s perception of the
caregiving was shorter than what was expected by the contexts.

Notably, the native English speakers did not always use technical terms in line with the
theories. As seen in NS4’s answer and metalinguistic knowledge in Test Item 13, although this
native English speaker chose the Present Perfect (“has looked after”), the tense form was referred
to as “past tense”. Since most native English speakers in this study do not hold degrees in English,
linguistics, or language studies, it was not expected that they would use technical terms correctly.

However, their explanations correlated with their choices of tense forms.

Conclusion

The study verified the presence of metalinguistic knowledge in the first language (L1),
demonstrating that speakers of L1 have the ability to articulate their understanding of their mother
tongue. The results supported the hypotheses that the native English speakers’ usage of the
English Present Tense varied and their metalinguistic knowledge revealed different perceptions of
the situations provided in the test. The deviations in their answers should not necessarily be
considered errors. As Smith (1991) suggested, the usage of tense forms by language users is
influenced by their aspectual perceptions, particularly when dealing with tense forms that have
multiple temporal and aspectual locations (e.g., the Progressive, the Perfect, and the Perfect

Progressive).
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The results of the present study showed that the native English speakers’ perceptions of
the situations and their usage of tense forms were influenced by the specification of temporal
location expressed by the temporal adverbial. For instance, in Test Item 5, the temporal adverbial
“at the moment” indicates a specific location in the present time. Consequently, most native
English speakers perceived the same location in time and aspect (the present moment and the
Progressive Aspect). On the other hand, the temporal adverbial “during this week” in Test Item 8
indicates a broader timeframe, leading the native English speakers to perceive different locations
in time (the present time, the past time, and the future time).

Likewise, the participants commonly opted for the Past Simple tense rather than the
Present Perfect of Result, particularly when describing situations with physically observable
outcomes, such as the act of giving birth in Test Item 9. Conversely, the majority of participants
employed the Present Perfect to narrate situations where the results are mentally perceived,
exemplified by the experience of falling in love in Test Item 10.

The Present Perfect Progressive further revealed variations in the native English speakers’
perceptions of the situations. As the timespan of the Present Perfect Progressive includes the
past, the present, and possibly the future, the participants appeared to focus on different phases
of the situations. As shown in Test ltem 12 and Test Item 13, the participants used the Present
Perfect Simple and the Past Simple with their metalinguistic knowledge matching their choices of
tense forms. Although the Present Perfect Progressive was rarely used in the present study, it
does not imply that this tense form is not extensively employed. The Present Perfect Progressive
is significantly expressing the emotional effects (Bégin, 2003; Quirk et al., 1985), making it more
prevalent in literary works. The following example is an excerpt from “Lucy Arlyn” by Trowbridge

(1866), taken from COHA. It illustrates the use of the Present Perfect Progressive very clearly.

“... She put up her arms, drew his head to her bosom, and
burst into sobs of anguish. “Don’t cry, don’t cry, Lucy!
What is the matter? | am here.”

,”

“I have been waiting so long, so long!

She wept, from a heart wrung with misery. ...”

However, in the context of the study, which involved a casual genre (a letter to a friend),
the native English speakers may have perceived the situations straightforwardly without

employing language artifice or shades of meaning.
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Conversely, it was observed from the study that most native English speakers perceived
the same locations in time and aspect expressed through the Present Simple. This may be
because the locations in time and aspect expressed through the Present Simple are conclusive
(Bégin, 2003). In other words, the Present Simple focuses on the entire situation. As Smith (1991)
suggested, aspects function like camera lenses, and the focal point of the Present Simple can be
compared to capturing a panoramic view, where the photographer does not solely focus on a
particular part of the scenery.

Another noteworthy point is the detection of idiosyncratic usage of the simple tense forms
in the study. As illustrated in the examples, one native English speaker (NS10) consistently used
the simple tense forms (the Present Simple, and the Past Simple) regardless of the timeframes
and aspects implied by the temporal adverbials. Additionally, this native English speaker’s
metalinguistic knowledge revealed a holistic perception of the situations presented in the test.
She relied on the surrounding contexts to determine her choices of tense forms. This usage can
be considered authentic in terms of English tenses, apart from the existing theories. However,
further studies with larger sample groups are needed to investigate this phenomenon.

Remarkably, the study noted that native English speakers of the same nationality often
employed different tense forms when recounting situations within identical provided contexts
(e.g, Test Iltem 5, Test Item 8, Test Item 10). This observation suggests that geographical variation
does not necessarily correspond to the uniformity of tense usage. Instead, this finding
substantiates the notion that language users make individualized aspectual choices when
narrating situations.

Significantly, the study unveiled that the metalinguistic knowledge of the native English
speakers was predominantly oriented towards pragmatics. Essentially, they relied on the
surrounding and situational contexts within the test to determine the tense forms they used,
exemplified by NS9’s explanation in Test Item 3: “present perfect to stay in keeping with NO.1.”
and NS10 in Test Item 5: “all present tense the passage is about what is happening “now” -at
the present time”. In this study, the participants infrequently employed sentence elements, such
as temporal adverbials or conjunctions, to inform their tense choices. Consequently, syntactically-
oriented explanations (e.g., “SV agreement”, “Present because of the word ‘now’”) were rare in
the dataset.

From a pedagogical standpoint, English teachers should heighten their learners’ awareness
of diverse perspectives and text genres that influence the selection of tense forms by language
users. It would be captivating to expose learners to passages from various genres, illustrating how
tenses are strategically employed. In the context of English language teaching in Thailand, there

appears to be a significant emphasis on grammatical markers, particularly temporal adverbials,
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when instructing on English tenses. To cultivate native-like proficiency, learners should be attuned
to pragmatically-oriented factors such as surrounding and situational contexts. Moreover, learners
should recognize the emotive aspects of texts to effectively utilize English tenses. Additionally,
English teachers are encouraged to provide alternative options when teaching English tenses to
ensure that learners gain a nuanced understanding of various situational perceptions.

To wrap up, the results derived from this current study appeared to substantiate
Isarankura’s (2011) findings. While Isarankura identified evident within-group variations in locations
in time and aspects among native English speakers, the present study unveiled substantial
divergences in the participants’ perceptions of temporal locations and aspects.

However, this is a small-scale study. The results should not be indiscriminately applied to
all native English speakers. To broaden the scope of research, future studies should consider a
larger sample size to explore a more comprehensive range of tense usages among native English
speakers. Additionally, the participants in this study were selected based on English being their
mother tongue and possessing high educational levels. Hence, further research is encouraged to
investigate other aspects such as ages, genders, and geographical backgrounds of the users as

well.
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APPENDIX A
TEST INSTRUMENT

Read the following passage and fill in the blanks with the appropriate forms of the verbs in

parentheses.
Dear Lily,
| know it (1) (be) a long time since you last heard from me. | (2)
(be) very busy with my studies this semester. Physics (3) (be) a very hard subject. |
(4) (think) I am very poor at doing calculations. At the moment, | (5)
(take) a two-month private course with Mr. Greg. He (6) (work) as a permanent
lecturer at Oxford University. Apart from teaching, he (7) (conduct) research. | also

have to conduct research for my final project at my college. During this week, | (8)

(collect) data for this research.

Guess what? My sister (9) (just give) birth to her first child! It’s a boy and
he’s so cute! She named him Jacky. | am so excited to be an aunt. | (10) (fall) in
love with him already. He always puts a big, big smile on my face. I (11) (smile) and

writing at the same time. There is not only good news, though. Do you remember Sally? She
has breast cancer and is in the final stage. She (12) (suffer) from this disease for

over a year and is going to die fairly soon. Her husband quit his job to take care of her.

Throughout this difficult time, he (13) (look after) her. Both of them are very good
friends of mine. It is so sad. Now, | (14) (cry). Oh, by the way, | am thinking about
quitting my job at the Blue Café. I (15) (work) there for 3 years. It is a nice workplace,
though. My boss (16) (take) good care of me since my first day. | just think it is now
time for a change. So, how are you doing? Hope life is treating you kindly.

Love,

Tasha
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APPENDIX B

TEST INSTRUMENT WITH EXPECTED ANSWERS

Dear Lily,

| know it (1) has been (be) a long time since you last heard from me. | (2) have been
(be) very busy with my studies this semester. Physics (3) is (be) a very hard subject. | (4) think
(think) | am very poor at doing calculations. At the moment, | (5) am taking (take) a two-
month private course with Mr. Greg. He (6) works (work) as a permanent lecturer at Oxford
University. Apart from teaching, he (7) conducts (conduct) research. | also have to conduct
research for my final project at my college. During this week, | (8) am collecting (collect) data
for this research.

Guess what? My sister (9) has just given (just give) birth to her first child! It’s a boy
and he’s so cute!l She named him Jacky. | am so excited to be an aunt. | (10) have fallen
(fall) in love with him already. He always puts a big, big smile on my face. | (11) am smiling
(smile) and writing at the same time. There is not only good news, though. Do you remember
Sally? She has breast cancer and is in the final stage. She (12) has been suffering (suffer)
from this disease for over a year and is going to die fairly soon. Her husband quit his job to
take care of her. Throughout this difficult time, he (13) has been looking after (look after)
her. Both of them are very good friends of mine. It is so sad. Now, | (14) am crying (cry). Oh,
by the way, | am thinking about quitting my job at the Blue Café. | (15) have worked (work)
there for 3 years. It is a nice workplace, though. My boss (16) has taken (take) good care of
me since my first day. | just think it is now time for a change. So, how are you doing? Hope
life is treating you kindly.

Love,
Tasha
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Kollokationskompetenz bei fortgeschrittenen thailandischen DaF-
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Abstract

Die Relevanz von Kollokationen im Prozess des Fremdsprachenlernens gerade im Bereich
Deutsch als Fremdsprache ist in der Forschung weitgehend unumstritten. Dennoch wird
insbesondere im DaF-Anfdnger*innenunterricht, aber auch auf héherem Niveau immer noch
weder ausreichend Wert auf die Vermittlung eines Kollokationsbewusstseins noch auf die
Entwicklung der Kollokationskompetenz der Lernenden gelegt. Im vorliegenden Beitrag wird
gezeigt, dass fortgeschrittene thailandische DaF-Lernende (auf dem Niveau B2-C1)
Kollokationsfehler in verschiedenen Kategorien machen (semantische und syntaktische
Restriktionsfehler, Interferenzfehler, ,,erfundene® Kollokationen, sprachliche Vereinfachungsfehler
sowie ,,Uberkomplexe“ und ,unterkomplexe® Kollokationen), die jeweils auf unterschiedliche
Art und Weise behoben werden kénnen und mussen. Da Lernende auf hoherem Niveau dabei
aufgrund des vermehrten Auftretens von Kollokationen mehr Fehler machen, wird auch
demonstriert, dass diese Fehler hatten vermieden werden kénnen, wenn man die Kollokationen
bereits auf einem niedrigeren Sprachniveau (A1-A2) gelernt und memoriert hatte. Zudem werden
verschiedene Vorschldge fur den DaF-Unterricht gemacht, die helfen sollen, das
Kollokationsbewusstsein der Studierenden zu férdern. Diese Vorschldge umfassen das Erstellen
von Kollokationsworterlisten durch die Studierenden zur bewussten Lenkung ihrer
Aufmerksamkeit auf Kollokationen, den Vergleich von Kollokationen in verschiedenen Sprachen
sowie die Verwendung von zweisprachigen Worterbtichern und Kollokationswérterbtichern, um
neben dem Kollokationsbewusstsein auch die Fahigkeit der Lernenden zum autonomen Lernen

zu starken. Abschliefend wird das langfristige Desiderat eines zweisprachigen
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Kollokationsworterbuchs fur die Sprachen Deutsch und Thaildndisch geduf3ert.
Keywords: Kollokationen, Kollokationsbewusstsein, Rezeptive und produktive

Kollokationskompetenz, Arbeit mit Korpora und Woérterblichern, Lernerautonomie

Abstract

The relevance of collocations about foreign language learning, especially concerning
German as a Foreign Language, is not generally disputed among researchers. On the other hand,
teachers usually do not focus sufficiently on conveying collocation awareness to students or on
developing their collocational competence. The present article shows that advanced Thai
learners of German (on the levels B2-C1) make collocation mistakes in different categories
(mistakes concerning semantic or syntactic restrictions, language interference mistakes, “made-
up” collocations, mistakes about linguistic oversimplification, as well as “overly complex” or “not
sufficiently complex” collocations), all of which need to be addressed in a specific manner. Since
learners on a higher level make more collocation mistakes due to the increased occurrence of
collocations, it will also be shown how these mistakes could have been avoided if the
collocations had been learned and memorized at a lower language level (A1-A2). Moreover, the
article contains several suggestions for teaching German as a Foreign Language that are supposed
to promote collocation awareness among students. These suggestions include the creation of
collocation lists by students to make them focus on collocation awareness as well as the
comparison of collocations in different languages. Another important suggestion is the use of
bilingual and collocation dictionaries to help students foster their learner autonomy as well as
their collocation awareness. Finally, the long-term desideratum of a bilingual dictionary for Thai
and German will be expressed.
Keywords: Collocations, Collocation awareness, Receptive and productive collocational

competence, Use of corpora and dictionaries, Learner autonomy

1. Einleitung
Die Forschung zu Kollokationen im Rahmen der Fremdsprachendidaktik spielt seit einigen
Jahrzehnten eine stetig grofere Rolle (vgl. Hausmann, 1984 & 2010). Nachdem dieses

Forschungsfeld langere Zeit, insbesondere in der Fremdsprachendidaktik, vernachlassigt worden
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ist, erfahrt es heute aus naheliegenden Grinden gesteigerte Aufmerksamkeit: Um in einer
Fremdsprache Auferungen auf hdherem Niveau nicht nur verstehen, sondern auch selbst tatigen
zu kénnen, ist neben dem Erwerb der rezeptiven auch jener der produktiven
Kollokationskompetenz unerldsslich. Dennoch werden Kollokationen auch im Rahmen der
aktuellen Fremdsprachendidaktik weder in Lehrwerken (vgl. Targonska, 2014: 141) noch in der
Ausbildung von angehenden Lehrkraften (vgl. Grinewald, 2019: 51) in ausreichendem Maf3e
bertcksichtigt.

Der vorliegende Beitrag beschaftigt sich mit der Kollokationskompetenz von thaildndischen
Lernenden des Deutschen als Fremdsprache auf den Niveaustufen B2-Cl. In diesem
Zusammenhang soll der Frage nachgegangen werden, welche Fehler die untersuchten Personen
im Hinblick auf Kollokationen machen und welche Ursachen diese Fehler haben. Die Hypothese
dazu lautet: Lernende auf hoherem Niveau machen im Kontext von Kollokationen Fehler, deren
Ursprung bereits auf den Lernstufen A1-A2 auszumachen ist, da die entsprechenden sprachlichen
Ausdrlicke bereits auf diesen Stufen hatten vermittelt werden sollen. Daher wird im Rahmen
dieses Artikels anhand von konkreten schriftlichen Auferungen thailéndischer Studierender
aufgezeigt, welche Bedeutung die Vermittlung sowohl einer umfassenden Kollokationskompetenz
als auch eines starken Bewusstseins fur Kollokationen bereits auf den unteren Lernstufen hat.
Ubergeordnetes Ziel dieser Bemihungen ist es, den Leser*innen des Beitrags didaktische
Mdglichkeiten an die Hand zu geben, um ihren Lernenden im Bereich Deutsch als Fremdsprache
sowohl Kollokationswissen als auch Kollokationskompetenz und -bewusstsein zu vermitteln.

Im zweiten Teil des Beitrags werden zum einen der Begriff , Kollokation® definiert werden
und zum anderen die Schwierigkeiten im Zusammenhang mit dem Lehren und Lernen von
Kollokationen im Bereich Deutsch als Fremdsprache erldutert werden. Unter anderem geht es
dabei um die Unauffalligkeit von Kollokationen in Text und Sprache sowie um das fehlende
Kollokationsbewusstsein vieler Lehrender und Lernender. Im dritten Teil werden verschiedene
Beispiele fur Kollokationsfehler thailandischer Deutschstudierender auf hoheren Lernstufen
untersucht, hinsichtlich der jeweiligen Fehlerquellen analysiert und insbesondere gezeist,
inwiefern die jeweiligen Fehler auf Versdaumnisse auf den unteren Stufen des Deutschlernens
zurlckzufihren sind. Im Anschluss daran werden im vierten Teil des Beitrags didaktische

Uberlegungen dazu angestellt, mit welchen Unterrichtsmethoden und -aktivitdten die
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Kollokationskompetenz und das Kollokationsbewusstsein der Lernenden gesteigert werden
kdnnen. Abschliefend wird im flnften Teil ein Ausblick dahingehend aufgezeigt, was fur die
Verbesserung des Wissens und Bewusstseins Uber Kollokationen in der Zukunft winschenswert

ware.

2. Definition des Begriffs und Schwierigkeiten im Zusammenhang mit Kollokationen

Uber die Definition des Begriffs ,Kollokation“ ist in der Forschung bereits seit einigen
Jahrzehnten heftig diskutiert und gestritten worden. Einer sehr generellen Definition des Terminus
zufolge ist eine Kollokation ,(...) das hdufigste gemeinsame Vorkommen zweier Worter in einem
Syntagma (...)“ (vgl. Willkop, 2010: 155). Zudem unterliegen Kollokationen notwendigerweise
semantischen Einschrankungen. So kann ein Wort wie ,,Pullover® mit Adjektiven wie ,grof3“, ,rot*
oder ,eng“ gemeinsam auftreten, es kann jedoch nicht mit Wortern wie ,,machtig®, ,traurig® oder
yausreichend“ zusammen stehen. Kollokationen zeichnen sich daher unter anderem durch
sprachliche Festigkeit aus, wodurch sie sich von den freien Wortverbindungen unterscheiden.
Andererseits lassen sie sich von Idiomen insofern abgrenzen, als deren Bedeutung - als Beispiel
mag der Ausdruck ,den Nagel auf den Kopf treffen® dienen- nicht aus den Einzelteilen ,,Nagel®,
LKopf“ und ,treffen heraus nachzuvollziehen ist. Bei einer Kollokation ist die Bedeutung
hingegen aus ihren Bestandteilen ablesbar. Ausdrlicke wie ,den Tisch decken® kdnnen ohne
weitere Erkldrung rezeptiv erschlossen werden, weshalb sie flr die Lernenden hdufig unauffallig
und nicht immer auf den ersten Blick zu erkennen sind (vgl. Stoji¢, 2019: 309).

Einen weiteren Schritt zur genaueren Bestimmung des Begriffs ,Kollokation® machte
Hausmann, indem er Kollokationen in eine dominierende Basis und einen hierarchisch
untergeordneten Kollokator unterteilte (vgl. Hausmann, 1984: 401). So ist beispielsweise im
Ausdruck ,schutteres Haar“ das ,Haar“ die Basis und das Adjektiv ,,schitter® der Kollokator, da
man ebenfalls verschiedene andere Adjektive mit dem Nomen ,Haar“ verwenden kann
(beispielsweise ,dunkel”, ,hell” oder ,blond“), das Adjektiv ,schitter® jedoch auf die
gemeinsame Verwendung mit ,Haar® beschrénkt ist (so das Ergebnis einer Suche auf der Seite
https://kollokationenwoerterbuch.ch/web/).

Zu erwdhnen ist an dieser Stelle weiterhin, dass Kollokationen immer sprachenspezifisch

sind, sodass sie haufig in verschiedenen Sprachen unterschiedlich Ubersetzt werden (vgl.
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Targonska, 2014: 131). Die Kollokation Freunde finden kann beispielsweise ins Englische nicht mit
*to find friends Ubersetzt werden, wahrend das Englische to make friends im Deutschen mit
*Freunde machen nicht wiederzugeben ist. Hierbei sind, wie Reder (2011a: 290) zu Recht betont,
die Komponenten einer Kollokation in der Ausgangs- und Zielsprache nicht vorhersagbar; dies
fuhrt in vielen Fallen zu Interferenzfehlern aus der L1, da die Lernenden sich der fehlenden
Ubertragbarkeit in die Zielsprache h&ufig nicht bewusst sind.

Die in diesem Beitrag verwendete Arbeitsdefinition des Begriffs ,Kollokation® lautet: Bei
Kollokationen handelt es sich um Mehrwortverbindungen, die hdaufig miteinander gebraucht
werden, bestimmten lexikalischen, semantischen und/oder syntaktischen Restriktionen
unterliegen und deren Bedeutung an ihren jeweiligen Einzelgliedern abzulesen ist.

An dieser Stelle sollte auf die Schwierigkeiten beim Lehren und Lernen von Kollokationen
eingegangen werden. Es wurde bereits erwdhnt, dass die Einzelteile einer Kollokation nicht
vorhergesagt werden kénnen, was zu einer erhdhten Fehlertrachtigkeit fuhrt. Ein weiteres Problem
in Bezug auf Kollokationen stellt sich hinsichtlich ihrer Unauffalligkeit im Text. Da die Lernenden
die Bedeutung von Ausdriicken wie das Bett machen oder Freunde finden entweder aus dem
Kontext oder aufgrund der Bestandteile der jeweiligen Kollokation erschliefen kédnnen, nehmen
sie die Kollokation haufig nicht als zusammenhdngende sprachliche Verbindung wahr, sondern als
zwei oder mehr Einzelteile, die ,,zufdllig“ zusammengefugt worden sind; mit anderen Worten, die
bereits erwahnte sprachliche Festigkeit der Kollokationen wird von Lernenden hadufig nicht erkannt
(vgl. Snjari¢, 2007: 55). Die Unauffalligkeit der Kollokationen im Text fuhrt mithin dazu, dass
Lernende, soweit sie nicht ausdrtcklich dazu instruiert werden, in der Regel kein Bewusstsein fur
die Existenz und Relevanz von Kollokationen entwickeln. Dartber hinaus hat die bislang eher
untergeordnete Rolle von Kollokationen im Unterricht des Deutschen als Fremdsprache dazu
geflihrt, dass Lehrkrafte haufig keine ausreichende Kollokationskompetenz besitzen oder sich im
Rahmen ihres Studiums nicht auf angemessene Weise mit diesem Thema beschéftigen (vgl. Reder,
2016: 102 f).

Aus den genannten Griinden sollten Kollokationslernen und Kollokationsbewusstsein im
Unterricht des Deutschen als Fremdsprache eine gesteigerte Rolle spielen. Zwar scheint sich in
der Fremdsprachendidaktik langsam ein Wandel hin zu einer starkeren BerUcksichtigung von

Kollokationen durchzusetzen (vgl. Bergerova, 2012: 67f). In der Praxis jedoch wird das Phanomen
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weder im Unterricht noch in Lehrwerken oder in der Lehrerausbildung in angemessener Weise
bericksichtigt. Welche Folgen dies im Hinblick auf Fehler der Lernenden im Zusammenhang mit

Kollokationen hat, wird in einer Fehleranalyse im dritten Teil des Beitrags gezeigt.

3. Empirische Untersuchung zum Gebrauch von Kollokationen

Im Folgenden werden verschiedene Texte von Studierenden auf Kollokationsfehler hin
untersucht, in verschiedene Kategorien eingeteilt und die jeweils vermuteten Fehlerquellen
benannt. Dabei wurden Texte von fortgeschrittenen Studierenden auf dem Sprachniveau B2 bzw.
C1 ausgewdhlt, da zum einen gezeigt werden soll, dass Studierende aufgrund des vermehrten
Auftretens von Kollokationen besonders auf hoheren Sprachniveaus Fehler machen, und zum
anderen, um zu zeigen, dass viele dieser Kollokationsfehler hatten vermieden werden kénnen,
wenn man die Kollokationen bereits auf einem niedrigeren Sprachniveau (A1 oder A2) gelernt und
memoriert hatte. Hierbei ist anzumerken, dass die Mehrheit der untersuchten Probanden bereits
durch den Erwerb eines entsprechenden Goethe- oder telc-Zertifikat das Erreichen des
Sprachniveaus B2 oder C1 nachgewiesen hat, weshalb an dieser Stelle davon ausgegangen wird,
dass sie sich bereits auf dem Niveau B2 bzw. C1 befinden.

Far die vorliegende Untersuchung wurden 80 Texte von 25 verschiedenen Proband*innen
untersucht. Die Texte stammen von Studierenden des dritten und vierten Jahrgangs im Bachelor
Germanistik der Chulalongkorn-Universitdt Bangkok und wurden im Rahmen der Seminare
»,German Tourism 11,  Advanced German Usage“ und ,Deutsch im Film*“ verfasst. Dabei handelt
es sich um Aufsatze zum Thema Tourismus und thailandische Medizin, Filmbeschreibungen und
Filmrezensionen sowie um von den Studierenden erstellte sogenannte Produkte im Rahmen des
Kurses ,Advanced German Usage“. Wahrend die Aufsdtze, Filmbeschreibungen und
Filmrezensionen durchschnittlich zwei Seiten lang sind, umfassen die Produkte im Rahmen des
letztegenannten Kurses etwa 10-15 Seiten.

In den Texten sind insgesamt 1147 Kollokationen aufgetreten. Davon wurden 327 Tokens
von Kollokationen falsch verwendet, dies entspricht einem Anteil von 28,5%. Im Folgenden
werden einige dieser Kollokationsfehler dargestellt, in verschiedene Typen eingeteilt und die
mutmaflichen Quellen der jeweiligen Fehler erkldrt. Vorweg ist noch zu sagen, dass die jeweils

analysierten Fehlerquellen lediglich auf Vermutungen beruhen, da man nie zu 100 Prozent
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nachweisen kann, worauf die Fehler genau beruhen. Allerdings werden die Vermutungen jeweils
durch Beispiele und Hypothesen aus der Fachliteratur untermauert.

Zundchst sollen an dieser Stelle kurz die Strukturen der untersuchten Kollokationsfehler
und der jeweilige Anteil an den Gesamtfehlern dargestellt werden. Die gefundenen Kollokationen
weisen alle eine zweiteilige Struktur (z.B. ,Nomen + Verb”) auf und werden daher hier anhand
dieser zweiteiligen Struktur kategorisiert. Ein Beispiel fur einen Kollokationsfehler der Struktur
“Nomen + Verb” waére die Kollokation “*Freunde machen”, wahrend die Struktur “Nomen +
Praposition” beispielsweise durch die unzuldssige Kollokation “eine Menge *vor (statt: von)
Leuten” vertreten ware. Dabei wird jeweils die Anzahl der Fehler der jeweiligen Struktur sowie

deren jeweiliger Anteil an den Gesamtfehlern in Prozent dargestellt.

Anzahl Fehler Anteil an den Gesamtfehlern
Gesamt 327 100%
Struktur Nomen + Verb 189 57,8%
Struktur Nomen + Praposition 84 25,7%
Struktur Verb + Praposition 17 5,2%
Struktur Adjektiv + Nomen 14 4,3%
Struktur Verb + Adverb 10 3,1%
Struktur Adverb + Adjektiv 5 1,5%
Struktur Nomen + Nomen 4 1,2%
Struktur Adjektiv + Praposition 4 1,2%

Kommen wir nun zur analyse der verschiedenen Kategorien von Kollokationsfehlern.

3.1 Semantische und syntaktische Restriktionsfehler

Die ,lexikalischen Kollokationsrestriktionen, die von Lernenden hdufig unbewusst
missachtet werden, sind bereits erwahnt worden (vgl. Targonska, 2015: 418). Sie kommen bei der
ersten Art von Kollokationsfehlern ins Spiel, die im Folgenden ndher beschrieben werden soll. Es
handelt sich um Kollokationsfehler, die mit lexikalischen Fehlern im Kontext von
Gebrauchsrestriktionen  beziehungsweise von semantischen Restriktionen, semantischen
Ahnlichkeiten oder syntaktischen Restriktionen zusammenhéangen. Dabei soll zuerst auf Fehler im

Zusammenhang mit Gebrauchsrestriktionen und semantischen Restriktionen eingegangen werden,
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da diese im Bereich der Kollokationsfehler relativ haufig auftreten. Die Lernenden haben
insgesamt 283 (86,5%) Fehler im Kontext von Gebrauchsrestriktionen, semantischen Restriktionen,
semantischen Ahnlichkeiten oder syntaktischen Restriktionen gemacht. Dabei sind 175 Fehler im
Zusammenhang mit Gebrauchsrestriktionen und semantischen Restriktionen aufgetreten, die in
einer Kategorie zusammenzufassen sind und zuerst beschrieben werden sollen; der Anteil dieser
Art von Fehlern an der Fehlermenge insgesamt betrdagt 53,5%.

Im Kontext einer Textproduktion im Rahmen des Seminars ,,German Tourism I1“ verwendet
eine Studierende den Ausdruck *ein Gerichtsurteil feststellen. Hier ist davon auszugehen, dass der
Lernenden der Ausdruck ein Gerichtsurteil fcllen nicht geldufig ist. Denkbar ist zudem, dass sie
feststellen hier in der Bedeutung von fixieren oder entscheiden verwendet, ohne sich jedoch
dartber im Klaren zu sein, dass Gerichtsurteil und feststellen nicht gemeinsam in einer Kollokation
verwendet werden kénnen. Hier sollte man jedoch nicht unerwahnt lassen, dass ein Gerichtsurteil
fdllen als Funktionsverbgeflge zu bezeichnen ist. Funktionsverbgeflige werden von einigen
Forscher*innen wie z.B. Steyer (2000) nicht der Gruppe der Kollokationen zugerechnet, wéhrend
andere wie Burger (2003) sie den Kollokationen zuordnen. Die Frage nach der Zuordenbarkeit der
Funktionsverbgefiige in die Gruppe der Kollokationen ergibt sich daraus, dass bei
Funktionsverbgefligen der Verbinhalt zugunsten des Nomens in den Hintergrund tritt und die
eigentliche Bedeutung des Verbs fur den Gesamtinhalt des sprachlichen Ausdrucks keine Rolle
spielt (Helbig, 2006: 166). Daher ist dieses Beispiel nicht ohne Weiteres der Gruppe der
Kollokationen zuzuordnen; fur den vorliegenden Artikel ist es allerdings geeignet, um die Relevanz
von semantischen Restriktionen im Kontext von Fehlern bei Wortverbindungen aufzuzeigen.

Ein weiteres passendes Beispiel fur eine semantische Restriktion, die zu einem
Kollokationsfehler fihrt, ist eine Passage aus dem Text eines Studierenden, der schreibt:
»,Nachdem man das Geld umgetauscht hat, ist die schonste Moglichkeit, das Geld zu entsorgen,
das Einkaufen®. Hier ist dem Studierenden offensichtlich nicht bewusst, dass das Nomen Geld
aufgrund seiner Gebrauchsrestriktion nicht mit dem Verb entsorgen zusammen benutzt werden
kann. In diesem Fall wirde nur das Verb loswerden passen, da entsorgen nur im Zusammenhang
mit Mall benutzt wird. Wir sehen also, wie arbitrar die Verwendung von Kollokationen ist, da es
keine vordergrindig logische Erklarung daftr gibt, warum in diesem Fall loswerden, aber nicht

entsorgen benutzt wird. Targonska (2015: 427) weist in diesem Zusammenhang darauf hin, dass
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»(...)  sowohl Substantiv-Verb-Kollokationen als auch Funktionsverbgeflige lexikalische
Restriktionen aufweisen® und der Fremdsprachenlernende ,die Elemente dieser festen
Syntagmen nicht frei zusammenstellen® kann. Eine mogliche Erkldrung fir den Fehler besteht
darin, dass der Studierende sich bisher nicht mit den Verwendungsmdsglichkeiten und
semantischen Restriktionen des Verbs entsorgen beschdftigt hat, da es unter Umstanden bisher
nicht Teil des Unterrichts war. Es ist allerdings noch einmal zu betonen, dass die genaue Ursache
fir den Fehler im Rahmen des Artikels nicht ermittelt werden kann, da es sich beispielsweise
auch um einen Interferenzfehler aus der ersten Fremdsprache aller untersuchten Probanden,
dem Englischen, handeln konnte (vgl. to get rid of something).

Semantische Gebrauchsrestriktionen spielen auch im nachsten Beispiel eine Rolle, in dem
eine Probandin schreibt: , Dartber hinaus wurde der nationale Tag der Kartoffeln im Jahr 2005
gegriindet.“ Dass ein solcher nationaler Tag nicht *gegrtindet, sondern lediglich eingefiihrt werden
kann, ist ebenfalls als arbitrar zu bezeichnen: Die Studierende hat hier offensichtlich unter dem
Lexem griinden in ihrem mentalen Lexikon auch die Bedeutung den Grundstein fir etwas legen
gespeichert, und entsprechend verwendet sie den Begriff hier falsch (siehe zum Problem der
lexikalischen Restriktionen bei Kollokationen auch Stoji¢ 2012, die ebenfalls auf die bereits
erwahnte Arbitraritdt dieser Restriktionen eingeht).

Ein weiteres spezifisches Problem im Zusammenhang mit Kollokationen sind semantische
Ahnlichkeiten zwischen Wértern, die Lernende haufie zu Fehlemn verleiten. In  diesem
Zusammenhang hat Jajeti¢ gezeigt, dass Fremdsprachenlernende dazu neigen, Fehler bei Wortern
oder Ausdriicken zu machen, die ahnlich klingen. So verwenden Schiler*innen im DaF-Unterricht
haufig das Wort , Ereignis“ statt ,Ergebnis“ oder ,zdhlen® statt ,zahlen“ und umgekehrt (vgl.
Jajeti¢, 2022: 20). Gerade im Kontext von Kollokationen birgt dies eine besondere Schwierigkeit,
da viele Kollokationen starke semantische Ahnlichkeiten aufweisen (vgl. Belica, 2011: 161). Auch
in den Untersuchungsergebnissen im Rahmen des vorliegenden Beitrags ist dieses Phanomen des
Ofteren anzutreffen. Insgesamt gab es im Rahmen der Untersuchung 76 Fehler im Zusammenhang
mit diesem Phanomen. Der Anteil der Fehler im Kontext von semantischen Ahnlichkeiten an der
Gesamtmenge der Kollokationsfehler betragt daher 23,2%.

Im Zusammenhang mit einer Beschreibung der thaildandischen Kultur schreibt ein

Studierender: *Flinfzehn Minuten zu spcit zu sein kommt als akzeptabel in Betracht. Hier wird
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zweierlei offensichtlich: Zum einen unterliegt der Ausdruck in Betracht kommen wiederum
bestimmten Gebrauchsrestriktionen und kann daher an dieser Stelle nicht verwendet werden,
zum anderen ist klar, dass der Studierende hier in Betracht kommen und betrachtet werden
verwechselt hat. Die beiden Ausdriicke sind so ahnlich, dass sie sehr leicht verwechselt werden
kdnnen. Gerade in solchen Fallen tritt ein zusatzliches Problem auf: Die Studierenden haben den
Ausdruck unter Umstanden auf einem niedrigeren Sprachniveau, beispielsweise B1, aufgrund der
Ahnlichkeit der Begriffe falsch erlernt und benutzen ihn weiterhin, da sie die Bedeutung in ihrem
mentalen Lexikon falsch abgespeichert haben. In einem solchen Fall spricht man von
»semantischer Fossilisierung® (vgl. Cuchereave, 2018: 37). Auch im Fall von in Betracht ziehen
sollte man allerdings erwdhnen, dass dieser Ausdruck aufgrund des verblassten Inhalts des Verbs
ziehen als Funktionsverbgeflige gilt und daher nicht zweifelsfrei als Kollokation bezeichnet
werden kann.

Kollokationsfehler kénnen jedoch nicht nur auf semantischen, sondern ebenfalls auf
syntaktischen Restriktionen basieren, das heifit, die Verwendung der jeweiligen Kollokation kann
aufgrund ihrer Stellung im Satz oder aufgrund anderer syntaktischer Eigenschaften beschrankt
sein. 32 Kollokationsfehler sind im Rahmen der Untersuchung infolge von syntaktischen
Restriktionen aufgetreten, das sind 9,8% der Gesamtkollokationsmenge.

|(‘

In einem Aufsatz fur das Seminar ,German Tourism I schreibt eine Studierende: *In
demselben Jahr weist Visa Global Travel Intentions Study auf, dass der Tourismus in Thailand
auf dem vierten Platz weltweit liegt. Muttersprachlichen Beobachter*innen wird sofort auffallen,
dass aufweisen hier nicht das korrekte Verb ist und durch zeigen ersetzt werden sollte. Es wird
aber auch klar, dass der Studierenden die syntaktischen Restriktionen des Verbs aufweisen nicht
bewusst sind. Das Verb ist transitiv . und muss immer mit einem Akkusativ-Objekt verwendet
werden, wie im folgenden Beispiel aus dem DWDS: Bei der Besichtigung des Bauobjektes lie[sen
sich keine Mcngel aufweisen (vgl. https://www.dwds.de/wb/aufweisen). Dementsprechend ist es
beim Kollokationenlernen von hoher Bedeutung, den Lernenden neben den reinen
kollokationalen Verbindungen auch die syntaktischen Restriktionen der Wortverbindungen zu
verdeutlichen.

Eine weitere syntaktische Restriktion im Zusammenhang mit Kollokationen ist im Aufsatz

einer Studierenden zu finden, welcher sich mit der Mentalitat der Thais beschaftigt. Sie schreibt

146



NIy wemansUIVIIAL U9 45 alun 2/2566 Waunsngiad-thsusuinay

Manutsat Paritat: Journal of Humanities, Volume 45, Issue 2, July-December 2023

in diesem Zusammenhang: *Eine augenscheinliche Mentalitdt der Thais ist.. Anstelle von
*augenscheinlich wurde hier das Adjektiv *offensichtlich besser passen, auch wenn
augenscheinlich grammatisch gesehen durchaus richtig ist. Hier hat die Probandin ein Synonym
zu offensichtlich verwendet, das syntaktisch unpassend ist, da augenscheinlich in den
allermeisten Fallen als Adverb statt als Adjektiv verwendet wird (vgl. Pediacova, 2018: 38). Man
sieht also, dass auch syntaktische Restriktionen eine besondere Rolle sowohl beim Erlernen als
auch beim Anwenden von Kollokationen spielen kénnen. Daneben spielt selbstverstandlich auch
die Tatsache eine Rolle, dass die Lernenden kein muttersprachliches Gespur daftir haben kénnen,
welche Kollokation in einem bestimmten syntaktischen Kontext angemessen ist, insbesondere
wenn die jeweilige Kollokation wie im vorliegenden Fall grammatisch korrekt ist (vgl. hierzu auch
Kilsbach, 2018). Dies sollte daher bei der Vermittlung von Kollokationen immer auch mitbedacht

werden.

3.2 Interferenzfehler

Zu den unbestritten hdufigsten Fehlern im Kontext von Kollokationen gehoren
Interferenzfehler. Imider (2008: 73) zufolge handelt es sich dabei um Fehler infolge des Einflusses
der Muttersprache auf die Zielsprache, indem gegen die Normen der Zielsprache verstof3en wird.
Man spricht in diesem Zusammenhang auch von negativem Transfer, da die Ubertragung zu
Fehlern fuhrt. Abgegrenzt wird dieser Begriff vom positiven Transfer, der dann stattfindet, wenn
die Ubertragung von der Ausgangssprache in die Zielsprache sprachlich korrekt ist und daher zum
erwlnschten Ergebnis fuhrt (vgl. Riehl & Lopez, 2019: 309). Konecny (2010: 79) sagt in diesem
Zusammenhang, dass Interferenzfehler ,besonders tiickisch® seien, da Lernende dazu tendierten,
Wortverbindungen wortlich von der Mutter- in die Zielsprache zu Ubertragen und damit gegen die
lexikalischen Kollokationsrestriktionen der Zielsprache zu verstofien. Bemerkenswert ist hierbei,
dass der Normverstof3 nicht nur von der L1 in die L2 stattfinden muss, sondern auch —und das
sogar recht haufig — von einer zwischen der Ausgangs- und Zielsprache stehenden dritten Sprache
aus erfolgen kann (vgl. Maras, 2021: 58f). Dies ist haufig die erste Fremdsprache der Lernenden;
im Falle der untersuchten thaildndischen Studierenden handelt es sich ausnahmslos um Englisch.
Die Studierenden haben im Rahmen der Studie insgesamt nur 19 Interferenzfehler gemacht. Der

Anteil der Interferenzfehler an der Gesamtmenge der Kollokationsfehler betrdgt
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dementsprechend 5,8%.

Im ersten Beispiel, in dem es thematisch um die Rolle der traditionellen thaildndischen
Medizin im Kontext der modernen thailandischen Gesellschaft geht, schreibt ein Studierender:
*Die Krciuter kommen kaum mit Nebenwirkungen. Hier ist eindeutig der bereits erwdhnte Fall des
Transfers aus der dritten Sprache zu beobachten, da der negative Transfer nicht aus der
Ausgangssprache, sondern aus der ersten vom Lernenden erworbenen Fremdsprache, in diesem
Fall Englisch, stattfindet. Im Englischen wirde man richtigerweise sagen: The herbs hardly come
with any side effects. Im Deutschen hingegen stellt *mit Nebenwirkungen kommen keine
sprachlich zuldssige Kollokation dar. Man wirde jedoch stattdessen sagen: Die Krduter haben
kaum Nebenwirkungen. Basierend auf Holowtschak (2017) wére auch an dieser Stelle
vorzuschlagen, den Lernenden die Gefahr von mit der ersten Fremdsprache verbundenen
Interferenzfehlern bei Kollokationen zu verdeutlichen, indem z.B. Aufgaben verwendet werden,
die insbesondere die Unterschiede bestimmter kollokationaler Verbindungen (z.B. von Nomen-
Verb-Verbindungen) im Deutschen und Englischen verdeutlichen.

Ein &hnlicher Interferenzfehler ist bei einer Studierenden zu beobachten, die im
Zusammenhang mit ihrer Beschreibung einer traditionellen thailandischen Yogaart davon spricht,
man solle *das Thai Yokhi Training versuchen. Hier ist wiederum zweifellos der Einfluss aus der
ersten Fremdsprache erkennbar, da das Verb versuchen im Deutschen nicht in diesem Kontext
verwendet werden kann und lexikalischen Restriktionen unterliegt: das Thai Yokhi Training
ausprobieren wdre an dieser Stelle richtig und zuldssig, wahrend im Englischen to try the Thai

yokhi training absolut korrekt ist.

3.3 ,Erfundene® Kollokationen

Ein weiterer Typus von Kollokationsfehlern, der in den sprachlichen Auferungen der
Studierenden zu finden ist, kann unter dem Begriff ,erfundene® Kollokationen subsumiert
werden. Targonska und Prutscher (2019: 34) sprechen in diesem Zusammenhang von fehlender
Aquivalenz, wenn es flr eine Kollokation keinen dquivalenten Ausdruck in einer anderen Sprache
gibt oder den Studierenden die Existenz dieses dquivalenten Ausdrucks nicht bewusst ist. Die
Konsequenz ware in diesem Fall, dass die Lernenden versuchen, eine aus ihrer Sicht sprachlich

passende Auferung selbst zu kreieren und an Stelle des fehlenden Ausdrucks einzusetzen. Der
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Anteil der ,erfundenen® Kollokationen an der Gesamtmenge der Kollokationsfehler im Rahmen
der Untersuchung betrdgt 11 Fehler beziehungsweise 3,4%.

Im Zusammenhang mit seinem Aufsatz Uber die Sprache im Isan, dem nordéstlichen Teil
Thailands, benutzt ein Studierender den Ausdruck: *Die Isan-Sprache wurde noch nicht ganz
ausgewischt. Hier ist fur deutsche Muttersprachler*innen sofort ersichtlich, was mit dem Ausdruck
*ausgewischt gemeint ist, allerdings benutzt man auswischen im Deutschen nur in der wortlichen
Bedeutung von ,sdubern® sowie in der Ubertragenen Bedeutung von ,jemandem eins
auswischen® (https://www.duden.de/rechtschreibung/auswischen). Stattdessen wirde man an
dieser Stelle im Deutschen den Ausdruck die Sprache ist noch nicht ausgestorben verwenden. Es
ist jedoch auch moglich, dass der Studierende an dieser Stelle den entsprechenden
thaildndischen Ausdruck im Worterbuch nachgeschlagen und dabei eine hier sprachlich
unpassende Option gewadhlt hat. Die Ursache fur den Fehler kann daher an dieser Stelle erneut
nicht zweifelsfrei festgestellt werden. Fur die erste Variante wirde sprechen, dass der Lernende
zwei semantisch verwandte Worter in einen Sinnzusammenhang gestellt und daher letztendlich
falsch verwendet hat.

In einem weiteren Beispiel spricht der gleiche Studierende im Zusammenhang mit einem
Aufsatz Uber die Thai-Massage von der Gefahr, bei einer Thai-Massage *verknetet zu werden. Auch
in diesem Fall ist fir Muttersprachler*innen eindeutig, was ausgedriickt werden soll: Durch die
Massage konnten bestimmte Muskeln oder Koérperpartien der massierten Person beschadigt
werden. Jedoch klingt das Verb *verkneten fur muttersprachliche Ohren zweifellos falsch. Duden
Online fuhrt den Begriff nur in einer einzigen Bedeutung: ,knetend verarbeiten, vermischen® in
Bezug auf einen Backteig (https://www.duden.de/rechtschreibung/verkneten).

Die Kategorie der “erfundenen” Kollokationen unterstreicht noch einmal die bereits
erwahnte Festigkeit dieser Wortverbindungen. Hier ist es wiederum sinnvoll, im Zweifel das
Kollokationenwdrterbuch zur Hand zu nehmen, um keine unfreiwilligen Fehler durch sprachlich

unzuldssige “eigene” Kollokationen zu machen.

3.4 Sprachliche Vereinfachungsfehler
Die nachste Kategorie von Kollokationsfehlern kann man nach Stoji¢c und Ko3uta (2020: 14)

als Typus der sprachlichen Vereinfachung bezeichnen. Die beiden Forscherinnen haben dieses
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Problem wie folgt herausgearbeitet: Lernende gebrauchen meistens diejenigen Kollokationen
besonders haufig, die in L1 und L2 Ubereinstimmen. Entsprechend kommt es seltener zur
Verwendung solcher Kollokationen, die zwischen L1 und L2 divergieren. Wenn den Lernenden die
jeweilige Kollokation unbekannt ist, versuchen sie diese durch eine sprachlich weniger komplexere
Kollokation bzw. durch einen simpleren Ausdruck zu ersetzen. In dieser Kategorie sind nur 5
Kollokationsfehler (1,5%) nachzuweisen, was entsprechend die kleinste Kategorie innerhalb der
Kollokationsfehler darstellt.

Ein Beispiel ist im Heftchen einer Studierenden zum Thema ,, Kaffeekultur in Deutschland®
zu finden, in dem diese Uber die Geschichte der Verbreitung des Kaffees in Deutschland schreibt:
*Warum bekommt das nicht so grofie Beliebtheit? An dieser Stelle ware der Ausdruck Warum
erfreut es sich keiner grof3en Beliebtheit? passender. Die Kollokation sich grofser Beliebtheit
erfreuen ist nicht nur wegen des Genitivs, sondern auch wegen ihrer vergleichsweise seltenen
Verwendung als komplex zu bezeichnen und wurde daher von der Lernenden vereinfacht, aber
gerade deshalb auch falsch verwendet. Lobin und Konnerth weisen in diesem Kontext darauf hin,
dass die sprachliche Vereinfachung bei der Verwendung der Fremdsprache ,zu Erleichterungen
des Lernens und Anwendens fuhrt“ (Lobin & Konnerth, 2018: 225). Die Vereinfachung der
Kollokation hat fur die Lernende vermutlich zu einer Zeitersparnis bei der Erstellung des
Heftchens, allerdings auch zu einem Fehler gefihrt.

Ein weiteres passendes Beispiel steht im Zusammenhang mit einem Text Uber die
gesellschaftliche Hierarchie in Thailand. Der Studierende schreibt in diesem Text: Ein Mann mit
héherem Status wird dagegen in Thailand immer respektiert, da man meistens Angst vor der
Konsequenz hat, wenn man einem Machthabenden keinen Respekt gibt. Auch hier findet eine
sprachlich unzuldssige Vereinfachung statt, da dem Studierenden der Ausdruck jemandem
Respekt entgegenbringen vermutlich schlichtweg unbekannt ist. In diesem Fall kdnnte es bereits
helfen, wenn der Lernende aufgrund eines hdheren Kollokationsbewusstseins bemerkt, dass die
von ihm gewahlte Kollokation mosglicherweise falsch bzw. unterkomplex sein kénnte und daher
durch Nachschlagen im Kollokationenwérterbuch die richtige Antwort wahlt. Dies kann daher als
Beleg fUr die These gesehen werden, dass hdufige Kollokationstbungen im DaF-Unterricht zu einer
Verbesserung des Kollokationsbewusstseins und dementsprechend langfristig auch zur

Verwendung eines hoheren Anteils an korrekten und sprachlich passenden Kollokationen
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beitragen, was u.a. auch von Targonska (2018) gestutzt wird.

3.5 ,,Uberkomplexe® Kollokationen

Auch das gegenteilige Vorgehen auf Seiten der Lernenden spielt mitunter eine Rolle, und
zwar die Verwendung von ,Uberkomplexen® Kollokationen. In dieser letzten im vorliegenden
Beitrag aufgefihrten Kategorie sind Kollokationen zu verzeichnen, bei denen die Studierenden
sprachlich kompliziertere Kollokationen verwenden, als eigentlich zuldssig wdre. In dieser
Kategorie sind 9 Kollokationsfehler zu finden. Der Anteil der Fehler an der Gesamtmenge der
Kollokationsfehler betragt hier 2,8%.

Im ersten Beispiel, das stellvertretend fir diese Fehlerart gezeigt werden soll, verwendet
eine Studierende den Ausdruck *emanden mit Urteil betrachten, womit sie vermutlich das Verb
verurteilen in seiner innerlichen Bedeutung, also nicht in der zweiten, auf die juristische
Entscheidung eines Richters bezogenen Bedeutung, ausdriicken méchte. Hier hat sie— mutmaflich
unbewusst — aus dem einfachen Verb eine sprachlich nicht zuldssige Kollokation gemacht. Es ist
allerdings auch denkbar, dass die Lernende in diesem Beispiel an die thailandische Kollokation
SAANSUIAR” ([phicaaranaakhadii]), wortlich “einen Gerichtsfall betrachten”, gedacht hat und es
sich somit um einen Interferenzfehler handelt. Da beide Optionen denkbar sind, sollte man die
Lernenden im Rahmen des DaF-Unterrichts sowohl auf die Gefahr der Verwendung von
Uberkomplexen Kollokationen als auch auf die stetig bestehende Mdsglichkeit des Auftretens von
Interferenzfehlern inklusive der (falschlichen) wortlichen Ubersetzung von Ausdriicken aus der
Muttersprache hinweisen.

In einem zweiten Beispiel schreibt eine Studierende in ihrer Rezension Uber den Film Das
Parfum: Der Film ,Das Parfum® gehért zum Genre des Thriller (sicl), da die Hauptfigur
*Anstrengungen macht, Mcddchen *beizubringen. Wahrend der zweite Fehler als semantisch
bedingter Kollokationsfehler bezeichnet werden kann, bei dem sich die Probandin tber die Wahl
des passenden Prafixes unsicher ist (umzubringen wére hier die korrekte Wahl gewesen), ist der
erste Fehler eindeutig der Kategorie der Uberkomplexen Kollokationen zuzuordnen. In diesem
Fall ist es sogar moglich, dass die Probandin den Ausdruck Anstrengungen machen in einem
Worterbuch gefunden hat, da dieser grammatisch zuldssig ist, in der deutschen Sprache

theoretisch durchaus existiert und friher auch verwendet wurde. Diese Kollokation wird in der
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Praxis allerdings nur noch duflerst sporadisch benutzt, sodass an dieser Stelle die Verwendung
des Ausdrucks sich anstrengen angemessener ware. Die Studierende hat vermutlich wiederum
unbewusst eine Uberkomplexe Kollokation verwendet, wo ein einfaches Verb besser gepasst
hatte. Wiederum spielt hier das bereits erwdhnte fehlende muttersprachliche Gespur eine Rolle,
das nattrlich auch im Rahmen des DaF-Unterrichts nicht zu erwerben ist (siehe zu diesem
Themenkomplex auch Trad 2009: 74, der zwischen Sprachbewusstsein im Sinne von Regelwissen
und Sprachgefihl im Sinne unbewusst erworbener Strukturen der Fremdsprache unterscheidet).
Entsprechend sollte man daher die Frequenz der Kollokationstbungen im DaF-Unterricht
erhdhen, um das Kollokationsbewusstsein der Lernenden zu starken.

Es zeigt sich also, dass wir es mit einer Vielzahl von Typen verschiedener Kollokationsfehler
zu tun haben, fur die jeweils eine gesonderte ,Fehlertherapie anzuraten ist. Auf verschiedene
Mosglichkeiten dieses Umgangs mit Fehlern wurde im Verlauf des dritten Teils bereits hingewiesen.
Nun sollen im vierten Teil des Beitrags diese Moglichkeiten im Rahmen der Vorstellung einer
Lerneinheit vertieft und weitere Ideen und Anregungen zum didaktischen Umgang mit
Kollokationsfehlern im  DaF-Unterricht bzw. Tipps und Tricks zur Stdrkung des

Kollokationsbewusstseins und der Kollokationskompetenz aufgezeigt werden.

4. Moglichkeiten und Vorschldage zum Umgang mit Kollokationsfehlern und zur Férderung
des Kollokationsbewusstseins

Bevor wir die nun gewonnenen Erkenntnisse Uber Kollokationsfehler und deren
verschiedene Kategorien in Uberlegungen fur den DaF-Unterricht (insbesondere im thailandischen
Kontext) ummunzen kénnen, wird in 4.1. noch einmal das Ziel des Aufbaus eines
Kollokationsbewusstseins  bei  Fremdsprachenlernenden und  Lehrkrdften  beschrieben.
Anschliefend werden in 4.2. und 4.3. die Zele ,Entwicklung der rezeptiven
Kollokationskompetenz® und , Tipps zur Steigerung der produktiven Kollokationskompetenz® im
Rahmen einer Lerneinheit entwickelt und daraufhin in 4.4, Ideen zur Vermittlung von
Kollokationen durch Lehrkrdfte aufgezeigt, um den Praxisbezug der Ziele anschaulich zu
verdeutlichen.

Zum einen geht es in diesem Kontext um die Herausbildung eines moglichst hohen

Kollokationsbewusstseins bei den Lernenden, zum anderen ist das Ziel, die
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Kollokationskompetenz sowohl auf Seiten der Lehrenden als auch der Lernenden zu erhéhen.
Zunachst soll gezeigt werden, auf welche Weise und mit welchen Methoden die Entwicklung
eines Kollokationsbewusstseins auf Seiten der Deutschlernenden im DaF-Unterricht erméglicht

werden kann.

4.1 Aufbau eines Kollokationsbewusstseins bei Fremdsprachenlernenden und
Lehrkraften

Malloggi (2021: 10) versteht unter Kollokationsbewusstsein ,die bewusste Lenkung der
DaF-/DaZ-Lernenden auf die Bedeutung und die Form der Kollokationen bzw. ihre syntaktischen
und semantischen Besonderheiten®. In diesem Zusammenhang ist es zweifelsohne der erste
Schritt, den Lernenden die Bedeutung des Begriffs ,Kollokation“ bewusst zu machen. Daher sollte
das Wort und seine Bedeutung fur das Deutschlernen von der Lehrkraft bereits in der
Anfangsphase des Deutschlernprozesses eingefiihrt und insbesondere im Hinblick auf seine
Relevanz (auch in Abgrenzung zu den fur die Alltagssprache weniger haufigen Idiomen) erklart
werden. Zudem sollte es in allen DaF-Standardlehrwerken mit einer expliziten,
niveauangemessenen Definition inklusive direkt anschlief3ender, sukzessive schwieriger werdender
Ubungen dargestellt werden. Hier muss ein grofes Desiderat im DaF-Bereich festgestellt werden,
zumal Reder in diesem Kontext zu Recht anmerkt: ,Mir ist kein Uberregionales DaF-Lehrwerk
bekannt, das Lerner mit dem Kollokationsbegriff vertraut machen wirde“ (2011b: 138).
Gleichzeitig muss ebenfalls das Kollokationsbewusstsein der Lehrkrafte durch gezielte Fort- und
Weiterbildungen gesteigert werden, da dieses die Basis daflur darstellt, dass die Lehrenden ihren
Schuler*innen oder Student*innen Kollokationsbewusstsein auf angemessene Weise vermitteln

konnen (vgl. Targonska, 2018: 77).

4.2 Entwicklung der rezeptiven Kollokationskompetenz durch Lesen und Textarbeit
Im ersten Schritt der nun dargestellten Lerneinheit sollte besonderer Wert auf die
Fokussierung auf Kollokationen im Rahmen des Lesens von Texten im DaF-Unterricht gelest
werden. Wallner (2014: 83) spricht hier von einer , lekttrebegleitenden Bewusstmachung®, bei
der die Form der sprachlichen Einheiten im Text im Gegensatz zu ihrem Inhalt im Vordergrund

stehen sollte. In der Tat ist dieser Fokus auf die sprachliche Form von grof3er Bedeutuns.
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Eine Lerneinheit zum Thema ,Kollokationen® kénnte so beginnen, dass der Begriff von
der Lehrkraft zundchst anhand sehr einfacher Beispiele wie Hausaufgaben machen erklart und
dargestellt wird. Anschliefend ké&nnen die Lernenden selbst Kollokationen sammeln, die sie dann
im Plenum vorstellen. Der néchste Schritt kdnnte darin bestehen, dass die Lehrkraft den
Lernenden einen Text vorlegt, der eine grole Menge an verschiedenen Kollokationen enthalt.
Diese sollten die Lernenden anschlieffend aus dem Text herausschreiben, wobei sie die Lehrkraft
oder auch andere Lernende in der Gruppe um Rat fragen kénnen, wenn es Probleme beim
Verstandnis der jeweiligen Kollokation geben sollte. Bei der Besprechung der Texte sollte die
Lehrkraft verdeutlichen, dass Kollokationen wie den Abwasch machen oder ein Kind kriegen als
zusammengehorige Spracheinheiten verstanden werden mussen. Man kann die Studierenden hier
beispielsweise ganz einfach fragen, welche Ausdriicke im Text sprachlich zusammengehoren.

Als nachste Ubung kdnnten Woérterlisten zu bestimmten Themenbereichen von den
Lernenden erstellt werden, um ihr Kollokationsbewusstsein zu scharfen. Dabei kdnnten die
Teilnehmer*innen die Kollokationen aus dem bereits erwdhnten Text (und eventuell noch einem
weiteren Text) sammeln, mit der Lehrkraft diskutieren und schlieflich eine Liste der Kollokationen
daraus zusammenstellen. Dabei sollten Kollokationsbasen und Kollokatoren getrennt dargestellt
werden, das bedeutet, zu jeder Kollokationsbasis sollten die passenden Kollokatoren angegeben
werden (zum Beispiel mit der Kollokationsbasis Geld und den zugehorigen Kollokatoren ausgeben,
spenden, verdienen usw.). Dies koénnte dazu flhren, dass die Lernenden sich sowohl der
Kollokationen an sich als auch der Vielfalt an Kollokatoren zu verschiedenen Basen bewusster
werden.

Im ndchsten Schritt der Lerneinheit sollte das Kollokationsbewusstsein durch die
Verwendung von Lerntipps im jeweiligen Lehrwerk geférdert werden. Beispielsweise kdnnte man
die Studierenden im Rahmen eines solchen Lerntipps dazu ermuntern, Substantive immer
zusammen mit den im Rahmen der jeweiligen Kollokation passenden Verben zu lernen und dabei
insbesondere unerwarteten Wortverbindungen besondere Aufmerksamkeit zu schenken. Diese
Idee kdnnte insofern noch weiterentwickelt werden, als die Lerntipps immer mit entsprechenden
Ubungen verbunden werden kénnten. Diese Ubungen kdnnen entweder aus dem Lehrbuch
entnommen oder entsprechend den Tipps im Lehrbuch von der Lehrkraft selbst angefertigt

werden. Dabei kann man zundchst mit einfachen Zuordnungstbungen beginnen, wobei die
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jeweiligen Kollokationen vorgegeben werden, und dann mit komplexeren Ubungen wie der
Produktion eigener kleiner Texte in Zweier-oder Dreiergruppen unter Einbezug der bereits
gelernten Wortverbindungen fortfahren. Diese sollten dann im Plenum prasentiert und von der
Lehrkraft entsprechend korrigiert werden, damit die richtige Verwendung der jeweiligen
Kollokationen der ganzen Lerngruppe anschaulich vor Augen geflihrt werden kann.

Insbesondere im thaildandischen Kontext gilt dabei der obige Vorschlag im Rahmen der
Lermneinheit, Tipps im Lehrbuch zum Lernen von Kollokationen durch praktische Ubungen zu
begleiten, da die Unterschiede zwischen der Ausgangs- und der Zielsprache gerade im Bereich
des Wortschatzes einen erhohten Bedarf an Ubungen mit sich bringen. Zudem sind die
thaildndischen Lernenden, wie die Erfahrung lehrt, in der Regel zurlickhaltend bei der Benennung
von Verstandnis- oder sonstigen Problemen im Fremdsprachenunterricht. Daher sollte die Rolle
der Lehrkraft darin bestehen, immer wieder das Kollokationsbewusstsein sowohl durch das
Herausarbeiten von Kollokationen aus Lesetexten als auch durch die Kldrung der Bedeutung der
jeweiligen Kollokation mit den Lernenden zu scharfen.

Unbestritten ist also der Erwerb eines Bewusstseins fur die Existenz und Relevanz von
Kollokationen ein erster Schritt zur Beherrschung dieses linguistischen Phdnomens. Wie kann nun
aber neben der rezeptiven Kollokationskompetenz auch die produktive Kollokationskompetenz
der Fremdsprachenlernenden, das heif3t die Fahigkeit zur produktiven Anwendung der jeweiligen

sprachlichen Ausdrlcke, gesteigert werden?

4.3 Tipps zur Steigerung der produktiven Kollokationskompetenz der
Fremdsprachenlernenden

Zunachst einmal ist an dieser Stelle mit Malloggi (2021: 14) festzustellen, dass die
»Speicherung der Kollokation als eine Ganzheit® in der Fremdsprache fur Lernende nicht typisch
ist. Im Allgemeinen neige man namlich dazu, sprachliche Einheiten nur im mentalen Lexikon
seiner eigenen Muttersprache zu speichern. Dementsprechend mussen Kollokationen in der
Fremdsprache besonders gut erlernt und eingelbt werden, um im mentalen Lexikon verflgbar
zu sein. Dies verweist auf den erhéhten Bedarf an spezifischen Ubungen zu Kollokationen inklusive
eines Vergleichs der jeweiligen lexikalischen Einheiten in der Ausgangs- und Zielsprache. Wenn

man beide Sprachen, z.B. im Rahmen der Ubersetzung eines kollokationsreichen Textes, im
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Hinblick auf Kollokationen miteinander vergleicht, werden die sprachlichen Einheiten den Lernern
als weit auffalliger erscheinen. Ein Beispiel: Die Kollokation to make friends wird von englischen
Muttersprachler*innen selbstverstandlich und automatisiert als Einheit gespeichert. Bei einer
Ubersetzung ins Deutsche wirden die Lermnenden vermutlich zunéchst to make und friends
gesondert Ubersetzen und dann zusammenflgen, sodass die Kollokation *Freunde machen
entstiinde. Erst bei einem expliziten kontrastiven Vergleich bzw. der Gegenuberstellung von to
make friends und Freunde finden wirde den Studierenden klar werden, dass die Kollokationen
jeweils als komplette sprachliche Einheiten im eigenen Geddchtnis abgespeichert werden mussen.

Hinsichtlich des sprachkontrastiven Vergleichs als Methode =zur Férderung der
Kollokationskompetenz sollte man allerdings zundchst sicherstellen, dass die Lernenden sich
durch diese Methode nicht verwirrt fihlen oder sogar abgeschreckt werden, da einige Lernenden
bzw. Lerngruppen von einem solchen Sprachenvergleich Uberfordert sein kénnten. Hier bedarf es
des Fingerspitzengefthls und der Kompetenz der Lehrkraft im Hinblick auf die Lerngruppe, zu
erkennen, ob der sprachkontrastive Vergleich fur die jeweilige Gruppe angemessen ist oder erst
im fortgeschrittenen Verlauf des Studiums, z.B. in einem Seminar zum Sprachvergleich,
thematisiert werden sollte. Man kann jedoch davon ausgehen, dass der sprachkontrastive
Vergleich aufgrund der genannten Bewusstmachung der sprachlichen Einheiten eine angemessene
Moslichkeit zur Steigerung der Kollokationskompetenz bietet. Entscheidend hierbei ist, dass
derartige  Vergleiche in  Kommunikationsibungen  eingebunden werden, da die
Kommunikationskompetenz im DaF-Unterricht im Vordergrund stehen sollte. Beispielsweise
kdnnte man die Studierenden im Anschluss an den Vergleich der Kollokationen in verschiedenen
Sprachen Dialoge schreiben lassen, in denen sie die neu gelernten Kollokationen, z.B. Freunde
finden oder Hausaufgaben machen, direkt anwenden und somit im Geddchtnis verankern kdnnen.

Im folgenden Teil der Lerneinheit, anschliefend an die Ubungen aus dem Kapitel 4.2.,
sollen einige Beispiele aus der Analyse im dritten Teil des Artikels herausgegriffen und an ihnen
exemplarisch  dargestellt werden, wie durch entsprechende Ubungen die produktive
Kollokationskompetenz der Lernenden gestarkt werden koénnte.

Kommen wir zundchst auf die lexikalischen Restriktionen bzw. Gebrauchsrestriktionen in
Bezug auf Kollokationen aus dem ersten Teil der Fehleranalyse zu sprechen. Die Verwendung des

Ausdrucks *das Geld entsorgen anstelle der hier angemessenen Kollokation das Geld loswerden
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weist wie erwahnt darauf hin, dass dem Lernenden die lexikalischen Restriktionen im Fall des
Nomens Geld nicht geldufig sind. In einem solchen Fall ist wiederum der kontrastive Vergleich
zwischen den Sprachen zu empfehlen: Die Lernenden werden beim Ubersetzen der
thailandischen Phrase #a7g/491 schnell feststellen, dass der Ausdruck im Deutschen wértlich mit
Geld verschwenden Ubersetzt werden kann (vgl. https://dict.longdo.com/). Da die Verben
verschwenden, loswerden und entsorgen jedoch sinnverwandt sind, wird es dem Lernenden
aufgrund der lexikalischen Unterdifferenzierung auf Thai schwerfallen, das richtige Lexem zu
wahlen.

Hier empfiehlt es sich, im Anschluss an die Ubungen zu den Lemntipps in 4.2. eine explizit
kommunikationsférdernde  Ubung einzusetzen, bei der im Unterricht zundchst die drei
verschiedenen Verben hinsichtlich ihrer Bedeutung thematisiert werden und die Lernenden
anschliefend aufgefordert werden, Dialoge mit allen drei Verben mit der jeweils richtigen
Bedeutung zu erstellen. Anschliefend kdnnen die Lernenden aufgefordert werden, z.B. aus dem
Worterbuch oder aus dem Lehrbuch weitere sinnverwandte Worter herauszuschreiben, die
ebenfalls zu Fehlern bei der Verwendung fuhren kénnten. Zu diesen Wortern sollen sie dann
jeweils geeignete Satzbeispiele mit falschen und dann korrigierten Satzen erstellen, die sie z.B.
auf Kartchen schreiben und an der Wand aufhdngen kdnnen, damit die Beispiele von den
Lernenden memoriert werden kénnen. Diese Ubung kann immer dann zum Einsatz kommen,
wenn die Verwendung unterschiedlicher sinnverwandter Worter zu Kollokationsfehlern fuhrt.

Im Folgenden kénnte zum Abschluss der Lerneinheit noch einmal die Vermittlung von
Kollokationen im Rahmen der Wortfeldarbeit thematisiert werden, da es sinnvoll ist, beim Lernen
von Wortfeldern auch die zugehorigen Kollokationen mitzulernen. Ausgehend vom vorherigen
Beispiel der mit dem Nomen Geld assoziierten Verben sollten die Lernenden in Gruppen zu
verschiedenen Wortfeldern (z.B. Freizeit, Wohnen, Freunde und Familie) zunéchst Nomen
sammeln und dazu im ndchsten Schritt passende Kollokationen finden. Daraufhin ké&nnten sie die
ermittelten Kollokationen zur Textproduktion nutzen und beispielsweise in Kleingruppen ein
Interview zum jeweiligen Wortfeld schreiben, in dem sie so viele der gesammelten Kollokationen
wie moglich verwenden. Auf diese Weise wiirden die Lernenden sowohl die rezeptive als auch
die produktive Kollokationskompetenz Gben.

Um die Kollokationskompetenz der Lernenden weiterzuentwickeln, sind also von Beginn
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des DaF-Lernprozesses an verschiedene Strategien vonndten. Doch welche Méglichkeiten haben
Lehrkrafte im DaF-Bereich fir die Vermittlung von Kollokationen? Welche Tipps und Tricks lassen

sich dazu formulieren? Dieser Frage wollen wir im Folgenden nachgehen.

4.4 Ideen zur Vermittlung von Kollokationen durch Lehrkréfte

An erster Stelle ist hier erneut die Relevanz des Sprachvergleichs im Unterricht in Bezug
auf Kollokationen zu betonen. Die Gegeniberstellung der Ausgangs- und Zielsprache und
entsprechende Aufgaben dazu helfen den Lehrenden zum einen bei der Vermittlung der
Kollokationen, da es den Lernenden leichter fallen wird, die Bedeutung der Ausdricke
nachzuvollziehen; andererseits kann man als Lehrender anhand des Sprachvergleichs auch
leichter nachvollziehen, welche Kollokationsdefizite die Lernenden entweder im rezeptiven oder
im produktiven Bereich noch haben. Auferund der Unterschiede zwischen den Sprachen kann es
dabei in vielen Fallen sinnvoll sein, von der L2 (die in vielen Fallen und im Fall der thailandischen
Studierenden fast immer Englisch ist) in die L3 (Deutsch) zu Ubersetzen und umgekehrt. Auch
Malloggi (2021: 15) spricht von der Moglichkeit, zur Entwicklung der Kollokationskompetenz mit
den (in seinem Fall) drei Sprachen Deutsch-Englisch-Italienisch zu operieren. Dabei ist auch die
Vermittlung landes- und kulturspezifischer Kollokationen anzuraten, da das Lernen solcher
Ausdricke sowohl die landeskundliche Kompetenz als auch die Kollokationskompetenz starkt;
beispielsweise ist es sinnvoll, Kollokationen wie Kaffee und Kuchen oder den Tee ziehen lassen
frihzeitig im DaF-Unterricht zu lehren und mit moglichen Entsprechungen bzw. dem Fehlen
derselben in der thaildndischen Sprache und Kultur zu vergleichen. Dabei kann man sogar noch
einen Schritt weiter gehen und sagen, dass Kollokationen sprachkontrastiv in beide Richtungen,
also z.B. sowohl vom Deutschen ins Thaildndische als auch vom Thailandischen ins Deutsche,
untersucht werden sollten, z.B. mit Hilfe von Glossaren in Lehrblchern oder, wie schon erwahnt,
von im Unterricht von der Lehrkraft ausgegebenen Worterlisten (letzteres nicht unbedingt
wortfeldspezifisch, sondern durchaus mit Fokus auf die Sprachkontrastivitat). Dies konnte zu
einem tieferen Verstandnis sowohl der Kulturen als auch der zugehorigen Kollokationen beitragen.
Sogar eine dreisprachige kontrastive Untersuchung inklusive der L2 (im thailandischen Kontext in
den meisten Fallen Englisch) ist denkbar, wobei man als Lehrkraft, wie bereits erwdhnt, immer im

Hinblick auf die jeweilige Lerngruppe entscheiden sollte, ob ein sprachkontrastiver Vergleich
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angebracht oder fur die Lernenden zu komplex bzw. lernmotivationstechnisch sogar
abschreckend ist.

Zum anderen sollten, wie Jajeti¢ (2022: 21) zu Recht anmerkt, Worterblcher in Bezug auf
die Entwicklung der Kollokationskompetenz eine viel gréf3ere Rolle spielen, als dies bislang der
Fall ist. Die Entwicklung der Fremdsprachendidaktik ab den 1970er Jahren inklusive der
“kognitiven Wende” zeigt, dass Lernerautonomie mehr denn je im Vordergrund des
Fremdsprachenunterrichts steht (zur “kognitiven Wende” vgl. Spinner, 1994: 146-158). Zur
Verwirklichung derselben ist es unerlasslich, den Lernenden mdglichst frihzeitic und dann immer
wieder den Umgang mit (Kollokations-) Worterbuchern zu vermitteln, um ihnen die selbststéandige
Suche und Ermittlung der jeweils passenden Kollokationen zu ermd&glichen. Neben den Ublichen
zweisprachigen Worterblchern ist hier zur spezifischen Suche nach Kollokationen noch einmal
auf die Seiten des DWDS (vgl. https//dwds.de) und des bereits erwdhnten
Kollokationenworterbuchs  (vgl.  https://kollokationenwoerterbuch.ch/web/)  zu  verweisen.
Wahrend das DWDS mit seinen 50 Milliarden an sprachlichen Belegen in Textkorpora einen weit
hoheren sprachlichen Bestand aufweist, aber unter Umstanden auferund der ausufernden Fulle
des Materials schwieriger zu navigieren ist, ist das Kollokationenw®drterbuch spezifischer auf eben
diese Wortverbindungen ausgerichtet. Entscheidend ist in jedem Fall, dass sowohl die Arbeit mit
zweisprachigen Worterblchern als auch mit dem DWDS und dem Kollokationenwdrterbuch
wiederholt im Unterricht eingelibt wird. Hier konnen unter anderem auch die von Gevkalyuk (2009:
24f) vorgeschlagenen Suchtbungen helfen, bei denen die Lernenden mithilfe des Worterbuchs
zu einem vorgegebenen  Kollokationsbestandteil einen oder mehrere passende
Kollokationspartner finden sollen. Dabei kénnen sowohl die Basis als auch der Kollokator
vorgegeben werden.

Es sollte zudem noch einmal betont werden, dass auch das Lernen mit Kollokationslisten
bzw. Mini-Kollokationsworterbichern je nach Wortfeld sehr effektiv sein kann. Diese kdnnen
durchaus von der Lehrkraft selbst zur jeweiligen Lektion im Buch oder zur eigenen
Unterrichtseinheit erstellt werden, wobei die Verfugbarkeit entsprechender Listen in den gangigen
DaF-Lehrwerken weiterhin ein Desiderat bleibt (vgl. Jajeti¢, 2022: 46). Die Kollokationslisten
kdnnen dabei, je nach Niveau und Autonomiegrad der Lernenden, entweder zweisprachig sein

oder nur die fremdsprachige Version der jeweiligen Kollokationen enthalten, damit die
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muttersprachlichen Aquivalente eingetragen werden kénnen. Alternativ kdnnten sie auch zwei
unausgeflllte Spalten fur die Ausgangs- und Zielsprache enthalten, die die Lernenden dann selbst
ausfullen mussen. Hier wdre es sicherlich von grofler Hilfe, wenn Lehrende im thailandischen DaF-
Kontext entsprechende Kollokationslisten entwickeln wirden, auf die andere Lehrende im
Weiteren zurUckgreifen kénnten.

Es kdnnten sich daraufhin weitere Aufgaben zur produktiven Anwendung der gelernten
Kollokationen anschlieffen. Beispielsweise kdnnten die Lernenden aufgefordert werden, aus den
in die Liste eingetragenen Kollokationen eine zusammenhangende Geschichte zu schreiben. Zum
Zwecke der besseren Aufnahme der Kollokationen ins mentale Lexikon der Lernenden kdnnten
hin und wieder auch (nicht ganz ernst gemeinte) Fragespiele gespielt werden, z.B. “Warum heif3t
es nicht den Tisch setzen, sondern den Tisch decken?”. In diesem Kontext kann es (zumindest ab
Niveau B1) sehr hilfreich sein, den jeweiligen sprachlichen Hintergrund der Kollokationen zu
erforschen und der Frage nachzugehen, warum die Kollokationen aus historischer und/oder
kultureller Sicht im kontrastiven Sprachvergleich so unterschiedlich sind. Auf diese Weise kdnnten
sowohl das  Kollokationsbewusstsein als auch die rezeptive und produktive
Kollokationskompetenz der Studierenden gestarkt werden. Auch das Problem der Arbitraritat der
Kollokationen kénnte auf diese Weise etwas abgemildert werden, da die Lernenden erkennen,
dass die Wortverbindungen in der jeweiligen Sprache eben doch nicht ganz wahllos
“zusammengestellt” worden sind, sondern meist jeweils einen spezifischen kulturellen und/oder

historischen Hintergrund haben.

5. Ausblick

Abschliefend sollen einige Uberlegungen und Winsche zur Férderung des
Kollokationsbewusstseins und der Kollokationskompetenz im DaF-Unterricht, insbesondere im
thaildndischen Kontext, in der Zukunft geduf3ert werden.

In diesem Beitrag ist die Relevanz von Kollokationen fUr den Prozess des
Fremdsprachenerwerbs betont und nachgewiesen worden. Es bleibt zu hoffen, dass zundchst das
Kollokationsbewusstsein auf Seiten der Lehrenden und Lernenden weiterentwickelt werden kann
und in der Folge dann sowohl die rezeptive als auch die produktive Kollokationskompetenz der

DaF-Lernenden verbessert wird. In diesem Zusammenhang sind zundchst Fortbildungsseminare
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oder Workshops erforderlich, in deren Rahmen Kollokationen und ihre Bedeutung (gerne
kombiniert mit anderen linguistischen Phanomenen, z.B. Idiomen/freien Wortverbindungen)
vermittelt werden sollten.

Hinzu kommt die bereits angesprochene Notwendigkeit, Kollokationstexte zu bestimmten
Themen auf den verschiedenen Niveaustufen des GER zu entwickeln, was sowohl fur den
Schulkontext als auch fur den universitaren Zusammenhang gilt. Hier sollte bereits auf der Stufe
Al sowohl mit der Vermittlung des Kollokationsbegriffs als auch mit dem Lesen von kleinen
Texten mit Kollokationen und mit der Anwendung der Kollokationen im Rahmen kleiner Ubungen
begonnen werden. Auf hoheren Niveaustufen sollten entsprechend kollokationsreichere Texte
mit komplexeren Ubungen gelehrt werden. Zu diesem Zweck wére es winschenswert, wenn ein
Korpus von kollokationsbezogenen Texten fur den thaildndischen Kontext entwickelt werden
konnte. Gleichzeitig sollte man unbedingt einen angemessenen Umgang mit dem Woérterbuch
vermitteln und mit den Studierenden eintben, und zwar sowohl mit den gewdhnlichen
einsprachigen Worterblchern als auch mit den Internetseiten des DWDS und dem
Kollokationenwdrterbuch.

An dieser Stelle soll die Gelegenheit genutzt werden, noch einmal nachdricklich das
langfristice Desiderat eines zweisprachigen Kollokationenworterbuchs Thaildndisch-Deutsch zu
auflern. Ein solches Worterbuch sollte die gangigsten Kollokationen in beiden Sprachen mit ihrer
jeweiligen Ubersetzung in die Zielsprache sowie jeweils einen Kommentar bzw. ein Satzbeispiel
zur Verwendung enthalten. Man kann annehmen, dass diese Art von Nachschlagewerk den DaF-
Lernenden im thaildndischen Kontext eine grofe Hilfe bei der Entwicklung ihres
Kollokationsbewusstseins sowie ihrer rezeptiven und produktiven Kollokationskompetenz sein

wUrde.

Uber den Autor
Rasmus Terdrde: Lehrbeauftragter flr Deutsch, Deutschabteilung, Philosophische Fakultat,

Chulalongkorn Universitat
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Abstract

This study aimed to enhance the writing proficiency of Thai EFL students by investigating
the types and causes of grammatical errors made by Thai EFL undergraduate students across
various essay types. This research examined four types of essays: a balanced opinion essay, an
explanatory essay, a point-counterpoint essay, and an analysis essay. Fifteen students participated
in this study, and a total of 60 essays were collected for analysis. The findings revealed that
sentence fragment errors were most prevalent in explanatory essays. The misuse of nouns was
most frequent in balanced opinion essays while subject-verb agreement mistakes had the highest
occurrences in point-counterpoint essays. Spelling errors were the most common mistake in
analysis essays. In terms of the causes, these grammatical errors may have stemmed from a
combination of interlingual and intralingual interference. This study emphasizes the importance
of Thai EFL instructors thoroughly understanding the distinctive features of each essay genre, and
equipping students with a solid grasp of grammatical rules. Specific attention should be given to
recurring grammatical errors including sentence fragments, the use of nouns, subject-verb

agreement, and spelling when teaching essay writing to Thai EFL undergraduate students.

Keywords: Error analysis, Genre writing, Grammatical errors, Thai EFL undergraduate students
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Introduction

In Thailand, acquiring writing skills is necessary at the university level. All Thai EFL
undergraduates are required to enroll in numerous writing courses which focus on writing
sentences, paragraphs, and essays. Moreover, it is essential for them to study different types of
writing in order to be able to communicate in different contexts. This requirement aims to equip
them with writing skills to prepare them for their future career. For example, Thai EFL engineering
students need to learn technical writing in order to write work instructions (Ueasiriphan &
Tangkiengsirisin, 2019).

Writing is different from other skills as it demands accuracy and clear exposition (Hyland,

2003). Thai EFL undergraduates are required to write essays, and when they write, they need to
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make a decision on their writing styles (Ariyanti & Fitriana, 2017) and have a complex thought to
write a well-organized essay (Asari & Maruf, 2022). In addition, they need to focus on the language
use when they write different types of essays (Asari & Maruf, 2022). For example, they need to
use articles, prepositions, tenses, commas, etc. correctly to make their essays accurate and
comprehensible. Without a high degree of accuracy, it might be difficult for readers to
comprehend and grasp the writers’ intended message.

Being able to use grammatical rules correctly plays a significant role in writing accuracy.
However, srammatical errors are considered to be the biggest obstacle that students encounter
(Saengboon, 2017). It has been found that Thai EFL undergraduate students have writing
difficulties due to English grammatical rules which are different from Thai language (Kampookaew,
2020; Khumphee & Yodkamlue, 2017; Patarapongsanti et al., 2022; Sermsook et al., 2017,
Watcharapunyawong & Usaha, 2013). Therefore, this study aimed to examine the types of
grammatical errors and the causes of those errors in Thai EFL undergraduate students’ different
types of essays as it is important for them to study different types of writing and use grammatical
rules correctly. The findings can be used as the guideline for EFL teachers to solve problems

regarding grammatical errors in essay writing.

This study aimed at finding answers to the following questions:

1. What are the types of grammatical errors that Thai EFL undergraduate students make
in different types of essays?

2. What are the causes of grammatical errors in Thai EFL undergraduate students’

different types of essays?

Review of Literature

Different Types of Essays

An essay refers to the most common type of academic writing that students need to write
based on the writing prompt given by the teacher (Bailey, 2011). It is necessary for EFL
undergraduate students to acquire essay writing skills as it constitutes a basic foundation essential

for them to reach their full academic potential. They should practice writing different types of
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essays in order to be able to write other types of academic writing (e.g., a dissertation, a thesis)
in the future.

According to Westbrook et al. (2019), there are many types of essays, such as a balanced
opinion essay, an explanatory essay, a point-counterpoint essay, and an analysis essay. Each type

of essay has its own purposes and different language focus, which is presented in Table 1 below.

Types of essays Purposes Language focus
Balanced opinion essay  To give two sides of an argument Verb and noun forms
Explanatory essay To explain a topic Prepositional phrases with

advantages and disadvantages

Point-counterpoint To give arguments and evidence to support ~ Counter-arguments
essay the writer’s opinion
Analysis essay To interpret information Describing graphs using noun and

verb phrases

Table 1. Characteristics of four types of essays

When students are asked to write a balanced opinion essay, they must give their opinions
about two opposite propositions and provide two arguments to support their opinions (Walls,
n.d.). To develop each argument, they have to give explanation and examples. On the other hand,
when students are required to write an explanatory essay, they have to provide information of
something based on the topic in a clear and concise way (University of Texas System, 2012). This
type of essay is totally different from a balanced opinion essay since students do not need to
provide arguments for and against a particular viewpoint. Students are commonly asked to write
an explanatory essay about the benefits and drawbacks of something, such as renewable energy
sources, the gig economy, etc. (John, 2023). Additionally, when students are asked to write a
point-counterpoint essay, they need to give a strong position on an issue in order to persuade
readers to agree with their point of view (Ristow, 2023; Westbrook et al., 2019). It is important to
provide reliable and accurate evidence (e.g., facts, reasons, statistics) to support their argument.
In addition, when students are required to write an analysis essay, they are expected to analyze
the information within the context of the provided data. For instance, when students are asked

to write an analysis essay on a graph, they have to understand and interpret facts, reasons, or
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statistics depicted within the graph (Westbrook et al., 2019). This type of essay is similar to a point-
counterpoint essay because facts, reasons, or statistics play a crucial role in the text.

In conclusion, each type of essay has different writing goals. Some types of essays focus
on explaining something, whereas others focus on using facts, reasons, or statistics to support the
writer’s point of view. It is important for students to practice writing different types of essays and
learn to use appropriate, correct grammar points to make the text clear and convincing (Aquino-

Cutcher et al,, 2016).

Error Analysis

Error analysis (EA) is a linguistic analysis of errors produced by L2 leamers (Gass et al,,
2013). Since L2 learners develop their own systems of making errors as they progress toward
proficiency in a new language, EA can serve as a method to examine and understand those errors
(Yilmaz & Demir, 2020). It can be used to investigate the sources and the causes of those errors,
especially frequent ones, which leads to remediating and further pedagogical intervention
(Sompong, 2013).

Some prominent models (e.g., Corder’s (1974) model and Gass et al.’s (2013) model) have
been employed by many scholars in order to conduct an error analysis in the classroom.
According to Corder (1974, as cited in Chaudary & Moya, 2019) there are five steps for researchers
to conduct an error analysis. This model consists of the stages of collecting, identifying, describing,
explaining, and evaluating errors. Two taxonomies are used in the third step (description) including
a linguistic taxonomy and a surface structure taxonomy. In addition to Corder’s model of error
analysis, Gass et al. (2013) suggested a six-step model for error analysis. The first step is collecting
data. Researchers can collect written or spoken data from learners’ L2 production. The second
step is identifying errors which can be in various kinds, such as wrong verb form, incorrect tenses,
etc. The third step is classifying errors. Each error can be classified into different categories, such
as grammar, mechanics, sentence structure, etc. The fourth step is quantifying errors. In this step,
researchers count all errors made by learners. The fifth step is analyzing source, and the last step
is remediating. After researchers find sources of errors, pedagogical intervention should be

suggested.
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Research on EA has been conducted by EFL researchers around the world in order to
enhance language learning. It has been found that learners always make errors in L2 production,
so research on EA has been popular to the present time (Sompong, 2013). Research studies on
this area are both interesting and beneficial because they present how language is learned in
different dimensions. Teachers can also learn from learners’ systems of L2 production (Chaudary

& Moya, 2019) which cause errors and may lead to miscommunication.

Common Types of Grammatical Errors in Writing among Thai EFL Undergraduate Students

Many research studies have found that Thai EFL undergraduate students make common
types of grammatical errors. Four research studies (Kampookaew, 2020; Khumphee & Yodkamlue,
2017; Patarapongsanti et al.,, 2022; Sermsook et al., 2017) shown in Table 2 below sought to
identify these common types of errors. Participants in all four studies share identical participant
characteristics; that is, they were Thai EFL undergraduate students who enrolled in a writing course.
The participants in the studies of Khumphee and Yodkamlue (2017), Sermsook et al. (2017), and
Kampookaew (2020) were second-year undergraduate students who enrolled in an academic
writing course, whereas the participants in the study of Patarapongsanti et al. (2022) were third-
year undergraduate students who enrolled in a paragraph writing course.

Each of the four research studies presents a different list of error types, with important
similarities and differences between them. All four studies identified punctuation, nouns,
prepositions, articles, and sentence fragments as error types appearing in Thai EFL undergraduate
students’ writing tasks. However, three types of errors (i.e., infinitives/gerunds, subject-verb
agreement, and capitalization) were found in only three of the studies. Another four error types
(i.e., verb forms, pronouns, run-on sentences, and spelling) were found in two of the research
studies. Three types of errors including voice, spacing, and conjunctions were found in only one
research study.

The differences between the studies might be because of the different frameworks used
in the analysis. Khumphee and Yodkamlue (2017) used an analysis framework adapted from Na-
ngam’s (2005) error taxonomy and Richards’ (1971) error categories, whereas Sermsook et al.

(2017) classified error types into two groups: the sentential level errors and the word level errors.
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Meanwhile, Kampookaew (2020) adapted Norrish’s (1983) approach, and Patarapongsanti et al.
(2022) followed an analysis framework suggested by Corder (1974, 1975), Palmberg (1980), and
Ellis and Barkhuizen (2005). Overall, 15 error types have been identified in total as the most

common within Thai EFL undergraduate students’” writing tasks.

Types of grammatical Khumphee & Sermsook et al. Kampookaew  Patarapongsanti
errors Yodkamlue (2017) (2020) et al. (2022)
(2017)

1. Punctuation
. Nouns
. Prepositions

. Articles

ANENENENEN

. Sentence fragments

AN NI NN N

. Infinitives/gerunds

AN NI NI NI NN

. Subject-verb agreement

NN N N NN

<

. Capitalization -

O 00 ~N O U1 A~ W N

AN

. Verb forms

ASRNENEN

AN

10. Pronouns

(\

11. Run-on sentences v -

<
AN

12. Spelling -
13. Voice - - v -
14. Spacing - - - v
15. Conjunctions - - - v

Table 2. Common types of grammatical errors in writing among Thai EFL undergraduate students

As presented in Table 2, there are 15 types of grammatical errors. According to Mackey
and Gass (2005), in case there are many aspects of a large dataset in the table, researchers should
discuss only important information. Therefore, in this study, the researchers selected only error
types present in at least two out of four research studies, resulting in the exclusion of three error

types — voice, spacing, and conjunctions, leaving the first 12 types of errors to be examined.
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Causes of Grammatical Errors in EFL Undergraduate Students’ Essays

According to previous research (Aisyah & Rahmawati, 2019; Depega & Jufrizal, 2019; Jiang,
2023), grammatical errors found in EFL undergraduate students’ essays are based on two sources:
interlingual and intralingual interference. Interlingual interference happens when students
construct English sentences based on direct translation (Kaweera, 2013). As the native language
plays a significant role in learning the target language, students try to use the knowledge of their
native language to help them write sentences, and thus they make errors. Moreover, some English
words which students directly translate from their native language cannot be used in every
context, so students make errors because they do not consider this limitation. Secondly,
intralingual interference occurs when students are acquainted with only some rules of the target
language (Richards, 1985). There are four types of intralingual interferences: overgeneralization,
ignorance of rule restrictions, incomplete application of rules, and false concepts hypothesis.
Overgeneralization refers to the creation of deviant structures based on knowledge students have
learned. Ignorance of rule restrictions means that students make use of rules without considering
their limitations. Incomplete application of rules means that students misuse some rules when
they have to communicate. False concepts hypothesis means that students misunderstand the
use of some forms. For example, students produce she was died yesterday because they think
that was is used as the marker of the past tense.

The majority of previous research studies investigated causes of errors made by EFL
undergraduate students in a particular essay genre, especially the argumentative essay - a
frequently assigned type of writing for undergraduate students (Ozfidan & Mitchell, 2020). The
study by Aisyah and Rahmawati (2019) investigated the most common types of grammatical errors
in argumentative essays made by Indonesian EFL undergraduate students and found that the
most common type of grammatical error was the use of articles. This type of error was caused
by interlingual interference because Indonesian lacks articles, whereas English contains two types
of articles — definite and indefinite articles. They must be used to identify nouns based on
different situations. Students might be influenced by their first language, so they were not able
to use articles in identifying nouns in particular situations.

Another study in identifying types of grammatical errors made by Indonesian EFL

undergraduate students in argumentative essays was conducted by Depega and Jufrizal (2019).
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Their findings reveal that the most frequent type of error was subject-verb agreement. This type
of error was caused by intralingual interference due to false concepts hypothesis. For example,
students might have a misconception when they use two verbs to be (e.g, is, are) with two
different kinds of subjects (e.g., singular and plural nouns). Additionally, Jiang (2023) investigated
the main types of grammatical errors made by Chinese EFL undergraduate students in
argumentative essays. After collecting the essays, it was found that the main type of grammatical
error students made was the use of nouns; that is, students used the wrong noun forms. For
instance, they used a singular form instead of a plural form. This type of error was caused by
interlingual interference since nouns in Chinese are not changed into singular and plural forms. In
contrast, in English, two forms of nouns must be used based on types of nouns including
countable and uncountable nouns. Consequently, students might be influenced by their first
language, causing them to overlook the changes of noun forms.

Furthermore, there have been a number of research studies investigating Thai EFL
undergraduate students’ argumentative writing problems. The study by Ka-kan-dee and Kaur
(2014) examined the writing difficulties experienced by Thai EFL English-major students when they
wrote argumentative essays. The researchers found that students did not have enough knowledge
of the grammatical structure and they had difficulties of L1 transfer. It was difficult for them to
write English sentences because they had the cognitive process in Thai. They translated sentences
word-by-word to construct each sentence in an essay. In other words, they translated Thai into
English directly. The findings of another study conducted by Arihasta (2023) examining Thai EFL
undergraduate students’ difficulties in argumentative writing reveal that it was difficult for
students to use tenses correctly because there is no tense in Thai, while English has various tenses,
such as present simple, present continuous, present perfect, and so on. Although there have
been numerous research studies investigating causes of errors in an argumentative essay, it is
important for EFL researchers to explore other types of essays as well. Therefore, it would be
interesting to compare the types of grammatical errors that students make in different types of

essays and find the causes of errors found in each type of essays.
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Methodology

Research Design

The researchers analyzed grammatical errors made by Thai EFL undergraduate students
in different types of essays. A quantitative method was used to identify types of grammatical
errors on different types of essays, and a qualitative method was used to examine causes of those

errors.

Participants

The participants of this study consisted of 15 second-year undergraduate students who
enrolled in English for Academic Purposes | offered by the Faculty of Humanities at a government
university in Bangkok, Thailand. This course focused on four types of essays including a balanced
opinion essay, an explanatory essay, a point-counterpoint essay, and an analysis essay. The
participants were required to take this course as part of their bachelor’s degree, so they were an
intact group of this study. Before this course, they studied English for Children’s Literature in the
same class and received B+ and A grades. Consequently, they were homogenous in terms of their

language proficiency.

Data Selection

The researchers used all four types of essays including a balanced opinion essay, an
explanatory essay, a point-counterpoint essay, and an analysis essay as part of the instruction for
participants. From the four writing tasks, a total of 60 writings by 15 students were collected. In
each type of essay, participants were required to write an essay with 250-300 words. They were
asked to write essays with the writing prompts adapted from Westbrook et al. (2019) as shown in

Table 3.
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Types of essays Writing prompts

Balanced opinion essay Should universities require students to take physical education classes?

Discuss both sides and give your opinion.

Explanatory essay Choose a new area of technology or invention and discuss its advantages and

disadvantages.

Point-counterpoint essay ~ The fashion industry is harmful to society and the environment. Do you agree

or disagree?

Analysis essay Describe the multiple-line graph comparing revenue from DVD sales and video

streaming and explain the data.

Table 3. Writing Prompts

Data Collection

In this writing course, students learned to write four types of essays (balanced opinion
essay, explanatory essay, point-counterpoint essay, and analysis essay). They studied a balanced
opinion essay as the first lesson. They were given a 3-hour lecture on the essay structure, its
special characteristics, and language focus. In a second class session, students were asked to write
the first essay, a balanced opinion essay, based on the writing prompt given by the teacher. They
had to write and submit the essay in class within two hours. After students completed the essay,
they received indirect feedback from the instructor. Similar procedures were followed for the
other three essays (explanatory essay, point-counterpoint essay, and analysis essay). As a result,

from the four writing prompts, the researchers collected 60 writing tasks from 15 students in total.

Data Analysis

In this study, the researchers analyzed grammatical errors that the participants made
based on the categories used in four research studies of Kampookaew (2020), Khumphee and
Yodkamlue (2017), Patarapongsanti et al. (2022), and Sermsook et al. (2017) because participants
in those studies shared strong similarities in characteristics as the researchers’ participants. Since
three error types (i.e., voice, spacing, and conjunctions) were omitted, the researchers counted
grammatical errors based on only 12 types including nouns, pronouns, verb forms, subject-verb
agreement, infinitive/gerunds, prepositions, articles, spelling, punctuation, capitalization, sentence

fragments, and run-on sentences.
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Gass et al. (2013)’s error analysis procedure was employed in this study because it has
been widely used in conducting error analyses. The researchers analyzed each of the essay types
for 12 types of grammatical errors (Kampookaew, 2020; Khumphee & Yodkamlue, 2017,
Patarapongsanti et al., 2022; Sermsook et al., 2017). The percentage of each type of grammatical
errors out of the total number of errors was calculated. The grammatical errors in each type of
essays were compared in order to test the claims that each type of essays has different types of

grammatical errors. The analytical framework is illustrated in Figure 1.

Collect students’ Calculate the percentages

writing tasks of grammatical errors

A balanced opinion essay 1. Nouns 7. Articles

An explanatory essay 2. Pronouns 8. Spelling

A point-counterpoint essay - 3. Verb forms 9. Punctuation

An analysis essay 4. Subject-verb 10. Capitalization
agreement 11. Sentence
5. Infinitive/Gerunds fragments
6. Prepositions 12. Run-on sentences

Figure 1. An analytical framework

Results

Research Question 1: Types of Grammatical Errors on Different Types of Essays
1) A Balanced Opinion Essay
Students were asked to write a balanced opinion essay about physical education classes.

The grammatical errors that students made on this type of essay are shown in Table 4.
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Types of grammatical errors Occurrence Percentage
Nouns 27 29.35
Subject-verb agreement 11 11.96
Sentence fragments 11 11.96
Capitalization 9 9.78
Verb forms 8 8.70
Spelling 8 8.70
Pronouns 7 7.61
Articles 6 6.52
Prepositions 2 2.17
Punctuation 2 2.17
Infinitive/Gerunds 1 1.09
Run-on sentences 0 0.00
Total 92 100

Table 4. Types of Grammatical Errors on a Balanced Opinion Essay

As shown in Table 4, there were 92 grammatical errors in a balanced opinion essay. Among
12 types of errors, the four most frequent errors were found in the use of nouns (29.35%), subject-

verb agreement (11.96%), sentence fragments (11.96%), and capitalization (9.78%), respectively.

2) An Explanatory Essay
Students were asked to write an explanatory essay about a new area of technology or
invention. The number of grammatical errors that students made on this type of essay are shown

in Table 5.
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Types of grammatical errors Occurrence Percentage
Sentence fragments a7 51.09
Nouns 18 19.57
Articles 17 18.48
Subject-verb agreement 12 13.04
Verb forms 11 11.96
Capitalization 11 11.96
Punctuation 10 10.87
Pronouns 7 7.61
Infinitive/Gerunds 7 7.61
Prepositions 7 7.61
Spelling 7 7.61
Run-on sentences 1 1.09
Total 155 100

Table 5. Types of Grammatical Errors on an Explanatory Essay

Table 5 shows that there were 155 grammatical errors made by students in an explanatory
essay. Errors in sentence fragments and the use of nouns were again found in the top three of
the most frequent errors. Students made errors in sentence fragments the most (51.09%),

followed by the use of nouns (19.57%) and the use of articles (18.48%), respectively.

3) A Point-Counterpoint Essay
Students were asked to write a point-counterpoint essay on the fashion industry. The

grammatical errors that students made on this type of essay are shown in Table 6.
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Types of grammatical errors Occurrence Percentage
Subject-verb agreement 18 19.57
Nouns 12 13.04
Verb forms 7 7.61
Capitalization 7 7.61
Sentence fragments 7 7.61
Pronouns 6 6.52
Prepositions 6 6.52
Spelling 6 6.52
Articles 4 4.35
Punctuation 4 4.35
Infinitive/Gerunds 3 3.26
Run-on sentences 1 1.09
Total 81 100

Table 6. Types of Grammatical Errors on a Point-Counterpoint Essay

As shown in Table 6, there were 81 grammatical errors in the participants’ point-
counterpoint essays. Errors in the use of nouns and sentence fragments were still found in the
top three of the most common errors. However, students made errors in subject-verb agreement
the most (19.57%), followed by the use of nouns (13.04%), verb forms (7.61%), capitalization
(7.61%), and sentence fragments (7.61%), respectively.

4) An Analysis Essay
Students were asked to write an analysis essay about revenue from DVD sales and video

streaming. Grammatical errors that students made on this type of essay are shown in Table 7.
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Types of grammatical errors Occurrence Percentage
Spelling 32 34.78
Nouns 16 17.39
Subject-verb agreement 15 16.30
Prepositions 13 14.13
Sentence fragments 13 14.13
Verb forms 9 9.78
Articles 6 6.52
Infinitive/Gerunds 5 5.43
Capitalization 4 4.35
Punctuation 3 3.26
Run-on sentences 2 2.17
Pronouns 1 1.09
Total 119 100

Table 7. Types of Grammatical Errors on an Analysis Essay

As shown in Table 7, there were 119 grammatical errors in the analysis essays. Errors in
the use of nouns were still found in the top three of the most frequent errors. However, students
made errors in spelling the most (34.78%), followed by nouns (17.39%), and subject-verb
agreement (16.30%), respectively.
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Figure 2. A Comparison of Types of Grammatical Errors Found in Four Types of Essays
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According to the findings of this investigation, it can be seen that each type of essay had
different numbers of error frequency. The comparison of the types of grammatical errors found
in four types of essays is shown in Figure 2. The results show that there were 447 grammatical
errors in four types of essays. The top three most frequent errors included 78 errors in sentence
fragments (17.45%), 73 errors in the use of nouns (16.33%), and 56 errors in subject-verb

agreement (12.53%), respectively.

Research Question 2: Causes of Grammatical Errors on Different Types of Essays
1) A Balanced Opinion Essay
For the balanced opinion essay, the examples of the most frequent error type, which is
the misuse of nouns, are shown as follows:

Incorrect sentence: These day, universities students have health problems.

Correct sentence: These days, university students have health problems.

In this sentence, there were two errors in nouns. The student used the wrong noun form.
In fact, she needed to add -s to show plurality in a countable noun (day). On the contrary, she
did not need to add -ies to a word ending with a ‘y’ preceded by a consonant (university) because
this word acts as an adjective to modify students.

Incorrect sentence: Not every students are good at sports.

Correct sentence: Not every student is good at sports.

As presented in this example, the student used a plural noun, which is a wrong noun form.
In fact, she needed to use a singular noun (student) after every, and thus, a singular verb (is) must
be used in this sentence.

English has a complicated srammatical system; that is, nouns are divided into singular and
plural forms. According to two examples above, the errors in nouns could be classified as an
intralingual interference because the students overgeneralized the rules. They might have had
limited knowledge about some exceptions to the rules of a plural form. In fact, the rules of a
plural form cannot be applied to all situations. The students cannot use a plural form with a

noun which acts as an adjective. Moreover, they cannot use a plural form after every.
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2) An Explanatory Essay
For the explanatory essay, the examples of the most frequent error type, which is
sentence fragments, are shown as follows:
Incorrect sentence: The main advantage of an e-bike is that safer than a motorcycle.
Correct sentence: The main advantage of an e-bike is that it is safer than a motorcycle.
According to this example, an error was found in the that-clause which is the object of
the sentence. The student did not put a noun and a verb before an adjective (safer). In fact, he
needed to put a pronoun (it) and a verb to be (is) in order for the sentence to be complete.
Incorrect sentence: A real benefit of an e-bike is that save energy.

Correct sentence: A real benefit of an e-bike is that it saves energy.

In this sentence, there was a sentence fragment. The student did not put a noun before
a verb (save) in the that-clause which is the object of the sentence. In fact, he needed to use a
pronoun (it), and thus, a singular verb (saves) must be used for the sentence to be correct.

According to the two examples above, errors in sentence fragments that the students
made can be divided into two groups: 1) missing a noun (a subject) and 2) missing a verb. All of
these errors could be classified as interlingual. Students might have translated those sentences
based on L1 context without considering the rules of that-clauses. In Thai, a subject (a noun) can
be omitted and a sentence can start with a verb and still be grammatical. However, English does
not allow omitting a subject in that-clause. Therefore, the omission of a noun and a verb in a
that-clause results in an ungrammatical sentence.

As mentioned earlier, the students made two types of sentence fragment errors. In the
case of the student omitting a noun, they might have used a word-for-word translation. In other
words, they ignored the rules of that-clauses when they talked about an advantage or a benefit
of something. In addition, the student omitted a verb to be before safer because he might have
thought that safer was a verb, and there is no verb to be in Thai. In fact, safer is an adjective, so

the student cannot omit a verb to be when an adjective is used in a sentence.
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3) A Point-Counterpoint Essay
For the point-counterpoint essay, the examples of the most frequent error type, which is

subject-verb agreement, are shown as follows:

Incorrect sentence: The fashion industry cause too much waste.

Correct sentence: The fashion industry causes too much waste.

As presented in this example, there was an error in subject-verb agreement; that is, the
verb ‘cause’ did not agree with a subject ‘the fashion industry’. The student used a plural verb,
which is a wrong verb form. In fact, a singular verb is needed in order for the verb to agree with
a singular subject. In other words, an —s needs to be added after cause in order for the verb to

take a singular form.

Incorrect sentence: The old trends was overlooked.

Correct sentence: The old trends were overlooked.

In this sentence, the student used a singular verb ‘was’ which is the wrong verb form. In
fact, she needed to use a plural form ‘were’ in order for it to agree with the subject which is a
plural noun ‘trends’.

According to the two examples above, the errors in subject-verb agreement could be
caused by interlingual interference. In English, the forms of verbs must be changed in accordance
with the subjects, whereas in Thai, there is no change in verb forms. Since the students might be
influenced by their first language, they may lack fluency in applying the English subject-verb
agreement rules. As a result, they did not change the forms of the verbs. In fact, every verb must
agree with its subject. Moreover, the student may have confused ‘was” with ‘were” and vice versa,

leading to their accidental substitution of one for the other.

4) An Analysis Essay
For the analysis essay, the examples of the most frequent error type, which is spelling,

are shown as follows:
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Incorrect sentence: Video steaming sales have moved in opposite directions.

Correct sentence: Video streaming sales have moved in opposite directions.

As presented in this example, there was an error in spelling. The word ‘streaming’ was
misspelled as steaming. The student omitted the letter ‘r’, and thus, it might have caused some
misunderstanding. A reader might have thought that a writer put the wrong word, which is video,
to modify steaming. In fact, the writer’s real intention is that she wanted to mention sending or
receiving video over the internet in order to describe the graph comparing revenue from DVD

sales and video streaming.

Incorrect sentence: Nowaday, technology makes people's lives more comfortable.

Correct sentence: Nowadays, technology makes people's lives more comfortable.

In this sentence, an error in spelling occurred by omitting a letter. The word ‘nowadays’
was misspelled as nowaday; that is, the student omitted the letter ‘s’. She might have thought
that -s cannot be added after an adverb. In fact, some adverbs are ended with the consonant ‘s’,
such as nowadays, always, sometimes, etc.

According to the two examples above, errors in spelling could be the result of intralingual
interference. The student might have had limited knowledge of vocabulary. She possibly confused
steaming with streaming or vice versa, so she used one in place of the other. Interestingly, it was
found that among 32 errors in spelling, 13 errors (40.63%) were found in misspelling of the word
‘streaming’. This might be because students were asked to describe the graph comparing revenue
from DVD sales and video streaming and explain the data, and they could not avoid using the
word ‘streaming’. However, due to confusion, they misspelled streaming as steaming.

Furthermore, the student might lack knowledge of spelling rules. She possibly became
confused with spelling rules for adding ‘s’. She might have thought that —s can be added after a
plural noun or a singular verb only, so she misspelled the adverb ‘nowadays’ as nowaday. In fact,

—s can be added after some adverbs as well.
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According to the results above, the most frequent errors on each type of essay were
different, and the causes of errors on each type of essay were different as well. The causes of

the most frequent errors that students made on four types of essays are shown in Table 8.

Types of essays  Balanced opinion  Explanatory essay Point-counterpoint Analysis essay
essay essay

The most Nouns Sentence fragments  Subject-verb Spelling

frequent errors agreement

Causes of errors  Intralingual Interlingual Interlingual Intralingual
interference interference interference interference

Table 8. Causes of Grammatical Errors on Different Types of Essays

As shown in Table 8, interlingual and intralingual interference was found in this study.
Interlingual interference was a cause of errors in sentence fragments and subject-verb agreement,
occurring in the explanatory essay and point-counterpoint essay. Meanwhile, intralingual
interference was a cause of errors in the use of nouns and spelling in the balanced opinion essay

and analysis essay.

Discussion

The findings of this study show that among all grammatical errors made by Thai EFL
undergraduate students in four types of essays, the most frequent error type was sentence
fragments. Among all errors in sentence fragments, most errors were found in an explanatory
essay. When students wrote an explanatory essay, they were required to choose a new area of
technology or invention and discuss its advantages and disadvantages. Since they had to talk
about the advantages and disadvantages of a subject, they could not avoid using prepositional
phrases with advantages and disadvantages (e.g., the main advantage of ... is that ...). Students
also had problems when they used that-clauses to introduce the advantages and disadvantages
after prepositional phrases. It was found that students wrote incomplete that-clauses. Some of
them wrote a that-clause which did not contain a subject and a verb. This explanation can be
supported by Kampookaew (2020), Khumphee and Yodkamlue (2017), Patarapongsanti et al.
(2022), and Sermsook et al. (2017). They explained that Thai EFL undergraduate students made
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errors in sentence fragments as they did not put main verbs in sentences. Previous studies (i.e.,
Al-Jamal, 2017; Chuenchaichon, 2022) have suggested similar results. These errors could
potentially stem from interlingual interference. Students literally translated Thai into English
sentences, so they used an adjective instead of a verb, for instance.

The second most frequent error type was the use of nouns. Among all errors in nouns,
when considering the frequency, most of them were found in a balanced opinion essay, and
some of them were observed in an explanatory essay. When students wrote a balanced opinion
essay, they had to clearly state their opinions about taking physical education classes required
by universities. Meanwhile, when they wrote an explanatory essay, they had to explain a topic to
discuss its advantages and disadvantages. Whether students wrote a balanced opinion essay or
an explanatory essay, it was necessary to use nouns to help state opinions or explain a topic. The
errors in nouns were found in the top three of the most frequent errors in every type of essays.
This point is supported congruently with the study of Chuenchaichon (2022). Thai EFL
undergraduate students made errors in the use of nouns as they did not add -s to show plurality
in a countable noun. According to Aknouch and Bouthiche (2022), errors in nouns were caused
by intralingual interference. Students made errors in nouns as they might not be familiar with the
complicated rules of English language structure. Some of them used the wrong form of nouns;
that is, they used a singular form instead of a plural form, or they used a plural form instead of a
singular form.

The third most frequent error type was subject-verb agreement. Most errors in subject-
verb agreement were found in a point-counterpoint essay and an analysis essay. When students
wrote a point-counterpoint essay, they had to use evidence to support their arguments about
the fashion industry. Meanwhile, when they wrote an analysis essay, they had to describe the
graph comparing revenue from DVD sales and video streaming and explain the data. Whether
students had to write sentences to support their arguments or to explain the data, all sentences
needed to be correct. That is, a verb must agree with a subject. However, it was found that
students had problems in subject-verb agreement since errors in subject-verb agreement were
found in the top three of the most frequent errors in almost every type of essays. The results in
this study are also in line with the study of Kampookaew (2020). Thai EFL undergraduate students

made errors in subject-verb agreement. That is, they used a plural verb instead of a singular verb,
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so it did not agree with a singular subject. Errors in subject-verb agreement were caused by
interlingual interference because subject-verb agreement does not exist in Thai (Patarapongsanti
et al., 2022). Students made errors in subject-verb agreement when they used a present tense or
a past tense. For example, when students wrote a point-counterpoint essay, they had to use
evidence to support their arguments about the fashion industry. Some students used personal
experience as evidence to support their arguments, so they used a past tense to talk about their
experience. They made errors in subject-verb agreement as a verb did not agree with a subject.
Interestingly, the study found that among all errors found in an analysis essay, the most
frequent error type was spelling. As mentioned earlier, students described the graph comparing
revenue from DVD sales and video streaming and explained the data. It was found that students
had problems in spelling; the word ‘streaming’” was misspelled as steaming and the word
‘nowadays’ was misspelled as nowaday. The explanation of this study can be supported by
Patarapongsanti et al. (2022) and Sermsook et al. (2017). They explained that Thai EFL
undergraduate students made spelling errors by omitting a letter, and those errors were caused

by intralingual interference due to confusion and inadequate knowledge of vocabulary.

Conclusions

An analysis of grammatical errors made by Thai EFL undergraduate students in different
types of essays is beneficial in the development of teaching different types of writing. Students
might make errors in sentence fragments when they write an explanatory essay because they
have to use complex sentences to provide explanation based on a topic given, such as advantages
and disadvantages of something (John, 2023; University of Texas System, 2012). Meanwhile,
students use nouns to help state opinions when they write a balanced opinion essay (Walls, n.d.),
so errors in nouns could be found in a balanced opinion essay. However, when students write a
point-counterpoint essay or an analysis essay, they use the present or past tenses to support
arguments or explain the data (Ristow, 2023; Westbrook et al., 2019). Consequently, they might
make errors in subject-verb agreement. Moreover, students might have spelling errors when they
write an analysis essay due to complex vocabulary in the writing prompt.

As presented in numerous research studies (Aisyah & Rahmawati, 2019; Depega & Jufrizal,

2019; Jiang, 2023), two causes of grammatical errors consist of interlingual and intralingual
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interference. Firstly, interlingual interference happens when Thai EFL students use Thai language
structures in their English writing. When students discuss an advantage or a benefit of something,
instead of an English language structure, they use a Thai language structure. They make errors in
sentence fragments as they omit a noun before a verb, or they omit a noun and a verb-to-be
before an adjective. Furthermore, Thai EFL students use a Thai language structure instead of an
English structure when they talk about the present or past situations. They make errors in subject-
verb agreement as they do not change the form of the verb. Secondly, intralingual interference
can be the cause of grammatical errors, and it happens when students know only some rules of
the target language. Students make errors in nouns as they use noun forms incorrectly when they

state opinions.

Recommmendations

In order to help improve Thai EFL undergraduate students’ writing in different types of
essays, errors in sentence fragments, nouns, and subject-verb agreement should be pointed out
for Thai EFL teachers when they teach a balanced essay, an explanatory essay, a point-
counterpoint essay, and an analysis essay. It is important for students to recognize the rules of
that-clauses, nouns, and the present and past tenses. In addition to these rules, spelling should
be focused on as well since Thai EFL students have problems confusing similarly spelled words,
such as steaming and streaming. All in all, grammar and genres should not be separated when
teaching writing. Although the present study focused on types of essays, it raises an issue regarding
the order in which EFL teachers should teach the different types of essays. Future studies should

explore whether the order of essays could affect different numbers of error frequency or not.
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